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Field Training Overview:

The College of Education at Qatar University is committed to provide high quality education that qualifies
student teachers to take partin the development of the local and international communities. There is no doubt

that the field training course is one of the most important courses that is considered a great opportunity for
the student teachers to apply what they learned and acquired during their studiesin the college in terms of

knowledge, skills and attitudes in a practical way to preparefor their journey as teachers.

This Handbook overviews the Field Training Course at the College of Education, Qatar University.
The Field Training Course provides student teachers with the opportunities to apply and reflect on
acquired knowledge and develop and refine knowledge, skills, and attitudes in a classroom setting
due to the growing interest in training-based education and the acquisition of field-based training

experience.

In each of the practical education experiences that the College of Education provides, the student
teacher is assigned to local schools, educational institutions, or concerned bodies under the direct
supervision of the mentor teacher. The student teacher must complete the various activities
through experiences that require observation, reflection, and implementation of the set of skills

and knowledge that have been learned.

The following rubric shows Field Training Course assignments based on the College of Education’s special
learning outcomes within the conceptual framework, and its achievement of national professional standards
for teachers. It should be noted that the student teacher graduates with a first-level teacher license.

For more information on the Teacher Licensing policy, please see the following link:

http://www.edu.gov.qga/Ar/Documents/SEC2222016.pdf
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Qa‘»t;')éﬂ;l‘ld‘élﬁluational Professional Standards for Teachers:
1. Planning to develop students' performance and achievement.
2. Involving students in the learning process and develop them as learners
3. Providing a safe, supportive, and challenging learning environment.
4. Assessing student learning and use assessment data to improve their achievement.
5. Demonstrating high quality professional practices and participate in continuous professional
development.

6. Maintaining active partnership with parents and society

Course Assignment Rubric based on the College of Education Learning Outcomes:

National
Professional Evaluation (Assignments/Students
College of Education Learning Outcomes
Standards for work)
Teachers
® |nstructional Unit
Teachin
eaching ® Mid & Final term Assessment
Content: Apply the key theories in th 542 1
ontent: Apply the key theories in the CEESs
specialization field.
® Action Research
® |nstructional Unit
® Evaluation Project
Pedagogy: Plan effective instruction to ) )
654321 ® Mid & Final term Assessment
maximize students’ learning.
CEESs
® Action Research
® Mid & Final term Assessment
Technology: Use current and emerging
654321 CEESs
technologies in powerful instructional ways.
® Technology Lesson
Diversity: Foster successful learning
experiences for all students by addressing 654321 ® Instructional Unit

individual differences.
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® Mid & Final term Assessment

CEESs

Scholarshi . .
P ® |nstructional Unit

Problem-Solving: Arrive at data- ) )
5 ® Mid & Final term Assessment

informe ecisions by systematically CEESs

examining various factors and resources. )
® Action Research

® |nstructional Unit

® Mid & Final term Assessment
Scholarly Inquiry: Actively engage in CEESs
scholarship by learning from and 54391 o Reflective journal

contributing to the knowledge base in
® Parent Contact Report

education.

® [-folio

® Action Research

® Mid & Final term Assessment
Leadership CEESs
Ethical Values: Apply professional ethics on 654321

® Parent Contact Report

all Instructional contexts. .
® Reflective Journal

® Parent Contact Report

Initiative: Lead positive change in Mid & Final term Assessment

654321

education. CEESs

® Action Research
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Field Training Terminology:

The Handbook sets out the essential information and guidelines for the student teacher to
successfully plan and implement hands-on experience. It is necessary to consult this Handbook at
the beginning and during the field training, as the College of Education aims and expects the
student teacher to become an educator who is professional enough to facilitate the education
process for their students in the future.

You will find the following terminologies in the Handbook and their explanations below:

— Student teacher: a male or female student of the College of Education registered in the field training

course.

— Candidate: a male or female student of the College of Education registered in the field training

course.

— Mentor: the selected teacher under an agreement between the College of Education and the selected

schools assigned to guide and assist the student teacher during the field training period.

— University Supervisor: a faculty member appointed to supervise the student teacher, assist him/her,

and evaluate his/her performance.

— National Professional Standards for Teachers: standards are the singular criterion. A term used to
judge quality in light of what is included in this term describing what is expected to be available in
terms of skills, knowledge, duties, situations, values, and attitudes or the ability to solve problems and
make decisions, which are essential for teachers and school leaders to work through their careers in

schools.

— Seminar: the college supervisor's meetings with the student teacher during the course period.

Course Assignments Rubric

Throughout the field training course, the student teacher is required to submit the following assignments:

7
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Lesson Plans

Lesson plans must be written and prepared by the student teacher for every

lesson — partial or whole — that he/she will be teaching.

Reflective Journal

Create a journal entry for each week of the field training. See the guidelines in the

Appendix.

Class Observations

Follow the guidelines for class observations. See the guidelines and the forms in

the Appendix.

Parent Conference

Report

Arrange a meeting with one of the students’ parents and fill out the form in the

Appendix.

Assessment Analysis

Complete the assessment analysis assignment/ test as described in the Appendix.

Technology Lesson

Plan and teach a single lesson in which students use technology is pivotal
(students must use technology to learn the concept or skill to complete the

lesson).

Unit Plan

Create an Instructional unit for one of the topics in the curriculum. See the

guidelines in the Appendix.

Mid & Final term

and Reflections

Two reflective journals must be submitted about student-teacher progress in the
field training — one for the Mid-term Evaluation (Week 5) and one for the Final
Evaluation (Week 10). The reflective journals are due the week before each three-

way meeting. See the guidelines in the Appendix.

Mid & final term

Evaluations

Evaluations must be completed using the CEES model by the middle and the end
of the field training period and student teaching assignments. The student
teacher, mentor, and university supervisor will discuss the student teacher's
progress. See the guidelines and the forms in the Appendix. (includin g teaching,

scientific research, and |eadership).

E-Folio

A file created electronically on the Taskstream website includes evidence of the
student teacher achievements and his/her reflections on them, whether from what

s/he achieved in the field training course or previous courses.
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Afile containing copies of all the daily and weekly tasks performed by the student
Tasks’
teacher during the field training course, which must be updated on a daily basis
Portfolio
and saved on a (USB), delivered at the end of the training period.

Mentor and
The student teacher evaluates the university supervisor and the mentor. See the

University
forms in the appendix. This item is completed at the end of the semester and will
Supervisor
be treated confidentially and without mentioning any names.
Assessment
The student teacher conducts action research and writes an action research report
according to the context of each school, including defining research questions and
reviewing previous studies.
Action Research S/he collects and analyzes data, discusses the findings, and explains how the

results can be applied to improve learning and teaching in each student teacher
classroom. The field training Handbook includes the assessment rubric of action

research.

The reflection journals must be submitted weekly through the blackboard to the university

supervisor or an email to the seconded supervisor.

Please note that all the above tasks must be submitted at the end of the training period,

with a portfolio containing teaching plans, mentor, and the university supervisor's

observation templates.

All information must be updated and available to the supervisor upon his/her visit to the

student teacher at the school.

Field Training Course Requirements
The student teacher should understand that field training is a required university course in which success
requires a minimum grade of C. As such, some tasks must be completed. The following descriptions will help
fulfill field training requirements and produce outstanding work that can be included in the e-folio and

assignment portfolio.

a. E-Folio: Creating an E-folio on TaskStream is a mandatory requirement for all the College

of Education programs. It will document the student teacher professional experiences

9
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competence in the selected teaching profession. The student teacher e-folio will be

evaluated at the end of the training period.

Portfolio: The student teacher prepares and updates the file with the need to inform the

university supervisor about it on each visit. This file will include six subsections/ classified

sections as follows:

1.

General information — includes clauses such as empty forms, student teacher personal
information, and his/her class timetable.

Notes/ Observations — student teacher collects copies of all the notes forms during the field
training period. Guidelines and forms are attached in the Appendix.

Lesson Plans —studentteacher must use the lesson plan form provided in the handbook appendix
forevery lesson he/she teaches and for all the lessons related to the tasks of the teaching unit plan.

In addition, he/she must take the mentor’s signature on any lesson plan before adding it to the

paper file. This part’s lesson plans are arranged from newest to oldest. Each plan must include a

reflection, which can be written on the back of the lesson plan form or on a separate sheet of paper
after teaching the lesson.

Mentor/Supervisor Assessment and Feedback — The student teacher's responsibility is to urge
his/her mentor to evaluate and give him/her written feedback whenever possible (at least once a
week). The mentor can use the forms (Class Performance Observation and CEESs) attached in the
handbook appendix. The student teacher has to keep the evaluation copies in his/her paper file,
whereas the mentor and the university supervisor will keep the originals. The more formal
assessments will be conducted electronically in the middle and end of the field training by using
the Clinical Experience Evaluation Survey (CEES).

Reflection Journals — student teachers write down his/her observations and reflections in the
Weekly Journal. The journal should be accessible to the university supervisor to comment on the
student teacher’s observations and answer his/her questions.

Course Assignments — student teacher must attach all the field training assignment documents

and accurately complete and approve them by the university supervisor.

Reflections (What and When) —

10
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S‘tu’udies have shown the importance of reflection, consideration, and observation in developing
educators’ practices, especially teachers. Hence, the assignments and responsibilities of the field training
require a lot of reflection and observation.

After teaching the lesson, student teachers have to reflect on their practices by using the following

questions:

a. Whatwentwell in the lesson, and why do you think so?

b.  What can you do to improve your lesson next time?

¢. How did you assess student’s learning?
Reflective Journal weekly— student teacher writes down the perspectives and explanations about the
field training events. See the Reflective Journal Rubric in the Appendix.
Mid & final term reflection journals — The student teacher must complete the self-evaluations before
the mentor and university supervisors assess the student teacher's mid & final term performance. See

the forms in the Appendix.

Parent conference Report/Log: in consultation with the mentor, the student teacher sets an
appointment and holds at least one meeting with a student’s parent. This meeting should be

documented using the Parent Conference Report-Log Form in the Appendix.

The student teacher also has to contact more than one of the student’s parents and keeps contact logs
with this parent, including phone calls (attempted calls, informal conversations in the school hall,

meetings, home visits, and notes). See the contact log in the Appendix.

Study Unit:

1. Prepare a study unit plan that consists of all the lesson plans and supporting materials. The unit
aims to develop rich and specific learning experiences and situations to teach students the target
concept. It should also include using technology for learning, multiple opportunities for active
student participation, differentiated teaching, and assessment to enable different learners to
succeed.

2. Details:

e The unit consists of a set of sequential lessons within the concept. The sequence should be

logical and related to the concept.

11



ik

e The unit should have five lessons, including a review lesson after the first four lessons;
this lesson includes the previous four lessons and focuses on the different skills taught in the
first four lessons.
e The unitshould reflect the curriculum and subject matter presented, including the following:
- Introduction
- Standards
- Objectives
- How to present these lessons (strategies, teaching methods, modern techniques)
- Fivelessons

- Assessment

The five lessons must vary according to the subject branches.
It is important to consider the diversity of cognitive, emotional, and skilled objectives. The objectives must also
be linked to the standards set, and the age group for which the study unit has been prepared must be considered

mentally and intellectually.

As for the five lessons, they do not have to be from the textbook of the State of Qatar; Rather, they must come

from outside the book entirely and has nothing to do with the topics in the book.

As for delivering these lessons to the learners, it should include teaching strategies that will be used to
communicate information and experiences to learners. It is essential to diversify teaching strategies and
methods to be varied in presenting linguistic information. This is in addition to using Instructional practices and

modern technologies to diversify the teaching process.

It is also necessary to diversify the assessment: between the pre, formative, and summative assessment, and
questions should vary between essay questions in both types: (short and long) and objective questions, with
the need to document the texts that were quoted from their sources; so that these texts are original and not

artificial; created for unit preparation.

f. Field Training Seminar: seethe details in the Course Expectations section.

g. Action Research:

The student teacher must conduct action research and writes an action research report according to each school

context, including identifying research questions, reviewing previous literatures, collecting and analyzing data,

12
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dlscmuggfﬁg the findings, and explaining how the results can be applied to improve learning and teaching

in the classroom for each student teacher. See the Action Research Rubric in the Appendix.

Student teacher Responsibilities and Tasks:

After the student teacher enrolls in the course, schools are determined in cooperation between the College of
Education and the Ministry. Taking into account that the student teacher is only entitled to communicate with
a school or institution with the knowledge or approval of the College of Education due to the necessity of
signing an agreement with the school and clarifying roles and responsibilities.

The following section presents a general framework for developing student teacher experiences during the field
training course. This manual aims to focus on the skills learned during the teaching period of this course and to
achieve integration between the learned knowledge and skills and the extent to which they are applied in the

classroom.

Field Training Period

The field training course in the College of Education takes an entire semester and includes:
® A(two-hour) orientation, where all the mentors, university supervisors, and student teachers meet.

® 18 hours of seminars at the beginning of the semester before the start of the course tasks at the
school or facility. These introductory seminars aim to prepare the student teacher for the teaching

experience and provide him/her with the necessary forms and information for field training.

® Theteachingtraining periodin schools s at least 300 hours, which often ends over ten weeks, with

the possibility of extending the period to compensate for absence or permission.

The following timeline describes the activities in more detail during this period of (10 weeks) that the

student teacher spends inside the classroom with the mentor.

® Weekly seminar for two hours per week (a total of 20 hours).

Student teacher Responsibilities and Roles in Details Weekly

The following sections explain Field Training Course assignments and the activities, where the responsibilities

range from classroom observation and partial teaching to full teaching responsibility. Afterword’s student

13
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teacher“participation in the classroom decreases from complete to partial teaching until the mentor

returns to be the primary teacher.

Week 1: observe, general assistance, co-plan, and co-teach
The student teacher will observe the classroom environment, classroom management techniques, teaching
strategies, and assessment practices for the first week. The student teacher is advised to attend and follow

classes for different teachers in addition to the mentor. (Observation forms are in the Appendix).

During this period, the student teacher should start writing self-reflections (Reflection Journal) to ask the
mentor questions about observations and conclusions after each class observation to achieve the ultimate goal
of improving students’ understanding. These Journals should focus on how to manage the classroom and use
instructional strategies and evaluation practices to improve student learning quality and develop student
teacher capabilities.

The main tasks of the student teacher are:

a. Assistance: These tasks support the mentors’ role in monitoring student progress and enable them to

become acquainted with the students.
e Check attendance.
 Distribute papers or materials during instructional activities.
* Helpin grading students’ assignments.
*  Monitor students’ work in their groups and provide one-to-one assistance.
* Helpingstudents with their late work or lessons.

b. Co-plan: The field training period is a golden period for the student teacher to learn how to planin the
school, in which the curriculum and standards are unified models used in all schools by the Ministry.
The student teacher assists the mentor and colleagues in lesson planning and is an initiator as these are
leadership qualities and professional commitment. However, each school has its privacy in the
mechanisms of preparation and assignment of tasks.

c. Co-teach: Itis not preferable to do full class llessonsduring the first week. However, doing the lesson,
finishing, or doing some short activities in the class, is a good way to start getting to know the students
and using the student’s own knowledge and skills. Co-teaching allows student teachers to obtain some
experience with the mentors support. It also provides student teachers to develop a professional

relationship and cooperation between the mentor and the student -teacher.

14
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“Week 2: observe, general assistance, co-plan, and co-teach

Week 2 expectations involve continued observations — this week’s observations are on formative and

summative assessment practices and observing both classroom management and instructional

strategies in the lesson.

The most important tasks are summarized as follows:

a.

Observation: in the second week, observation focuses on all teaching tasks, including teaching
strategies, classroom management, and assessment. See the observation forms in the
Appendix.

Assistance: continue the tasks from the first week, with effort and more interaction with
individual students as well as group work.

Co-plan: Continue co-planning by adding a part of planning for some short activities at the
beginning and end of the lesson. The teacher must discuss his/her plan and idea with the
mentor, then teach the students.

Co-teach: Continue co-teaching but take on a larger role with a single group of students, add a
section by repeating the same activity, or teach the activity at a different grade if possible.

The mentor teacher will determine how appropriate some tasks are for the student teacher.
He/she may hesitate to add tasks or provide early challenges. Therefore, student teachers must
demonstrate enthusiasm, initiative, and preparation without affecting the mentor teacher’s

tasks and responsibilities towards the class and the school.

Week 3 & 4: observe, provide general assistance, co-plan and independently plan, co-teach and

independently teach

Activities during weeks 3 and 4 move student teachers towards more independence with the students,

but still under the close supervision of the mentor. In Week 4, the student teacher will take on more

responsibility in preparation to start teaching in week 5.

a.

Observe: The observations in the third week are to combine classroom management strategies,
instructional strategies, and assessment practices in the same lesson. See the forms in the
Appendix.

Assist: in week 3, the student teacher continued doing the tasks from the first and second weeks

and added more interactions with individual students as well as group work. By the end of the

15
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fourth week, the student teacher should start teaching full-time — all the lessons, different
classes, and/or multiple topics.

c. Co-plan and independently plan: student teachers continue co-planning and independently
plan the main activity for different topics or classes, taking into account the school’s policies and
the mentor teacher’s tasks. Always discuss ideas with the mentor teacher and supervisor. The
student teacher should be ready in week 5 to do the full teaching load.

d. Co-teach and independently teach: continue co-teaching and increase independent teaching
experiences in different ways, such as:

» Divide the class into two groups: each student teacher and the mentor teacher teaches
agroup.

e Divide the instructional time— so that the student teacher or the mentor teacher
introduces the lesson and demonstrates skills while the other person carries out the
practices and the evaluation part of the lesson.

* One person may present the lesson content while the other supervises the

coo perative group work.

When you teach independently, the mentor teacher should be in the same room as an observer, not a co-

teacher.

Week 5-9: Full Responsibility for Teaching

The period of full responsibility for teaching begins in week five and last until week 9. A gradual increase in
teaching activities has led to this time of the student teacher taking full responsibility based on the teaching
load assigned to him/her. It will be his/her responsibility to plan and teach as a regular teacher in the classroom
and take over all the tasks that are related to teaching. The mentor teacher will follow up on the student

teacher’s plans, observe how the student teacher is teaching, and provide helpful feedback to improve work.

Week 10: Scaling Back Responsibilities
During the final week, the student teacher gradually withdrawing from his/her teaching role. The mentor
teacher resumes her/his teaching responsibility throughout the week until she/he is again the primary

instructor. The student teacher should continue to assist and observe until the end of the week.

16
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Noté: Thefollowingtable lists student teacher tasks during the semester. See the related forms attached
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in the Appendix. Any modifications made by the student teacher must be discussed first with the mentor

teacher and the university supervisor.

Timetable detailing student teacher responsibilities and roles weekly

Week

Suggested tasks

Two weeks
before joining

the school

- Course Seminar

= Introductory meeting

Week 1

- Observing and criticizing different lessons

- Assisting the teacher during teaching (individual or partial teaching)

- Co-planning (teamwork, if available) with the mentor

- Reflection journal

Week 2

- Co-planning with the mentor (working team)
- Partial teaching

- Full teaching.

- Observing different and criticizing lessons

- Reflection Journal

Week 3

- Co-planning with the teacher (working team)
- Partial teaching

- Full teaching.

- Observing lessons

- Reflection Journal

Week 4

- Co-planning with the teacher (working team)
- Partial teaching

- Individual lessons planning and teaching

- Observing lessons

- Reflection Journal

Week 5-9

-Teaching full teacher quota and individual planning.

-Reflection journal

17



-Course tasks

Week 10 - Assisting teacher (teaching individual or small groups)
- Full planning for two sessions and deliver it.
- Observing lessons

- Reflection Journal

Week 11 -Handing over all tasks by Sunday week 11, and making up for days of absence.

Course Expectations

The course tasks have been clarified through the previous sections and provisions, and here is an explanation

of the most important expectations:

School Schedule
During this ten-week period, the student teacher field training begins when teachers are required to arrive at

school until the time teachers are released at the end of the day -Sunday through Thursday.

Student teacher is not allowed to leave the school during the school day without the prior approval of
the university supervisor and the field training unit. In case of illness or any other reason for absence, the
student teacher is responsible for informing the mentor, the university supervisor, and the field training unit as
soon as possible. Student teachers, mentors, college supervisors, and the field training unit should share their

contact details such as e-mail, telephone or SMS at the beginning of the course.

Field Training forum (Seminar)
Aweekly seminar is scheduled for the student teacher with the university supervisor. The topics for the seminar
include accessing resources, dealing with unexpected situations that arise during the field training, and Qatar

University procedures as part of graduation requirements.

Seminar Attendance

The university views seminar attendance as an individual responsibility of the student teacher,
who is expected to:

- Attend the weekly seminars determined by the university supervisor,

18
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- Tocomplete all assignments as required,
- A minimum of 2-3 optional seminar sessions will be held to complete the e-file, paperwork and forms

after the end of the field training.

University rules regarding absences will be followed. If an absence from Seminar is necessary, student
teacher should communicate with the university supervisor (regarding the situation). Failure to do so
means meeting with the student teacher to find out the reasons for this and/or canceling his/her field

training (See the attached pledge).

Field training policies and procedures:

Attendance:

Since the field training is a university course and is a required part of the college programs, the attendance
policy—including the Seminar—is in accordance with Qatar University's attendance policy, which is fully
described in the QU Student Handbook.

During the training field at the university:

- Three days’ absence for illness or other urgent circumstances are permitted. Student teachers should
make up the time at week 11, i.e., after the training period. Sick leave should not exceed seven days.

- If student teachers miss a day or take permission for more than 2 hours, student teachers must make
up the time at week 11.

- If aserious condition requires that student teacher miss an extended number of days, he/she should
make sure to discuss it with the university supervisor before the absence, if at all possible.
Arrangements can be made to complete the field training based on the specific situation.

- Since the absence is for more than three days and without a medical excuse, the student teacher is

considered to have failed the course because s/he exceeded the permissible percentage.

Holidays and Staff Development Days

During the field training period, student teachers will observe the holidays scheduled by the ministry to which

they are assigned, regardless of the holidays observed by Qatar University. Student teachers are expected to be

19
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at s¢hool on staff development days and to participate in professional development programs when

appropriate.

Assessments

Written documentation of student teachers’ performance is vital and should be specific, systematic, and include
suggestions for improvement. College supervisors and mentor teachers use the assessment forms found in the
Appendix for regular written assessments. Making multiple copies of the completed checks forms allow them
to be shared and discussed weekly with student teachers by both the university supervisor and the mentor

teacher.

The supervisor and mentor teacher will each complete several assessment forms regarding the student
teachers’ progress. The Mid-point assessment is held during the fifth week on the progress to date. If they have
not made sufficient progress, a plan must be developed with collaboration among the mentor, the supervisor,
and the student teacher, and all members must guide this will be the guide for student teachers’ continued
progress during the second half of field training. The Final Assessment (during the 10th week) is the summary

assessment and will be the focus of the tripartite meeting.

Student teachers should review both assessments CEESs, Sign and date them and make sure the assessors also

sign. These forms are added to the academic file when they are sent to Field Experience Unit after all signatures

are added.

It is also requested that student teachers, supervisors, and mentor teachers involved with field training
assignments complete a program assessment form to provide information about the strengths and weaknesses
of the teacher preparation program. These program assessment forms will be available in a Seminar session

near the end of the semester, considering the following:

1-  The college supervisor is responsible for assessing student teachers’ performance in schools.
2- The College of Education might form a committee to investigate the differences between mentor teachers,
university supervisors and school evaluations. The score approved by the committee will be assigned to

the student teacher.
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3-“If'the university supervisor notices no progress in the student teacher’s performance, a specialized
committee from the College of Education will evaluate the student teacher two weeks before the end of
the student teaching. The score approved by the committee will be assigned to the student teacher.

The student teacher (student teacher) has no right to object to the committee’s decision.

Re-Assignment or withdrawal from Field training

The student teacher must respect and abide by Qatar University and the school’s instructions and rules. If a
student teacher is experiencing significant difficulty during the semester, some procedures and practices may

provide options and alternatives.

The student teacher can discuss the matter with the mentor and the university supervisor and study the case, it
is necessary to document the meeting and what was agreed upon. If a solution is not found, and depending on

the specific situation for each week, one of the following decisions can be taken:

a. The student teacher may be reassigned to another class for the remainder of the semester and may be
reassigned to another school.

b. B. If the student teacher does not comply with the school and unit's instructions, and the midterm
performance assessment s less than acceptable, the student teacher is deprived of completing the field
training and is not entitled to request a transfer to another school.

c. ltis possible to withdraw with the option to repeat the field training course in the following semester.

d. Field training can be stopped with an "incomplete” degree according to the university's schedule and
instructions,. If the student teacher is completes or upon completing the field training requirements,

the “incomplete” grade can be changed to the due grade.

Sometimes a student teacher cannotfinish his/her field training for various reasons. Occasionally, a student
teacher/ must be asked to leave the program completely. The following are the basis for such an action:

a. |If there is mutual consent and agreement by the student teacher, cooperating school, and university

supervisor for reasons of illness, injury, or other unforeseen problem.
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“B“If the student teacher cannot establish and maintain a satisfactory performance level in

classroom instruction and management, this continues after repeated conferences and support from

the mentor teacher and university supervisor.
c. Ifthe student teacher does not abide by the policies of the cooperating school.

d. Ifthe student teacher demonstrates unprofessional conduct towards supervisors, school personnel, or

students.

If it becomes necessary to suspend a student teacher’s field training, specific policies and procedures are in place

to finalize the process. Details of the process are outlined in the QU Student Handbook.

Student teacher Responsibilities:

These are basic tips and guidance for the student teacher; please focus on them, especially as they assist the

student teacher in understanding his/her priorities:

Dedication

*  Make field training a top priority for the semester.

* Reportto school on time, and remain until the designated end of the school day.

Organization

*  Turnin aweekly teaching schedule to your university supervisor. Notify him/her if changes occur
in this schedule.
*  Notify the school, the mentor teacher, and the university supervisor as soon as possible if absence

due to illness is necessary.

Preparation

*  Provide the mentor with copies of your written lesson plans two days before your planned time to
teach the lesson(s).

*  Prepare all teaching materials/technology in advance to alleviate misuse of time and misbehavior
of students.

* Read avariety of resource materials beyond the text materials to add enrichment to the lesson.

*  Plan for the most efficient methods for carrying out classroom procedures and lesson transitions.

*  Allow for flexibility in teaching by planning for interruptions or time constraints.

Teaching
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*  Know and understand the major principles and concepts of the learning material to ensure high
levels of teaching competence.

* Arrange asequence of the instructional events to enhance student understanding.

*  Observe the behavior and learning styles of students from diverse cultures to create a classroom
atmosphere that enhances multicultural understanding.

* Incorporate various teaching strategies to provide individual learning styles and better develop
inquiry and problem-solving skills.

* Become competent in creating and using instructional materials and techniques consistent with
the students’ progressing level.

* Presentdirections in a clear, sequential manner.

* Develop critical thinking by using higher-level questions.

*  Choose a variety of assessment tools and teach students to use self-evaluation.

*  Provide lesson activities that require cooperation and teamwork.

* Encourage creativity by accepting students’ ideas to enrich class experiences.

Student Relations

*  Create and maintain a positive learning environment by demonstrating respect for every student.

*  With the mentor, develop a specific classroom management plan that complements the existing
plan and your strengths as a new teacher.

* Maintain a firm but friendly relationship with each student.

* Beaware of the student’s social and emotional needs.

* Bearespectful listener.

Research/Scholarship

* Beaware of opportunities to participate in discussions with other teachers about the profession of
teaching.

* Beaware of current research in a field of education that interests you.

* Be aware of opportunities to extend student learning beyond the classroom and into the local
community.

* Continuously try to add new research-based strategies to your collection.

* Be aware of advances in formative and summative assessments and their effective application in
the classroom.

* Be aware of and use resources and resource people already available at your placement school,

e.g. IT specialist, librarian, school nurse or doctor, art and music teachers, etc.

Leadership

*  Wear appropriate professional attire.
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*  Welcome constructive suggestions and incorporate them in subsequent planning and teaching.

*  Bediscreet with any confidential information.

*  Become familiar with Qatari school organizations and programs by attending school and/or parent
meetings when appropriate.

* Attend all field training seminars.

* Collaborate with other faculty members or student teachers within your building in sharing
instructional ideas, materials, and technology.

*  Establish professional relationships by interacting with school personnel (administrators, faculty,
and support staff), students, and parents.

*  Be familiar with school policies and procedures.

* Beimmersed in teaching experiences that allow for asmooth transition from the role of the student

to the part of being the classroom teacher.

Mentor Responsibilities:

These are basic tips and guidance for the mentor teacher. Please focus on them, mainly as they help the student

teacher understand his/her priorities.

Dedication

* Befriendly but professional with your student teacher.

* Complete your assessments and other paperwork in a timely fashion.

Orientation

® Attend the QU Orientation of the field training with your student teacher.

® Direct and inform the student teacher about:

- The students

- Theschool calendar and daily schedule

- The building facilities and resources

- Staff — administrators, teachers, and staff
- School policies and procedures

- The nature of the local community

- Professional opportunities.
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Preparation

Prepare the classroom students to receive the student teacher as a professional co-worker.
Prepare a workspace for the student teacher with a desk, chair, shelves, and curriculum guides.
Discuss the new student teacher’s placement with the college supervisor, and be sure to bring up

any concerns.

Teaching

Provide a gradual induction to the teaching process by modeling appropriate planning and teaching
and explaining the purpose of various strategies.

Demonstrate methods and resources for creating daily lesson plans that are sequential and
integrated.

Demonstrate the use of curriculum guides, teachers’ guides, and other resources for your
grade/subject level.

Explain the philosophy of classroom management, the specific techniques you use, and how
management occurs when you and the student teacher are both in the classroom.

Choose a specific time for planning together on a daily/weekly basis.

Explain the methods of keeping records for attendance, tardiness, grades, conduct, and any others
required by the school.

Discuss emergency and health procedures, such as fire drills, suddenillness, and fighting.

Guide the student teacher toward greater effectiveness by:

Monitor an effective use of time.

Requiring written lesson plans two days in advance of teaching

Creating a climate that encourages questioning and self-reflection

Praising and encouraging

Keeping interactive lines of communication open

Discussing problems frankly, one at a time

Sharing professional experiences and materials

Capitalizing on the special interests, talents, and abilities of a student teacher to enrich the curriculum
Encouraging the use of alternative instructional and management techniques

Guiding the acceptance of varied school duties and tasks representing a teacher’s workload.

* Allow the student teacher to assume full responsibility for the classroom instruction and management

for at least five weeks during the semester.

At some point during the student teacher’s time with you, provide specific guidelines on setting

up a classroom for the beginning of the year.

Research/Scholarship
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Assist the student teacher in researching, developing, improving, and identifying the best

strategies and practices through the following items:

® Promote daily interactive discussions with your student teacher; encourage reflective thinking about
the strengths and weaknesses of his/her effectiveness in the planning and teaching process.
® Assist the student teacher in implementing recommendations received during the daily evaluation
sessions.
® Confer with the university supervisor continuingly. Performance problems should be identified and
discussed as early as possible.
® Allow the student teacher time to confer with the university supervisor after an observation.
® Write evaluations of the student teacher’s progress and discuss them with him/her using the Lesson
Observation Form found in the Appendix.
® Discuss your observations with the student teacher and suggest changes he/she might make to be
more effective.
® Participate in a three-way evaluation conference with the student teacher and supervisor at the
midpoint and final evaluations and conferences.
® Use the weekly observation forms to support your evaluations using the Clinical Experience
Evaluation Survey CEES at the mid-point and final three-way conferences.
Leadership
® Accept each student teacher as an individual and refrain from comparing her/him with previous
student teachers.
® Allow the student teacher to attend all required seminars, which are part of her/his clinical
experience.
® |eave the student teacher alone in the classroom so that she/he can feel independent and have the
opportunity to learn from her/his mistakes. Be sure this occurs gradually, and indicate where you may
be located in an emergency.
® Introduce the student teacher to professional journals, resources, and organizations.
°

Involve the student teacher in faculty and curriculum meetings, parent meetings, and parent/teacher

conferences when appropriate.
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University Supervisor Responsibilities:

These are basic tips and guidance for the university supervisor. Please focus on them, especially as they help

the student teacher understand his/her priorities

Dedication
* Allow sufficient time for both observations and feedback conferences.

* Provide useful, encouraging feedback to the student teacher.

Orientation and Organization

* Orient your student teacher to your preferred method of contact.

* Visit the school to meet the mentor and administrators.

* Contact the student teacher if you are unable to keep an appointment.

* Organize a collection of all the student teacher’s work, including the CEES.

* Atthe end of the student-teaching semester, turn in all documentation and forms to the

Coordinator of the field training BED Programs.

Preparation:
®  Meet the mentor before the start of the field training .

® Prepare afile of all forms and requirements that the student-teacher will need during

the semester.
® Be aware of timetables for university forms due dates as well as assignment deadlines.

®  Be familiar with the content of the Field Training Handbook.

Teaching:

* Participate in mentoring the student-teacher at the beginning of the semester. These directives
and instructions stress the responsibilities (academic, moral, ethical, and legal) and the
information needed for a smooth transition from a university student to a successful teacher.

* Participate in directing mentors to provide information related to the program and required
responsibilities, and to communicate effectively with the student teacher and university
supervisor.

* Share information with student teachers about professional development opportunities in the

local community.

Research/Scholarship

* Observe, assess, and evaluate student teachers on systematically grading teaching, planning,

management, and professionalism.
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* Guide the student teacher’s progress in reflective thinking and self-evaluation.

* Evaluate the student teacher’s lesson plans and provide written feedback.

* Document thoroughly any infractions of school policy or professionalism, as well as
unsatisfactory progress in classroom instruction and management.

* Plan an intervention if there are problematic areas that need special attention. A copy of any
plans resulting from the intervention shall be submitted to the program coordinator as soon as
all parties have signed the plan.

* Participate in a three-way evaluation conference (at least 20 minutes) with the student teacher
and mentor at the mid-point and end of the semester.

* Complete mid-point and final assessments with the mentor of each student teacher and write
recommendations and/or summaries.

* Evaluate the completed e-file.

Leadership

* Continue professional development by reading professional journals and attending
conferences.

* Be an assistant to the new field training supervisor if requested.

* Communicate regularly with the Program Coordinator on areas of interest or suggest program
changes.

* Work as a link between the student teacher and the College of Education at Qatar University
(this includes communication with the school principals, mentor teachers, the student teacher
and the field training coordinator).

* Assistin placing the student teacher on the next semester's schedule by making suggestions or
recommendations.

* Complete letters of recommendation (recommendation) for student teachers who are applying

for initial teaching positions.
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College of Education

QATAR UNIVERSITY 1 d_o.oln

A Cicularation about Regular attendnce of BA. Students in the Field Training Course

of the Primary and Secondry Education,

During the semester.........oooooooccienn.

The field training period is the basis for teachers’ practical training and preparation. Thus, commitment to

regular attendence is one of the main factorsfor qualifying competent teachers.

Therefore, we would like to inform you of the following:

The field training period starts on.................. and ends on ..................

Absence from field training is not allowed except with an acceptable excuse and for a period of 3 days
only. The absence period must be compensated at the end of the field training (in the 11" week )

In the event that the absence exceeds 3 days, the student is given a (fail) grade due to absence.

In the event of emergent cases of sickness that require healthcare reservation, the studentwho ,
has medical reports documented by Hamad Corporation is allowed to be absent for a period of 7 days

from the field training ; this period must be compensated after field training (in the 11th week).

The permitted hours and late attendence rime must be compensated ( in the 11th week) if the time
exceeds two hours during the ten-week period (the full training period) .

In case of being absent for 25% of the number of Seminar hours, the candidate will get half of the

assigned grade in Seminar. If the candidate misses/is absent more than that, he/she will getazero as a

grade in Seminar.

We hope that everyone abides by the above rules.

Field Training Unit

Student Name: Registration Number: ---------------—-- Signature:-------------------
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Daily Lesson Plan Form

Day /a s

. . uidal) i€
Gladall ald ) s
Write pages numbers Student Text
pag Book
[ ) Aad S
cladall a8 i s FS AN
Write pages numbers Workbook/
Activity Book

Write out the Qatar Standard and provide number and letter where appropriate.

Jrall (g a8 ) S|
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Write other supportive
books or resources used

within the lesson

dailuwal) alzdll jalica
Supportive
learning
resources
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Identify terminologies and basic concepts in the lesson.

Identify the quantity of various materials needed for the activity. Do
not forget multimedia equipment when needed.

Ca )
Time

diyen)

Activating Prior Knowledge/Focus/Motivation
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Daily Lesson Plan for the Academic Year

Include something to activate students’ prior knowledge and capture students’ interest and motivate them for learning. This may be in the form

of a question or a demonstration. Be creative, but make sure it connects to the overall lesson objective.

Suggestion: After the focus activity, state the lesson’s objective to students.

a3
Time

alzil) dal e pa 981
i pg gl
Assessment for
Learning
formative assessment

Agalel) allal) ddadas
Student Activities

(Aaadal) g i) alaal) G i bl g 3,k
Teacher Strategies
(Instructional Strategies)

alxil) Cilaa
Objective(s)

35 Al s i -
3 gall aran agadig Al
ple— agafig A da D
Aadiiie ail g8 4y g) il
Explain how you plan
to assess students, and
include any materials
that are  needed.
Include the scoring
rubric you would use
for evaluation purposes
or observational
checklists when

Zlad A (e Allal) dsa 93 Sy piilial) anledll S b
dtlal) oS 1) 9 ¢ Jia (S i) A jlaa eﬂ AL g
T o Ul e af (ag Y g LAl (1 sy () iy
A g pmal) BRI (ylary a5 g (ALYl g ) g ol
Ldhal) @l i ) ) Jala anall g (o giaally dilaial)

AL 9
In direct instruction situations, students may be
guided through models or examples, then
provided independent practice. If students are
exploring and investigating an activity first, you
may allow students to explain results, follow with
questions, and then make points necessary
relating to particular content information or

bl A) g g JMA (e GG LAY 488
o i) 3ok gﬁ £ 53l Ble) ja 2a Aadiiiiuall dpadatl)
.o LAY alail) g plall M) g (A gladll aladl) Jia
A bl ) addeil) B L gl il g (g ginall gadgyg
(San
Describe instructional strategies to be used.
Indicate how the activity should be done. Keep
in mind to use cooperative learning, methods
of inquiry, or investigation when possible and
to integrate content areas and technology in
instruction as much as possible in activities.

Cro Bt La Lia SY)
d8udat g 458 ma dllalf
ol G el amy

State what you

expect students
to know and be
able to do after
completing the

lesson.
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appropriate. (Be sure to | expected solutions based on student experiences
match objectives to | and questions.
assessments.)

Cra 8l AL LYY Gy co Ay Adlal) G alhal) i dadial) A ) SBY) (e Al (iSaal) (e g s AT B e CaIY) 8L a8 (Al slgd) Jgla

ol B ciash Al il aaaliall Atht) agd saa Gl
Bring the lesson to a close. Restate the instructional objective. You may want to summarize activities or ask students to Closure

respond to questions to check for student understanding of the basic concepts addressed by the activity.

) sl Bl daga culalid ) 4 gl ... caddiiaiall jhaall daa g Jal) B a2t Al o gl A1) CUliST 5 il gl das

: : : . o ) gl
Identify the homework assigned to students to be conducted at home, its resources, or any important guidelines to complete the

Homework
homework.
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Bl Y addiiall anfill Jlae clagdi Gasiay M Ao Y 3 ga A3 S35 clgd Jaadil) a3 ) (i) Cilan ) ABLSY LAl oy 685 Adhal) 4l Jadads (S 7 )
Al et CilaaY) ABaa (e 280 g Lualia Gl () oS5 Ladic

Explain how you plan to assess students as a summative assessment of all planned teaching objectives, and list any materials needed for this.
Include in your assessment rubric, checklists, etc., when appropriate, and check that objectives are matched for evaluation processes.

Lehdatl audiow ) )Yl madag
alalad) el Fia ) (gl Jad) ‘_,A
..... pad Agali gl ... g dla)
Identify the objective(s) you
will address in the affective
domain such as building
positive attitudes towards .....,
developing values .....

clalia¥) 93 (e dlh agag Jla B
Glg )Y 5 COlgmdll s g JAal A1)
plly AL) aca (g gl duthal) gasl daial)

daldl) clalsayl E9 e dllatt
In case there is/are student/s with
special needs, explain the facilities
and procedures for the integration
of those students or any additional
support offered for students with
special needs.

O OSas La 83 Ul BLELY v il Joms - s8I
Al Alaal) & jlgall g asdliall (bl cullal) Adady
Aidy) o aldic) (Say g, Bads £l gf aa Lgalas
aall daiu) Jeg Jaadl 15 cpdll Gdlall
Al - U By cilaglaa g Gu i Al ¥, Ladd
Gl Gpanda upall (B 0 galadi La (Gl Jad () ga gy

S
Suggest ways to extend the activity for
students. Indicate what students could do
to apply the concepts and process skills
learned to new situations. This can be used
as extended activities for students who

..... Wl i 2al ail g 5) (Rubric) (sl

(aliAd) oy o83
Summative
assessment

35080 (390 Ble ) pal Alaiic g3} La g B
clalyia¥) 553 @dall (uyadl Joaas gl
05 g9 Cdl) eodall Jedtes 13la g (Al
i Al @l lgall g aapliall agh (2 4y gaia

() asa ) dalay gl guall B
Suggest what you will do to
differentiate or modify the lesson for
students with diverse needs. What
will you do for students who are
having  difficulty  understanding
concepts or skills taught in the lesson
or need additional support?

35




................ (;634‘59\ @Uﬂgdggw)émz\hi
Daily Lesson Plan for the Academic Year ................

complete work and are ready to move on.

No new information is taught here—
students are applying what they have
learned in the lesson to a new context.

sAdlal) ALLY) Agllae B S 9B (el (@A) (g i) B pER) Gl G (e s LYY da ol
??bgl.au.bCULMLQJ;M\sh.bcmﬁ‘gée\#u&DQJhgﬂ‘Jy‘ﬂh-l
?LJW\SJA\QAWJJJ\MQ&&\&S@LA-Z

oAl alad apdl 23 iS4

After the lesson has been taught reflecting on your teaching, you may consider addressing the following questions:
1- What went well in the lesson, and why do you think it went well?

2- What can you do to improve the lesson next time?

3- How was student learning assessed?

Al Juaad g glal gl agdadsl) 107

LCalatiaS ab yghal g alatl) dules & dulhal) &) 8 2 O

L3l 3 e g dac )y g ddaf alati iy é g5 3]

1Y) Cppaatt andill) ciliby aladia g Al ala anii 4 (]

cesal) (gl ghall) B AS jliiall g 33 g2} Aulle dyiga i jlaa Jlgd).5 O
aeiaall g sl el gl ae sl Agi il e Bliad 6 O

1. Planning for the development of students' performance and achievement.
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Daily Lesson Plan for the Academic Year

2. Involving students in the learning process and developing them as learners.
3. Provide a safe, supportive and challenging learning environment.

4. Assess student learning and use assessment data to improve performance.

5. Demonstrate high quality professional practices and participate in continuing professional development.

6. Maintaining effective partnership with parents and the community.
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Lesson Plan Rubric

ol dadd i) alud)

e . Unsatisfactory Needs Satisfactory Target
Criteria . . Improvement . o
Jdoa . . Jsia Cigiua
O ) 7 ling
Qatar QNCEP standards |[QNCS standards ||An appropriate ||An appropriate
Curriculum are identified but |are identified but |[number of number of QNCS
Standards are clearly either are QNCS standards are
inappropriate in |[inappropriate in |standards are  |[identified and clearly
zalidl uladinumber, grade number or do not|[identified; most |match grade and
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Objectives aligned with are not aligned || objectives are aligned with
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measureable.
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developmental
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challenging).
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Vs anil) il
Calaa Yl auld S
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assessments OR
are not
measureable.
Objectives may
not be
challenging for
all students.
iy slesy
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standards and
assessments, but
all are not
measureable.
Most objectives
represent high
standards of
content for all
students.
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assessments and
describe measureable
goals. Set of
objectives clearly
represent high
standards of content
for all students.
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e . Unsatisfactory Satisfactory Target
Criteria . . Improvement . o
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Gl ) g ling
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(sl A
Materials Materials are Materials are Materials are  ||Materials are high
insufficient in insufficient in  |adequate in quality and clearly
3 sallinumber or are not [number and or  ||quality and enhance the lesson.
be appropriate to |contribute only |number, They are adequate in
students’ level or |slightly to the  |[appropriate to |number and
to the topic. lesson. student’s level |lappropriate to
and to the topic. |students’ level.
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Supportive although the list ||(print, electronic,
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KENPY PR EPLEW) resources 5 Al joladl sres
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Activating Prior|[Prior knowledge |Prior knowledge |Prior Prior knowledge is

Knowledge/
Focus/

Motivation
””-!. n ! ¥ 0 var

1s not activated or
activity is not
related to
objectives.

1S somewhat
activated, but the
relationship to

knowledge is
activated
through a
specific

activated through a
specific engaging
technique that is
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e . Unsatisfactory Needs Satisfactory Target
Criteria . . Improvement . o
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5l A8 Sl A e AL aedaal g5 ) gay Jadi e
dnmia Calaay) Gyl Lo e dasa gl yal —alaay!
calaYy
Technology Technology use |Use of Appropriate use ||Creative use of
distracts from technology to of technology |technology by
La o piSilll [earning support lesson  ||by teacher or  |students clearly
objectives. objectives by the |students supports learning
teacher is supports objectives. Clearly
L ol Sl aladsulllimited; no use  |learning demonstrates
sl ae Sl lof technology by [lobjectives. willingness to adopt
~illlistudents. Shows the most appropriate
willingness to  |[ICT resources.
L ol 5l aladiulliuse supportive
ool Galaal ae TCT. & 2a alaiind cllia
plaall cuila (e Adball il (e L ol giSill
PREGIE) TR PRE ARALLY) ac 313 ) guay acdy aladiul] 13
Lis o i€l Al L o i€l Coniliall] - cully alail) Calaa] Al
sl alrall Caila (e 3l anial pral 5 IS
alxall Calaaf Al Dbad) alaanny
13 anisl e lag Landiall da ) i3l
Jilu s aladiny
Bacluss A 5l 51SH
Teaching Instructional A single More than one ||Instructional
Strategies strategy is poorly |[instructional learning strategies are clearly
described and is |strategy is strategy is described, varied, and
RN RO not appropriate | described that is |described; the |clearly support
il for the learning |lappropriate for |set of learning |learning objectives.
objectives. Does |learning strategies is Shows a commitment

not show
disposition
toward the

objectives but is
not inconsistent
with the belief

appropriate for
learning
objectives. Is

to the belief that all
students can learn.
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Needs

e . Unsatisfactory Satisfactory Target
Criteria . . Improvement . o
Jba L. . Jsda e a
el ) gliag
learning of all that all students |lconsistent with Gl i) Caa g o
students. can learn. the belief that Al 53 ) gy Ay il
all students can pedi gde gila oA
um}(” w\ﬁ\dm}é]eam. BJH?L:\S\L_%\JM
cilagl iyl daulie & g3aal g Lol 3l jedayy danal
8 gy A il LSl alel) CalaaYl| (e ST Cag o e QAL of dial
Cand o 5 Al Of 5,88 pa c3lati V|| cbaal 5 dpaii) il alzill 4dkal)
bl CalaaY doulial] wgilSals Al paa]| A sana cauliliy
Liea Len st el ¥ O PR
ALlal) alas ol Cilaa) ga Gyl
& laiy aladll
Ol o i
Pl Al gpen
Student Student activities |Student activities|Student Student activities
Activities * Include a single ||* Include a single|jactivities may ||* Include multiple
mode of mode of * Include modes of interaction
Al ki) |linteraction (E.g., ||interaction (E.g., [multiple modes ||(E.g., visual, auditory,

visual, auditory,
or kinesthetic),
* Do not
encourage
students to ask
questions, and

* Offer limited
conceptual and
cognitive
development

- e bl aniy Y
AT
253 S aalial)

las

visual, auditory,
or kinesthetic),
* Minimally
encourage
students to ask
questions of the
teacher but not
other students,
and

« Offer limited
conceptual and
cognitive
development

Ay s pading-
S a( leall e
(sl dmans |
e Adhall aady-

oo aall Ayl e

of interaction
(E.g., visual,
auditory, or
kinesthetic),

* Encourage
students to ask
questions of the
teacher but not
other students,
and

* Enhance
conceptual and
cognitive
development
appropriate to
the subject area.

(Aran o) 4 poany

or kinesthetic),

* Encourage students
to ask questions of the
teacher and other
students, and

* Enhance conceptual
and cognitive
development
appropriate to the
subject area.

e Jadiy:

- Q) & 53 A ey
[Aman/AS )a)

- zob e Al aady
A 5 abead) e ALY,
o - =l skl e asdy
& yuia sal Canliall aalial
el
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Needs

e . Unsatisfactory Satisfactory Target
Criteria . . Improvement . o
Jba L. . Jsda e a
Gl ) g ling
Y5 3 sana JSG(AS s .
gob e eyl o Al aady
Aiall ALY S aleall ALY
=l ad || Al g
Jo eliallfe - e aniy
- sl oo sl sk
Crliall  asaliall
oo & gua sal

Variations/ A strategy to help |Multiple Multiple and  |[Multiple and
Differentiation ||students with a |strategies to help |jappropriate appropriate strategies
Dbl g & gl single type of students with a ||strategies to to help students with

need is identified, |single type of  |help students |diverse needs are

or strategies need are with diverse identified and

identified are not |[identified; most |needs are explained.

appropriate. are appropriate |identified. Glaatil il = 25 sy

Aaal yiu) aaat o 6 (1o 2ast) 8 6 - Shad) yie) sy [dulic g de sila ¢ Saae

e sl Baal Badxia Cladi) yiul  [Ae sila g Baae Al calaliia) o

sy a gy sl Cilalall| e dllall agledl |6 Akl saclial  |Adliall

tuae bl yiul BORNEY R Cuny aladll

Ao ye Sly | lgalina s Glaliial) || ddlisal) agilalia)

i

Lesson The extension The extension  ||The extension |The extension
Extension repeats but does |jincludes limited |jincludes includes one or more
ool A gas not offer opportunities for ||opportunity for |[opportunities for
( oMb a2 gill) lapplication ina  ||students to apply ||students to students to apply the

new context.
-y S dmy
s Y g i gl
kil dua jall Al
Cag ol e gaaile
glia,

the information,
concepts, or
skills in a similar
context.

53 g3 Lo 8 oy
Adlal) dalest Lo (gudail
Sl slaa 5 aaalia (1o
(il 5a 8 il Jga s

-

gl

apply the
information,
concepts, or
skills in a new
context.

foa il ey

Lo kil Ul
paaldall (1 o galas
Oila glaall g

o Jlealls

B 88l e

information, concepts,
or skills in new and
authentic situations or
contexts.

COUall 33270 Lia i any
aalia (3 b galat Lo (gl
o Sl gy Slaslaay
ook sl dglie bl sa

-

4a9198

- .
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Needs

e . Unsatisfactory Satisfactory Target
Criteria . . Improvement . o
Jba L. . Jsda e a
el ) gliag
Closure Closure by Closure by Closure Closure includes an
dailal) teacher ends the |teacher includes an opportunity for all
lesson, but does |summarizes the |jopportunity for ||students to summarize
not summarize or ||lesson and a limited the lesson, respond to
clarify learning. |/clarifies points. |number of questions, connect to
(s Jadd Aailal) - Al paids  (students to previous learning, or
sl paaliV gl [laledl A8 e summarize the ||anticipate new
s S, ool panaliy lesson, respond |[learning.

L&l yany muia 63 [Ito questions, || da i AAll aas
connect to sl paalil Qlla
previous by 5 Ay e AlaVl
learning, or Sl 5 Galally () aalal)
anticipate new || (liiuall arl2illy
learning.

U

53 5an0 dua i

Aallall (e

oo panalil

A e el

alailly aday

il 5 )

bl adasly
Assessments  ||Assessment does [|Assessment Assessment Assessments clearly
o s8N\ apaitl) not align with provides provides align with the lesson
lesson objectives |feedback for feedback for standards and

or does not
provide feedback
on each student.
il &l FOREERY
ool (s sins s
b Y 5 4dlal g
BNREENPRETS:
A

each student and
is aligned with
most of the
lesson’s
objectives in
content.

plana e o 581 (384
ol Calaa)
42l 5 of giaa g

(e 0SS Azal )l
i ALl oyl

each student
and is aligned
with the lesson
standards and
objectives in
content, and
cognitive level
(Bloom’s
taxonomy).

- & il G

objectives in content,
mode (way it was
taught), and cognitive
level (Bloom’s
taxonomy); provides
focused feedback for
teacher and every
student.

o andil) ) g2l 58

aslacil] 48 yLa 5 o) sina s
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1hd aaols
QATAR UNIVERSITY.

e . Unsatisfactory Needs Satisfactory Target
Criteria . . Improvement . o
Jdsia £ s ) Jssla e
Ot () liag
Golulgolginay | (A (5 siuall 5(ash)
TR T PR E LI
Al N 433l (K1) lla JS3 5 aleall
add s JST ()55
plaall G g
Reflective Reflection is Reflection Reflection Reflection
Evaluation of ||shallow, focusing ||focuses on the |discusses demonstrates
Lesson (Added |jon unimportant ||design and student learning |thoughtful
after the lesson |jaspects of the delivery of the |Jand strengths |consideration of the
is presented). |[lesson. lesson, and areas for  |[lesson is terms of
lima Jalill (4555 - lidentifying improvement in |student learning,
slac) aay) Jalilll e € 5 Cusylan |lstrengths and  [lesson design  |lidentifying strengths
(0ooVldzarl 23 52 ysel  |areas for and delivery. |jand areas for
osll improvement, |lsx Jeldll (38l - |limprovement in
but does not Llé g Akl o3 (lesson design, lesson
reflect on studentj) 4 3 53l delivery, and student
learning. a3 Al ¥l |lengagement and
e Jelill juaiy o | 8 sk achievement.
asaai b radll |l apana sale ) e Jalill Jadiy -
Ay 5k g ) cowpxl A8k e gl JSA il
ol laasa il palad o8 4508 (g2 g Al

zlias Al &l o 5 gal)

Yy sk
plad (saal a yaty
.kl

gz;ﬂ\k&sqﬁm}w J

o) A3y Hha g )

. e il
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QATAR UNIVERSITY,

Daily Appointment Form

Week No: .........

Note: : Fill out this form and submit it to the university supervisor so that s/ he can schedule observations

and visits. Make sure that you submit a new form if your program has changed.

Student teacher name

Mentor

School name

Class/level Subject
Attendance time to school Time of leaving school:
Time Sunday Monday Tuesday Wednesday Thursday
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Guidelines and forms related to the student teacher’s observation of other teachers

(Used when observing other classes)

Task 1: Observing Classroom Management

Several factors should be noted during these observations: What is the general atmosphere of the classroom

itself? What kind and how many interpersonal actions take place?

a/ General classroom environment

How does the classroom feel — inviting or unfriendly?

How are samples of student work displayed throughout the classroom?

How are artifacts of the subject area displayed? (e.g., Does it ook as if Arabic is taught and learned in
the classroom?)

b/ What kind and how many interactions occur in the classroom? How can interactions be more
effective in supporting student learning and understanding?

Teacher-to-student: How much talking is done by only the teacher during the lesson? Is the talking
filled with questions or factual information?

Student-to-teacher: How much of an opportunity do the students have to ask questions of the
teacher, or are the students merely providing simple answers to closed-ended questions?
Student-to-student: How much and what kinds of opportunities do students have to work

collaboratively or to talk to each other about the topic?

Application: Select at least one management technique that you will implement and report on your progress

during Seminar.

Time

| Management Technique or Skill Comment

Environment

General impression of the
classroom

Display of students’ work
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Interactions

Teacher-to-student

Student-to-teacher

Student-to-student

(a) Task 2: Observing Instructional Strategies
in the lesson.
a/ Lesson structure
® Does the lesson plan include a variety of ways to involve students in active
learning?
® Isteacher following the lesson plan?

® Does the lesson include specific strategies for student’s diverse needs?

b/ Student engagement
® How are students actively participating in the lesson?
® How are students working together?

® How frequently does the teacher ask open-ended questions?

Application: Select at least one instructional strategy that you will implement and report on your progress

during Seminar.

Time ‘ Instructional Strategies Comment

Lesson structure

Active learning
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Alignment to lesson plan

Differentiation

Student engagement

Student participation

Student collaboration

Open-ended questioning

Task 3: Observing Assessment Practices
Both formative and summative assessments should be observed and applied for the third task.

a/ Examples of uses for formative assessments

® Todetermine the level of a student’s understanding, and then adjust the instruction to meet the

student’s needs.

® Forthe teacher’s self-assessment in presenting the lesson — Am | presenting the information in a way
that students are following?
b/ Examples of types of formative assessments
® Open-ended questions
L Graphic organizers
® Activity or lab worksheets
®  Exitcards
¢/ Examples of uses of summative assessments
® Students’ grades

® Student motivation
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® School reports

Time Assessment Practices

Comment

Formative assessment

For student understanding

For teacher self-assessment

Identify types

Yes/No

Yes/No

Yes/No

Open-ended questions

Graphic organizers

Worksheets

Closed-ended questions

Quiz

Exit cards

Summative assessment
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Lesson Observation Form

Intern’s Name: (elall c.JUadl qul) :

Grade: (—ayall) Subject: (g9425L1)

Observer's Name: (LasMLl @ul) Date/Time ( &,ldl/ =dgdl)

Observer’s Role (LasMLI 93): Mentor ((glas wlas) College Supervisor (aslzdl <8,4d)

This observation form is to be used by the mentor for daily lessons and observations. It may also be used by the
college supervisor for visits to the intern’s classes. All the criteria are applicable to diploma students and to

students in the Special Education program in both classroom and resource room settings.

eralall Gl U (e Lol 4ol (Sas LS Rgaall (s pall Aaadlal () glaal) alaall alaiuY aeadia 73 saill 124
e (e OS 8 Al A il el 3 Al 5 o shill 0l e ulati ulaall an o piall deal) ol oL
ladll 48 ¢ 4 CaZall

Please check the most appropriate box (biall (Sall (83 L) auia 5 ela Jll):

Pre-observation Planning Yes axd No ¥ Evidence
Adaadlal) (8 L Jadass Jaldl)

Lesson plans are submitted to mentor and

Supervisor with enough time for feedback.

o yall g

L3l placy CalS 8 g e yall (8
Axal )
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Lesson plans address all elements of the QU

LP/IEP format.
onlae ae dadial) PM‘&;U&JJ‘&A‘;&
BBV EESIES
Please use the next four point scale for the indicators below:
Mark Constantly Obs (Constantly Observed) if the behavior was incorporated throughout
the lesson.
Mark Satisfactory Obs (Satisfactory Observed) if you specifically saw the behavior.
1ol Ay (S iy (e ISy Jaa ) Do o L)
Mark Obs with Improvement (Observed but needs improvement) if you specifically saw
the behavior.

bl Ay 5 (S Sy (Ouenil dalay (815 JaaBla L))
Mark Not Obs (Not Observed) if you did not see the behavior at all during the lesson.
(e ye) die 3 LA aa Geoall JOA Tl e & IS 1)

Classroom Observation Consta Satisfacto  Obs with Not  Evidence
Aiual) a3l ntly ry Obs  improvem  Obs S
Preparation, Organization, and Obs Badla ent e
Management <ahaiill ¢ juasil) o~ bl Ladk
ddall 3 Hlayl Ladle Cpan’

e

Beginning of the lesson
] Dl

Materials are prepared and ready to use.
IR B Jala 5 83aa dpaaladl) sl

Is prepared to begin class on time.
A2l e gall (8 usall cad 3/ jals
Quickly focuses students’ attention on the
topic.

Ac oy Aollal) oLl s
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States lesson objectives at the beginning of

class.

aall Ayl A Calaall aaay

Reviews material from previous class.

Gl Gl 535 s L e
During the lesson Al P

Encourages students to question and

respond.

AaY 15 Al ¢ b e Rl gy
Provides constructive feedback.

Beliy dxal ) 9223 i g

Calls on and responds to students by name.

e Cunii g agilanly Allal) ge

Encourages students as well as prevents or
handles misbehavior by continually moving

around the classroom.

oy llay ol piey LeS Alal) iy
caallda e Jaly el Janl capeadl)

Finishing the lesson Al e 163
Summarizes main points of the lesson.
ool A ) alasl) aily
Reminds students of assignments, etc.

&l k) g
Ends lesson without rushing

A s anliall i gl A el ey

52



Instruction and Strategies
(Slasl aYT) (il (3 5k g Jadadl)

Content (s sinall

Explains concepts clearly.

Ty pplial 7 5l

Presents the same information
more than once and in various
modes.
o slrall (pud 224

Adlise (3 )y 53 ye (e S
Relates information to previous
knowledge.

ARl Gl i Sleslaall Loy
Relates information to past,
present, and/or future.

el Sl slaall Loy 5
(il i/ 5 palall
Presents information in the
context of students’ lives.
il Glans b il sladll L
EETRERR W
Demonstrates relationships
between different concepts.
pplidl G ABall g
Al
Distinguishes between factual
and nonfactual information.
e 548l 5l e laall (s e
Azl Sl

Clearly identifies opinions.

Constantl
y Obs

Satisfa

ctory
Obs

Obs with  Not Obs
improvem sl e
ent

Wle Badle Bl e sl

53
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(B e

Evidence
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Tz ohill lea s 7 5l
Shares up-to-date information
in the subject area.

Lol Siaslaall e (S5 o5
ol g g g A
Strategies and Processes
llonlly Al Y]
Explains difficult content in
more than one way.
Gall (5 siaall & 5l
A8l e L UL

Type(s) of learning groups
observed: (Mark all that apply)

alaill Cile sana g 151/ & 53
Lo S e 5Ll gm) idaaSlall
(ke
Individual
$A
Dual
Small group 4e sexs
B yfraa
Whole class —a
LS
Evidence of differentiation:
Identify specific evidence on a
separate sheet (Mark all that
apply)
il g i ala
Alaiic 8y o 830aa pil S3a
(b Lo JS 231
Content: e.g., materials with
varied readability levels,
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multiple ways to access ideas
or information
Gl A sl (U Jass e 1 5 giaal)
A3 e gitall el Jall i s
o DY) Jea sl e i (3 5k
Ll slaal)
Process: e.g., different
homework, tasks in multiple
formats, options about how to
work (alone, in pairs, etc.)
i e dzalatl) dlaal)
Lol ilaa) sl (JUa)
Baarie Cilagall g de giiall
1S Jsa il sl 5 JaY)
e b g2 ) Janll ol
(&
Products: e.g., choice of
multiple ways of
demonstrating learning (essay,
model, etc.), variety of
assessment tasks
Qi) Jus e selaiial
DlebaY Baaie (3 )k sl
o e i) el i
sl a5 (&
Asks questions to gain and
hold students’ attention.

Aol ol il Al & jhay
Uses sufficient “wait-time”
when asking questions to the
students.

Al e dluY)
Encourages students to answer
each other’s questions.
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ALl L) e Al a3y
oandl agany

Provides frequent feedback.

Aaal 430 ey Lllle

Demonstrates enthusiasm for
the class and the subject.
solall y Cacall Lidlaa e
Al Al
Supports students’ use of

technology.
Lin ) Sl ALY alasd ae

Teaches content that matches
the students’ developmental
level.

e 0Dl sl (5 sl D
Aallall ) skl (5 e
Applies teaching strategies that
are appropriate to the content
identified in the lesson plan.

w‘)ﬂ\:\h&(w A

Teaching /Learning technique(s) observed: (Mark all that apply)
(G Lo JS e 3 L8] aum) idaadlal) alail) g apladl) cilasi) s
Lecture claly)

Group work (any size group) oe bl jary) colea das
(!
Student presentations u=s_=
L)
Teacher-student discussion

alaall g allall oy G

Interactive lab or activity (With worksheets related to hands-on
activity)
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(s gusnal) Aty Ala 3 Jae (31 ) a) Adaiil ) el s
In-class writing (Not worksheets)
(Jae 31yl Canal) sl 5l Canall Jala 23S
Individual worksheets 33 jiia Jas ()l
Assessments and Evaluations Ardill g ulidl]

Misunderstandings and gaps in information are diagnosed through frequent
questioning.

ALY ok ST JMA (e dauzl ) ye 5 A sgdall e il sleal) yyass
Questions are drawn from a variety of cognitive levels (Bloom’s
Taxonomy).

b Carieal Gy AR A paall il sivall add Gy e JS5 die ALY

Assessments (formative and summative) match standards, instruction, and
lesson plan/IEP objectives.

soodl a5 Gl 3ok s ubeall ae Apalial) ol Ay oSl o) g ClapEil) (380 53
Aadadll Calaa¥y)

Test (if present) matches standards, instruction, and lesson plan/IEP
objectives.

@Uﬁd\&i}/w‘)ﬂ\uj sw_)dﬁ\é}jcﬁw\@(oqﬁjﬁhg)J%Y\&M

(sl it
Observer comments (a3l Glaad):
Intern student teacher comments (plaell Qllall cildaadla):

Intern Student Teacher Signature (pleell lUall 8 53): Date (zoull):

Observer Signature (L3l xd 53): Date (&o4):
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L) bl 3 o o Aad -l qupail) B o1aY) Al

3
e

Clinical Experience Evaluation Survey (CEES)

Bachelor and Diploma in Secondary Education
Majors of: Arabic Language, Islamic Studies

* = Response is required

* Student Name < il Gilal) acd
* Student QUID lal) 33 8

* Evaluator a&4ll
" Self Assessment il i
" Mentor Teacher stxal alaal

r

College Supervisor 4l < e
* Evaluator Name aall au

* Subject saLall

Important 2 sl

Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level
((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

(5 s lllall Ggia 13) 5 2SN ol s 2a) 8 e SV e 7 3 (LS 3,0 ) A siie da o il el Gy of ety iy sl qu il (g elgBY) of Dl oa
Lzl 13 pe (38 Ak s Lgitlia o 38 Aaadle Adad @llia 06K of and ¢ Al aul) 8 Gl e B

Instructions clelss

Please mark the number that matches your observation for that item. Add the points together for a total score. A
conversion tool is available to calculate percentages from the raw
4 e e I aladl A ol i pail 38y pla 555 AQISH Aa all o J peaall Lpuany as aaiil) Bl paanl a8 68 ke S s @lilaadle Glday ol Q81 e Adle puny (oo
Part I: Classroom Performance (i<l £1331)
A. LESSON PLANNING AND MATERIALS 4elaill 3f gall g Guall Jasadit) |

*1. Innovative and flexible learning experiences are structured for individuals and group of
students. (Evaluate on written lesson plan.)
(dasisall Gl Aol o 5L af) Athal) (e Ao gannalg 218N A e g B Sine dpaslal ) il pancy

Response Legend:
1 = Jsis »eunsatisfactory 2 = (pesi J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A
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1.1 Identifies learning goals in Curriculum Standards and school-
based curricula or IEP. g yall dpa=ill &l ) el 5 zletall sulead dialaill Colaa¥) aany
gd‘)ﬂ\ e:daﬂ\ @b)‘" _51 :L..u‘)mb.

1.2 Designs learning experiences suitable to students’ developmental
level. G siual lic palat Ol jd aaay ClUal) ) 5has,

1.3 Plans and incorporates accommodations and modifications for
special needs students. lalia¥ ) Ge ddlall 2306 Al EBGael e da B0 Jadadll gy
Aalall,

1.4 Designs learning and teaching strategies that are innovative and
flexible 45 58 Sin mlais alai (3 )l avacaly o

1.5 Integrates teaching materials and resources in lesson
development sl gk ee (& jabiaall 5 il & ol ey

1.6 Designs lessons based on previous student learning by

monitoring, assessing, and students’ feedback Gl aleill e 2l Luy ) aanay
Gl (e dral 2000 5 apil) g daslial) (5050 e llall

Evidence J4all

B. TEACHING AND CLASSROOM MANAGEMENT Jwaill & j1a) g G paill

* 2. Teaching strategies and resources to engage students in effective learning are used. .

Al aleil) Libas A Athal) &) 124 jobaal) g dpaadail] cilbiagd) i) asdiey

1 2 3 4 N/A

2.1 Identifies and states curriculum standard(s) that relate to the
objectives at the beginning of the lesson syl zleiall julas (e 1 jlne Gaw
oo Aoy 3 CalaaYl

2.2Uses teaching strategies appropriate for curriculum standards.
G_@;LAX‘ ):\:qb.d Al U"‘:U-ﬂ‘ d‘)‘L" eiﬁm’

2.3 Engages students by using a range of materials and resources
badl s @l 5aY) e Ao sene aladinly Akl oy

2.4Uses a variety of skills and resources to adapt lessons Yl axiiny
U‘JJJ‘ @Aﬂ)dhﬂ\j&\)w\wk}ﬂn

2.50rganizes individual and group learning strategies during the
lesson o sl duelaall s 4 jdll alaill (3 )k alay

2.6 Employs print, multimedia, and electronic resources during the
lesson (el el el aanic duiy 5K jalias s de galas 3l 5 Ty

2.7. Uses questioning effectively to support student learning i
) alat acal Jlad JS8 J5lul) 44yl

59



Evidence J4all

C. LEARNING ENVIRONMENT bl &5 .z

* 3. A safe, supportive and challenging learning environment is created 4idas daslys 4l alad iy yd 53

Glaaitly

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

3.1 Provides an environment that develops students’ positive
attitudes and learning opportunities. ikl s dulay) cilalas) ey 53k s
pladll (e b el 5,

3.2 Conducts open, inclusive, equitable, and ethical interactions and
communication with students. g alls ¢ siball dual il 5 Sl ans 30k o 58
Llal) aa EMAYI 5 (5 slusiall

3.3 Selects topics and issues that foster students’ critical thinking
skills. Akl (sl 8Ll Sl @l jlge ) ja3 Wil 5 Cile guim 5o jlidy

3.4 Provides an environment that helps students to interact and work
collaboratively.is stai 44 jlay Jaall 5 Jelaill e Al sclud 23y g,

3.5 Provides reinforcement for appropriate behavior. a1 55 238
RO UREAMIY

3.6 Provides feedback for inappropriate behavior. e & slull daal ;) 3385 andy
G,

Evidence Js

D. RELEVANCE AND EXTENSIONS <l (8 g gill g Jayl 5l o

1 2 3 4 N/A

* 4.Learning experiences that connect with the world beyond school are constructed. <! :all ¢l

dpdal) 3gaa 7 A allally Jai 5 AN dpanladl)

Response Legend:

1 = Jsé peunsatisfactory 2 = oees3 Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

4.1 Incorporates students’ interests and prior knowledge by linking to
meaningful examples. e <l3 aial Leday y @lld 5 Galadl agalat 5 dullal) cilalaial e,

4.2 Connects across subject areas on topics, problems, and issues

relevant to local, national, and global communities )l &¥lsw Loy 5
Gaalladl 2l g ddaall 2ol dileiall Llizadl) g Sl 5 Cile guia sally

4.3 Designs lessons that are technology-rich to take students beyond
the school environment to investigate problems and propose possible
SOlULIONS. (ol A jaal) A 3 50n agr 5 sbacii s Allall ol il Lin ol 385 4y 3 g 53 ey

LSan Jola 21yl 5 OIS,
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4.4 Introduces students to work and leisure opportunities as
appropriate.culy b cuua 48 il La ji 5 Joall La i Ol 2385,

4.5 Supports students in taking intellectual risks, testing ideas, and
using initiative. se5 ) 50kl e 2l 5 HISEY) Jidat s & Sl bl 8 Akl ae
llall <83

Evidence Js

E. INFORMATION AND COMMUNICATION TECHNOLOGY <=¥laiyl g cila glaal) Lia ol 9i<5 2

* 5. Information and communication technology is ap'plied‘and integrated in managing student
learning and is integrated into student work. (2 Waay 4kl alai 4 ¢ & cLai) g e glaall L ol ¢S5 ety g Guday
atles

Response Legend:
1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

5.1 Identifies students’ learning needs in relation to ICT <ilalial aasy
YLV 5 il ghaall L ol 53S0 slahy Lagh dpaglacil] 4ulkal)

5.2 Selects ICT-based learning strategies and resources Jiw sk s,
VLAY 5 il shaall Lia o1 65 e 4l dualad

5.3 Involves students in using ICT to organize and search
information. e Gl g Slilal) apdasil YLaTY) 5 e slaall L o 6385 aladiul 8 Akl o 0

5.4 Evaluates ICT-based learning strategies and resources. &k &
YL 5 il shaall L sl €5 e 4ailal) dyadatll aliadl) 5 olaill

5.5 Accesses and manages information on student learning using ICT
resources. Clesteall L sl 5353 ) g0 Loadinns allall alad dlae (8 Clasleall jony5 Cala s
YLV,

Evidence Js

F. ASSESSMENT adill .5

* 6. Student learning is assessed and reported _: Wi 5 sa & drda gy llal) alai o
Response Legend:

1 = Jsi peunsatisfactory 2 = oeess Jl zUsoneeds improvement 3 = Jssssatisfactory 4 = «diwtarget

1 2 3 4 N/A

6.1 Monitors students closely during the lessons. sl ¢l 3 o 2kl Cél
Al
[ LN

6.2 Plans valid and reliable assessments, aligned to objectives gz
Ll 5 Baally e ey Calaal) s il
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6.3 Assesses and reports students’ learning using multiple methods
of assessment. dweusi cullul sac aladinly Allall alad e 1 )8 208 5 o34,

6.4 Provides clear, accurate, and concise feedback to students on the
outcomes of assessment. <la e Jsa @Mall 5 ja ga g 4880 5 daiial y Laal ) 45035 22
(""‘LJNN\

6.5 Reviews assessments for continued appropriateness. bl aal
Evidence J4l!

G. USING PEDAGOGY TO IMPROVE LEARNING alsil (il G il 35k aladiiad, ¢

* 7. The knowledge of students and how they learn is applied to support student learning and
development. agaslaiy duthal) gl 3 a0 buall agalat 4388 g dulhal) 48 2 (gaadat 3y

Response Legend:
1 = Jsé peunsatisfactory 2 = o3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = —iwtarget

1 2 3 4 N/A

7.1 Demonstrates (models) inquiry-based practices that support
student learning. 4kl alxi ac 3§ 3 5 geay sbatiny) Lo 3adine Glu jlas jeda

7.2 Encourages students to interact respectfully with others including
those with diverse backgrounds. <3 il gAY g ol ial Jelall e ddlll sy
e gitdl Gl Claal,

7.3 Develops and implements learning experiences in which students
learn and practice conflict resolution and negotiation. <l Mus e
e Oty Adlall sl LINA e A5 Apelad Jlal) alag) e ) 3 (o slaill 5,

7.4 Designs and implements learning experiences that encourage
students to develop their own goals and achieve them. <l My aca,
Leiiaty agdlaaf s o Dkl aadi dyalai,

7.5 Identifies and accesses services within the community, as
appropriate, to support students with personal and/or academic
issues. s duaidll sl b Akl sabal (ol Lail dancina) ilesdl) ) Jeay s 335y
Aaa\sY),

Evidence J3y
H. SUBJECT AREA KNOWLEDGE i ) salally 43 pmall

* 8. Teaching/subject area knowledge is applied to support student learning. sl § s<agally 48 jaall gk
Qltalf alas,

Response Legend:
1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

8.1 Demonstrates knowledge of subject area during lessons. 4 s ek
u.u_j‘)ﬂ‘ gui fg...ubi\ 'EALAHA__
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8.2 Presents lessons that follow Qatar Curriculum Standards or the
school-developed curriculum. malia 5 4 kil maliall julee ais Al (e g oAl 2oy
e Jsanall A jadll

8.3 Engages students in applying methods of inquiry. Gk 2 4kl o )
eladinly! d‘)‘L"

8.4 Promotes critical and creative thinking, decision-making, and
problem solving skills. <ISE Ja g Al giea &l jleay ool gamill <&l 5,

Evidence Js

Part II: Professional Evaluation (.2 sia¥l- igall auiill)

A. PROFESSIONAL TEAMS 4sigall (3380

* 9. Intern works as a member of professional teams 4xigall G)il A gars qiall Jary,

Response Legend:
1 = Jsé peunsatisfactory 2 = o3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = —iwtarget

1 2 3 4 N/A

9.1 Meets personal work-related goals and priorities. <Yl Gis,
Janlls das el dandall il 5V

9.2 Contributes to professional teams. duieall Gl 4 aaluy

9.3 Works with others to maximize student learning. & (s AY) a0 Jan
A el ) Al et (5 e,

9.4 Contributes to improving the performance of professional teams.
Ligal) BOA ol (ppuan A aalesy,

Evidence J4all

B. COMMUNITY INVOLVEMENT 4axisall 45 jLial)

*10. Intern builds partnerships with families and the community gaiaall g ju¥) aa 481 d cldle qxiall A
Response Legend:
1 = Jsé peunsatisfactory 2 = owess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

1 2 3 4 N/A

10.1 Builds relationships with families and the broader community to
enhance student learning. alxi cesd Caagy JSS aainall s 5ol e 4810 Glidle iy
Akl

10.2 Establishes learning environments that acknowledge students’
families and communities agilacise s ddlall Hul 008 L alas iy o o5,
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Evidence J4all

C. PROFESSIONALISM &g .z

* 11. Intern reflects on, evaluates, and improves professional practice. s dxigall cilulaall & qjsiall jsiy
W okl g Lganis

Response Legend:
1 = Jsis neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

11.1 Reflects critically on professional practice. <bu ledl 832853 ) pny Siiy
Aigall,

11.2 Engages in personal and professional development. _askill &<l L
il el

11.3 Recognizes the role of the SEC policies in school governance.

L aall 5 o) 3 aleill e Y1 ulaall ) 50 il e a5y,

11.4 Meets ethical, accountability, and professional requirements.
gl 5 AEAY) A 5 panal) cilillaia iy,

Evidence J4all

**QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM k8 daa [y i) 48 ciai 5
Opalaal Aigl
D. PROFESSIONAL BEHAVIORS &gl cis sl

* 1.0 Attendance and Punctuality /sl 4339 ) gaal)
1 2 3 4 N/A

1.1 Arrives on time x sl 3 Jas
1.2 Stays until the end of the school day. /) asll 4l Ja A5

1.3 Notifies mentor and supervisor if absent. i as salls ¢ sbaall G 3
)

1.4 Makes up missed days. bl s jas

Evidence J4all

* 2.0 Professionalism &gl
1 2 3 4 N/A

2.1 Dresses appropriately. dsic pudle gul

2.2 Demonstrates preparedness. aazin¥) el

2.3 Demonstrates a positive attitude. Lis S5l el

2.4 Willingly accepts responsibilities. L <l sl Jiis
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2.5 Completes tasks as instructed. <abi Y o aleadl o

2.6 Seeks advice and/or feedback. dxal )l L3l i/ 5 Aapeaill (il

2.7 Accepts feedback constructively. sty JSé cilasdlll Jas

2.8 Demonstrates respect for mentor, students, parents, and others
A5 L5 Ul ¢ slaall el Lal yin) elas

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. ikl iS5 5 Aais g 5l Hleall Al g gusa Ao

2.10 Completes routine paperwork on time. We) s a5 I 3 5Y) 4

PART lll. PROFESSIONAL DISPOSITIONS d:igall ciga sil)

* Teaching, Scholarship and Leadership s sill 3301 g alal) iyl g (i)

Response Legend:
1 = Jsé peunsatisfactory 2 = owess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

1 2 3 4 N/A

1. Upholds high standards for content knowledge for all students.
Dlll) ares (52 (5 sinall 48 jaal dadi o pulae o Lilay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development sl 4 i) (s il 2 (gant il Sl pd aladind duaal oy
gl shaill 5 abeil) Jalaif 5 4kl

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving ) <l iy s e 5 al ela
) Ja g gyl s Ul <) e

4. Demonstrates willingness to adopt most appropriate instructional
resources, including technology s L dauie JSYI aleill jalas i 832 ) sl
G g€l joliadl) @l

5. Values the idea that safe learning environments promote active
learning L&l aladll s 45 aledll Gl ol 3 S8 3y

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction (e 3,380 )l
i) Gy il 3 Leadlsn e oLl 5 Al aled ac ol 3aanie andl il 5 aladiul

7. Demonstrates ability to plan lessons that enable students to meet
rigorous learning goals <ilal Gias e dlhll (Sai Gl Gl agads e 5 )0l ey
dlle alas

8. Demonstrates the ability to solve problems and take appropriate
decisions dwliall cl el das) g cISEa da e 3 a8l el

1 2 3 4 N/A

9. Uses reflective practice for academic and professional self-
improvement Jeall s e SY) SIAN 3 olaill ALalall s jlaall aadioy
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10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity !5 4wl e Jadlay s Lgall cilddaly Ll il elay

11. Readily engages in new opportunities and tasks to develop
professionally el Jushill Coag saas algas (a8 (A4S Ll by,

12. Values collaboration with others while working toward a shared
goal g osbadll o AS yisie Caloal sl L dasdl J3A 03 5AY)

* Overall Comments <Uaadlal)
Strengths & Areas for Improvement cpusill ci¥laa s gl balds

66




Lo laia) cilud )3 = Al qu il A oY) sl
Clinical Experience Evaluation Survey (CEES)

Bachelor and Diploma in Secondary Education
Majors of: Social Studies

* = Response is required

* Student Name < _iall cllal) ol
* Student QUID <l 1 a3

* Evaluator a&4ll
" Self Assessment il sy

" Mentor Teacher sl sl

" College Supervisor il i i

* Evaluator Name aall au
* Subject salal)
Important 2 sl

Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level
((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

) g 135 A Al s A 8 e JBY) e 7 (LS 3,0 ) Asie A el (el i o callay ey Shaall il (e eleiY) o Adaadle o
Zasaill 138 aa (38 55 (laditi g Lgitlua o5 8 duadle ddad @l ¢3S ¢ Gand ¢ aill a6 Glld (e BT (5 s,

Instructions clelss

Please mark the number that matches your observation for that item. Add the points together for a total score. A
conversion tool is available to calculate percentages from the raw
4 s Lausi (M alad) i jall gl A8y pla 555 ASH da Ll e geanl] Lgaany we anill Lol gen) o 6 e S Gana lildandle ilday 31 G501 e Aadle qung o

Part I: Classroom Performance (i< 51891

* 1. Plans for student progress and achievement ¢jlai) g lUall £} ¢ppauail Jalady
Response Legend:

1 = Jsie eunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

1.1 Sets SMART learning objectives that reflect the taught
curriculum. ael Al zaliall (uad dania alad Cilaal goas

1.2 Selects a range of supporting learning resources to meet
curriculum objectives. sl Al zalidl Calaal Gaail daclall aladll jolias (e de sena Jliay

1.3 Caters for different groups of students (including gifted and
talented and ASEN students. adll ¢y b L) Gl e ddlide e sanal acall aaiy
5 O sEall 5 omsa sall ASEN,
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1.4 Uses student data to plan for student progression Akl ity axiiu
agilal o] Jaylasll

1.5 Selects flexible and innovative strategies and classroom
activities. 3,8 s 4 e Lpadat Aadil 5 ot il Uiy

Evidence Js

* 2. Engages students and developing them as learners (palxiaS aa i ghig dudhl) &) i)

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

2.1 Engages students in active and challenging learning. &4kl &l i
ganill a5 paiall Jaiil aladll,

2.2 Uses a variety of activities and supporting learning resources.
daclall alaill jobias s Aads) (e de siie Ao gana pdiiuy,

2.3 Provides learning experiences matched to students’ curricular
learning experiences «3Uall il jall zaliall alad &l jid ae 3855 ol O jd 85

2.4 Develops students' literacy and numeracy skills 3!l &l jlea gl

2.5 Develops students as independent learners ¢pliiue (palaiad Ll | sl

2.6 Develops students’ higher order thinking skills Wl <&l & jlea ) gy
Al Al

2.7 Implements the MoEHE curriculum and provides cross-curricular
experiences. galial e il Al 85 alaill 55155 Cajla (e Baaiaall dpnl Hall maliall day
Gl A,

2.8 NCSS 2a: Plans learning experiences that demonstrate social
studies knowledge aligned with the C3 Framework and Qatar National
and Curriculum Content Standards. —jlaw oLl e Jui ) alaill <l jiad Jalasy
ki A5l aliall julae s Jae ) ae Al siall Lo laia ) il yall,

2.9 NCSS 2b: Plans learning sequences that effectively engage
learners with disciplinary concepts, facts, and tools from the social
studies disciplines to facilitate social studies literacies for civic life.

Oe (& Adeal @5 il ja) Al pall <l sl g 3EaY 5 aalial) pa Allady Adlall rady Juslisia aledl Jalady
Liaall slall Ao Laia W1 byl abes Aglee gt e Laia Y] il ) ¢ 5 58

2.10 NCSS 2c: Plans learning sequences that engage learners in
disciplinary inquiry to develop social studies literacies to facilitate
social studies literacies for civic life. 3 ouabeiall @ i dluluia ales (il o Jalad,
il 8 g AR el i ks oLy aglE (5 siane sl e Laia ) sl Hall (o jlaa ol
Al agilas A dpelaall,

2.11 NCSS 2b: Plans learning sequences that require learners to
create diverse forms of representation that convey social studies
knowledge and civic competence. sl gpalaiall (o llaii cdludiia alad (ol gal labady
o) Aiaall 5ol 5 Ao Laia ) sl 48 paa (uSixd Aglall o gyl g Jiiadl) (e Ao giie JISS)
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2.12 NCSS 2e: Plans learning sequences that use technology to
foster civic competence. duad) seliSl 3 j2al L of 63 202t Alididie alad (i) gal Jalads,

2.13 NCSS 4b: Facilitates collaborative, interdisciplinary learning
environments. Clawmaill sl 5 4 slail) alaill Gl Jagus,

2.14 NCSS 4b: Engages learners in using facts, concepts, and tools
related to social studies. aaxiall &l a5 amliall 5 GHlaall aladiu) & Lkl &l i)
Ggelaia ¥ ciluljall,

2.15 NCSS 4b: Engages students in creating disciplinary forms of
representation. delaa¥) cilul )il & bl Jiad de gite JS L) S ddlall &) )
(&... apa s A Agily o gu ) kil j3)

2.16 NCSS 4b: Engages students in conducting inquiry in social
studies aelaa¥l clul jall & oalill o) jaf & Al &) i)

2.17 NCSS 4c: Engages learners in ethical reasoning to deliberate
social, political, and economic isues and communicate conclusions.
Aalaii¥) 5 Ao Laia ¥ 5 dpulpuad) Lladl) J gl 3 agiae Lsal Cpaleiall () 8AY) yall 3y 50

Evidence J4all

* 3. Creates safe, supportive and challenging learning environments _ls (s siaig das)ag ddaf alad i 314y
Glaadll (ann

Response Legend:
1 = Jsé peunsatisfactory 2 = oeess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = —gdiwtarget

1 2 3 4 N/A

3.1 Establishes classroom routines and high standards of behavior to
support learning. sl acal @ slull e ddle jalea s 4l all Jpaadll (455 222,

3.2 Encourages students to take initiative and responsibility for their
own behavior and learning. aealais aeS slus e A gl 5 5500l Aa3) e Akl anidy,

3.3 Encourages students to have respect for themselves and others.
AV 5 agudi¥ ol yia¥) e Akl andy,

3.4 NCSS 4a: Uses knowledge of learners’ socio-cultural assets,
learning demands, and individual identities to plan and implement
relevant and responsive pedagogy that ensures equitable learning
opportunities in social studies. « oabxiall L 5 e laia¥) J sl 4 jrall pasivyg
& Aiaie dpaglat Ua 8 (anad AaiBle (g )28 (3 ke 280 g Jasdadil ¢ j8ll il ggll 5 ¢ aladll e
Gaelaiay) clul jall,

Evidence Js

* 4. Assesses students’ learning and uses assessment data to improve achievement 4kl alxi 4,
1Y) Gpeail 4] Gy addion 9
Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget
1 2 3 4 N/A
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4.1 Prepares and documents all types of assessment. Gssiydack o
aail) 53 maes,

4.2 Marks students’ work regularly. saib bl Jee maiay,

4.3 Analyses and uses assessment data to support learning. Ji
alaill aeal aydil) ULy 2235,

4.4 Provides constructive feedback to students about their work and
assessments. aglesiiy aglac Jsa Ml soliadl daal Hl 4300 angy,

4.5 Shares information about students with colleagues to support
students’ learning. il alai acal ¢33 e ddlall Jsa il slaa & Ly,

4.6 NCSS 3a: Designs and implements a range of authentic
assessments that measure learners’ mastery all of the following:
disciplinary knowledge, inquiry, and forms of representation for civic
competence. All assessments are aligned with Qatar National
Curriculum Standards. s ouii G (Riiall) sl Cleyiill (e de sana 2l 5 aanay
ciainall 3oLl e 50U bl e Jalail celafia¥) calall dpaiaddll 48 pall 1 ope JSU Cpnalaiall (ls5)
A kil Ak sl zealiall Hulae pe el paen (ST Cuny s,

4.7 NCSS 3b: Designs and implements learning experiences that
engage learners in disciplinary knowledge, inquiry, and forms of
representation for civic competence and demonstrate alignment with
Qatar National Curriculum Standards. <& Al duadaill ol jall 3y 5 aanay
Db cdaall 8o la A U bl Jiias el 5 celiain¥) g csalall Apaadill 4 jeall 3 Cpalaiall

g phadl) duika ) aliall ylae cn (381530, )

4.8 NCSS 3c: Uses theory and research to implement a variety of
instructional practices and authentic assessments featuring
disciplinary knowledge, inquiry, and forms of representation for civic
competence. Clewiill s dpalail) Gl jlaad) (e de st de sana Gadail Sla) g il ylaill ardiy
el 3ol e U1 bl Jias Taladl g sl 5 cdpaiadill 48 peally el ) ddgall

4.9 NCSS 3d: Exhibits data literacy by using assessment data to
guide instruction decision-making and reflect on student learning
outcomes related to disciplinary knowledge, inquiry, and forms of
representations for civic competence. Zlall & <l all asa gl auil) lily a2y
a0 i) il Talasl 5 ¢ elalin] 5 ¢ dpaadiill 48 yralls dalaial) dlhall alad il 6 Jaly 5 dpaaladl
diaal selisl

4.10 NCSS 3e: Engages learners in self-assessment practices that
support individualized learning outcomes related to disciplinary
knowledge, inquiry, and forms of representation for civic
competence. Aakiall 450 8 alaill il aexd Al SN apdsl) Sl jlas (8 Cpaleiall &l )
Aiaal) 3oLl el QST 5 ¢ olalia¥) 5 ¢ dnanadiill 4 jaally,

Evidence J4all

* 5. Demonstrates high professional practices and engaging in continuous professional
development. saiuall gall jghill b L) AN g Alle diiga Clujlaa 1Al

Response Legend:
1 = Jsis »eunsatisfactory 2 = (pesi J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget
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5.1 Reflects critically on professional practice to improve
performance. eelal sl duigal) cilujlaall & Jaliy

5.2 Develops self professionally and is involved in professional
learning networks. dsgell alaill il 8 &l Ll 5 Lige GIAN ol e Jasy

5.3 Keeps up to date with subject and educational knowledge. &L
Galaril) fgaluall g Al all Balall Colamioay

5.4 Demonstrates professional practices the]t reflect impact of
professional development learning. _sshill 5l (uSat Al dyigall il jlaall jelay
Al e gl

5.5 Carries out the assigned duties and responsibilities. «lalsll

4 slhaall Gl s sl 5

5.6 Follows MoEHE laws and policies related to the educational field
Sl el 5 adail 5 )55 Cilaslans 5 il 58y o 33

Evidence J4all

1 2 3 4 N/A

* 6. Maintains effective partnerships with parents and community. gsiaally ;sa¥) sLlgl e Db Cils) y& 2k

Response Legend:

1 = Jsé peunsatisfactory 2 = o3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

6.1 Communicates effectively with parents to improve students’
learning and achievement. aeilals Ll alad cpail [ 5a¥) oLl 5l ae dallady Jual 5ill

6.2 Makes use of local partnerships to support students’ learning and
achievement. agill s adhll alas acal dlaall clS) il alasiul

6.3 Prepares students to become local and global citizens. dkll ay
Oaalle 5 Gulae (il 5o | sanal

Evidence J4all

Part II: Professional Evaluation (& sia¥l- igall auiill)

PROFESSIONAL BEHAVIORS 4igall s gl

*1.0 Attendance and Punctuality 115l 4835  guaal)
Response Legend:

1 2 3 4 N/A

1 = Jsé peunsatisfactory 2 = owes3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

1.1 Arrives on time. x sl & ey
1.1 Stays until the end of the school day. -/ 3l asll e A 85

1.1 Notifies mentor and supervisor if absent. e 4ssalls ¢ stadl Gyl 33
bl
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1.1 Makes up missed days. bl s sase

* 2.0 Professionalism 4igs!

2.1 Dresses appropriately. dwlic (B Gl

2.2 Demonstrates preparedness. saiuy) el

2.3 Demonstrates a positive attitude. Lis S5l el

2.4 Willingly accepts responsibilities. Ly il s sudl i

2.5 Completes tasks as instructed. <hla Y cues algaddl o

2.6 Seeks advice and/or feedback. xal i &3l i 5 dasadl) il
2.7 Accepts feedback constructively. ¢ & cUaadlall Jiis

2.8 Demonstrates respect for mentor, students, parents, and others
O A5 L5 Ul ¢y slaall el Lol s yeda

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. bl S5 092 45 ) aleall A5 s (S50

2.10 Completes routine paperwork on time. Wae! se 8 dgsis ) G sY) e

Evidence J4all

PART lll. UNIT OUTCOMES 52a 1l cla i
* A. Teaching (i) .

Response Legend:

1 2 3 4 N/A

1 = Jsis neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1. Content: Applies key theories and concepts of the subject matter.
il kil aal aadiuy/ sakay 1 (s sinall Lems G 83l Adai yal) maliall 5

2. Pedagogy: Plans effective instruction to maximize student
learning. oeoxll: alall elal pun Jal (e Jlad G yai) Talasy

3. Technology: Uses current and emerging technologies in
instructionally powerful ways. (sl dllad § oy aladll jabas duaal aadieg b o g€l
Faglatl) dleall

4. Diversity: Fosters successful learning experiences for all students

by addressing individual differences. gl @ a5 el L0 8l Gl el
Ll as ) daalill Al

* B. Scholarship <l &gl o

Response Legend:

1

2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget
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5. Problem Solving: Arrives at data-informed decisions by
systematically examining a variety of factors and resources. &)l
IS 3,50 sall 5 ol 52l (g Ao giie de gama (and 315k (e UL ) saiiall <)l ) Jeay £ alell

6. Scholarly Inquiry: Actively engage in scholarship by learning from
and contributing to the knowledge base in education. (&< L (sbaiiny)
el Jlae & 46 el 320 B 8 daalisall 5 (o alaill DA (e Afind) AaiisY)

* C. Leadership 38! .z

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

7. Ethical Values: Applies professional ethics in all educational
contexts. dselaill il sall ppen 8 Agall GLENAL o 5L/ (Bakay 1 AEDAY] A8

8. Initiative: Leads positive change in education. (sl sl jaly 13 ekl

palll (3

Evidence Js

PART IV: Professional Dispositions 4:igall cilga gill
* Teaching, Scholarship & Laadership 32uill 5 alal) il g (sl

Response Legend:

1 2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1. Upholds high standards for content knowledge for all students.
Allall paes 51 (6 sinall 48 jral dadl jo jplea o Lilay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development sal da i) s i) 2 (gand 3 Gl aladind dueal oy
el skl 5 alail) Jalaif 5 Z0Lal)

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving il Gl iy i e 308l ey
OSSR Ja g gyl g Sl K& s

4. Demonstrates willingness to adopt most appropriate instructional

resources, including technology i le dulie JSY aledll jobias i S48 ) ek
La gl 6K o) Glly

5. Values the idea that safe learning environments promote active
learning L&l aladll s 45 aledll Gl ol 3 S8 4y

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction (e 3,30 jla
(oitinal) Gy il 3 Leailns e o) 5 Al ales ac ol Baanie ans il 5 aladiul

7. Demonstrates ability to plan lessons that enable students to meet
rigorous learning goals <l Giad e dllall (S Al o g pall Jaghass o 5 j08l) el

e s
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8. Demonstrates the ability to solve problems and take appropriate
decisions 4l @l i gl das) § COSl da e 5l ek

1 2 3 4 N/A

9. Uses reflective practice for academic and professional self-
improvement Seall s e SY) SIA 3 olaill ALalal) ilis jlaall aadioy

10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity !5 d ull e Jailay s dgall clddialy Ll il elay

11. Readily engages in new opportunities and tasks to develop
professionally eal Jshill Chag aaa aleas (a8 (A4S LAl oy,

12. Values collaboration with others while working toward a shared
goal ge ol 3y A8 jide Cilaal gindl Lo Jaall JDA (0 AY)

* Overall Comments <adall

Strengths & Areas for Improvement cpusill <l s 6l balds
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bl ) —Aasal) cu i) B )oY anis

Clinical Experience Evaluation Survey (CEES)

Bachelor and Diploma in Secondary Education
Majors of: Mathematics

* = Response is required

* Student Name < il Gilal) acd
* Student QUID lal) 33 8

* Evaluator a84ll
" Self Assessment il i
Mentor Teacher (stxall alxall

College Supervisor il < jia

{

=~

{

* Evaluator Name aall au
* Subject saLall
Important 2 sl

Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level
((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

U g 135 A Al s A 8 e JBY) e 7 (LS 3,0 ) Asie Aa o el el iy o callay ey Shaall il (e elemY) o Adaadle o
Zasaill 138 aa (38 55 (laditi g Lgitlua o5 8 duadle ddad @l ¢3S ¢ Gand ¢ haill a6 Glld (e BT (5 s,

Instructions cleylss

Please mark the number that matches your observation for that item. Add the points together for a total score. A
conversion tool is available to calculate percentages from the raw
4 s Lausi (I alad) i jall gl A8y pla 555 ASH da Sl e geanl] Lgaany we anill Lol gen) o 6 jle IS Gana lildandle ilday 31 G501 e Aadle qung o

Part I: Classroom Performance (<l s1591)
* 1. Plans for student progress and achievement ¢jlail g clUall &)} ¢ppauail Jalady

Response Legend:
1 = Jsé peunsatisfactory 2 = owes3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

1 2 3 4 N/A

1.1 Sets SMART learning objectives that reflect the taught
curriculum. Al Al zaliall (uSes dapma alad Cilaal gy

1.2 Selects a range of supporting learning resources to meet
curriculum objectives. aul Al zalidl Calaal Gaail daclall aladll jolias (e de sena Jliay
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1.3 Caters for different groups of students (including gifted and
talented and ASEN students. adll ¢y b L) Ll e ddlide e sanal acall aaiy
5 OfsEall 5 omsa sall ASEN,

1.4 Uses student data to plan for student progression Akl cliby axiiu
el Cppaal Laylasill

1.5 Selects flexible and innovative strategies and classroom
activities. s_Siws 4 e dpadat Andal 5 Cilyai) jiu) sy

Evidence Js

* 2. Engages students and developing them as learners (palxiaS aa i ghi g dudhl) &) i)

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

2.1 Engages students in active and challenging learning. &4kl & i
@anill (a5 jaaiall Jail) aladl,

2.2 Uses a variety of activities and supporting learning resources.
daclall alaill jobias s Aads) (e de siie Ao gana pdiiuy,

2.3 Provides learning experiences matched to students’ curricular
learning experiences 3dall Al jall maliall alad il jia ae 38155 alas il s 85

2.4 Develops students' literacy and numeracy skills sl all &l jlen ) shay

2.5 Develops students as independent learners ¢pliive (palaiad Ll | gl

2.6 Develops students’ higher order thinking skills Ll <&l @il jlea ) sha
Al Al

2.7 Implements the MoEHE curriculum and provides cross-curricular
experiences. galiall e il pall 85 alaill 55155 o da (e Baaiaall dpnl Hall maliall day
Al ),

2.8 Analyzes and evaluates the mathematical thinking and strategies
of others students. ikl bl yiul g by )l SEl sy g Jlay

2.9 Selects uses, and determines suitability of the wide variety of
available mathematics curricula and teaching materials for all
students, including those with challenges and speakers of other
languages. 4l de sane o (o dpdiall paledll o) gall 5 Al ) aliall daagy 5 axdion 5 Hlisy
Ll Aady o shany ) bt () sea) s (aAl) Al aed Lay Al wasd <l JUERY) (e,

2.10 Selects and uses appropriate concrete materials or other
representations for learning mathematics. @ic 5 4w suna o g aading y Hlidy
Aol Gl aladl sl 1) (5 ginal) Aadail dilia (g A

2.11 Uses multiple strategies <including listing to and understanding «
the ways students think about mathematics and to assess
mathematical knowledge. G,k clualy Ul Al agd ) (5058 saaie lua) yiul addiuy
Hgualy 1) & paall ap 8 ac L g Adlid,

76

1

2 3 4 N/A

2 3 4 N/A




2.12 Demonstrates the ability to lead classes in mathematical
problem solving and in developing in-depth conceptual
understanding, and to help students develop explore and test
mathematical generalizations. dsal)ll @KL da ) caall 3208 e 3 0all jelay
Claganill CaLESIL) 8 agiaclise 5 agaal camliall Qi) Gead YA (e cilualy )l 8 dllall ) ks
leie aadll 5 dpaly

2.13 Implement techniques related to mathematical communication,
and utilize appropriate mathematical vocabulary and symbols to
communicate mathematical ideas to others and provide students with
opportunities to communicate about mathematics. “ala clagl s &y

5 aalll S e paill el 48 play Al U ga 5 Al )l ARl pasien 5 bl Jeal sl
bl dual il Adlll a5,

2.14 Organize mathematical thinking and use the language of
mathematics to express ideas precisely, both orally and in writing to
multiple audiences o oo yuaill dnaly U Al aladin) 5 ol N Sl Al La b s
L5 5l ghd 48y yhay o) g ISEY)

2.15 15 use multiple representations to model and describe
mathematics ab ) ¢ siaall Chiay 5 dalal saasiall Al )l GO 2oty

2.16 Demonstrate the interconnectedness of mathematical ideas and
how they build on one another and apply mathematical connections
among mathematical ideas and across various content areas and
real-world contexts &Y s CaS g dualy Il IS8V o Le dpaaly )l el il jelay
2l (s ginall Jay 5y g Adliaall Al )l Cle s gall G Lo Ay ) Glayl 5 Jamy 0 iy 5 3l )l
Aglal) cilidadl) 5 Cal gally

Evidence J4all

* 3. Creates safe, supportive and challenging learning environments s siaigdas)ag dial alad ciliy 3l4,
Glaadll (an

Response Legend:

1 = Jsi peunsatisfactory 2 = oees3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «diwtarget

1 2 3 4 N/A

3.1 Establishes classroom routines and high standards of behavior to
support learning. sl acal & slull e ddle jales s 4l Al Jpiadll (455 222,

3.2 Encourages students to take initiative and responsibility for their
own behavior and learning. aealxis aeS slu e Al 5 sl 53 bl Ja3) e Akl aady,

3.3 Encourages students to have respect for themselves and others.
AV 5 agudi¥ ol yia¥) o Akl andy,

Evidence J4all

* 4. Assesses students’ learning and uses assessment data to improve achievement 4.kl alai a8,
£ 1Y) Cppaal anBll) by addien g

Response Legend:

1 = Jsé peunsatisfactory 2 = owess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iutarget

1 2 3 4 N/A
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4.1 Prepares and documents all types of assessment. Gssiydack o
aail) 53 maes,

4.2 Marks students’ work regularly. saib bl Jee maiay,

4.3 Analyses and uses assessment data to support learning. Ji
alaill aeal aydil) ULy 2235,

4.4 Provides constructive feedback to students about their work and
assessments. aglestis aglac Jsa Ml soliall Zaal Hll L300 andy,

4.5 Shares information about students with colleagues to support
students’ learning. il alai acal ¢33 e ddlall Jsa il slaa & Ly,

Evidence J4!

* 5. Demonstrates high professional practices and engaging in continuous professional

development. saivall Agall g ghill & bl A1 g dlle dniga il jlan 34

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

5.1 Reflects critically on professional practice to improve
performance. selal Gl duigall il jlad) i daly

5.2 Develops self professionally and is involved in professional
learning networks. dsigell alaill il 8 &l Ll 5 Lige GIAN ol e oy

5.3 Keeps up to date with subject and educational knowledge. ab
Lpandail) {galiall 5 dpual ) salall Culaniocay

5.4 Demonstrates professional practices that reflect impact of
professional development learning. _sskill i (S Al dyigall il jlaall ek}
Al e gl

5.5 Carries out the assigned duties and responsibilities. «lalsll

4 slhaall il 5 5l

5.6 Follows MoEHE laws and policies related to the educational field
all aalaill g anlail) 3 ) 39 libis 5 il i 0 33k

Evidence Js

2 3 4 N/A

* 6. Maintains effective partnerships with parents and community. gaisally ;sa¥) sLlgi e Ld Cls) H& 2y

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

6.1 Communicates effectively with parents to improve students’
learning and achievement. aghls Ll ales cpuadl 5 sa¥) el i ae dllady Jual 53l

6.2 Makes use of local partnerships to support students’ learning and
achievement. aglil s adhll alas acal dlaall cilS) il aladiul

6.3 Prepares students to become local and global citizens. 4kl »y
Omalle 5 (lae (il ga | sanal
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Evidence J4all

Part II: Professional Evaluation (2 sia¥l- igall auiill)

PROFESSIONAL BEHAVIORS 4:igall i gl

* 1.0 Attendance and Punctuality 11 sall 4835  gaal)
Response Legend:

1 = Jsé peunsatisfactory 2 = owess Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «diutarget

1.1 Arrives on time. x sl & ey
1.2 Stays until the end of the school day. =/l asll e A 85

1.3 Notifies mentor and supervisor if absent. e 4ssalls ¢ st Gyl &3
bl

1.4 Makes up missed days. bl s pa

* 2.0 Professionalism 4igal)

2.1 Dresses appropriately. dwlic Gudla yuli

2.2 Demonstrates preparedness. aazin¥) el

2.3 Demonstrates a positive attitude. Lis) S5l el

2.4 Willingly accepts responsibilities. L <l sl Jiis

2.5 Completes tasks as instructed. <bi Y o aleadl o

2.6 Seeks advice and/or feedback. sl sl 4/ 5 dasaill il
2.7 Accepts feedback constructively. by JSé cilaadlll Jas

2.8 Demonstrates respect for mentor, students, parents, and others
A5 L5 Ul ¢ slaall el Lol yin) elas

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. lhll IS5 &g Aais g 5l Hleall Al g gua Ao

2.10 Completes routine paperwork on time. We) s b 45 N 3 5Y) 4

PART IIl. UNIT OUTCOMES 523l il j34
* A. Teaching cuusil i

Response Legend:

1 2 3 4 N/A

1 2 3 4 N/A

1 = Jsi peunsatisfactory 2 = oees3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «diwtarget

1. Content: Applies key theories and concepts of the subject matter.
kil aal aadiuy/ sakay ¢ (s sinall Lems G 83l Ada yal) maliall 5

2. Pedagogy: Plans effective instruction to maximize student
learning. <l elal gauad Jal e Jlad ga il Jalady 1 2 )
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33 J. Technology: Uses current and emerging technologies in
instructionally powerful ways. sl aadiu s o €1 cpeal Allad (3l aladll jolias
Taagdedll dylenll

4. Diversity: Fosters successful learning experiences for all students

by addressing individual differences. gl @ a5 el 0 8l Gl el
Ll as ) daalill Al

* B. Scholarship lxdl Call o

Response Legend:

1 = Jsé peunsatisfactory 2 = oeess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = —diwtarget

5. Problem Solving: Arrives at data-informed decisions by
systematically examining a variety of factors and resources. &l
IS 3 ) sall 5 Jal sall (g e siia de gana pand Gk (e bl ) il il el 1) Jeay 1 alal)

6. Scholarly Inquiry: Actively engage in scholarship by learning from
and contributing to the knowledge base in education. &< L ebaiiny
il Jlae A 4 jaall aclE b daabisall 5 (ga alaill DA (g dind) ddaiy)

* C. Leadership 38! .z

Response Legend:

1 2 3 4 N/A

1 = Jsé peunsatisfactory 2 = o3 Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

7. Ethical Values: Applies professional ethics in all educational
contexts. il ) gl ppen A gl CLEMNAL o 35k / (Gaday 1 AEAYT Al

8. Initiative: Leads positive change in education. (sl sl jaly 13 ekl

palll (3

Evidence Js

PART IV: Professional Dispositions 4:igall cilga gill
* Teaching, Scholarship & Leadership 32till5 alal) il g (sl

Response Legend:

1 2 3 4 N/A

1 = Jsis neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1. Upholds high standards for content knowledge for all students.
Allall paes 521 (5 sinall 48 jral dadl jo jplea o Lilay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development sl )l 58l 23 (gas3 ld Gl aladin) deal &y
el skl 5 alail) Jalaif 5 20kl

3. Demonstrates ability to select strategies that foster critical

thinking, creativity and problem solving il Glag iuy) s e 308l ey
KAl Ja g oyl s Sl K&l ) ja
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4. Demonstrates willingness to adopt most appropriate instructional
resources, including technology 4l daulic JSYI abaill jilas g B4 ) jela
Gon ) K jaliaall el

5. Values the idea that safe learning environments promote active
learning Ll aledll jias 4aaV) aledll iy o) 3 S8 508,

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction (e 3,80 jla
(oitinal) Gy il 3 Leailns e o) 5 Al ales ac ol Baante ans il 5 aladiul

7. Demonstrates ability to glan lessons that enable students to meet
rigorous learning goals <ilal Ghss e Al (S5 Al Gagpall Jaads e 508l jelay
dlle alas

8. Demonstrates the ability to solve problems and take appropriate
decisions dwbiall cal el sy ISE Ja e 3 a8l el

9. Uses reflective practice for academic and professional self-
improvement (ied)s oSV 31y ohill Al Sl jlaal) pading

10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity 4al s 4l e Jadlay s Ligal) Al Ll il elay

11. Readily engages in new opportunities and tasks to develop
professionally el Jushill Coag saas algas (a8 (A4S Ll by,

12. Values collaboration with others while working toward a shared
goal g osbeill o AS yisie Caloal sl L dasdl J3A 0 A Y)

* Overall Comments <Uaadll)
Strengths & Areas for Improvement cpwsill <i¥laag s @l blss
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asle — Alasall a8 o )aY) anids
Clinical Experience Evaluation Survey (CEES)

Bachelor and Diploma in Secondary Education
Majors of: Science

* Student teacher’s Name (alall llall auil)

* Evaluator aiall;

¢ self Assessment PRI

“ Mentor Teacher ol aleall
® College Supervisor 4l s i

* Evaluator Name (aall aul)
* Subject saLal)
* Grade «ial)

Important a

Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level
((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

(5 sina Ul (3ia 13) 5 AAQH ol s A 8 e Y e 7 3 (L3S 3.0 ) A siie Aa 3 abeal) Galldal) giagy of callaty 2 laiy el Capsil g olgiiV of Aaadle o
el 138 aa (38 555 okt s lgitlua &3 8 Ao Adad @llin )5S Of und ¢ haill a8 Sl e i,

Instructions cilass
Please mark the number that matches your observation for that item. Add the points together for a total score. A

conversion tool is available to calculate percentages from the raw
4 st Lausi (I alad) A jall o gl A8y pla 555 ASH Al e geanll Laany e anill Lol gen o 6 jle S Gana BilanSle ilday 31 G501 e Aadle gy o

Part I: Classroom Performance (<l £1531)
* Plans for student progress and achievement
Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisoneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

1.1 Sets SMART learning objectives that reflect the taught
curriculum. ojkadl s il elaf Gpua) ks,

1.2 Selects a range of supporting learning resources to meet
curriculum objectives. 4wl jall maliall (Sad 483 alad Calaa) 22y

1.3 Caters for different groups of students (including gifted and
talented and ASEN students. &kl lly 8 L) dulhall (e ddlids Cile senad acall 235
5 OfsEall 5 omsa sall ASEN,
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1.4 Uses student data to plan for student progression Akl ity axiiu
agilal o] Jaylasll

1.5 Selects flexible and innovative strategies and classroom
activities. 3,8 s 4 e Lpadat Aadil 5 ot il Uiy

Evidence Js

* 2. Engages students and developing them as learners ¢palxia aa y gk g Audhtl) &) )4

Response Legend:
1 = Jsis neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

2.1 Engages students in active and challenging learning. &4kl & i
claailly £ Ll Lol ol

2.2 Uses a variety of activities and supporting learning resources.
a2y Aaclall aladl) jalias s AaiiY) (e de siie de sane

2.3 Provides learning experiences matched to students’ curricular
learning experiences Oall 4l jall maliall alad Gl s ae 3858 alad Gl a Ji )

2.4 Develops students' literacy and numeracy skills sl all &l jlen ) shay

2.5 Develops students as independent learners ¢pliiue (palaiad dalhall | gl

2.6 Develops students’ higher order thinking skills Ll jS&l @il jlea ) sha
FRIATIPN

2.7. Implements the SEC curriculum and provides cross-curricular
experiences. galiall ye Gl pall 855 aalaill 55155 o yla (e Baaiaall dpul Hall aliall dayy
Al )

Evidence Js

* 3. A Creates safe, supportive and challenging learning environments s siaig dasag ddal alaill ciliy 313y
Glaatl) oy o

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisoneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

3.1.1 Establishes classroom routines and high standards of behavior
to support learning. abxill aeal @ bl e dille sl g Al Hall Jgumdl) (455 5 20ny

3.1.2 Encourages students to take initiative and responsibility for
their own behavior and learning. ~Ssbs oo Al spuall 53 a0l M3 e ddhll aady
paalsty

3.1.3 Encourages students to have respect for themselves and
others. oAV s aeds¥ ol sVl e Akl aady
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*3. B SAFETY AND WELFARE: Demonstrates his/her knowledge of and ability to apply and
enforce legal, ethical, and safety procedures related to science instruction. 48 sall ks 14l g Y
Bkl g LT g gaadal o a glad) sy Ablaial) Aadlad) g LENAY) g 45 AN ile) )

Response Legend:
1 = Jsé peunsatisfactory 2 = o3 Jl zUisoneeds improvement 3 = Jsissatisfactory 4 = —iutarget

1 2 3 4 N/A

3.2.1 1 Designs activities that demonstrate the safe and proper
techniques for the preparation, storage, dispensing, supervision, and
disposal of all materials used within their subject area science
instruction. dadil aaay « il EY) (a5 AT cdlae Y nliall  4aaY) ciluil aladin) e Jx
alal pglin Ul e il & il o) gall S (g alidl)

3.2.2 Designs and demonstrates activities that demonstrate an ability
to implement emergency procedures and the maintenance of safety
equipment, policies and procedures that comply with established
state and/or national guidelines. g a s paa 23 e 3580 e Jx ddaiil

Lk gl Lpgn 5 sV e 381555 D) Gl 51 Cilandd) 5 adlaadl Cilanad Ailpall 5 (5 ) shall Cile) ya)
Usall a4/

3.2.3 Ensures safe science activities appropriate for the abilities of all
students. Akl JS el sl dalic 3l duale Aadil (pacay

3.2.4 Designs and demonstrates activities that demonstrate ethical
decision-making with respect to the treatment of all living organisms
in and out of the classroom. Emphasizes safe, humane, and ethical
treatment of animals and comply with the legal restrictions on the
collection, keeping, and use of living organisms. 48l e Jui dhisl aacay
bl el Alalae e 55 Dbl 48 jall z a5 Jala 8 Lal) IS pany (3l L ) 5al) 3la)
Loall Sl aladind 5 chais ¢aany Aileiall 45 53l 5 gull JERY 5 ) guall AENAT

Evidence Js

* 4. Assesses students’ learning and uses assessment data to improve achievement 4.kl sl a8,
1Y) Gpeaail anil) Gy addien 9

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4

4.1 Prepares and documents all types of assessment. glsl awas Giisis ek ashy

il

4.2 Marks students’ work regularly. Uil Ll Jee maaay

4.3 Analyses and uses assessment data to support learning. <ty saiiu s Jlsy

alaill ?r_ﬂ )

4.4 Provides constructive feedback to students about their work and
assessments. aglesiis aglac Jsa Ml seliall Zaal Il L3al) a0y

4.5 Shares information about students with colleagues to support students’
learning. 4kl alxi acal oS 3l ae dllall Jn il slaae o Ly
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* 5. Demonstrates high professional practices and engaging in continuous professional
development. saiwall gall jghill b L) AN g Adle dxiga il lan Ll

Response Legend:
1 = Jsé peunsatisfactory 2 = o3 Jl zUisoneeds improvement 3 = Jsissatisfactory 4 = —iutarget

1 2 3 4 N/A

5.1 Reflects critically on professional practice to improve
performance. eelal Cpuad dsigall clujleal i daliy

5.2 Develops self professionally and is involved in professional
learning networks. dsigell alaill il 8 ol Ly 5 Lige GIAN ol e Jasy

5.3 Keeps up to date with subject and educational knowledge. sl Al
Aalaill {gabaall 5 Al

5.4 Demonstrating professional practices that reflect impact of
professional development learning. _ssbill il (et Al digall il jlaadl Helal
Al e gl

5.5 Carries out the assigned duties and responsibilities. «lalsll

4 slhaall Gl s sl 5

Evidence J4all

* 6. Maintains effective partnerships with parents and community. g<iaally ;sa¥) sLlgl e Db Cis) y& 2k

Response Legend:
1 = Jsé peunsatisfactory 2 = owess Jl zUsuneeds improvement 3 = Jsissatisfactory 4 = «iwtarget

1 2 3 4 N/A

6.1 Communicates effectively with parents to improve students’
learning and achievement. aeilals Ll alad cpail [ 5a¥) oLl 5l ae dallady Jual 5ill

6.2 Makes use of local partnerships to support students’ learning and
achievement. Hs\;i, Ll aled ac ol ddaal) CilS) LA aladi)

6.3 Prepares students to become local and global citizens. dkll ay
Cnalle 5 Calaa (pidal g | sanal

Evidence J4all

Part II: Professional Evaluation (2 sia¥l- igall auiill)

A. PROFESSIONAL BEHAVIORS 4:igall cilss bl

* 1.0 Attendance and Punctuality 11 sall 4835  guaal)

Response Legend:
1 = Jsé peunsatisfactory 2 = o3 Jl zUsoneeds improvement 3 = Jsissatisfactory 4 = «diutarget

1 2 3 4 N/A

1.1 Arrives on time. = sl & Jas

1.2 Stays until the end of the school day. =/l asll Ales A 85

1.3 Notifies mentor and supervisor if absent. e 4ssalls ¢ staadl Gyl 33
bl
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1.4 Makes up missed days. —ball ali (e
Evidence Jd!

* 2. Professionalism d—gl)
Response Legend:

1 = Jsis neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

2.1 Dresses appropriately. dwlic B Gl

2.2 Demonstrates preparedness. aazin¥) el

2.3 Demonstrates a positive attitude. Lulay Sslu e}

2.4 Willingly accepts responsibilities. L <l sl Jiis

2.5 Completes tasks as instructed. <l Y o aleadl o

2.6 Seeks advice and/or feedback. xal i &3l i/ 5 dasail) il
2.7 Accepts feedback constructively. by JSé cilaadlll Jas

2.8 Demonstrates respect for mentor, students, parents, and others
A5 L5 Ul ¢ slaall el Lol yin) ela

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. clhll IS5 G52 4 o)l sleall e Al gpuall I 50

2.10 Completes routine paperwork on time. Le) s 8 duisis N GV e .

Evidence Js

PART lil. UNIT OUTCOMES
* A. Teaching (i .

Response Legend:

1

2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisoneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1. Content: Applies key theories and concepts of the subject matter.
il lal aal aadiuy/ sakay ¢ (s sinall Lms sy G 83l Ada jal) maliall 5

2. Pedagogy: Plans effective instruction to maximize student
learning. Ul elaf gavas dal e Jlad Gl Jalady 1 )

3. Technology: Uses current and emerging technologies in
instructionally powerful ways. Gmadl Allxd G jhay alaill jalias Eaal ariing :lba o 6l
Spagiatll aileall,

4. Diversity: Fosters successful learning experiences for all students

by addressing individual differences. alxill &l s 5 jad 40 8l G5 el o g il
bl mas sl daalil,

* B. Scholarship <l &l @

Response Legend:

1

2 3 4 N/A

1 = Jsie xeunsatisfactory 2 = (pesi J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget
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5. Problem Solving: Arrives at data-informed decisions by
systematically examining a variety of factors and resources. J=
2 sall g Jal gl (g de siia de gana and 515k e cablall ) saiieal) <l ) al ) Jeas reIa)

6. Scholarly Inquiry: Actively engage in scholarship by learning from
and contributing to the knowledge base in education. : !l sLaiiuy
adeil) Jlae 8 46 el Bacl8 3 danlisall g (g alaill JDA (e Afind) Al &Ly

* C. Leadership 38l .z

Response Legend:

1 2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

7. Ethical Values: Applies professional ethics in all educational
contexts. sl ) sall puen A gl @lEAL & 5k / ok 1 AEDAY) Al

8. Initiative: Leads positive change in education. =¥ owsdll jaly 15 el

pabell

PART VI. PROFESSIONAL DISPOSITIONS 4igall cilga sill

* Teaching, Scholarship & Leadership 3:uill 5 alal) all g G sl

Response Legend:

1 2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1. Upholds high standards for content knowledge for all students.
Allall paes 521 (5 sinall 48 jral dadl jo jplea o Lilay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development sl 4 i) (s il 2 (gand 3 Sl pd aladinl duaal oy
gl skl 5 alail) Jalaif 5 Z0Lal)

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving il <l yiu) s e 5l jelay
OSSR g gyl s U <) ) a5

4. Demonstrates willingness to adopt most appropriate instructional
resources, including technology 4l daulic JSYI abill jilas s B4 ) jela
Gaa g€l joliadl) @l

5. Values the idea that safe learning environments promote active
learning Lail aledll jias £aaV) aledll iy o) 3 S8 508,

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction (e 3,80 jla
(obiinnal (i) 3 Ll e L) g Aallall alad ac o daanie api Jilus 5 aladin)

7. Demonstrates ability to plan lessons that enable students to meet
rigorous learning goals «ilal Gias e dlhll oSai Gl Gl Jagads e 5 )08l ey
dlle alas
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8. Demonstrates the ability to solve problems and take appropriate
decisions 4l @l i gl das) § COSl da e 5l ek

1 2 3 4 N/A

9. Uses reflective practice for academic and professional self-
improvement Seall s e SY) SIA 3 olaill ALalal) ilis jlaall aadioy

10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity !5 d ull e Jailay s dgall clddialy Ll il elay

11. Readily engages in new opportunities and tasks to develop
professionally eal Jshill Chag aaa aleas (a8 (A4S LAl oy,

12. Values collaboration with others while working toward a shared
goal ge ol 3y A8 jide Cilaal gindl Lo Jaall JDA (0 AY)

* Overall Comments <Uaadlal)
Strengths & Areas for Improvement cpusill <l s 6l balds
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4 5alad) Aad - hasal) qu i) B )oY anls
Clinical Experience Evaluation Survey (CEES)

Bachelor and Diploma in Secondary Education
Majors of: English Language

* Student teacher’s Name (alsal) llial) o)

* Evaluator a4l

¢ self Assessment PRI

" Mentor Teacher ¢ stadll alaal

® College Supervisor il ci i

* Evaluator Name (p:dall aul)
* Subject saLall
* Grade aall

Important x o

Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level
((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

(5 s AUl (i 135 ALK alet s j3al 8 0 BV e 7 3 (U1 3.0 ) Alsiie Aa 0 abeall lllal) iy o Gl ety ) Gyl e elgiY) of Aaadle a
Zasaill 138 aa (38 515 a2t s Lgitlua A5 38 duadle ddad @l ()6 o Gand ¢ aill aaill b Gl e B,

Instructions Claas
Please mark the number that matches your observation for that item. Add the points together for a total score. A

conversion tool is available to calculate percentages from the raw
4 s At 1 ALl Ayl (Jy gl Ay pla gy A0 Ayl e J gl Lpaiany o sl Jalis el 5 65 5be S G @lildaaSle Giay 1 )1 e Aadle qung on

Part I: Classroom Performance (&all s13¥))
A. LESSON PLANNING AND MATERIALS &:adail) 3) gall g (pusall Jaghadit)
*1. Innovative and flexible learning experiences are structured for individuals and group of
students. (Evaluate on written lesson plan.) #U: a8) Authl) (1 de ganalg 3 80U & a9 5 Sie dpaghal &l A paay
(il Gupdl) A e

1 2 3 4 N/A

1.1 Identifies learning goals in Curriculum Standards and school-
based curricula or IEP. gyl dpal=ill &l ) el 5 zletall yulead dialaill Colaa¥) aany
gd‘)ﬂ\ e:daﬂ\ cab‘).u _51 :L.u‘)mb.

1.2 Designs learning experiences suitable to students’ developmental
level. G siual lic palat Ol jd aaay ClUal) ) 5has,
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1.3 Plans and incorporates accommodations and modifications for
special needs students. <lalia¥ 553 (e Adhall 23305 Al EB0aA ae de 3B Jadadl) iy
Aalall,

1.4 Designs learning and teaching strategies that are innovative and
flexible 4 553 i aded g alad § )l asaaly o si

1.5 Integrates teaching materials and resources in lesson
development sl gk ae (& jalbiaall 5 il & ol ey

1.6 Designs lessons based on previous student learning by
monitoring, assessing, and students’ feedback Gl Al Lo 2l g ) aanay
llall e Al N A0al) 5 antl) o AUl (3 5k (e lllall

B. TEACHING AND CLASSROOM MANAGEMENT Jwadll 5 13l 5 (a s}

* 2. Teaching strategies and resources to engage students in effective learning are used. . a3iiw

il fiad) Aladl) alail) ddes 3 Adlal) &) JaY jalaall g dpagadl)

2.1 Identifies and states curriculum standard(s) that relate to the
objectives at the beginning of the lesson s ) zleiall julas (e 1 jlne Gau
oo Aoy 3 CalaaYl

2.2Uses teaching strategies appropriate for curriculum standards.
G_@;LAX‘ ):\:qb.d Al U"‘:U-ﬂ‘ d‘)‘L" eiﬁm’

2.3 Engages students by using a range of materials and resources
bad) s @l 509 e Ao sene aladinly Akl oy

2.4Uses a variety of skills and resources to adapt lessons Yl axiiny
U‘JJJ‘ @Aﬂ)dhﬂ\j&\)@\&k}lﬂn

2.50rganizes !ndividual and group learning strategies during the
lesson sl sl dpelaadl g 400 5l alaill (5 )k alayy

2.6 Employs print, multimedia, and electronic resources during the
lesson ool sl sl saia 45 SN jbas de sahae 3l 5a oy

2.7. Uses questioning effectively to support student learning st
) alat acal Jlad JS8 J5lul) 44yl

C. LEARNING ENVIRONMENT alill 4 .z

1 2 3 4 N/A

* 3. A safe, supportive and challenging learning environment is created iy das sy 4iaf alad iy yd 53

Glaadtly

3.1 Provides an environment that develops students’ positive
attitudes and learning opportunities. adhll sa dulay) clalad) ey 53k Ly s
plrdll a8 GlXS 5,

3.2 Conducts open, inclusive, equitable, and ethical interactions and
communication with students. ol ¢ sl Jual sill s e il many 3l o 4
L) ae ENAYI 5 (5 slusiall 5
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3.3 Selects topics and issues that foster students’ critical thinking
skills.adlall (sl 8Ll Sl @l jlgwe ) ja3 Wliial 5 e guim ga jlidy

3.4 Provides an environment that helps students to interact and work
collaboratively.is stai 44 )lay Jaall s Jelaill e Al aclud 23y g,

3.5 Provides reinforcement for appropriate behavior. lusiss 13 5 23

OV RERMIS
1.6 Provides feedback for inappropriate behavior. & Jlull dzal ) 3,35 aa8
S e

D. RELEVANCE AND EXTENSIONS i i) & augill g 2oyl )

* 4.Learning experiences that connect with the world beyond school are constructed. <! :all ¢l
dpdal) 3gaa 7 A allally Jasi 5 AN dpanledl)

1 2 3 4 N/A

4.1 Incorporates students’ interests and prior knowledge by linking to
meaningful examples. s <13 i Leday y @lld g Gilull agalai s Lkl ilalaial za,

4.2 Connects across subject areas on topics, problems, and issues

relevant to local, national, and global communities )l &¥lsa Loy 5
Baalladl 2l g ddaall 2ol dileiall Llzadll g Sl 5 Cile guia sally

4.3 Designs lessons that are technology-rich to take students beyond
the school environment to investigate problems and propose possible
SOlULIONS. (i A jaal) A 3 50n agr 5 sbacii s Alball ol il in ol 385 4 3 L g 50 ey

LSan Jola 21yl 5 OIS,

4.4 Introduces students to work and leisure opportunities as
appropriate.culy b cuua 48 il La ji 5 Joall La 3 Ol 2385,

4.5 Supports students in taking intellectual risks, testing ideas, and
using initiative. se5 ) 0kl e 2l 5 HISEY) Jidat 5 & Sl bl 8 4kl ae
llall 5885

E. INFORMATION AND COMMUNICATION TECHNOLOGY <ilai¥l g <l shaall Lia ol iS5 2

* 5. Information and communication technology is ap'plied‘and integrated in managing student
learning and is integrated into student work. (2 Waay 4kl alai 4 ¢ & cLa®y) g ila glaall L o ¢S5 ety g Guday
atles

1 2 3 4 N/A

5.1 Identifies students’ learning needs in relation to ICT <ilalial aasy
YLV 5 il glaall L ol 30 slahy Lasd dnaalacil] dlal)

5.2 Selects ICT-based learning strategies and resources iy, b s,
YLtV 5 il glaall Lia ol i3 e 30l dalas

5.3 Involves students in using ICT to organize and search
information. e Gl g Slilal) apdasil YLaTY) 5 e shaall L o 6385 aladinl 4 Akl o i
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5.4 Evaluates ICT-based learning strategies and resources. &k &
YL 5 il shaall L sl €5 e 4ailal) dyadatll aliadl) 5 olaill

5.5 Accesses and manages information on student learning using ICT
resources. Clesteall L sl 5353 ) g0 Loadinns alldall alad dlae (8 Clasleall jon5 cala s
YLV,

F. ASSESSMENT a8l (s

* 6. Student learning is assessed and reported _: & 5 sa b 4ad gy ilhall alaf o

1 2 3 4 N/A

6.1 Monitors students closely during the lessons. ¢l Ll i e Lkl ()
)
o=

6.2 Plans valid and reliable assessments, aligned to objectives =
il g Baally i cilagis Calaal) ae oilas

6.3 Assesses and reports students’ learning using multiple methods
of assessment. i cullul sac alasiuly Akl alad e 1y i 2ty 5 A,

6.4 Provides clear, accurate, and concise feedback to students on the
outcomes of assessment. <la e Jsa @all 5y sa 5 4880 5 Aozl 5 daal y 5055 22

il

6.5 Reviews assessments for continued appropriateness. <legll aal

G. USING PEDAGOGY TO IMPROVE LEARNING a5 ¢puail Ga psill (3 h aladial | 9

* 7. The knowledge of students and how they learn is applied to support student learning and

development. agadaig Audlal) 4 gl A 8 Luall agalas 4,8 g Audhal) 48 jaa (gundati oy

1 2 3 4 N/A

7.1 Demonstrates (models) inquiry-based practices that support
student learning. 4kl alxi ac i3 5 geay sbatiny) Lo sadine Glu jlas jeda

7.2 Encourages students to interact respectfully with others including
those with diverse backgrounds. <l 8L gAY e al sl Jelall e 4l aady
e gitdl ) Claal,

7.3 Develops and implements learning experiences in which students
learn and practice conflict resolution and negotiation. <l Mus e
e Oy Adlall sl LIBA e A5 Apalad Jlal) alag) e il 4 (o slaill 5,

7.4 Designs and implements learning experiences that encourage
students to develop their own goals and achieve them. <l My aea,
Liiat 5 agdlanl qun s o dullall aai dpalas,

7.5 Identifies and accesses services within the community, as
appropriate, to support students with personal and/or academic
issues. sl dnaidll )5 8 Al sailiad by Ll dpmaiaall leadll ) Qa5 s
Z:LA.JJ\S%JL
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H. SUBJECT AREA KNOWLEDGE &l ) 3atally 48 jaall

* 8. Teaching/subject area knowledge is applied to support student learning. sl § sagally 48 jaall gk
Qlalf alas,

1 2 3 4 N/A

8.1 Demonstrates knowledge of subject area during lessons. i,z yeh
el Ll Al Hall alally,

8.2 Presents lessons that follow Qatar Curriculum Standards or the
school-developed curriculum. galia 5 4 kil maliall julee ais Al (e gl 2oy
e J sarall A jaall

8.3 Engages students in applying methods of inquiry. Guki 2l & )
eladinly! d‘)‘L"

8.4 Promotes critical and creative thinking, decision-making, and
problem solving skills. S&all da s Sl Al e &l jleas oo luYly gaiill Sl 55y,

Part Il: Professional Evaluation (2 fia¥)- Agall auiil))

A. PROFESSIONAL TEAMS 4sigall (5040 i
* 9. Intern works as a member of professional teams 4sigal) G)il & sans alaal) Jary,

1 2 3 4 N/A

9.1 Meets personal work-related goals and priorities. <alall Gisy
Janlly ddagi el dpadiall cily Y1

9.2 Contributes to professional teams. duieall Gl A aaluy

9.3 Works with others to maximize student learning. &, (eAY) g Jen
Ao (ol ) Al ola3 (5 ssa,

9.4 Contributes to improving the performance of professional teams.
Liigal) B8 ol (st B palesy,

B. COMMUNITY INVOLVEMENT 4saiaall 4s jLiwll o
*10. Intern builds partnerships with families and the community aaisall g ) a0 481 a0 clidle alral) iy

1 2 3 4 N/A

10.1 Builds relationships with families and the broader community to
enhance student learning. alxi s Caagy JSS aainall s 5ol e 4810 Glidle iy
Akl

10.2 Establishes learning environments that acknowledge students’
families and communities agilacise s ddlall Hul 008 L alas iy o o5,
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C. PROFESSIONALISM 4:igall .z

* 12. Intern reflects on, evaluates, and improves professional practice. 4sigall Clujlaal) b alaall jSiy

L&y gl g Lganill g

12.1 Reflects critically on professional practice. <lujledl 8328035 ) pny S
dgigall,

12.2 Engages in personal and professional development. _skill & dl s
il el

12.3 Recognizes the role of the MOEHE policies in school governance.
a.m‘)&d‘ E)\J! Lf L;Ld\ ra:\b_ﬂ\j r,:d,_’dl I 31BY) Glabw 09 L.;‘; oy,

12.4 Meets ethical, accountability, and professional requirements.
Liigall 5 AEMAY) Al 5 punal) ilillaia (3,

1 2 3 4 N/A

**QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM _k# daala [dz 5l 4,18 cilab g5

Onalnal) diigal
D. PROFESSIONAL BEHAVIORS 4sigall cibss glud) o

* 1. Attendance and Punctuality s/l 41  guaal)

1.1 Arrives on time x sl 3 Jas
1.2 Stays until the end of the school day. ) asll 4l Jia A5

1.3 Notifies mentor and supervisor if absent. e 4ssalls ¢ st el 33
bl

1.4 Makes up missed days. bl s sase

* 2.0 Professionalism 4igs!

2.1 Dresses appropriately. e (B Gl

2.2 Demonstrates preparedness. saiuy) el

2.3 Demonstrates a positive attitude. Lis) S5l ek

2.4 Willingly accepts responsibilities. Ly il s sudl s

2.5 Completes tasks as instructed. <hla Y cues algdl Ja&

2.6 Seeks advice and/or feedback. xal i &3 4/ 5 dasadl) il
2.7 Accepts feedback constructively. ¢ & cUaadlall Jiis

2.8 Demonstrates respect for mentor, students, parents, and others
O A5 L5 Ul ¢y slaall el Lol s yela

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. llall S5 052 45 ) aleall A5 s (S50
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2.10 Completes routine paperwork on time. Wae! se 8 dgsis ) G5y e

PART Iil. UNIT OUTCOMES

* A. Teaching (il .

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

1. Content: Applies key theories and concepts of the subject matter.
il kil aal aadiuy/ saday ¢ (s sinall Lems sy G 83l Ada yal) maliall 5

2. Pedagogy: Plans effective instruction to maximize student
learning. <l elaf gavasd dal e Jlad Gl Jalady 1 )

3. Technology: Uses current and emerging technologies in
instructionally powerful ways. omeai dllad Gk abill jalias aaal aadiing tha 5l 53l
Spagiatll aileall,

4. Diversity: Fosters successful learning experiences for all students
by addressing individual differences. alsll <l a5 el 43 jdll 35581 el g gl

Al es (sl daalil,

* B. Scholarship <l &gl o

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

5. Problem Solving: Arrives at data-informed decisions by
systematically examining a variety of factors and resources. J~

2l sall 5 Qe sl (e de it de gana pand g1k e clilud) ) sasivdl el al ) deay redIEal)
6. Scholarly Inquiry: Actively engage in scholarship by learning from

and contributing to the knowledge base in education. : .l cLaiiny!
adeil) Jlae & 43 el Bacld 3 Aadlusall 5 (g alill QDA (e Afiad) Al &Ly

* C. Leadership 358! .z

Response Legend:

1 2 3 4 N/A

1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

7. Ethical Values: Applies professional ethics in all educational
contexts. dselaill il sall ppen 8 Agall GLENAL o 5L/ (Gakay 1 AEDAY] A8

8. Initiative: Leads positive change in education. (sl sl jaly 13 ekl

palll (3
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PART VI. PROFESSIONAL DISPOSITIONS 4sigall ciga sill

* Teaching, Scholarship & Leadership 32till 5 alal) il g (sl

Response Legend:
1 = Jsie neunsatisfactory 2 = (a3 J zisuneeds improvement 3 = Jsissatisfactory 4 = <agdutarget

1 2 3 4 N/A

1. Upholds high standards for content knowledge for all students.
Allall paes 521 (5 sinall 48 jral dadl jo jplea o Lilay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development sl 4 i) (s il 2 (gant il Sl pd aladind dpaal oy
gl skl 5 abail) Jalail 5 4kl

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving il Gl iy i e 308l ey
) Ja g gyl s 8Ll <) ) s

4. Demonstrates willingness to adopt most appropriate instructional
resources, including technology 4l daulic JSYI abaill jilas g B4 ) jela
Goa ) K jaliaall el

5. Values the idea that safe learning environments promote active
learning Ll aledll jias 4aaV) aledll iy o) 3 S8 508,

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction (e 3,80 jla
(oitinal) Gy il 3 Leailss e o) 5 Al ales ac ol Baante ands il 5 aladiul

7. Demonstrates ability to plan lessons that enable students to meet
rigorous learning goals <l Gias e dllall (S Al o g pall Jahads e 508l el
dlle alas

8. Demonstrates the ability to solve problems and take appropriate
decisions dwbiall cil el sl y SE Ja e 3 a8l el

1 2 3 4 N/A

9. Uses reflective practice for academic and professional self-
improvement il s SV Iy shill 4lalill il jlaall axiiy

10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity !5 4wl e Jadlay s Lgall cilddaly Ll 1l elay

11. Readily engages in new opportunities and tasks to develop
professionally el Jushill Coag saas algas (a8 (A4S Ll by,

12. Values collaboration with others while working toward a shared
goal g osbedll o AS yisie Caloal sl L dasdl IS 0 A Y)

* Overall Comments <Uaadll)
Strengths & Areas for Improvement cpwsill @il s @l blss
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Parent Conference Report Form

Student Teacher’s Name: Date:
Student's Initials (K-12): Gender:
Age: Grade:

Note for Student teachers: Complete this form after your contact with parents.

Topic of Discussion during Conference:

Parent Comments: (What was the parent’s perspective?)

Student Teacher’s Feedback: (What, if anything, did you say to the parent about their student?)

Student Teacher’s Reflections: (What do you think was accomplished — or not — by the meeting?)

Student Teacher’s Mentor
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Parent Contact Log

Date/Time

Parent’s
Name/
Student’s
Name

Type of
Contact /
Details

Notes

Mentor
Teacher’s
Initials

Student Teacher’s Signature:

Mentor Signature:
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Parent Conference Report -

Rubric

(Grade 1) Yes

(Grade 0) No

Comments

Firstly: This report mentions the following :

1. The subject of the meeting.

2. Student’s behavior at home.

3. Parents’ expectations towards the student’s
responsibilities at school.

Secondly: The report indicates if the student
teacher:

4. Reflects on the strengths and the weaknesses in
the student’s behavior

5. Shows sound understanding of the student’s
performance and uses that in order to
understand the student’s problem/challenge.

6. Ensures that parents understand the teacher’s
roles and the school’s policy.

7. ldentifies student’s performance, progress, and
challenges that need to be addressed and gives
examples of those

Thirdly: Student teacher suggestions:

8. Recommends activities for parents to support
their children at home

9. Offers suggestions to support positive classroom
behaviors

10. Cooperation between the student teacher and
parents to support student’s performance

Total

Overall grade: Divide the total by 2 ,so the overall grade is
out of 5

99




Weekly Reflection Journal Guidelines

The Reflective Journal is a place for observations, reflections, and questions. It should be accessible to your
college supervisor for comments on your observations to answer your questions. Your supervisor can also help
you learn to examine your experiences more deeply, by offering another perspective on certain situations.

While comments about every topic, every week are not necessary, you should be sure to address them

consistently throughout the semester. The weekly journal should include comments about the following:

1. Personal thoughts, feelings, and insights about events and the educational environment Examples:
a) How did you feel as you begin your student teaching?

b) Are you anxious even though you already have some experience teaching?

c) Were you especially satisfy or disappointed in a particular even that happened this week?

2. Aconsistent, in-depth view of experiences extending throughout the semester Examples:
a) Whatdo you see as a target of your plan for improvement?
b) What specific actions do you want to take or have you taken this week?
c) Were there any situations with students that happened unexpectedly? How were you involved? What do

you think about the situation?

3. Arange of experiences and perspectives on numerous aspects of teaching and learning Examples:
a) lIsit, or has it been, more difficult than you imagined it would be to change the habits you had before you

started the BED Program?

b) What evidence of professionalism do you see in your own behavior and the behavior of your colleagues?

4. Numerous examples of confidentiality, ethics, and respect for teaching as a profession, including why
these traits are necessary for a high level of professionalism Examples:
a) Didastudentor colleague tell you something in confidence? How should you deal with that information?

b) Whatis an example of your support for teaching as a profession?

5. Recognition and demonstration of the need for personal growth in skill, understanding, and
professionalism. Examples:
a) Didyou participate in any professional development sessions this week? What was it about?
b) Isthere a topicin PD that you would like to learn more about? Whatiis it?

c) Do your needs in PD change as you gain more experience as a teacher? Why do you think so?
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General guidelines for writing the mid-term and final-term reflection journal

Name: Date:

Reflection Notes: Please use the following questions to guide your reflection:
a. Mid-term assessment:

1. What was the biggest challenge you faced during the first half of teaching students? Explain that.

2. Mention a positive event or a situation that you did not expect to happen during the first half of teaching

students. Explain that

3. List two areas you want to improve during the second half of teaching students.
a) First:

b) Second:

4. Indicate one way you would like the mentor to help you, in which the mentor did not provide assistance

before, or you would like the teacher to continue providing this assistance to you. Explain.

5.Indicate one way in which you would like the supervisor to help you, in which the supervisor did not provide

assistance before, or you would like the supervisor to continue providing this assistance to you. Explain that.

b. For the final assessment:

1. What was the biggest challenge you faced while teaching your students? Explain that.

2.In your opinion, what aspect of teaching the student was the most successful? Explain that.

3. How the experience of field training has changed your directions and skills in the following areas:
a) Learningsupport for all students.
b) Teaching.
c) Research.

d) Leadership.
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Mid and Final Reflective Journals Rubric

Ay iaaill il disniad sl aLialf

(TaskStream Assignment)

Unsatisfactory Needs Satisfactory Target
(1) dsdha Improvement Jsiia (4) ciogions
i Opeaad ) zliag
Reflectivity Reflections do | Reflections Reflections Reflections are
Jalll not reveal the | reveal some provide deeply
thoughts, (limited) personal thoughtful,
feelings, or personal experiences, providing
insights of the | experiences, noting some personal
candidate. thoughts, personal thoughts,
S8 Cpn Y Jd) | feelings, or thoughts, feelings, and
G305 elie insights. feelings, or insights.
e el oans o Jai | insights. ¢S5 il
Apaddll o Clad adty Jalill | paliy ¢(ans A s e
O g e sanal | sy o daadd Gaad s | H\Sal
3y el Al il sy o e yeliag
Ny elidly
Thoroughness | Very limited Set of Set of Set of
Jseddl number of reflections reflections reflections is
reflections; provides some | provides an substantive,
brief and/or insight into overview of thorough and
incomplete. experience, but | experience. provides an in-
(e 250a 222 | Jacks (e 4e gana | depth view of
05855« | thoroughness dadl axti o | experience.
2 5l 55 paida | and/or depth. Gyl e dale (e de sana
Ala (0 Ac gana okl OS5 il
et Ll A g cAae i ga
bl (e Aie 3 ) sa
Sl Jsalll gy okl @l sl
Gzl
Variety Reflections are | A limited Several Narratives on a
g siill repetitive and | number of important broad and
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Needs

Unsatisfactory Satisfactory Target
(1) Isiha Improvement Jsiia (4) cigions
i O ) zling
portray a very | aspects of aspects of range of
limited number | teaching and teaching and experiences
of aspects of learning are learning are provide in-
teaching and discussed. discussed. depth
learning. Gk A g 22 perspectives on
3% el aladll WYl Y (e 22e | numerous
3y aaiy | | LgiiElia s aidadll g dlee 8 4agdl | aspects of
O 1aa 53 saaa b aaladll g al23l) | teaching and
alxill ¥ laa \¢i8la | Jearning.
el @i e oyl
Gl (e a5
iy Dl jaadl
Apee Hhs Clga
sac Gl sa Jsa
plal) g alaill e
Professionalis | There are There are some | Overall, the The entire set
m serious errors errors in reflections of reflections
gl in professionalism | exhibit high exhibits high
professionalism | in several of the | standards of standards of
. reflections; confidentiality, | confidentiality,
¢Uad¥) (paxs @llia | none serious. ethics, and ethics, and
Asigal) (83l | Ui ams Sl | respect for respect for
e pam A Agdll | teaching as a teaching as a
LS5 el | profession. profession.
iy eladf cad | ol dilaa) REFE G
23S 5| e e alia pa O e lia
@AY Gl | @l @l
alaill ) ia¥ly | aulaill ) ia¥) g
Growth No professional | There is some | Overall, the The set of
skl growth is evidence of reflections reflections
demonstrated. | candidate demonstrate clearly
growth in skill, | candidate demonstrate
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Needs

Unsatisfactory Satisfactory Target
(1) Isiha Improvement Jsiia (4) cigions
§ O ) zliag
z %Y | understanding, | growth in skill, | candidate
skl | or understanding, | growth in skill,
professionalism | or understanding,
; however, it is | professionalism | and
not clearly professionalism
demonstrated. ) ¢Ylaa)
Y Gmmyaa g | Dlolea sl 7 588 | el (e de gana
Ol e ki e | Aned sy il | gkl o g gy
dagd sk el el Ay |l gall O lea
O (g cdliriga gl Aliga g dagh sk

sz b s
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Technology for Learning Project Guidelines (Technology Lesson)

TaskStream Assignment

Overview:

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also valuable
to students in the learning process. These two components are assessed during the student teaching semester
in an observed lesson.

To fulfill the three requirements of the standard you must satisfactorily complete the following:

® Demonstrate the appropriate use of technology in teaching.
® Demonstrate that students use appropriate technology for learning.

® Demonstrate an awareness of appropriate technologies to enhance Iearning by

students with exceptionalities.

Assignment

For one of your observed lessons, integrate a technology that is appropriate to the content, and includes
interactivity for the students.

Examples of an appropriate use of interactive technology to enhance teaching:

Language lesson: Using an interactive whiteboard in an Arabic language or English class, have young students
write the name of the item in each of the displayed pictures.

Social Studies: Using a printed transparency map of Qatar on an overhead projector, have students locate Doha
and other cities and towns within the borders. Then have students draw the roads between them on each of
their own maps.

Math: Using calculators and an interactive grid on a whiteboard, calculate which of two shapes needs a longer
fence.

Physics: Using motion detectors and a graphing program, determine which motions create or replicate various

graphs.

NOTE: A simple slide show during a lecture is not considered adequate for this task.

For one of your observed lessons, integrate a technology that enhances student learning and is appropriate to
both the content and the student level.

Examples of an appropriate use of interactive technology to enhance learning:
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Social Studies: Students create a PowerPoint slide show with embedded audio and video to show architectural
differences between old and new Doha and show the cultural influence over history.

Language: Students create recordings of their pronunciation of various words, phrases, and sounds and analyze
them in order to speak more clearly.

Chemistry: Students use a modeling program to create virtual molecules and to balance chemical equations.

NOTE: Teaching students how to create slides does not fulfill the requirements for this task.
In your lesson plan, describe several (3-5) specific technologies that would enable a student with an
exceptionality to enhance his/her learning.
Examples of appropriate technologies to enhance the learning of a student with exceptionalities:
- Studentswith vision difficulties use alternative color schemes for viewing large-print text on a monitor.

- Astudent with difficulty using a keyboard uses a dictation application to record class notes.
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Technology for Teaching and Learning Project Rubric

alrill L o1 g3 £ g putial ail) alod)

Unsatisfactory Needs Satisfactory Target
e e Improvement s Cirgions
Gt ) g liag
Technology in Teacher uses Teacher uses | Teacher uses Teacher
teaching technology to  |technology to |[interactive creatively uses
il Al dosall i display present technology or  ||diverse
information. information technologies to |technologies to
plrall arding that is present lesson  |make learning
wa_d ba sl g8l lappropriate for (that is more
il slaall students. appropriate for ||motivating,
Technology  ||students. authentic, and
provides little | Technology effective.
or no help in  |supports lesson | Technology is
support of the |[objectives. interactive,
learning Technology is  |lengaging, and
opportunity for |helpful to the clearly supports
students. learning lesson
plrall a2 opportunity objectives.
asil L 331 iprovided to Technology is
dailic Glaglaa  |Istudents. essential to the
COUall i plaall ardiiyllearning
sac e Lia 1€l || i) i L 5l il opportunity
A sina sl Al || Gl il Adeliilliprovided to
da 8 acy & ity sAllfistudents.
Ul aladl), PRI
Calaal L o S| il alaall adiiany
Ln sl Gl asa sl Ae giia
ol o il sl ST el Jaa
odall daasal) Ol ¢} dad
Adlad ST
Lis b i3l
e 6 Lariiaall
ASHLaW) ac iy
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Unsatisfactory
Joia &

Needs
Improvement
Ot ) gl

Satisfactory

-

Jsika

Target
Aigia

L ) Sl ae i g
slaal T

L sl Sl ()
BEBUEEBTRS
Aasidl el
ULl

Technology for Students use Students use  ||Students use Students engage
learning technology for |ftechnology, but|technology with
single-purpose | for routine, effectivelyina |technologies
plxill L 1 53<l) tasks isolated  [low-level word |learning that enable
from lessons processing, opportunity that (them to create,
and objectives. |presentation, |would be investigate,
adlall aaaig and/or difficult or and/or analysis
aleall La 1 i3l lispreadsheet impossible to do |[information.
a5l = all &3 Iprocesses and  |[without The use of
Oe Ay mall g functions. technology. technology
Sl g g, Adbll aadiigidthall ardie, empowers
OS5 el il Jlad IS L 6l 583 students to be
i sl Jae o oS A plaill & self-directed
(i gpaill Aallaa gl 5l caall 0 |learners.
i/ 5 el gl Qaaisal) || 8 Akl Jadiy
sl / Sllaallliles L sl i3l el ) L ol Sl
L<atlall Gl (e agiSal
Led Cnll s, 5/
bl Jalss o)
IR [JREC N
S (A el
) 535S dalkal)
O3 Gpalatia,
Assistive Little to no Identifies Identifies Identifies
technologies attention to the |lassistive appropriate creative uses of
sac Ll Lis o 5383l identification of ([technologies  ||assistive readily
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Needs

Unsatisfactory Satisfactory Target
o 6 Improvement . -
Jsda . . Jsda Aigia
Ot ) gl
or use of and identifies |technologies to |available
assistive students’ enhance learning |technologies to
technologies.  |[needs, but does ||of students with (lenhance the

not match ATs |specific learning
alasinl 5 wasiito specific exceptionalities. |jopportunities of
Bae Ll L ol S8l ineeds. students with
Gl 5 S Cojay) - Sl 1 53SH B lexceptionalities,
228 ¢ Bac Lual) 43l sacbudllicorrectly
Jalhll Glalaal| sl aladll 3y =dlimatching the
Gy ¥ o815l clalall 55 CBlafisolution to the
L 1 sl Sl Lalillilearning
& bac Ll challenge and
il Slalial learning
sl objective.
Olaladiud (o ety
O3Sl
daliall il ol gl
pladll (a jd 5 il
acall (ol
G ¢ iy
@il Jall 5l
IS aladl) Cooa s
Zaa
Creativity and Technology use| Technology Technology use |Technology use
Higher Level does notuse allows for |allows for encourages
Thinking encourage or||creativity and |/creativity and creativity and
Gl sy g Y allow for|higher -level  |higher -level higher-level
Llal) psanl) higher-level|thinking, thinking. thinking.
thinking or|jalthough ina | sl 53l alassiul
creativity.|limited way. | sS85 gl any || L ol 531 aladi
TR IFEIT| IR STRIEN | AT TN g1yl e
e o) el Y g1 sy by sisay Sl
s oSl el il ey ySail e
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Needs

Unsatisfactory Satisfactory Target
. Improvement . . .
Jdsia o ) Jsa s
Cpeaad ) zliag
Al glasay g Y| A8y yhay (K1 ¢ Lle
Lle 33 gdaa
Reflection Reflection Reflection Reflection Reflection
sal) discusses discusses discusses focuses on
student student students student
learning. learning; may |[learning; learning; clearly
il Gaaa (8L identify identifies ways |land insightfully
adhll ala3 4dSliconnections  ([in which identifies the
between technology ways in which
technology and |affects learning. (technology
learning. JSall Casaa 8l linteracts,
Sall Gaaa s Zullall Wlas Aé|lenhances, or
dallall alai 4l Al (3 kall 2as glirestricts
O O Saall Gl (e L sl S8l i3 earning.
O il bl K&l Conn 3
plaill 5 L 5} il allall alas e
T a5 Bl g
Jeliss 1 5 5L
S L sl L
Lz il ela ) pa
pladl
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Unit Plan Guidelines

TaskStream Assignment

Purpose:

A Unit Plan, made up of complete lesson plans and supporting materials, should target a concept—not a
topic—in the curriculum. The goal of the unit is to develop rich, rigorous, engaging learning situations for
students based on the targeted concept. It should include extensive use of technology for learning, multiple
opportunities for active engagement by students, and carefully differentiated instruction and assessment to

enable diverse learners to succeed.

Specifics
1. The unit should be a set of sequenced lessons all related to different topics within the concept.
2. The unit’s objectives should align with the prescribed curriculum of the school and subject area.
3. The unit should take four (4) to six (6) blocks of class time to teach.
4. Rubrics for lesson plans and the unit will be used to evaluate your work.
5. Besure to use them for additional information about how to complete your unit.

6. The rubrics can be found in the Appendix.
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(Aesadlay) sl Jal) g Ay o) Aill) Cilianad) Apad jall Saa ol s} alud)
Teaching Unit Rubric (Arabic language and Islamic studies)

Undemonstrated Needs Satisfactory Target — <agius
or Unsatisfactory Improvement J e
oase ol Jpie y Cpeenill 2l

Objectives —alaayl Few objectives Some objectives Most objectives All objectives are aligned
are aligned with are aligned with are aligned with with
Qatar National Qatar National Qatar National Qatar National Curriculum
Curriculum Curriculum Curriculum Standards in the discipline
Standards in the Standards in the Standards in the and international discipline
discipline and discipline and the | discipline and standards. All are listed,
international international international written clearly in
discipline discipline discipline measurable terms, and
standards. Few standards. Some standards. Most appropriate for each lesson
are listed or are listed, written are listed, written and for students.
written clearly in clearly in clearly in
measurable measurable measurable Db plae e 48 gia CalaaY) gaen
terms, or few are | terms, and terms, and Al yalaall g dika sll
appropriate for appropriate for appropriate for Dy 7 s @ siSe z e dlld (K
each lesson and each lesson and each lesson and Ll ud JS1 e il ALE Ja
for students. for students. for students. <Y
o 38 5 AL Calaal ia | ae (380 65 CElaY) an e
selaag | Vs Akl alial julae | &0 Y] el G55
S i i ) alial Aol e | Vs RRE gl Jplee
Aol medall sulaay | @@ sa oz e lpany | i sl
o 5l e lgie iy | AL ALE il iy - iy | 550 Aate lealine
JSi @ | ds s S ke NS o
GUALG Lo g i gl 5 - s | ps kAl ALG L’)f”
S Sl e Jed Ay
5 0o dS e L R A PR
NN
Content & il Many content Some content Most content All content knowledge is
errors and shows | knowledge errors; | knowledge is accurate and clearly
little some accurate presented; knowledge
understanding of understanding of presented and reflects the major ideas of
the major ideas of | the major ideas of | reflects the the discipline.
the discipline. the discipline. important ideas of G alesh sl (s siaal)
ERAUSEQY PR N b shaall ey | the discipline. A jrall uSay 5 6 sadn sy adia g
Gl G il (Bl (5 ginall D s plane oananill A ) sl
PO ) ey | A e s i
B b At J‘S%‘j“‘ b Al S | Al SEY) s
& 32 gall panadill
Support for General Limited use of Includes reading Includes reading Includes reading from

Literacy and Discipline-

specific Literacy

Lu‘ LUSJ\J 39‘)51‘ Q‘JL@.A ?GA
LU 5 3 jill il lgn as2s

R

reading and
writing. Does not
require students
to employ
discipline-specific
language.

Bel Jall 3 gana aladil

ol ¥ AL

reading/writing
tasks that require
students to use
discipline specific
language either
orally or in writing.

reading/writing
tasks that support
both the content
area and literacy.
Requires some
use of discipline-
specific language
to express ideas

multiple sources and
multiple reading/writing
tasks that clearly support
both the content area and
literacy. Requires students
to use discipline-specific
language to express ideas
precisely, both orally and in
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A aladii) 2l / 3618 alga sy | either orally or in writing to multiple
Glalline g paadil O et A A | writing. audiences.
Qza Al aladsn) Al [ 3e) 8l alea Jadiy | LS Baaaia jalias (e Bel J8ll (el
Clallbias s pamddl | (5 sinall aexi 0V AUSH | saawiall LU / 36 il olgw Cpaualy
o Uighdi o) g Aigma Al s iy | Akl e allay s sial) e i
Slajadly clallaadl | LS 5 Gedd ¢ 43y JS8Y) (e il
anadilly ddays yall A RPRG k1 ) WK
&\}.m )\Sﬂiﬂ = ‘):\.u_'"\u
G i Ugdds
Interdisciplinary Provides few to no | Provides students | Provides students | Provides students with
Connections opportunities to with limited with several multiple, creative

Baazial) Cllaaddll o oyl il

communicate or
make connections
among the
content areas,
everyday life, and
the workplace.

S ALE s b s
L) ol Jaal ill s g2ne

opportunities to
communicate
make connections
among the
content areas,
everyday life, and
the workplace.
wai Akl oy

opportunities to
communicate
make connections
among the
content areas,
everyday life, and
the workplace.

O 2l Aallall i

opportunities to
communicate make
connections among the
content areas, everyday
life, and the workplace.

5 _Siae g Baawie Ua yd ullall i g
Yl (g a5 £ Ll 5 sl il

s siaall ¥l (g Jay Aall)y dual sill B3 s0ma | el g Jual sill G pl) | Jandl 1S5 A sl Bl 5 (5 sinall
O s Azesall Blall 5 Yl Gp dal ) Yl bl s
Jazll e sl 3Ll 5 (5 sinall e gall Blall 5 (5 ginall
Jandl (Sa g Janll 84y
Technology  La sl sl Available Available Available Available technology is
technology is not | technology is technology is used appropriately,
used or is used used but used supports the objectives,
inappropriately. does little to appropriately, and engages learners.
Technology used | support the somewhat Students are engaged in
is not discipline objectives supports the developmentally

specific.

alaaiul aa o Y

S dalial La 5l gill
it JS a0dis Ll
nlia

Aadd el Lia ol oS3
dasi jo e

-@“\Jﬂ‘ paadilly

and to engage
learners. Little
discipline-specific
technology is
used and little use
of technology to
build new
knowledge.

Aaliall L o) il
S8 LSl 5 daddiune
o el aexile
Al e Jaad
il

dgana gl JulB aladil
Adasijall L 51 il
) Ganazily

3 gna aladiul g
3oL Ll L ) il
sas i lea sl e
Saudlll oAl

objectives, and
engages learners.
Students are
engaged in
developmentally
appropriate
discipline-specific
activities and
investigations;
limited
requirement for
building new
knowledge.

b 5l 53S0 padind
cua JSE daliall

po s Loas g

e Jariy el
olaial) 48 L

(8 Aallall b iy
Lali ciligas g dadl
el A Ganadily

o <l sali Al

elil 3 gana allata

appropriate discipline-
specific activities and
investigations that require
active engagement and
discipline-specific
technology in building new
knowledge.
JS5 Aalid) L ol €l andis
g_A:; d.u:\} calaaly ﬁcﬁ} PRYEN
alaiall 48 HLia
it g adail 8 Allall Ja i
Loulia sl Ganadidly dals
s s 5 Tt o) bt 5 L s
& sinall Aals L 4l 6
e Baaa Cajlee cld il yall
RSN
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@Al Baaa G jlae
Aathal)

Instructional
Strategies and
Assignments
Anadadl) Cilaal yiaYI
Cilagall 5

Employs no
variety of
instructional
strategies and
assignments.
Instruction is
teacher-centered;
almost no
opportunity for
active learning or
creative thought.

e
GREEN | RV PN RNV
Apaladl) aleall

dsa ) saaia Gyl
. el

S 2 s Y Ly 8

o Ll el a8
=Y s

Employs little
variety of
instructional
strategies and
assignments.
Most activities are
teacher-centered.
Little opportunity
for creative
thought.

RERESY (u\é;.u.u‘
Aaglatl) il yinSU
elealls

adada¥) ?.Lu.n

. (Ja..d\ d}; 3 saalia
A ja oy ae
=uy) &l

Employs some
variety of
instructional
strategies and
assignments to
meet stated
objectives. Most
activities are
student-centered
and active
learning and
higher-level
thinking are
encouraged in
some activities,
but not
consistently.

& gl an cllia
Goaledll cilaagil i)
il Al Ll
Aledl)

alxil) Aol alaes
;\SLH\ dP 3 ) 9aalia
il e g
el &l jlea g Jail
o 4 L)

ol & Ay

B e 5 A4 3 ) ey

Employs a variety of
instructional

strategies and assignments
to meet

stated objectives. All
learning activities are
student-centered, and most
employ active learning.
Many activities require
higher level thinking skills
and provide opportunities
for creativity.

(e de siie de gans il

L) Al 5 ilagl i)
Aalaall Calaad))

ealall JPBJMM\@
ozl alail) Calh 53 Lgalina s

A e et il e sl
gl La i gis Llall i)

Differentiation of
Instruction

Sl g il 3 5 il e o

Differentiation is
not used.
d})ﬂ‘ 31.9“)4 (.\3,) Y
aga 8l

Limited evidence
of knowledge of
individual
differences and
diversity.
Differentiation is
used across few
lessons to meet
the needs of
students. ‘
4 yzall (e B3 gana 4l
£ s s 2 dll (95,4l
b iy il sle)
Alil G gl Glan
Al # s

Incorporates
knowledge of
individual
differences and
cultural and
language diversity
to motivate and
engage most
students.
Differentiation is
used across
some, but not all,
lessons to meet
the needs of
students.
Q\).\;.v fu),.d\ ulaﬁ
Ao 8l 5 8l 5 Aullall
gl s AE g sl
i sena dl a5 judail
daadl) Jaly Al e

Incorporates knowledge of
individual differences and
cultural and language
diversity to motivate and
engage the range of
students within the
classroom. Differentiation is
addressed in all lessons.
Allall Gl i 48 rall Cala g
SN & gl 5 A0, (35, 5
(e de sane dll il 5 a5 galll
ekl Ble) ye oy daadll Jads Adlall
oo e
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Bl 3yl de e o

i) alaza b
Assessment il Lessons do not Few lessons Most lessons All lessons contain at least
contain an contain an contain an assessments that are
assessment or assessment assessment that aligned with

assessments are
not aligned with
the objectives.
Limited
opportunity to
interpret student
progress.
PRSP EN FERND
9 Lo gl andl Jilus g
& pelsh Y pasis
ey calal
skl il 33 50na
Akl

that is aligned with
objective(s), or
lessons include an
assessment that
is not aligned with
the objectives. A
narrow range of
assessments
(formative or
summative) is
included. Limited
opportunity to
interpret student
progress.
S5l gl G
e ool s ol o
alaalyl
Lo Jodii s gl
a1l ae cilayy Y
Gk (4 Gaa Gl
) Ay Clapis
U8y Apmead
sk il 3 3a0
FRIN|

is aligned with
objectives. Unit as
a whole provides
formative and
summative
assessment to
inform instruction.
@il (sl alaza
oo 5 Lais JEY) e
a1l e
ey 22a )l i 5

AT

objectives. Unit as a whole
provides information to
interpret and use formative
and summative
assessment to inform
instrgction.
Y e (g gint (g pall maen
calaaly) & ec\}:\:\ Glanss
il Ol slaa JSS B2a ) i
Eyan s Al el oSl

 plaill aga 5l

Knowledge of Adolescent
Development and

Unit does not
reflect knowledge

Limited reflection
of knowledge

Some lessons
reflect an

Set of lessons reflects an
understanding of the

Behavior about the about the understanding of development, learning, and
development, development, the development, | motivation of children and
Ol el sl g ) 5ot 48 e learning, and learning, and learning, and how to develop a positive
motivation of motivation of motivation of disposition toward learning.
children. children. children, but not Dkl Legd (a s )l e sans (1
4yl LulSsi) 435380 | consistently LSy a8 iady agalsty JuikY)
L peall ban ll (Sai ¥ | pealais JULYI ki | demonstrated. alaill sad dpla) de 33y sha
Syl el Jen S E)
pa 5siads agalaty Lagd s all (any (a5
agalat g Jalay) ) skl
A Y (Sl ¢ an el
Dl il Ll
Ethics LRy There are ethical No specific, active | Some lesson Each lesson plan clearly

or inequality
issues in the
lesson plan or no
evidence of high

plans are included
to demonstrate
equitable and
ethical treatment

plans identify
ethical issues
associated with
the lesson. Unit

identifies ethical issues
associated with the lesson
and provides clear and
practical instruction on how

expectations for and high plan as a whole to avoid problems. Unit
students. expectations for demonstrates plan demonstrate equitable
sl &ddal Wad @i | all students. equitable and and ethical treatment of
il 88) sl oo Lla s geewai o ol | ethical treatment | and high expectations for
Jdyaa o Y sl Gl Al Adadll Joiii | of and high all students
Allal) il i) e il gl 5 4838Y) 5 | expectations for Llzdl) = s gn (a2 Adad S 20a5
OUall Lkl aaeal 3401 | all students. 8535 euall Adad el 2808Y)
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‘_).u_j‘).ﬂ‘ Lha (az) Aad
Y Lladl)

st oAl dasi yall
Alales JSS 2a gl Adad
Cilad g5 g Aial s Al

48S Jsa Alae 5 daal g Clales
Bas gl Aol aia i | JSLGA]) Cains
Cilad gl 5 AENAY) 5 Aalal) Alalaall

Adlall pead Al

Adlall ppead dlle
Spelling, grammar, Errors in Errors in Errors in Unit contains almost no
punctuation grammar, grammar, grammar, errors in
ad Al cledle 5 il s gt | punctuation, or punctuation, or punctuation, or grammar, punctuation, or
spelling spelling require spelling require spelling.
require major major editing and | minor editing and
editing and revising. | revising. gl 44 e (5503 Y saa )
revising. ) ‘ saill 8 elad] o S QLA):,; Rl e g s
) sl b ellaal ) a5l ladle saill @ elasld i Liaglll 4l
Sl Sldle 5 |y el Qb dingdl) | 8 0 el '
Dad e Lingl Baalpalls |1y a8 ol Aigdl
Al Zigh dan) e
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Teaching Unit Rubric (Social Studies)

(s laia) il )3) Al Al Baa gl ranil) aledl)

Criteria Undemonstr Mark
ated or Needs .
Unsatisfacto Improvement SRR R Target
ry
Standards Little to no Some Most lessons have All lessons have
/Objectives evidence of standards/objectives standards / standards /
Ll standards/ within the unit have objectives that objectives that
> objectives that standards / objectives demonstrate social demonstrate social
sl demonstrate that demonstrate studies knowledge studies knowledge
social studies social studies aligned with the C3 aligned with the C3
NCSS 2a knowledge knowledge aligned Framework and Framework and
aligned with the with the C3 Qatar National Qatar National
C3 Framework or Framework and/or Curriculum Curriculum
Qatar National Qatar National and Standards. Most Standards. All are
Curriculum Curriculum Content are stated clearly in stated clearly in
Content Standards, but this is measurable terms. measurable terms.
Standards. not consistent across
Standards/ the unit. siad gl alana Daaalgd G ) s
objectives are Objectives/standard il / sules 95 A e ek lal/
not clearly stated statements may lack Sl pally 3{)’-‘ B doelda ) alul jally
or are not stated clarity or may not be ) )‘“\"‘5 Aeldadl ) )‘“lf"“ & ikt
in measurable stated in measurable J}“ﬂ fa“""‘b’n galidl )La‘-"ﬁm’n Gf‘m‘
terms. terms | 2=l "'L'“ Aannly ds
é;.a;eécjideﬁ“ /J:‘:‘u‘u'é’-.‘té}:‘i' el alls, bl AL 5,
/ aaal o e Jals e saa gl il Galaa Y
A jaa jelai Gilaay) 4 e el alaal/ julaa
Lo Laa ) el aly Lelaia Yl clul ally
e oo A1 i) i) ulae g 488 i)
A2 il gl ealiall | Y Vaa (05 ekl Agila gl
[ ol | saa el al S e iy
Laaas gy ol o) |z g gl ) Cilaal) i 6
el ol g s AL 4y jhay delian pe
A e sl S0 okl
lll
Content Many content Some content Content includes Content clearly

& sinall errors and shows knowledge errors are theory and reflects accurate
little present; only limited research from the theory and
understanding of | evidence of theory and discipline. All research of the
NCSS 2a the major ideas research from the content knowledge discipline. All
of the discipline. discipline. is accurate, content knowledge
No evidence of | (& sUad¥l sy aa gy although its is accurately and
inclusion of | .fomall s siaall presentation may clearly presented;
theory and/or sle A e Qi aa g lack clarity. («S= knowledge reflects
research. sl ki .r‘{‘*i:‘“" the major ideas of
O sl lia caatdll (G Sk g (5 sl the discipline.
il b ells) s f Gisms | 2w 5 simall (S
padll 6 g g Agelaia¥l clul & Loy Sl s
s ) e ALy el 6 sinall Tl Jlss
Al clul plia e oK) 5 38 Gsindl Aelaayl
e dbiiany T2 G AlesShy Ayl
gl sl il OS5 7 swa s pia g
gl gl el kil b el aaly oLl
il Jlse
A laay!
Learning Most included Most included learning | Most included Allincluded learning
experience Iearnl.ng experiences engage Iearnl.ng experiences engage
. experiences learners in disciplinary experiences engage | learnersin
pladll il il do not en knowledge, inqui [ i discipli
gage nowledge, inquiry, earners in isciplinary
NCSS 3b learners in and forms of

disciplinary

knowledge, inquiry,
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Criteria Undemonstr Mark
ated or Needs Satisf T
Unsatisfacto Improvement atistactory arget
ry
disciplinary representation for knowledge, inquiry, and forms of
knowledge, civic competence; and forms of representation for
inquiry, and alignment with state- representation for civic competence
forms of required content civic competence AND demonstrate
representatio standards has errors. AND demonstrate alignment with
n for civic plaill i pa alasa ol s alignment with state-required
competence (& Calaiall Aiaaidl state-required content standards.
or little or no ¢ slualiua¥ls ¢ A pmal content standards. abell A gen 88
effort is el 3oLl Jiadll JS8s | ) il ik alame i | (B cpalaiall Aiaaiall
demonstrated 3‘“‘"‘ t‘f‘“ﬁ“‘“ ¢ &b Oalaiall diacadll eladin¥l 5 48 el
in alignment Asall e Ay sthaall g sinall ¢ elafiul g ¢ 43 el 3elall Jaall QS
with state- slladl len, 3o il il JISal 5 & G5l el 5 dsiadl)
required o G by iadl | Dostld s il ptan
content f_""’u“n sindl pplee | AL Cn,
standards. sl 0
INCPORE Y.
r..Ss._“dl G BTEN
plaidl el
<A el
¢ slaiiuVl
Jisadll QS
PR SIAEARE]
O Sy o5y
S axe 4l 2all
G5 den o
e ae
A tlaall (s sinal)
sl (e
Support for Limited use of Includes reading Includes reading Includes reading
Literacy reading and rea({ing/writing tasks reading/writing from multiple
o . writing il e sas gl s 5ia3 | tasks that support sources and
bf'bs“ pes 8ol Jall 3 panae pladiiad LS 5139 5 | both the content multiple
EEENIP Al area and literacy reading/writing
sle Baa gl (g s tasks that clearly
S Al Adasdy) support both the
il el GV SN | content area and
sl All (g lea 5 Aillal literacy
) e san gl (g i
Slas e ga gal
18 dhal e o ddlia.
sl ac A,
TS 5 50 A
Technology Little or no An attempt to use Available Available
1astl effort is made available technology technology to technology is
6143}3)353“ in the ur\it to to engage Iez?rrners in engage I.earn.e.rs in consistently used .
i use available developing civic developing civic throughout the unit
NCSS technology to competence is evident competence is to engage learners
engage in the unit, but its evident in the unit, in developing civic
2e learners in effectiveness is not but is not used competence.
developing evident. consistently. L 1Sl alasi o3y
civic aladind Al lae s N ] e b ) ety daliall
competence. ALY Aaliall L il Aalidl L 5l il 1Y sas gl elasl
Oe Q) I o BeliSll okt A Gpalaiall b Oaliall &) iy sk Cypaleiall
Jupxe i el OS¢ sas sl b dadll B i 5ol ks | i) ),
sangll i aga ol daial gy Leillad PO PR PR RE |
plaaiuy el
Aalidl L o) gl
Opalaiall &I,y
3o laSll g5k 3
) i

118




Criteria Undemonstr Mark
ated or Needs isf
Unsatisfacto Improvement Sl Target
ry
Data Candidates Candidates exhibit Candidates exhibit Candidates exhibit
Literacy exhibit no awareness of the data literacy by data literacy by
ALl 6 yua awareness of need to use stating how they clearly stating a
- the need to assessment data to will use assessment well-developed plan
use guide instructional data to guide on how they will use
assessment decision-making instructional assessment data to

data to guide
instructional

and reflect on
student learning

decision-making
and reflect on

guide instructional
decision-making and

decision- outcomes related student learning reflect on student
making or to disciplinary outcomes related learning outcomes
reflect on knowledge, inquiry, to disciplinary related to
student and forms of knowledge, inquiry, disciplinary
learning representation for and forms of knowledge, inquiry,
outcomes civic competence. representation for and forms of
related to An attempt has civic competence. representation for
disciplinary been made to align AND activities are civic competence
knowledge, activities to state basically aligned AND activities
inquiry, and standards, but with state demonstrate
forms of there are many standards, with few alignment with
representatio errors. exceptions. state-required
n for civic Aalall Ue 5 Adlall el bel ) 48 e 4l yelay | content standards.
competence i) by aladiad ) P (e L) S A8 yea Akl el
or little or no DA pea Aglee 4 51l pealadinl A i g bl 4l 5 361 3l
attempt has s G Sl 5 el sl il L bl a5 IS 0
been made to Iuh_‘.dl :"‘M‘f‘&"‘ Sl o= lee WS dsn a5 5ha
align activities sl 5 4 ally gl b DS 5 el | ) L agaladiad
to state chsSSS d:\iaﬂ\’d\.s..:l) dalaiall MLH[?LJ DA pia Aplee a3a ol
standards. AU,AA &_WMM‘ °L.“EMY.U ﬁ)’f‘{l" @Lu ‘?j,)’&m’ ol
o Al el Y €o AR Aacyal sl il Jsal, Al L)) ot
i PR s“:ﬁ oSl ¢ Al julaa Aaisl) Gl g5 dgaall Aauall) 43):.4314
il st eUadll (e el Sllia, e aa uld IS il JISal 5 adkinl)
- ,J;mn el ae ¢ A sall a5 dpaall 5 liSH
)\)dl t‘*‘ e AL, & A sall daiaY)
o . A sllaall 5 siaall julae
Sl i el :’j“‘l ¢
gl gl b e
EARNFRIA]
i el
¢ slaiinll
Jiiadll QK
PR SIAEARE]
sloal g ol
Julel) ) 4 laa
1aisy) dag) gal
Instructional Employs no Employs little Employs some Employs a
Strategies variety of variety of variety of variety of
instructional instructional instructional instructional
and strategies and strategies and strategies and strategies and
Assignments assignments. assignments. Most assignments to assighments to
— Variety Instruction is activities are meet stated meet
sl i) teacher- teacher-centered. objectives. Most stated
el centered; Little opportunity activities are objectives. All
i almost no for creative student- learning
5"\4*\)“3 opportunity thought. centered and activities are
e yiial) for active s Cada g active learning student-
learning or Agaglaill Cloasl i3l and higher level centered, and
creative plae -“1’\-.‘9‘3”{ thinking are most employ
thought. \ & e S5 :LL_@Y‘ encouraged in active learning.
cala o plaall, a s e some activities, Many activities
Sl i) =) sall AL but not require higher
D) consistently. level thinking
palalls e gl Ay il 5 skills and
Ao S e Sl i) provide
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Criteria Undemonstr Mark
ated or Needs isf
Unsatisfacto Improvement Sl Target
ry
Y Ly i aladll e sitall a5l opportunities
R.:a‘)é $) am Galaall ae 253 for creativity.
sl Tl oleil Aleall, aline
eyl el 588 alall A e geae Cadig
ey allall e e de siia
Lol alail) Canda g3 Cilasi) i)
OSEN Sl Jlgas o a5 el 5
ERSPRIE S Alad) Gl
.e:‘h I iy e
Gl S5 Lpmlad
Ledle 5 ccdlbal
Lozl r..l,:dl Cala g
i) sl
il jlge I lind
255 ble SE
o plaial)
[
Instructional Limited or no Unit includes Unit includes Unit includes
Strategies -- examples of examples of examples of multiple, well-
learning learning sequences learning designed
Concepts, sequences that engage sequences that examples of
facts, and that engage learners with engage learners learning
tools learners with disciplinary with disciplinary sequences that
sl i) disciplinary concepts, facts, or concepts, facts, effectively
bl concepts, tools from the and tools from engage learners
T facts, or tools social studies the social with disciplinary
- r‘f‘*u‘d\ from the disciplines, but studies concepts, facts,
EHENY social studies activities to develop disciplines to and tools from
a\}ﬁ{\} disciplines or social studies facilitate social the social
NCSS 2b activities to literacies for civic studies literacies studies
support the life are under- for civic life. disciplines to
development developed. facilitate social
of social il e aa g Jaids e baa gl Jads studies
studies Akl ey Jualusiia alail ol ol 28] literacies for
literacies for Glaall s paalial) aa e Al ey civic life.
civic life may il a) Al ol Gilially palaall e saa gl Jaids
be weak. Oe (& bl @65 Al 5ol 5 3aaale ALl
Al ll g g Ll il s il 53) s S Faaaa s
Y 5 53 52m0 B oAly el gt o (@& oy dududia et
f,&dmi - 4..&: e U Al 4.,.:\?3;‘%\ sl all liall g Allall
e dulusia Aeldadl Sl Al alas pld 4—‘3“- r‘:“-ﬁ a5 giaadl
padliall o 2Ll e Aelain¥l b il 53 Al
S POPR -t sl Gidialal (&.. bl il
Jail_A) dud ) Sl g 5 4 e
Alal 35 poti delaiay)
g e (& s 2l e Aslee
bl slall e laiay)
S delaay) i)
ecﬁ Y ol
il
Sall Lelaay)
Agiadll
Instructional Unit has little Unit includes at Unit includes Unit includes
Strategies or no least one example some examples multiple, well-
evidence of of a learning of learning designed
and the sequence that sequences that examples of
Assignments disciplinary engages learners in engage learners learning
— Inquiry inquiry. disciplinary inquiry, in disciplinary sequences that
Silag i) 34}}‘ uwu but the use of inquiry to engage learners
fedlacl 5 dpua 4l é“- inquiry to facilitate develop social in disciplinary
- ste AVl alani) social studies studies literacies inquiry to
e pall to facilitate develop social
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Criteria Undemonstr Mark
L LD Satisfactor Target
Unsatisfacto Improvement y g
ry
— gl Sl Al literacies for civic social studies studies
slaiiny) dpelainy) life are lacking. literacies for literacies to
Yl saa sl el civic life. facilitate social
Bl el V) e laal oan Baasll el studies
NCSS 2c é)m M....u alas el sl ALY literacies for
et u“x"-“” 3‘)‘“ iludida civic life.
syl Ca e ol 3 Cpaalaiall e s gl Jaids
Jen Gl e laia ) Sl Al o lae Baawia Alial
il ) abes e Lelaa¥) il s S deaans
Fgiad) sall e laa Yl alai dlee Jesi Aducia ola il gal
Lo laia ¥ cilad o el ol 38
gl sall i jrn (o
Taelaa ¥l il )
Alae Jeus k;"dlj
il pall Al
slall e Lany)
A,
Instructional Little or no Unit includes Unit includes Unit includes
Strategies - evidence of examples of examples of multiple
Use of efforts to lessons that lessons that examples of
Representati engage engage learners in | engage learners | lessons that
on learners in creating in creating engage learners
Gl i) creating representations representations | effectively in
Aalal) representa that convey social | that convey creating diverse
el lasin tions that studies social studies forms of
ol convey knowledge and knowledge and representation
social civic competence. civic that convey
NCSS 2d studies j“‘i\’”‘)"j‘“ 45 | competence. social studies
knowledge 2L Tt | e ksl penS | kowledge and
. &_u\.).m.\ a\.uu:\&u:\da_m” d‘)‘:.:‘_,__'dl U“}JJ‘ .
and civic Al ?}MJ\{;\)QLS) o) 3 (el civic
competenc eal¥lice s (& Ll AllS) cidlias competence.
e. ool paalhe s ilas | Bl gy | AR e s Jas
Al sl 5 e laiaYl, ol dled¥l e i | G el e Baxeie
s el e oL b Cppalaiall oy
e g fggsxu 5 e laay) .Lu\ AL ki
A snall 3 seall dpaall, (CJ‘ Al o s N )
cnalaidll Sl 8y ,;UJMM\J\Q; Ll
O oL b Sl palia
L.s\)s.llS) faﬁ:j Apelaial)
Al o pull s el
o e (AL
5 laay PLAY\
il aalia
3l 5 A Laia Y
i)
Differentiati Little or no An attempt to use | Knowledge of Knowledge of
on of evidence is knowledge of learners' social- | learners' social-
Instruction present of learners' social- cultural assets, cultural assets,
Selaiall adlasl) an attempt cultural assets, learning learning
to use learning demands, | demands, and demands, and
NCSS 4a knowledge and individual individual individual
of learners' identities to plan identities to identities is
social- and implement plan and clearly used
cultural relevant and implement throughout the
assets, responsive relevant and unit to plan and
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Criteria Undemonstr Mark
L LD Satisfactor Target
Unsatisfacto Improvement y g
ry
learning pedagogy that responsive implement
demands, ensures equitable pedagogy that relevant and
and learning ensures responsive
individual opportunities in equitable pedagogy that
identities social studies is learning ensures
to plan and evident in the opportunities in | equitable
implement unit; however, it social studies is learning
relevant is not consistently | evidentin most | opportunitiesin
and employed or is lessons. social studies.
responsive not always w52 Alle B sl ol gen b ey
A8 yrall aladiul sas ) Jladl) aladin) as )
pedagogy employed A LiiaY) J el 0 3eal 2yl
that effectively. ¢ Opalaiall 418 A8 5 e laa)
ensures 48 prall aladiny I\J,m‘ ¢ alail) lallatia Glllaia g ¢ Caalaiall
itabl LA 5 e lia Wl JpaWl | Jasdaddl e il el s | sonil ciliselly ¢ aleill
equitable el ey ¢ cpalaiall | (5 5ok b 2455 bl
learning Lagaadl i il el sl 5 Ua i (panad aidle e Aaidle a0
opportuniti lBla g8 B b 2 o Ao Ayailal o Aiaia Apaila’ Ua b
) ol e dyaes U i (paucad Lo laiay) bl Aselan¥) cld )
es in socia el el s
studies. il Jlad JS3 axiis
aiase (S ) Baa )
o L8 Al
e dagana
ladind Al las
Jsa¥h 4 jadll
Lelaay)
¢ ',.\Aa_‘.eﬂw it @Gﬂ\)
¢ ?h_'ﬂ\ QLJLM ia g
G il il el
385 5 Jaylad]
X 3k
PREEI
o o 5
edi
<l
Telaay
Assessment -- Either Unit includes at Unit includes a Unit includes a
Design and assessment least two range of range of
Implementati sare assessments that authentic authentic
gn lacking or measure learners' | assessments assessments
a
i) . they do not mastery of at that measure that measure
— Ly ‘e.J..A.AAJ
Bkt adequately least one of the learners' learners'
assess following: mastery at least | mastery all of
students' disciplinary two of the the following:
mastery of knowledge, following: disciplinary
important inquiry, and forms | disciplinary knowledge,
disciplinary of representation knowledge, inquiry, and
knowledge, for civic inquiry, and forms of
inquiry, or competence. The forms of representation
forms of assessments are representation for civic
representa at least partially for civic competence. All
tion. aligned with Qatar | competence. All | assessments are
?"‘LJ"“” <l National assessments aligned with
o) 35 5a . . . .
S i A Curriculum are allgnefj with | Qatar National
o jlaall (ye dullal) Standards Qatar National
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Criteria Undemonstr Mark
L LD Satisfactor Target
Unsatisfacto Improvement y g
ry
“‘L‘:‘)‘ﬂh e iyl Curriculum Curriculum
Gl Hall Ol Baa ol pauialiy
S eleny! s Al sl e Y1 ._Stand'ards.A N Sta»ndardiw
o it I R -l Eetemeton
pom 5 L) Al @l el (ge Baal o um‘ e ! uw‘ e e
L il A pall ol | (J Y bl S pelatial) (] e
o il ) e Laia ¥l S teall e 0 e Al el 1y e
™ SN Tl o) AJD | delaay) el aly
Al o s Hl) 5 SR L] ) L TSl et
B I
G o Ol i il G5 Al o e 5
Thul e s B> 8 55 Al | Lo ae iyl
2o Ll 2k G5 Akl g M5 BIEDY PRI DV FIVEN
Lokl gl Tom i1 e ol | Ay il duida gl i)
Lo sl gealiall e e
kil
Theory and Little or no At least two Multiple Multiple
Research in evidence is references are appropriate appropriate
Assessment provided provided to show references are references are
3c that theory the use of theory used to design used to design
Gl 5 & Hladl) and and research in assessments assessments
putil) & research assessment and references and accurate,
(&hs) was used design. Citations in APA style are | complete APA
to design may be provided; with references are
assessment incomplete or few errors. provided to
s. have multiple “f"-“‘ &l f“ﬁ‘:‘ show the
Slepill aparat] dpulia g .
errors. oshal gyl G555 e;:fectlve udse of
e gy daa¥) ass 2 APA | theory an
’M%HM e e Yk s e yh-
e R sana Skl s e (Y research in
bl phadil JUPVUR JE YU assessment.
?.m...a.\l' i NGB Y OsS3 ;E—.Q ) 3daxa &1)4 ?‘Ai:u.u‘
Sy, A e clalgiiaY) Apnliag
Eéﬁaa&iiécgjﬁai. Gligiy Clapgill ay
&bl J9 G
APA sl
Juadl alasiul
&b Dl s il Hlaill
Use of Self- Little or no Unit provides at Unit provides Unit provides
Assessment evidence of least one example | examples of multiple
andil) aladsul activities of an activity that activities that examples of
S that engages learners engage learners | activities that
3e engage in self-assessment | in self- effectively
learners in that supports assessment engage learners
self- individualized that supports in self-
assessment learning individualized assessment that

sl dlilaae gy
e i a2
D ezl
Cppelaiall &y
S gl b,

outcomes related
to at least one of
the following:
disciplinary
knowledge,
inquiry, and forms
of representation
for civic
competence.

learning
outcomes
related to at
least one of the
following:
disciplinary
knowledge,
inquiry, and
forms of
representation

supports
individualized
learning
outcomes
related to
disciplinary
knowledge,
inquiry, and
forms of
representation
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Criteria Undemonstr Mark
CEEEICT S Satisfactor Target
Unsatisfacto Improvement y g
ry
JEe BYI e sadl 25| for civic for civic
ERNRAR PRV t t
e godes | COMPetence. | competence.
o I B rcioy Brel vk s
ool Lo Ailesial 5 Ao il ol d)m@\mytw M\fﬂ\mﬁl\ujuu
;'_:\.u\‘;ﬂ\ Gi e A gl ‘55 Cpalaiall | Ml eb.....: S
S il f pelaiay) dﬂx ?CAf‘ ¢l . ‘ﬂfﬁ - *{M‘ ‘uﬁ\
G G g | DA DS | 9 S
Tiaall 5Ll k_f)\;_a,\‘\.ﬂa:mnj Cajlaay Adlaial) g 430 yall
- ) S delaay) cilud o duelaiay) bl all
il Q) f il Jiadl) JIS) Sl il
Al o gl 5, Al a s M1,
Spelling, Errorsin Errorsin Errorsin Unit contains
grammar, grammar, grammar, grammar, almost no
punctuation punctuatio punctuation, or punctuation, or | errorsin
n, or spelling require spelling require | grammar,
spelling major editing and minor editing punctuation, or
require revising. and spelling.
major GlaSle 5 gaill (A eladl revising. Al e (g i3 Y saal)
diti q bt Lingll i cad il Aalll el 8 b Uaslf
editing an Aanl ol oadll, Cldle s sadl i ellaa | el sldle s
revising. L gl 5 a5 Tiagdll
Jagh daal e ) pal
PRUPERIN EEEE
(ol iledle 5
llatf daa gl ji
aalpall 5y patll

Total
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Teaching Unit Rubric (English)

(Assad) dal) Al yal) Bas gl panidil) alid)

Not Score/Level
Demonstrated or Needs Satisfactory Target
. Improvement
Unsatisfactory
Language and | Few to no lessons | Overall, lessons Objectives in all Specific
Literacy have objectives support ELLs as lessons support objectives are
Objectives that are they acquire ELLs as they identified in in
(Language as | supportive of ELLs | English language acquire English each lesson in
a System) in acquiring and literacy and language and phonology,
TESOL 1.a. English language, | the target literacy and the morphology,
literacy, or the content, although | target content. syntax,
target content. one or more pragmatics or
lessons do not semantics as
have objectives appropriate to
that would support ELLs as
support ELLs. they acquire
English language
and literacy and
the target
content.
Cultural Little to no Demonstrates Include activities Consistently
values and recognition of the | awareness of the | thatincorporates | design instruction
beliefs in the | students’ cultural | importance of students’ cultural | thatincorporates
context of values or beliefs students’ cultural | values and students’ cultural
teaching and in instructional values in beliefs, but not values and beliefs
learning. plans. instruction. consistently. in instructional
TESOL 2 plans.
Planning for Many content Some content Most content All content
Standards- errors and shows | knowledge errors; | knowledge is knowledge is
Based ESL little some accurate accurate and
and Content understanding of | understanding of | presented and clearly presented;
Instruction the major ideas of | the major ideas of | reflects the knowledge
TESOL 3.a. the discipline. All the discipline. All important ideas reflects the major
content content of the discipline. ideas of the
represents a represents a Unit includes discipline.
single content single content content from
area. area. several
disciplines.
Planning for Employs no Employs little Employs some Employ a variety
Standards- variety of variety of variety of of instructional
Based ESL instructional instructional instructional strategies and
and Content strategies and strategies and strategies and assignments to
Instruction- assignments. assignments. assignments to meet
TESOL 3.a. Instruction is Most activities meet stated stated objectives

teacher-centered

are teacher-

objectives. Uses

and the needs of
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Not
Demonstrated or
Unsatisfactory

Needs
Improvement

Satisfactory

Target

Score/Level

and provides no
opportunity for
cooperative

centered. Little
opportunity for
cooperative

activities that are
student-centered,
and employ

ESL learners.
Consistently plans
activities that are

learning. learning. cooperative student-centered,
learning, but not and employ
consistently. cooperative
learning and
other active
learning
strategies.
Implementing | Little to no Few lessons Most lessons Unit includes a
and inclusion of include include variety of
Managing techniques for techniques for standards-based standards-based
Standards- developing and developing and teaching teaching
Based ESL integrating integrating strategies and strategies and
and Content English listening, English listening, techniques for techniques for
Instruction speaking, reading, | speaking, reading, | developing and developing and
TESOL 3.b. and writing. or writing. integrating integrating
English listening, English listening,
speaking, reading, | speaking, reading,
and writing. and writing.
Using Shows little Shows awareness | Chooses Uses a wide range
Resources awareness of of materials, materials, of standards-
and appropriate resources, and resources, and based materials,
Technology materials, technologies that | technologies resources, and
Effectively in resources, or support effective | appropriately to technologies to
ESL and technologies to ESL and content support effective | support effective
Content support effective | teaching, but ESL and content ESL and content
Instruction ESL and content does not chose or | teaching. teaching.
TESOL 3.c. teaching. adapt them
appropriately.
Classroom- Lessons do not Although most Uses Uses a variety of
Based contain an lessons include a performance- performance-
Assessment assessment, or formative or based assessment | based assessment
for ESL assessments are summative tools and tools and
not appropriate assessment, they | techniques techniques for
TESOL 4.c. for ELLs. are not appropriate for formative and

consistently
appropriate for
ELLs.

ELLs for formative
and summative
assessment to
inform
instruction.

summative
assessment and
to inform
instruction.
Modifies
assessments and
includes
alternative
assessment
measures
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Not
Demonstrated or
Unsatisfactory

Needs
Improvement

Satisfactory

Target

Score/Level

appropriate for
ELLs for a variety
of purposes.
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Teaching Unit Rubric (Mathmatic)

(ilaal 1) Al Al Baa gl anil) aledl)

Undemonstrated or Needs .
Unsatisfactory Improvement SR ] Target
3 4
1 2
Objectives Few objectives are Some objectives Most objectives are All objectives are
aligned with Qatar are aligned with aligned with aligned with
NCTM 3a National Curriculum Qatar National Qatar National Qatar National
Standards in the Curriculum Curriculum Standards | Curriculum Standards
discipline and Standards in the in the discipline and in the discipline and
international discipline and the international international
discipline standards. international discipline standards. discipline standards.
Few are listed or discipline Most are listed, All are listed, written
written clearly in standards. Some written clearly in clearly in measurable
measurable terms, or | are listed, written measurable terms, terms, and
few are appropriate clearly in and appropriate for appropriate for each
for each lesson and measurable terms, | each lesson and for lesson and for
for students. and appropriate for | students. students.
each lesson and for
students.
Content Many content errors Some content Most content All content
and shows little knowledge errors; knowledge is knowledge is
NCTM 1a understanding of the | some accurate presented accurate and clearly
major ideas of the understanding of and reflects the presented;
discipline. All content | the major ideas of important ideas of knowledge reflects
represents a single the discipline. All the discipline. the major ideas of
content area. No content represents | Provides students the discipline.
effort to connect a single content with opportunities to
content to everyday area. Limited make connections
life or the workplace. | opportunities to among at least two of
connect content to | the following:
everyday life or the | multiple content
workplace. areas, everyday life,
and the workplace.
Support for Limited use of Includes reading Includes reading Includes reading from
Discipline- reading and writing. reading/writing reading/writing tasks | multiple sources and

specific Literacy

NCTM 2d

Does not require
students to employ
discipline-specific
language.

tasks that require
students to use
discipline specific
language either
orally or in writing.

that support both the
content area and
literacy. Requires
some use of
discipline-specific
language to express
ideas either orally or
in writing.

multiple
reading/writing tasks
that clearly support
both the content area
and literacy. Requires
students to use
discipline-specific
language to express
ideas precisely, both
orally and in writing
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Undemonstrated or Needs .
. Satisfactory Target
Unsatisfactory Improvement
3 4
1 2
to multiple
audiences.

Connections

Provides few to no
opportunities to

Provides students
with limited

Provides students
with several

Provides students
with multiple,

NCTM 3d communicate or opportunities to opportunities to creative
make connections communicate make | communicate make opportunities to
among the content connections among | connections among communicate make
areas, everyday life, the content areas, the content areas, connections among
and the workplace. everyday life, and everyday life, and the | the content areas,
the workplace. workplace. everyday life, and the
workplace.
Technology Available technology Available Available technology | Available technology
is not used or is used technology is used is used is used appropriately,
NCTM 5b inappropriately. but does little to appropriately, supports the

Technology used is
not discipline specific.

support the
objectives

and to engage
learners. Little
discipline-specific
technology is used
and little use of
technology to build
new knowledge.

somewhat supports
the objectives, and
engages learners.
Students are engaged
in developmentally
appropriate
discipline-specific
activities and
investigations;
limited requirement
for building new
knowledge.

objectives, and
engages learners.
Students are engaged
in developmentally
appropriate
discipline-specific
activities and
investigations that
require active
engagement and
discipline-specific
technology in
building new
knowledge.

Instructional
Strategies and
Assignments

NCTM 3e

Employs no variety of
instructional
strategies and
assignments.
Instruction is teacher-
centered; almost no
opportunity for active
learning or creative
thought.

Employs little
variety of
instructional
strategies and
assignments. Most
activities are
teacher centered.
Little opportunity
for creative
thought.

Employs some variety
of

instructional
strategies and
assignments to meet
stated

objectives. Most
activities are student-
centered and active
learning and higher-
level thinking are
encouraged in some
activities, but not
consistently.

Employs a variety of
instructional
strategies and
assignments to meet
stated objectives. All
learning activities are
student-centered,
and most employ
active learning. Many
activities require
higher level thinking
skills and provide
opportunities for
creativity.
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Undemonstrated or Needs .
. Satisfactory Target
Unsatisfactory Improvement
3 4
1 2
Differentiation | Differentiation is not Limited evidence of | Incorporates Incorporates

of

used.

knowledge of

knowledge of

knowledge of

Instruction individual individual differences | individual differences
differences and and cultural and and cultural and
NCTM 4c diversity. language diversity to | language diversity to
Differentiation is motivate and engage | motivate and engage
used across few most students. the range of students
lessons to meet the | Differentiation is within the classroom.
needs of used across some, Differentiation is
students. but not all, addressed in all
lessons to meet the lessons.
needs of students.
Assessment Lessons do not Few lessons Most lessons contain | All lessons contain at
contain an contain an an assessment thatis | least
NCTM 3f assessment or assessment aligned with assessments that are
assessments are not that is aligned with | objectives. Unit as a aligned with

aligned with

the objectives.
Limited opportunity
to interpret student
progress.

objective(s), or
lessons include an
assessment that is
not aligned with
the objectives. A
narrow range of
assessments
(formative or
summative) is
included. Limited
opportunity to
interpret student
progress.

whole provides
formative and
summative
assessment to inform
instruction.

objectives. Unit as a
whole provides
information to
interpret and use
formative and
summative
assessment to inform
instruction.

Organization --
Knowledge of
Adolescent
Development
and Behavior

Unit does not reflect
knowledge about the
development,
learning, and
motivation of
children.

Limited reflection
of knowledge
about the
development,
learning, and
motivation of

Some lessons reflect
an understanding of
the development,
learning, and
motivation of
children, but not

Set of lessons reflects
an understanding of
the development,
learning, and
motivation of
children and how to

NCTM 4a children. consistently develop a positive
demonstrated. disposition toward
learning.
Ethics There are ethical or No specific, active Some lesson plans Each lesson plan
inequality issues in plans are included identify ethical issues | clearly identifies
NCTM 4d the lesson plan or no | to demonstrate associated with the ethical issues

evidence of high
expectations for
students.

equitable and
ethical treatment
and high

lesson. Unit plan as a
whole demonstrates
equitable and ethical
treatment of and

associated with the
lesson and provides
clear and practical
instruction on how to
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Undemonstrated or
Unsatisfactory
1

Needs
Improvement
2

Satisfactory
3

Target

expectations for all
students.

high expectations for
all students.

avoid problems. Unit
plan demonstrate
equitable and ethical
treatment of and high
expectations for all
students

Spelling,
grammar,
punctuation

Errors in grammar,
punctuation, or
spelling

require major editing
and

revising.

Errors in grammar,
punctuation, or
spelling require
major editing and
revising.

Errors in grammar,
punctuation, or
spelling require
minor editing and
revising.

Unit contains almost
no errors in
grammar,
punctuation, or
spelling.
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Teaching Unit Rubric (Science)

(psiall) A Al Bas oll it} alidl)
BSEC Unit Plan Science Rubric 2021

Not Demonstrated
or Unsatisfactory

Needs
Improvement

Satisfactory

Target

Objectives <l Yl

Few objectives are
aligned with Qatar
National Curriculum
Standards in the
discipline and
international
discipline
standards. Few are
listed or written
clearly in
measurable terms,
or few are
appropriate for
each lesson and for

Some objectives are
aligned with Qatar
National Curriculum
Standards in the
discipline and the
international
discipline
standards. Some
are listed, written
clearly in
measurable terms,
and appropriate for
each lesson and for
students.

Most objectives are
aligned with Qatar
National Curriculum
Standards in the
discipline and
international
discipline
standards. Most are
listed, written
clearly in
measurable terms,
and appropriate for
each lesson and for
students.

All objectives are
aligned with Qatar
National Curriculum
Standards in the
discipline and
international
discipline
standards. All are
listed, written
clearly in
measurable terms,
and appropriate for
each lesson and for
students.

students. (alat —alaall Uar (,.L’.q —alaall e.laa.q & el alaal &rex
Calaa¥) e Qi | Al ol aliall julae pe | aliall julae ae 3laii | dida o) maliall yules
c&\.\.dbgb.nc.aww Ghtmﬂﬂb.nj :ﬂ,_v‘)lasﬂ K_ULAH 3\,_\.\):;” cﬁu‘\)ﬁl&ﬂjaﬁ#\
5 Ay yhadl) dgika ol leie il g ¢ pallal) | dpallall aliall julee 5 | s Lgmpan 5 ¢ dpallall
¢ Apallal) malially yulaa | Qebll QB JS5 i giSa | S 5 Lgadana 5 ¢ | ¢ lll 8 Sy
IS Cgia lgia Juliy | olia Lt and) sl ¢ | Lgadana sl ¢ Qulall 8 | alldall g g pall Canlia g
Jall) i ¢ il i sty (g oall | alldall g (g pall Canlia
csoall ulia Lgla
Al
Plans multiple Inquiry is not used | Inquiry is used but | Set of lessons Set of lessons
lessons using a in the set of is limited in both includes at least 2 | includes a broad
variety of inquiry lesson plans. number and different well- range of well-
approaches for effectiveness. designed inquiry designed inquiry
learning science o ol cladiny strategies that are | approaches (at
NSTA 2a Lha A aaladil 4aladinl &3 slatinyl | consistent with least 3) all of
sl xSy Ll U< (<1 | what is known which are well
Baxaie (yu gyl alady aillad & 35080 | @about how chosen for the
e 4iie Ao gana pladiuly students learn objectives and
elatiny) bl g science. clearly reflect
pslad) alail ool de sane i | what is known
oe Jbu Y W | about how
Cilide il il | students learn
lua (pieeas sLaiin | science.

e B85y e (3840
S Ge Gisme sa L
aslall ALY Ala

e gana s ) Ganali
aranail 33 cliafiny)
&5 s (3 Y1 o)
alaa S s Ll
8 Le 7 sa g Sl
plai A4S (e Cis yra

o slall ALY
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Content s siaall

Many content
errors and shows
little understanding
of the major ideas
of the discipline

Some content
knowledge errors;
some
understanding of
the major ideas of

Most content
knowledge is
accurate presented
and reflects the
important ideas of

All content
knowledge is
accurate and clearly
presented;
knowledge reflects

b #hal) e 22l | the discipline. the discipline. the major ideas of

el ekl 5 (s sinall &b elbal) e the discipline

A l) I agdll (10 Gordl sginal | (o ginall O gine plane | aleSly 8 el (5 sl

g s s5all S8 agdl) (yamy S A3 A el T as plia s (3

goasall i)l | g snsall Aalgll JISEY) | ISEY) 5 48 jaall Sy

g s sall 4 )

Designs and Lessons are not Provides at least 2 | Provides at least 3 | Provides at least 4
teaches active inquiry-based. examples of examples of examples of

inquiry lessons

e Al G (g Hall

active inquiry

active inquiry

active inquiry

NSTA2.b sLaiiu¥l | lessons that lessons. In at lessons where
collect and least one lesson, students collect
G303 plra g aanay interpret data. students collect and interpret data
Ll clatiny) I8 e cplie ;s a3 | and interpret data | in order to
il elaiiua¥l GusA | in order to develop and
bl iy aen 35 | develop and communicate
é | communicate concepts and
concepts and understand
understand scientific
scientific processes,
processes, relationships and
relationships and natural patterns
natural patterns from empirical
from empirical experiences.
experiences. Applies of
Applies of science-specific
science-specific technology when
technology when appropriate
appropriate. el 4 e JB Y Ly
JAY) e Akl 3 aniy slafinl) (g5l o sy
Lol eLafinl) sl QY o 5y 5 Jail
e w5 Gy | iy SUL ey
@MJU:J\ ?-935' ‘JSS(\ HAL\:.A\ ‘):1_5.5:4 d;\u,a
Jal L puadiy Sl | illeall agd s Lelua i
leluo 535 amlaall yohai | Jalasl s Cldlall 5 dalall
dpalall cililexl) agd ol (e Al
Lalaiyl 5 ctallall Chaday Al
ol (e Apxlal Aalall s 5l il
Gy Agdlanl) Lyl die a slelly
Lalal) L ol giSall
35 pall xie o a1l
Designs Lessons are not Shows awareness | Provides an Provides an
instruction and inquiry-based. of the importance | example of a example of a
assessment e Aald gl (5 Al) | of addressing lesson OR lesson that
strategies that sLaiiu¥l | naiive concepts assessment that includes

confront and
address
na&#239;ve
concepts
/preconceptions.
NSTA 2.c

/preconceptions.

Aalae aali Lo 5 el

panliall / ddarall aaliall
JE

confronts and
addresses naiive
concepts
/preconceptions.
3 o e e paiy
s 4n) 5 e

instruction and
assessment that
confronts and
addresses naiive
concepts
/preconceptions.
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Il i o e
Al A a5

[ Aapad) malial) e
T pgplial

aliall /Alnll aaliall
)

Oasally ()3 Wlie piy
Lﬁﬂ\ ﬁgﬂ\j Cilaalail)
panliall zllay g aal g
Al arlidl) fidagesd)

Selects teaching

Little to no

Discusses the

Gives at least 2

Clearly describes

and learning to awareness is need to provide appropriate and proves a
allow access so evident related to | access to all examples of variety of
that all students ensuring access students but does | inclusive and appropriate,
learn for all students. not give motivating inclusive and
NSTA 3a examples. strategies motivating
daxe gl oo ol (e J (designed to strategies (a
plall 5 il sy Gl Led = sun oV dalall 8l | address the minimum of 3)
Al aend ey g3 aladll Jgm g oy | Akl mes I Jsadll | special learning designed to
alaally Al apeal sl 224 Y 451 | needs of a diverse | address the
student special learning
population; needs of a diverse
includes student
strategies for population;
making field or lab | includes
contexts strategies for
accessible OR making field or lab
describes how to contexts
use technology to | accessible AND
address special describes how to
needs. use technology to
ol e J& Y L o35 | address special
Sl ;i Gaulie | needs.
BM\}MAL:J\ C_,...a_,;kl\.ﬂg_,u...a:i
Cilalial 4l deaaall) e e sile de sana
e ganal dalal) alal) Jonlidl cilbasl iyl
ddhall (e de siia 3) 5 j8aall 5 ALaLi
e o s (s e
Aot il Jaald Slaliial Al daacas
O sl g dlendll Ao sanay Lualall alail)
aladiul 4aS Couay Al (e de giia
Al L 51 il Sl i) (paia
(alal claliay) | dud) cliulad) Jaal
Jseasl) dleas Llanall
aladiul L8 Ciuay LS
Al L 55530
Al clalgay)
Includes active Either inquiry is Provides an Provides an Provides at least

inquiry lessons
where students
collect and
interpret data
using applicable
science-specific

not demonstrated
or it does not
involve science-
specific
technology.

example of an
active inquiry
lesson where
students collect
and interpret data
using applicable

example of an
active inquiry
lesson where
students collect
and interpret data
using applicable

two examples of
active inquiry
lessons where
students collect
and interpret data
using applicable

technology e slatin¥ o L) | science-specific science-specific science-specific
ey Y 4dl 5 sl | technology, but technology to do technology to
NSTA 3b astall Lald L 51 65 | they do not use one of the develop concepts,
sbaalinl (5 )3 ey the acidity or the following: develop | understand
Q) o 58y Cus Al data to develop concepts, scientific
L p UL aanay concepts, understand processes,
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Aald L ol ¢S5 aladinly
Gl A48 5 o slally

understand
scientific
processes, or
relationships and
natural patterns
from empirical
experiences.
ool Yl a2y
PRI A g DO
LIUL_\,J\ e Z_.du!
AR Ly puad
Lalad) L ol gl
¢l AL sl
Osediug Y agi
aaliall yy hail Ll
ol Andall cillaall ol S
Ll 5 clEal)
kel e dpalall
bl

scientific
processes, or
relationships and
natural patterns
from empirical
experiences.
oo Yl ady
asiy Cua i latinl
QU\,.\,\M ra Z\_AH\
PRIl Ly puadi g
Jalal) L o gl
Gl LGN 5 o slally
AL\\;\).;}(\ J;b f’w
‘e:m\.i.d\ ‘):1_5.14\3; @Lﬂ\
b dgalall ililanll agd s
Ll y cldMall
ol e dpxglall
(il

relationships and
natural patterns
from empirical
experiences.
Y e callia piiy
Ll elafin) sl
e Al g8 Cua
L ol 5 i)
L sl il aladinly
A o slally Lalal)
Dashil @lld g aadaill
Clilanll agd 5 anliall
Ll 5 a5 ddall
ol e Al
Aqaylatl)

Plans fair and
equitable
assessment
strategies
NSTA 3d

andl Clad) yin) alady
4ainia g dlile

Either does not
provide examples
of assessments,
or assessments
do not analyze
student learning.

e Al a3 o 4l L
O s ¢ byl

alad Jlad Y Clagail)
RBA(

Provides one
example of a fair
and equitable
assessment that
analyzed student
learning.

ansil faal 5 Ylia axiy
b elu Caaiag Jale

ERARRAR

Provides at least 2
examples of fair
and equitable
assessments that
demonstrate at
least 3 of the
following:

(1) Analyze
student learning;
(2) Evaluate if the
learning goals are
met;

(3) Evaluate
preconceptions
and ideas that
students hold, and
(4) Evaluate
student
understanding.

Ga Y e Gallia aay
Aaaiall g ddalall Cilaysil)
3 Y Lo a s Sl
foh Les

Adlall alas Jlas 1
Cilaal culS 13) Le apis 2
i 38 alal)

Lpusall SEY] a2 3
Ledasy Al a1
ERIA

ClUall agh avis 4

Provides at least 3
examples are
provides that
demonstrate all of
the following:
(1) Analyze
student learning;
(2) Evaluate if the
learning goals are
met;
(3) Evaluate
preconceptions
and ideas that
students hold

(4) Evaluate
student
understanding,
and

(5) Are fair and
equitable.

JBY) e Al 3 angy
Lo S U8 e i ss

o

Aollall alas Blas 1

Gl 1) Lo i 2
B el Cilaal

Lpsal) HSEY) a3
Ledasy Al \SEY)
FRIA

Gl gd .4
Sl 85 515
M} Aale
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Plans safe, ethical

Either does not

Provides a lesson

Provides a lesson

Provides a well-

learning provide a lesson on safety, the on safety that developed lesson
environments and | on safety or the topic lacks includes at least on safety that
learning lesson is clearly thoroughness. two of the includes all of the
experiences for all | inadequate. Al e Lu s a4y | following: following:
students Ll e Lupnay ¥ | I 88 & emsd oSV (1) Description on | (1) Description on
NSTA 3d IS e el G ) 48l | how to establish a | how to establish a
Al dpalas il Jadady ol ISy safe and ethical safe and ethical
Laddsd il a5 48T learning learning
Gllal) gaeal environment, environment,
(2) Gives (2) Gives
classroom safety classroom safety
rules, AND rules, AND
(3) Describes how | (3) Describes how
to ensure the to ensure the
ethical and legal ethical and legal
treatment of living treatment of living
organisms. organisms.
ALl e La s aady lua ) shae L ya andy
JEYI e 0af) ey | US Gy LSkl Jsa
HPATRUW tob baa
S dss a1 S dss a1
Lial dparlat 2y oLi3) Loaddas Ay oL
Al Al 5 Al
Ll ael @ Jary 2 | Adbull ael @ any 2
Laal) Aaaall
Olasn A4S Caumy 3 Ohasa 488 Ciay 3
Y il AEAY) dlladll
sl 4y galdl) sl Ay gilall
Aall Lal)
Engage students Shows little tono | Shows an Gives one Gives at least two
in developing awareness of the | awareness of the | example of examples of
concepts and importance of importance of providing providing
relationships from | requiring students | requiring students | developmentally developmentally
data to develop to develop appropriate appropriate

NSTA 5c¢
s i Al ol
e BVl 5 alial
Rt

concepts and
relationships from
observations,
data, and
inferences in a
scientific manner.
Sl Shia Le 5 el
Lldas daaly Lasane
ClaaSall (e clEdlall
Glalawn \\jb <l 'A;:\\}

concepts and
relationships from
observations,
data, and
inferences in a
scientific manner,
but gives no
examplesﬁ.
Allae Zpaal Le 5 el
paaliall o gty 4Ll
Gllaada) e il

Claliiiey) s cbilall
Y Sl e 48y Hhay
Al a2y

inquiry activities
that require
students to
develop concepts
and relationships
from observations,
data, and
inferences in a
scientific manner.
‘_Ac. \Aa\_g YUA gLu_J
il ddadil aas
Dkl Cua (e Apulia
Allall (e ke
ClEMal) 5 asaliall gk
Gl A (e
laliinay 5 bt
dale 33y yhay

inquiry activities
that require
students to
develop concepts
and relationships
from observations,
data, and
inferences in a
scientific manner.
Y1 e pallia lasy
il a5 e
e Al Ailiatial
ki ll g ) skl s
pnlaall Ly gl ALl (e
A (e lidlall g
cbilall 5 catias Sl
Ay yhay claliniaY
e
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Safety and Ethical
Practice

Few or no lesson
plans identify

Most lesson plans
clearly identify

Each lesson plan
identifies ethical

Each lesson plan
clearly identifies

NSTA 4a ethical or safety ethical or safety or safety issues ethical or safety
issues associated | issues associated | associated with issues associated
4V clsyleall | with the lesson with the lesson; the lesson and with the lesson
4835 | and/or no instructions on provides and provides clear
instruction is how to avoid instruction on how | and practical
provided on how problems may be | to avoid problems. | instruction on how
to avoid problems. | limited or Gk kball axa | to avoid problems.
2w Y ) /Jd Qs | impractical. Akl Jilual Gk hball auea
Gk as 2 hba oos oAl labad ol agi yall CLBAY 5 Jilsal a5 S8
L) el 2y el s Sy (3 ks Sle st el LAY 5 Al
AEAY) Sl ledl Ll il | JSLE galall Cilgan 55 i g (s yally Ada jall
Y sl el Ay A jall LEIAY) Alee 5 danaly Clga s
il Gilgs 55 aaa g o ally JSLiall gl
JSLaall | (salial clgpa sill
e 983 gana JSLal
Spelling, Errors in Errors in grammar, Errors in grammar, | Unit contains
grammar, grammar, punctuation, or punctuation, or almost no errors
pUnCtuation pUnCtuation, or spelling require spelling require in grammar,
el Al 22) 58ll 5 Lagill | spelling require major editing and minor editing and punctuation, or
major editing and | reyising revising. spelling.
revising. cel gl i sUasY) el b ellaly) | ¢! le Bl g Y
mc.\_,sﬂ @ ;E’afy‘ Glé@i‘ }i ‘f‘ﬂé‘)ﬂ‘ \ 91%@‘ Ji ‘?:‘EJﬂ‘ \ _5\ Ar_\_;jﬂ\ ‘_g :;uUn“S\
sl e A V| Aaadas epmd i | Rmal ey s cllai GA 5l e A
Aaal e g as llats SenS Ligl Y
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Assessment Practices Guidelines
TaskStream Assignment

Overview

One way to measure the impact we have on student learning is with a pre-and post-test comparison. The
difference between the two scores should be the result of our teaching. The information from this assessment
analysis is used to design future lessons and to improve skills in the use of various instructional strategies.

The main intention of this assignment is to collect and use assessment data to modify instruction and improve

student learning. Adaptations may be necessary when applied to specific situations.

Adaptations

This analysis should be adapted for students of different grade levels, for different subjects, and for athe
ssessment of students with various exceptionalities. For example, students in early grades do not have the same
capacity for abstract thinking as secondary students; language subjects use different strategies for teaching and
learning than other content areas such as math; and students who have specialized instruction often are

working with the teaching in a small group or one-to-one.

Description

1. Select aset of 3-5 daily lessons on the same topic or concept.

2. Design a test that reflects what you think students should know, understand, and be able to do at the
end of the set of lessons. It will be easier to analyze if the questions are either right or wrong. Later, you
can analyze items that are worth more than one point.

3. Have your students take the test before you begin teaching and record their marks on a spreadsheet.
Use “1” for an answer is correct, use “0” if the answer is wrong.

Record their marks for each item, as well as their total score. When you have completed the lessons, have the
students take the same test, scoring and recording it in the same way as the pre-test.
When you have both sets of scores for each student on each item, the following questions will be helpful in the

analysis and reflection.

Data collection

1. Calculate the mean, median, and mode for both pre-and post-test.
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2. Calculate the total for each of the items of both tests. This tells us which items had the most correct
responses. (Frequency distribution)
3. Calculate the mean for each of the items. (Item analysis)

4. Determine which items addressed individual levels of Bloom’s Taxonomy.

Analysis

1. Mean, median, and mode for both pre-and post-test

a) How do they compare?

b) What does this tell you about the results?

2. Items with the most correct responses or highest points:

a) In the pre-test, what does this mean?

b) In the post-test what does this mean?

3. The frequency of correct responses to an individual item
a) Did it change or stay the same?

b) Was the change positive or negative?

4. ltems addressing individual levels of Bloom’s Taxonomy
a) What type of question appeared most often?

b) How do these items compare to the frequency distribution you did for #2 in the data collection?

Display the Results
1. Use the chart function of the spreadsheet program to make a chart or figure of your data or arrange
the datain a table.

2. Use the table or figure you created in reflecting on the results.

Implications

1. When comparing the mean, median, and mode of the pre- and post-tests, what might this indicate?
2. Did the group of items with the most correct responses get smaller, stay the same, or get bigger?
What does this indicate?

3. When comparing the items from the pre-test to the same items on the post-test:

a) Whatdoes it mean if fewer students answered correctly after the instruction?
b) What does it mean if more students answered correctly after the instruction?

c) If there were items that showed no change in score from pre- to post-test, what might you conclude?
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4. What are some implications of the analysis of the test items distributed on Bloom’s taxonomy?

a) Which level of the taxonomy levels had the most questions?

b) Which level of questions had the most correct responses?

Extended analysis
1. Use the spreadsheet array to do a content analysis.
a) Which items are related to the same content?
b) Which content items were aligned with which level of Bloom’s taxonomy?

c) How many correct responses were associated to each of the items of the same or similar content?

Reflection

How helpful was it to display the results in a table, graph, or chart?
What did you learn about student learning from doing this activity?

How would you use this information in planning future lessons?
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Assessment Practices Rubric (Islamic Studies, Arabic and English Languages)

(Dl il jal) g 4 Jalady) dadl) g 4 jad) Aall) Ganadli) andil) Cilu laal agdil) alud)

Unsatisfactory Needs Satisfactory Target
et Improvement Jsiia Cirglons
G gl gliay
Data collection |Data is collected |Data represents ||Data validly and ||Data validly and
ULl aeallbut show no student reliably reliably are
clear performance, but|represents extremely
representation of ||may not be clear. ||student helpful,
student el Jiss bl performance representing
performance. e OS5 Allalll - bl @ild 5 3aallstudent
LTy clilnll an &3 5SS Y ) (Sl 4l ¢ Jiaglperformance
Al o) 823 Y daal g clearly and
el 5 ISy meaningfully.
Ul Gl 5 g
glal Jlaz g dJas 2da
ol 5 JS Akl
Lol g
Data display Data is recorded |[Data is recorded |Data is Data is recorded
<Ulall (= e |land displayed, |jand displayed, |appropriately and displayed in
but analysis and |and minimally |and adequately |such a way that
interpretation are|[facilitates recorded and/or |janalysis and
difficult or analysis or displayed to interpretation are
impossible. interpretations. |[facilitate clear, logical,
Alase iyl Aaie ULlllanalysis and and obvious.
O OSIg umg yra g Jemily cduin s 2 g interpretation. Glilad) Jaas
AataY) o comeall| il e Ui 3al) 0S8 Alase G| Gy Lo e
o Ly oLl nnsdill gy gl /5 (usliia g 2 Dl 5 Qi
Wy Jages) L s daal g byl
L i g Lgdalas Ailaia g
Data analysis  |Minimal Processes are Appropriate and |[Data is
<l Bsdiprocesses are applied to the  |accurate thoroughly
applied to the data, but they  [processes are analyzed using
data, and may be applied to the the most
analysis is inconsistent data.
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Needs

Unsatisfactory Satisfactory Target
. Improvement . . .
Jda L. . Jgla e A
Ot ) liag
disconnected and/or Glel jal Gukl o3 lappropriate
from the actual |[inconclusive. 4a8) 5 Lulialmeans.
data processes. [<el Y (b bkl A8y cbibad) Jalas 5
Y1 sl Gl K ([l g el e il 1) alaialy
e Gleljal e [[Aiuliie e eSS Aauliall
Juad iy el ||/ dands e,
oo Jaladl Cile) yal Gl i
Aledll el paYl, a5 dlie
bl
Data Interpretations  |Processes are Interpretations  |Interpretations
interpretation |jand/or applied to the and/or and conclusions
<l ywddiconclusions are  ||data, but they  |lconclusions are ||clearly emerge
disjointed from |may be logical, and are |[from the data
the data. inconsistent appropriately analysis and are
s/ s <l ywiillland/or supported by presented in a
e daliiuwYllinconclusive. evidence from |professional,
.SULulL Adas || Interpretations  |[the data analysis. ||concise, and
and/or i/ 5 audillithorough
conclusions are || «dahic cilaliiiuYlimanner.
drawn from the JS dacaagg ol )
data, but the O WYY (e Gl el clalinial
evidence bl Jiadl JidaS (e 7 saia s
supporting them s bl
is not provided. g A3yl

Cile) aY) Gl oy
LSl eclitull e
Aduliie je (585 8
ROWENST IR
S/ sl )
oaldiug alalingy)
OS5 emllall (e
e L sy gl A0Y)
8 A sia

ALl g 8 3 5a9
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Needs

Unsatisfactory Satisfactory Target
e e Improvement Jssha Cirgloa
Al sl rlliag 3
Implications for|Implications are |[Implications are |Implications are |Multiple

instruction

aslell el

not supported by
the data and are
not appropriate
to the students,
content, or
teaching/learning
situation.
landatl) /clbe )il
dagode
iy bl
s sinall dpnlia
/ e 3l aia gl
woall ‘;Aa;'\ﬂ

somewhat
related to the
data, but my not
be clearly
supported by it.
Stated
implications may
not be
appropriate to

1dentified
students,
content, and
teaching/learning
situation.
landatl) /cle |l
CENRIES tpe

CSaall ey by
daseda GSIY O
OS5 el
(s sinall dailia

/ o) pasll

SRl alesl

supported by the
data and are
appropriate to
the identified
students,
content, and
teaching/learning
situation.
Cilanbail) /clbe |ail)
el dac 2a
s sinall danlia g
/ s 3l aia gl
woUall ‘;Aa;'\ﬂ

implications are
clearly supported
by the data, and
are appropriate
to the identified
students,
content, and
teaching/learning
situation.
Jabie a3l e 2=l
dac 2 Gilankatl
Alia g clilnlly
sl o siaall
ealaill / il
ool
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Assessment Practices Rubric (Social Studies)

(Aeslaia) cila )3) anidil) Cila jlaal ranlil) aludd)

Not Demonstrated or

U Needs Improvement Satisfactory Target
Assessment Little or no evidence of  ||Set of assessments are at  |[Set of assessments are Set of assessments are
Design — effort to align least partially aligned with ||aligned with at least two ||aligned with all of the
Alignment with ||assessments with C3 at least one of the of the following: the C3  ||following: the C3
Standards Framework, Qatar following: the C3 Framework, Qatar Framework, Qatar
- exfill aveail|National Curriculum Framework, Qatar National||National Curriculum National Curriculum
nlaall ae @9 5l Standards, or theory and  ||Curriculum Standards, and [|Standards, and theory and ||Standards, and theory and
knowledge in social theory and knowledge in  ||knowledge in social knowledge in social
NCSS 2a studies. ) socia}l studies. ) studies. ) studies. )
Sle b o pe ) Jalall b L (;:\:\ESS\ G gal (il (2) Ol H:\ESS\ G gal (il B5) & H:\ESS\ G gal (il
DUl ) il ol Ly A gl il el A uladll]| OB e B el e 5L Gl anlid
Sl el waliall]| 5 e Lain¥) bl 5l laial]| clul 0l Glaidl aaliall Jalll  galiadl ubee s cielaiaY!
bl julea o delaiay) sl Agih g zaliall julad||  zalial) julea o daelaiay) Halaial) ey il g duida gl
Aalaiall el ylaal) of dgila ) il ally ddlatiall el i) Aalaiall el ylaal) of dgila ) Joelaia¥) clul jaly
Telaa ¥l el aly Telaay Telaa ¥l el aly
Task Design — ||Assessed task does not Assessed task requires Assessed task requires Assessed task requires
Content require significant learner [|learner demonstration of at ||learner demonstration of ||learner demonstration of
- Aegall aranad demonstration of any of ||disciplinary concepts, or at disciplinary concepts, ||at least two of the
5 sindl the following: (1) disciplinary facts, but no or disciplinary facts. following: (1)
disciplinary concepts, (2) ||clear relationship to Assessed task addresses  ||disciplinary concepts, (2)
NCSS 2b disciplinary facts, (3) acquisition of social acquisition of social disciplinary facts, (3)
social studies tools for studies literacies for civic ||studies literacies for civic |[social studies tools for
learning. life is evident. life. learning. Assessed task
clearly facilitates learner
alaiall jlela) dagall Callati Y acquisition of social
Al (1) 1 b laa Y sl Lo 5 Al Aagal) alla Lean®i o3 Al degal llailIstudies literacies for civic
(3) sl (2) caaliallll| i aalially JLalSU alaialll Jlelall| sf aalialls JLalSU alaialll el flife.
e laia ) cilul Hal) Q\jai Gl Hally ddagi yall (3i8al) bl Hally ddasi jall gilaal) Leandli ‘;”\S\ Aagall Gl
Al A8e 2 8 Y Sy dpelaia || QL) Gu daga) elaaVlf| ol e Sl alaialll jlel)
el O lee QLY daial | Ao ladia ) Gl jall Cjlag (1) 2 (e Y e
Jpelaay! aluljall il sl (3) Glaall (2) anladl
O plaill Lo Laia ) il )
Ui anitil) daga o a5l
sl ll pualaiall LK)
A laay)
Task Design — ||Assessed task does not Assessed task requires Assessed task requires Assessed task clearly
Inquiry requireslearners to learners to demonstrate learners to demonstrate requires learners to
- Aegall manaif|demonstrate disciplinary ||disciplinary inquiry, but disciplinary inquiry that ||{demonstrate disciplinary
sbatiu¥ll linquiry. facilitation of the somewhat facilitates inquiry that facilitates
development of social development of social development of social
NCSS 2¢ laiall jleda) degall llaii Y| |studies literacies for civic ||studies literacies for civic ||studies literacies for civic
Jias 4 claiinVL LB life is either lacking or life. life.
delaia¥) alul Al lunclear. Leanii 3 Al dagall allaty
ALl alaiall led) dagall allatil| (e Lgansi o ) Angall bl 1 s o) (palaiall (1o 7 i sy
il Al Jlae (3 ebata V| Jis Luai | gan f (ppalasiall ) len nshat Jaes Lol
i et OS5 L i) Sl pskileas Y| shall Lelaia) clul )
TeLaa ¥l el all &l e slall e Laa Y el ,all gl
S asnse e Ll Aaal) Ll A
el
Task Design — [|Assessed task does not Assessed task requires Assessed task requires Assessed task requires
requires learners to learners to represent learners to represent learners to represent
Representations |[represent disciplinary disciplinary facts or disciplanry facts or disciplanry facts and

facts or concepts.

concepts

concepts in an
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

- pleal) mraias Jiiad Al (e llati Y Zagall concepts in an appropriate ||appropriate form of
Ol Aag yall aalaal o @HEA| (e Lansl a3 ) dagall calla¥ | form of representation. representation.
NCSS 2d Ao lia V) bl il aalia) i giliall Jia palatall]| (e Lean o3 A Ragall | (ho gl o5 () Aagual) lla
Toelaiay) clul Al Adas yall o 3aall i aadaiall|| aaliall 5 sEad) Jiiad cppalaiall
il all i el aaliall]| e Laia¥) bl all ddasyal)
Sl S8 i delaal) i e S5 3
Task Design — ||Assessment task does not ||Assessment task requires ||Assessment task requires ||Assessment task requires
Use of require students to use students to use available ||students to use available ||students to use available
Technology available technologies.  |[technologies, but did not [[technologies to organize |{technologies to organize
- Aagall mpanaf|  llaT Y Lgani a3 Sl Aegall||define how that technology |jand present information, ||and present information
L sl il aladinall] L o Sl aladial Akl (44l [should be used. but the link to civic in a manner that fostered
Aaliall| e bl Lgapsi o3 ) Aagall| [competence was weak. civic competence.
NCSS 2e cialiall bl alasid DU e ol Loy a3 ) Aagall]| (a cnllai Lagsi i il Aagall
o34 212 A 203 o LSS gl Aaliall L i€ alaid Ala)| Rl sl alasind Al
sl i€l S0 el sheall i g il 3y ylay e slecal a5 andail
Camia a:\.\.‘m” SAASSL) LL\SJY\ 47_\.\&«” PFAN] BB
Assessment Little or no evidence of ||Some effort to incorporate |[Set of assessments show |[Set of assessments
Design — Equity ||effort to incorporate knowledge of learners’ effort to deliberately specifically and
- i) arenad knowledge of learners’ socio-cultural assets, incorporate knowledge of ||effectively incorporate
sbaty) socio-cultural assets, learning demands, and learners’ socio-cultural knowledge of learners’
NCSS 4a learning demands, and individual identities to assets, learning demands, |[socio-cultural assets,
individual identities to ensure equitable and individual identities ||learning demands, and
ensure equitable opportunity for success for ||to ensure equitable individual identities to
opportunity for success ||all learners, but with lack [|opportunity for success  ||ensure equitable
for all learners. of clarity and/or for all learners. opportunity for success
Ugaa Ao f\-um S 4L 4| |effectiveness. 38 jadll aladsny daal 3 A glad(for all learners.
U el 48 yrall alaiial AN 5 e laia W) JpaVlf| 48 jmall Jab 5 meaial 5 aladiiai
cCpalariall AN 5 e Laia Y| |48 el Ala250Y 3 ggal) ians JY elal) cillliia y copalatall|  AHED 5 LeliaY) JsadY
sl 5 calaill ilillaia AN 5 Lo iaY) JsallY| b Glenal L il sl calaill Hlllaia 5 ¢ Cppalaiall
A aiia (s 8 (e g il (o) illia g eygalaiall]  cpaluiall gand plaill ygliel|  m  cllanal a5
el mead Al (58 Glasal s 8l i sl Cralaiall paead ~Laill 4, gLt
cOpalaiall miaad laall 4 gl
S /s sasl s ga (Sl
el
Task Design — ||The learning task does The learning task includes ||The learning task includes||The learning task
Collaboration  ||not include opportunities ||lopportunities to opportunities to includes opportunities to
- el aranai to engage in collaborative ||collaborative and /or collaborative and /or collaborative and /or
Ostal or interdisciplinary interdisciplinary interdisciplinary interdisciplinary
learning. opportunities to use at least||opportunities to use at opportunities to use at
INCSS 4b 1 of the following: least 2 of the following: [|least 3 of the following:
disciplinary fact, concepts, ||disciplinary fact, disciplinary fact,
Ul dia il dagall =i Yl (tools, inquiry, or forms of ||concepts, tools, inquiry, ||concepts, tools, inquiry,
sl e sadll aleill 3 38 jLiall representation. or forms of or forms of
Gliaadill 2l Uall s Jall dagall =i representation. representation.
S5 (o stasll olacll 8 S LAl Ul A il agall e oSUall e ) gl
Lo aladin 5 clbanasll saxialll| ol 5 5 glxl) alail) 3 A8 Laall]| 5/ 5 5 glecll aledl) 3 38 Ll
AU e sasl g Ao Ji Y| L aladin g Gliaradill aaiall |l aladiu) 5 Glbaaddl) sl
RCH PO PN PR EN | sl e 0l e Jiy Y (AU e A6 e Ja Y
el JaEl 5 ¢ ladiay) il 521 cammliaall ((gilaall RCHPO IR PN
el JE o laataylf] dadll JE 5 e ludiay)
Task Design -- [|Assessed task does not  ||Assessed task engages Assessed task engages Assessed task engages
Reasoning engages learners in learners in ethical learners in ethical learners in all of the

ethical reasoning.

reasoning to deliberate

reasoning to deliberate

following: (1) ethical
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

— dagall araal
JYaiay)
INCSS 4c

b Opalaiall 550 Y Al
Y )

social, political or
economic issues, but does
not require communication
of consultions, or a
description of informed
action that may be taken
toward achieving a more
inclusive and equitable
society.

Cpalaiall 580 e degal) aclo
L) 8 Ay il

o gl e laial)

Y S 5 Baariall Lalaidy)
Gay o ¢zl il

gy LAl USA:\ L;ﬂ\ Q\;\).;?J
Ul 5 ¥ sadh ST pcine (38

social, political and
economic issues, and at
least one of the following:
(1) communcation of
consultions, or (2) a
description of informed
action that may be taken
toward achieving a more
inclusive and equitable
society.
Al e dagall el
b AAY el 8 caalaial)
s dalandl 5 e laia ) il
Lt g ¢ 3aaniall Lalai@y)
(1) 2 (g 52al s Y1 e
Bay (2) sl ¢ skl
s L3l Sy Sl lel jadd
Bl s ¥ gad ST aaina (3

reasoning to deliberate
social, political and
economic issues, (2)
communcation of
consultions, and (3) a
description of informed
action that may be taken
toward achieving a more
inclusive and equitable
society.
) e dagall 2ol
(1) b e S 3 el
Ll a 8NaYI sall
sl 5 Lelany)
(2) ¢ Brantiall L@yl
iay (3) 5¢ Hbil
La Alas) USA:\ L;ﬂ\ Q\;\).;?J
Y gad S paine int a3
el

Implications for
instruction
e 4 il ,EY

ol

NCSS 5a

Does not provide a
description of how he/she
will use theory and
research and the data
analysis from this
assessment to improve
social studies knowledge,
inquiry skills, and civic
dispositions, and adapt
practice to meet the needs
of each learner or
description is clearly
inadequate.

it 1asl i aais Yy
dalady & gall iy il
Ol an@il] 138 (g0 UL
lae (5 28 jaally Allall Ll
& e s Fuelaia ¥l il Ll
dina) Sl 5 ageal G
Al Tada) Al g
Caay sl alaie JS Cilalal
ol JSh A e

Provides a description
related to theory and
research or to the data
analysis from this
assessment but does not
describe how this
information will improve
social studies knowledge,
inquiry skills, or civic
dispositions, or how theory
and research inform his/her
efforts to adapt practice to
meet the needs of each
learner. )
sabbill e S5 5 lay o)
G il a5 e i gl
Gl cua Y PRN]| P Hgﬁﬂ\ (RYS
il sbeall o3 aladiul s
Jle (8 llall (o jlas skt
e sl ¢ Belaia¥) cilul )
el cld puadll of celiadiny)
kil aladtl & (oS gl ]
Eadal) {leall (S S gnd g
Coay sl alaie JS Cilalial 4
el IS 2 e

Provides a description of
how he/she will use
theory and research and
the data analysis from this
assessment to improve
social studies knowledge,
inquiry skills, or civic
dispositions, or how
theory and research
inform his/her efforts to
adapt practice to meet the
needs of each learner.

P ) A8y lall lia s a3ty
il 5 gl g iy plaill gy
z o s anl 138 (e L)
e slaall o3 aladin) 2 (i<
Jae (A lldall Cajlaa g la]
e o ¢ Auelaa¥) il ,all
3._\.1&.4“ Qu)mﬁ\ ji celatiuly!
i) i aay i ¢ 4
Aleall oyl & gandl 5 il il
plaie JS Clabia) A0l dpalatl)
JSEs 2Bl e Chay
ol

Provides a clear
description of how he/she
will use theory and
research and the data
analysis from this
assessment to improve
social studies knowledge,
inquiry skills, and civic
dispositions, and adapt
practice to meet the needs
of each learner.

a5kl a8 / Al 5 lhia g aaiy
Gl R g pdiansa )

138 (e il Jidad 5 ¢ gadl 5
o3 ladiul LaS) il

Cijlra sl il glall
Gl e b Ul

S e 5 ¢ Lelaial)

el il el colsinsY)
CuSi At a5 ¢ 4l
Glalgial 4l 4l dleall

e
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Assessment Practices Rubric (Mathmatic)

(ool ) il o jlaal paglsl) aloal

Undemonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Assessment Either formative or Either formative or Formative and Formative and
design summative summative summative summative
assessment is no assessment provides assessments provide | assessments are well-
NCTM 3f present or does not inadequate data to adequate data to planned to provide
provide helpful data. | inform instruction by inform instruction by | data to inform
reflecting on reflecting on instruction by
mathematical mathematical reflecting on
proficiencies. proficiencies. mathematical
proficiencies
essential for all
students
Standards
International- Qatar University CED Standards- Bachelor or Diploma in Education
(2013)
PLO:
PLO 2. Plan effective instruction to maximize student learning.
USA- NCTM NCATE/CAEP 2012 Standards - Secondary (Initial Preparation) (2014)
Standard: Standard 3: Content Pedagogy Effective teachers of secondary mathematics apply
knowledge of curriculum standards for mathematics and their relationship to student learning within
and across mathematical domains. They incorporate research-based mathematical experiences and
include multiple instructional strategies and mathematics-specific technological tools in their teaching
to develop all students’” mathematical understanding and proficiency. They provide students with
opportunities to do mathematics — talking about it and connecting it to both theoretical and real-
world contexts. They plan, select, implement, interpret, and use formative and summative
assessments for monitoring student learning, measuring student mathematical understanding, and
informing practice.
Indicator: 3f) Plan, select, implement, interpret, and use formative and summative assessments to
inform instruction by reflecting on mathematical proficiencies essential for all students
Data Data is collected but | Data represents Data validly and Data validly and
collection show no clear student performance reliably represents reliably are
representation of but may not be clear. | student extremely helpful,
NCTM 5c¢ student performance. representing student

performance.

performance clearly
and meaningfully.

Standards

USA- NCTM NCATE/CAEP 2012 Standards - Secondary (Initial Preparation) (2014)

Standard: Standard 5: Impact on Student Learning Effective teachers of secondary mathematics
provide evidence demonstrating that as a result of their instruction, secondary students’ conceptual
understanding, procedural fluency, strategic competence, adaptive reasoning, and application of
major mathematics concepts in varied contexts have increased. These teachers support the continual
development of a productive disposition toward mathematics. They show that new student
mathematical knowledge has been created as a consequence of their ability to engage students in
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Undemonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

mathematical experiences that are developmentally appropriate, require active engagement, and
include mathematics-specific technology in building new knowledge.
Indicator: 5c) Collect, organize, analyze, and reflect on diagnostic, formative, and summative

assessment evidence and determine the extent to which students’ mathematical proficiencies have
increased as a result of their instruction.

Data analysis

Minimal processes
are applied to the

Processes are applied
to the data, but they

Appropriate and
accurate processes

Data is thoroughly
analyzed through

NCTM 3a data, and analysis is may be inconsistent are applied to the applying knowledge
disconnected from and/or inconclusive or | data consistent with of curriculum
the actual data not consistent with knowledge of standards for
processes. knowledge of curriculum standards | secondary
curriculum standards | for secondary mathematics and
for secondary mathematics and their relationship to
mathematics and their relationship to student learning
their relationship to student learning within and across
student learning within and across mathematical
within and across mathematical domains.
mathematical domains.
domains.
Standards
International- Qatar University CED Standards- Bachelor or Diploma in Education
(2013)
PLO:
PLO 5. Arrive at data-informed decisions by systematically examining a variety of factors and
resources.
USA- NCTM NCATE/CAEP 2012 Standards - Secondary (Initial Preparation) (2014)
Standard: Standard 3: Content Pedagogy Effective teachers of secondary mathematics apply knowledge of
curriculum standards for mathematics and their relationship to student learning within and across
mathematical domains. They incorporate research-based mathematical experiences and include multiple
instructional strategies and mathematics-specific technological tools in their teaching to develop all students’
mathematical understanding and proficiency. They provide students with opportunities to do mathematics —
talking about it and connecting it to both theoretical and real-world contexts. They plan, select, implement,
interpret, and use formative and summative assessments for monitoring student learning, measuring student
mathematical understanding, and informing practice.
Indicator: 3a) Apply knowledge of curriculum standards for secondary mathematics and their relationship to
student learning within and across mathematical domains.
Data Interpretations Processes are applied Interpretations Interpretations and
interpretation | and/or conclusions to the data, but they and/or conclusions conclusions clearly
and display. are disjointed from may be inconsistent are logical, and are emerge from the
the data. Data is and/or inconclusive. appropriately data analysis and are
NCTM 3g recorded and Interpretations supported by presented in a

displayed, but
analysis and
interpretation are
difficult or
impossible.

and/or conclusions
are drawn from the
data, but the evidence
supporting them is
not provided. Data is
recorded and
displayed, and

evidence from the
data analysis. Data is
appropriately and
adequately recorded
and/or displayed to
facilitate analysis and
interpretation.

professional, concise,
and thorough
manner. Data is
recorded and
displayed in such a
way that analysis and
interpretation are
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Undemonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

minimally facilitates
analysis or
interpretations.

clear, logical, and
obvious.

Standards

USA- NCSS National
USA- NCTM NCATE/CAEP 2012 Standards - Secondary (Initial Preparation) (2014)

Standard: Standard 3: Content Pedagogy Effective teachers of secondary mathematics apply
knowledge of curriculum standards for mathematics and their relationship to student learning within
and across mathematical domains. They incorporate research-based mathematical experiences and
include multiple instructional strategies and mathematics-specific technological tools in their teaching
to develop all students’” mathematical understanding and proficiency. They provide students with
opportunities to do mathematics — talking about it and connecting it to both theoretical and real-
world contexts. They plan, select, implement, interpret, and use formative and summative
assessments for monitoring student learning, measuring student mathematical understanding, and

informing practice.

Indicator: 3g) Monitor students’ progress, make instructional decisions, and measure students’
mathematical understanding and ability using formative and summative assessments.

Implications
for instruction

NCTM 3g

Little or no evidence
that instruction
toward
mathematical
proficiencies will be
improved based on
the assessments.

Evidence to
determine the extent
to which students’
mathematical
proficiencies have
increased as a result
of their instruction is
present, OR a basic
description of how
instruction should be
modified based on
this evidence is
provided.

Evidence to
determine the extent
to which students’
mathematical
proficiencies have
increased as a result
of their instruction is
present, and a basic
description of how
instruction should be
modified based on
this evidence is
provided.

Clear evidence to
determine the extent
to which students’
mathematical
proficiencies have
increased as a result
of their instruction
and clear, reasonable
description of how
instruction should be
modified based on
this evidence.

Standards

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

PLO:

PLO 8: Lead positive change in education.

USA- NCTM NCATE/CAEP 2012 Standards - Secondary (Initial Preparation) (2014)

Standard: Standard 3: Content Pedagogy Effective teachers of secondary mathematics apply
knowledge of curriculum standards for mathematics and their relationship to student learning within
and across mathematical domains. They incorporate research-based mathematical experiences and
include multiple instructional strategies and mathematics-specific technological tools in their teaching
to develop all students’ mathematical understanding and proficiency. They provide students with
opportunities to do mathematics — talking about it and connecting it to both theoretical and real-
world contexts. They plan, select, implement, interpret, and use formative and summative
assessments for monitoring student learning, measuring student mathematical understanding, and

informing practice.

Indicator: 3g) Monitor students’ progress, make instructional decisions, and measure students’
mathematical understanding and ability using formative and summative assessments.

BSEC Bio Assessment Project Rubric
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Assessment Practices Rubric (Science)

(ps1a)) puil) iles jlaal (papiil) aloal

Undemonstrate
Criterion dor Needs Improvement Satisfactory (3) Target (4)
Unsatisfactory (2)
(1)
Assessment One or both of | Shows awareness of Gives reasons why the Thoroughly describes
design — fair and the tests is not the importance of tests are to be considered | steps taken to ensure
equitable fair and/or assessments being fair | fair and equitable; no that both assessments
Jole -l psancs equitable. and egui'table, L?ut seriqus errors in either (the formal and in'formal)
i sy aal there is little evidence | testin regard to their were fair and equitable;
L lfdde Laadis that an effort was being fair and equitable. steps taken are
Joke made to ensure the Joad Ll ) L appropriate and effective
NSTA 3c tests were fair and Coia mb)m_\ ;‘J@y\ (i.e. both formal and
equitable; both tests ol a5 b slhalaa gV, 6 informal assessments are
are reasonably fair CT laty Lo il LEaY) fair and equitable.
PLO 4 and equitable, with ) Glayy ol 53t il gl dy Coaay
errors. sl )5 o e
0585 of daaaly o sl ey (el e 5 daan )
il 5 diiaie Cilaydl ile 5 diaic
Qiéf—dz‘hﬁéﬁyﬁ)gj uw,@mz&d\g\@\e
O lacal Cally 1 gea 5 e ) il Gl ()
Aale culs @l jlaay) ol s o o diiaie daas )
CaOWEAY) (e Sy (Aliaia g
an L caaiag Jole
sUaal 35 s g o s
Assessment No attempt is There is an attempt to | At least one of the Both assessments clearly
design — evident to evaluate students’ assessments evaluates evaluate students’
evaluates evaluate preconceptions, ideas, | students’ preconceptions, | preconceptions, ideas,
preconceptions, students’ and understandings ideas, and/or and understandings
ideas, and preconceptions, | related to science, but | understandings related to | related to science; the
understandings ideas, and the assessment as science, with some lack of | assessment focus on
TR understandings | designed is un.IikeIY to | clarity. deep understandi_n.g
S aalial re_Iated to be successful in this i oty oyl sl 81 e rather than repetition of
aill 5 disd) | SCiENCE. attempt. Sl 5 et S il ALl facts.
Ugaoang ¥ DSl il Al gl ollin | Oln e cooladl Al agagd | mial g (S s clagill DS
alie aniil dal aalia 5 Aiaall Lol g sl e P -
NSTA 3c ~ :fJ L) em\?é:; ol Al 5 p IS8y Al Al i)
Aaleiall aa lSal e L pana Al 4G Hlally S0t stally Aalatiall aganaliag
potally | oda b mats o asal) e 0o Yy Granl) agdl) e oyl
PLO6 Aglad laall I S5

Data collection
and analysis

il a5 gen

Data on a gain
orlossin
scientific
knowledge is
not collected,
organized, or

Collects, organizes,
analyzes, and reflects
on againorlossin
scientific knowledge,

Collects, organizes,
analyzes, and reflects on
a gain or loss in scientific
knowledge, with some
lack of efficiency; briefly
describes how the

Uses effective methods to
collect, organize, analyze,
and reflect on a gain or
loss in scientific
knowledge; clearly states
each step and gives
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NSTA 5a analyzed, or the | but does not relate it evidence represents the convincing rationale for
process lacks to mental functioning. | students’ scientific how the evidence
effectiveness. < .. knowledge. represents the students’

PLOS 25 s oy on ° mgntal functionin

Adlaiall Ul S ansS (A Jsa Sahy dlaggalalyg aeny &
ol 5l LSl | cdalal) 48 el 8 45 led 4 jeall 35l o CanlSa el Aled gl aasiiuy
Y dgalall 4 jpaall | i) olaWG aday 5 Y 4xS) Jalill LY e Agalall S SE Jalat g adatig
ol Pl pans ¢ o RN (iaalell 43 el 5l
laall o) o) (a3 AV gl s jlaialy Caay | gishd SrsaySipan
o Allall A alal) 48 prall Jis ) ARSH L | e any
el ) s T A A
- : sl e 1a¥) Ao Ly Jiad
ol
- Dat ided t . cl d incing dat
Findings related No data are ata are provided to Data are provided to ear an. convincing cata
. show the degree to . are provided to show the

to nature of provided to . show the degree to which .

. which students are degree to which students
science show the students are able to

ERAREGRN Pt
pstall

NSTA 5b

PLO6

degree to which
students are
able to
distinguish
science from
nonscience,
understand the
evolution and
practice of
science as a
human
endeavor, or
critically
analyze
assertions
made in the
name of
science; or data
provided does
not address the
issues (data are
invalid).
Glily Lﬁ‘ eﬁ,} N
- ERGE
pady calall G alall
plall ) shas
(S Al Jlaa g
s sl ¢ ]
O - G RERRYNGi
) talall anly a2
Y deaiall byl
JSLial) el
e il
(ZA.\M

able to distinguish
science from
nonscience,
understand the
evolution and practice
of science as a human
endeavor, or critically
analyze assertions
made in the name of
science, but data are
limited in amount and
do not closely relate
to the issues.
538 (53 gl Clily a8
oo plall Sl Sedullall
el ki aeds cplal) e
sl eilas) aseS A jlan
pdi Al claslal Jidas
Oy ads Sdas alall auly
J) Cua (e 83 gane ULl
oy Yl Jaaii ¥ 5 oS
R

Ll

distinguish science from
nonscience, understand
the evolution and
practice of science as a
human endeavor, or
critically analyze
assertions made in the
name of science, but data
are not entirely
convincing.

Lo O Saall e 5,08 Akl
oshiaghs ale jegale oo

3 i) rsaS A jlas g alal)
sl aa ) ol sy

Ll AST 5 L Slas alal)
LS e ol

are able to distinguish
science from nonscience,
understand the evolution
and practice of science as
a human endeavor, or
critically analyze
assertions made in the
name of science.

daile g Aozl g lily a08
Lo S Al As A gl
ple o Lo on Sl Allll
Pl o gl

A jlan g plall ) ghat agdy
Jlag gf ¢ il orusaS
aladl auly 85 ) clasll
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E-Folio Assessment Rubric
(Arabic, English, social studies and, Islamic studies)

(9 A Cilall anll) aludl)
(D) il pall 9 Ao Laial) bl Al g (5 Jaladyl g Ay o) 43l (aadl)

Not
Demonstrated or
Unsatisfactory <

e

Needs
Improvement () gl
gk

Satisfactory (-2 »

Target “idgiua

Content —
Knowledge of
field of study

Many errors in
content
knowledge in

Adequate evidence of
content knowledge in
reading, writing, and

Sound evidence of
accurate content
knowledge in reading,

Clear and convincing
evidence of accurate
and thorough content

Sl (5 gl reading, writing, oral language writing, and oral knowledge in reading,
el Gy ,xill or oral language appropriate for the language and in the writing, and oral
OR not enough elementary level; few | identification of key language appropriate
evidence in the errors, none serious. concepts. for the level and in the
area to make a s des clio Jily @llin | A8 e ) ey ol cllia identification and
valid judgment. AUl 5 8o Al 48 jae 5 sine o Aol 5 Addn ordering of key
O aanll Sla Anlie 4508l Gl leall 5 il gl 5 A 5 3¢ concepts.
A paall eladl) | 2sns g elad) (gl | aalial) (28 jras 8| te aia g el 5 i Gllia
o A 5 3l Al (UadY) any Adagiuaal g ) ALeld 5 4380 48 a0 2 ga
4 aall il lgall g s AL e il
SIS O i ad 6 sinsall Cansli Ay 5]} 22l
(GE3 ppl laal i) paaliall (5348 jaa
i o 5 Higil
A patall
Pedagogy— Many errors in Adequate evidence of | Sound evidence of Clear and convincing
Knowledge of content content knowledge in | accurate content evidence of accurate
of content- knowledge in science appropriate knowledge in science and thorough content
specific science OR not for the level; few appropriate for the knowledge in science
pedagogy G | enough evidence | errors, none serious. level and in the appropriate for the
48 jaall -3l | jin the area to S ordy cnlie dlb dlia | jdentification of key level and in the
Lo 3 iy make a valid aslall (5 sina 344 e concepts. identification and
G sy Blas judgment. s ¢ el nlii 4 e A sl dda s ordering of key
e O uaall @llin BomS Gl Sl ellad] ol glal) 8 3880 concepts. i <llia
&b A aall olaaY) paaliall 3ani Gy (5 el | agas e e g uaal
A aa s ¥l casledl Ay (8 Al 5 4880 43 e
i JluaY als pstall 8 8 el (5 gindl)
YR Ala g (5 sl 4nalia
L PIRVAE Rt BT JE )
Aulu) anlidl
Content — Little to no Some evidence of Sound evidence that Clear and convincing

Knowledge of

students 44 yxa
s siaally llal)

evidence that
instruction is
planned in
accordance with
current theories
of man

instruction planned in
accordance with
current theories of
man development,
learning, and
motivation.

plans for instruction
are consistent with
current theories of
man development,
learning, and
motivation.

evidence that
candidate
understands human
development,
learning, and
motivation and plans
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Not

Demonstrated or Needs
Unsatisfactory_= | Improvement () zlsy Satisfactory -2 Target <idgiuwa
@ sk
development, O osda b pamy dia | of I el Juls llia instruction
learning, and ol ae (Ll aladll | pe il Gyl Idaddll | gecordingly
motivation. Ol ) phail sl skl Bpaall iy kil e s el 5 Qi llia
Y1 e QU aa sy Agadlall g aladll Agadlall 5 aladll 5 ¢ lus) sk aghy Al of el
Lo YY) aes Landlall g caladl) ¢l
el s slet (oo ol ol Ll g
Laall el ylail) we REIR
bl (Ll ke
Aamdlall g
Pedagogy — Plans for Plans for instruction Plans for instruction Plans for instruction
Instructional instruction lack include the following: | include several of the include almost all of
planning several key Learning goals following: the following
~oaall 55k elements Learning activities Learning goals from elements:
Ol aglads ol Jaylassl) List of teaching Curriculum Standards | Learning goals from
On paall sl materials and (and IEP, if Curriculum Standards
Al ealiall resources appropriate) (and IEP, if
Some means of Learning experiences appropriate)
assessment suitable to students’ Learning experiences
developmental levels suitable to students’
ol daghadsl) oy Innovative and flexible | developmental levels
aladll ilaa) @ V) teaching and learning | Innovative and flexible
{‘}‘*‘ iy aadsy) strategies teaching and learning
Apalat jilans Appropriate and strategies
varied teaching Appropriate and
materials and varied teaching
resources materials and
Methods for resources
assessment and Methods for
feedback assessment and
w32l G paill aladill aay | feedback
e e et Caloal 1 e pbae (pu xll Jasdadsl) oy
CilS 1) giall ulas Line dgagled Calaal 1Y)
Al i (Al S 1) mgiall ylaa e
Aallall ) skt (5 el Apulie | dpalad <) pa ((Anulie
2 g Al Al | L gl (5 gineal Ailia
laa g ga A3DA 3 ye dadad daadded cullad
Ao glia g drulia dparlasd las 5 3l g ABMA 4
Aaal ) Ly ol lld | e gty dalie el
L5l cullad
Axal,
Pedagogy — Little evidence of | Includes the Includes several of the | Includes almost all of
Educational plans for creating | following: following: the following:
environment or maintaining a Philosophy of learning | A student-centered A student-centered
— S 3k positive A plan for classroom philosophy of learning | philosophy of learning
4 5 ) Aol educational management A plan for effective A plan for effective

environment

Opportunities for

classroom
management

classroom
management
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Not
Demonstrated or
Unsatisfactory s

a

Needs
Improvement () gl
gk

Satisfactory (-~

Target <idgiuwa

students to work
collaboratively

Hgalas Aani -3V Jadiy

Y ihd el L ) s
.\:ﬁ‘).aua‘)ﬂ ‘MUA:A:\LAEJL\
Adlall G (Fstadll Janll (4

Topics and issues in
instruction that foster
students’ critical
thinking skills
Opportunities for
students to work
collaboratively
dpaled daudd 10 el Jadiy
5oy il cllall W) saa
Llad 5 el 5a Allad i
Sl Ol (i Ay 3
25 (b callall (sl 5L
O sl Jasll e
Akl

Topics and issues in
instruction that foster
students’ critical
thinking skills
Opportunities for
students to work
collaboratively in
multiple ways (e.g.
pairs, groups, etc.)
dandd ¢ Y lef Jady
ddod clUall W ) sna dralad
) s Allad Liaa 510y
(o Ay )5 Ll
s B SEl ) lea
deall g 235 g dlhal)
¢ ) Aallal) S gl
(... e sana

Pedagogy — Little evidence of | Provides a behavior Provides a behavior Provides a clearly
Behavior a behavior management plan management plan articulated behavior
management management that rewards positive that is consistent with | management plan
— S b plan, or behavior | behavior theories of that is clearly based
skl 350 management plan child/human on an understanding
is not consistent Sl 3y dad a0y development and that | of child/human
with theories of %5 e dead (Al rewards positive development and that
child/human Ay LSl behaviors rewards positive
development behaviors
Sslall 3 lay ddas adly
e cama Jia Gl el xa 38195 Sl 5oy Al 5 ddad axdy
BolaY ddad dga g s G/ Jadall ) glas el 5 JSn Rl 5 Ll
Y adadll of i gl LSl 35e8 o daxi | ki dala agd o
iyl e 3855 Ay dead (Al s Gla¥/Jalall
sk LS gl 3 5e5 e
Lo/ ikl RENENY
Pedagogy — Few means of Demonstrates the Demonstrates several | Demonstrates most of
Assessment assessment are following: of the following: the following:
- ok demonstrated or Formative and Appropriate formative | Frequent, appropriate
vl assessment summative and summative formative and
results are not assessments assessments summative
used to adjust Multiple means of Multiple means of assessments
teaching and assessment assessment, Multiple means of

learning

Oe Qi) el

ol Jilus 5 aladiia)
[ IPRECI g
el s i)
Al

Modification of
curriculum or
instruction based on
assessments

SCIENCE ONLY: Shows
awareness of the
importance of

Analysis of assessment
Modification of
curriculum and
instruction based on
assessment analysis

SCIENCE ONLY: Must
provide at least one

assessment, including
standard, alternative,
and performance-
based assessment
Substantive,
thoughtful analysis of
assessment
Modification of
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Not
Demonstrated or
Unsatisfactory s

a

Needs
Improvement () gl

gk

Satisfactory (-~

Target <idgiuwa

addressing naive
concepts/preconcepti
ons.

il 1 Laladil el
By cipulio dpalid 5 &l
@_LA\ dﬁ.\a_: ¢3AAxla e:\:\sﬂ
pntil) o el G pxill s
Lalel) jglayc i o slal)
patliall o Jalail) dpeaY
AT /gl

example of a lesson
OR assessment that
confronts and
addresses naive
concepts
/preconceptions.
() (e aal) aaiinsg
el 5 4Ly iy
BAdxia rz:\:ﬁ: Jils 5 (Aaalia
ol ae 5 (e Jilas
ol s zeiall Jpass
JRECTITERCHSE]
Cpanal Cany 1 g glal)
ool B e aal g Jlis
plia e Jalahy anii
Al 4l

curriculum and
instruction based on
assessment analysis

SCIENCE ONLY: Must
include at least one
example of a lesson
that confronts and
addresses naive
concepts/preconcepti
ons.
e 1 AY) el padiny
Ll dpalin o 400
EAJ&@&L&} Cé))ilo_g
Jalas il 5 Al g 4 jlma
o aitill e 5 31
e isall o501 5 gl
il e
Cpanal Cany 1 o glal)
ool B e aal g Jlia
Ay aalie ae dabady
Al

Technology —
Personal and

Shows lack of
basic competency

Demonstrates basic
competency in using:

Demonstrates basic
competency in using

Demonstrates
proficiency in using

professional in the use of Email communication | several of the standard technology
use technology Word processing following: tools, including most
—La 5l gl A jmal) Ll jelay | (8 Dl 4 jma el Email communication | of the following:
JOSER.| NECR NG| I PSR WIS s e deal il alasinl | Word processing Email communication
sealls Lo ol il s (s ST 2 Spreadsheets Word processing
e Internet search Spreadsheets

Library e-references Internet search

accesses and manages | Library e-references

information on accesses and manages

student learning using | information on

ICT resources student learning using

pladiad (85 5lee el ICT resources

Bha e dual il 100 daadl | alasind 83 lee jeday

e ¢35 IV 2y 5 ALl daa ol il el gay)

«lilull dandia cchlalSl) ;_ﬂc\ oo Jaids Al

e Y IR (e Casad) Ll A e el sl

J s sh) e s SNV A | ollal€ e ¢ g5 SV

Glati iy dalaay I e daagd) (bl daia

DA e Al lay LSl e Yl Ja

Sl sladl L 1 55 P PO R

iyl abeis 3lati cilily Aallaa g

Lis 515585 DA (g Ll
bty g cila glaall

Technology — Little to no Demonstrates: Demonstrates several | Demonstrates most of

Instructional

evidence of the

Incorporation of

of the following:

the following:
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Not
Demonstrated or
Unsatisfactory s

a

Needs
Improvement () gl
gk

Satisfactory (-~

Target <idgiuwa

use of field- use of technology | educational e- Locating and Locating and
specific to achieve resources in evaluating exemplary | evaluating exemplary
technologies learning instruction educational e- educational e-
— L 5l i) objectives Use of multi-media to | resources resources
3l RSN ol alaas) S 3355 | support learning Selecting and using Selecting and using
La oSS dilad | aasia) e objectives multi-media to multi-media to
Jlaal) 3232 Jpmasll Lin 1535l support learning support learning
Al laal ) objectives objectives
Planning instruction Planning instruction
that includes student that includes student
use of technology to use of technology to
achieve learning achieve learning
objectives objectives
Developing Developing
technology-based technology-based
resources for resources for
instructional use (ex: instructional use (ex:
webquests) e webquests)
sope el Loladial e Y Laladid yelay
Lalai jlbae auiligalag) | Apalad jalian audiy dlag
4l 4l
Ll g ladiad 5 sl Ll 5 ladiad 5 sl
alaill alaal acl 3adata alaill alaal acl 3aaata
M@M‘}MJ‘M i | M@M‘}MJ‘M i |
Lin )l Al Jhakid | L )0 AL s
calaill Calaal ) J saca 500 calaill Calaal ) J saca 500
s S palan yyshai A5 pilan yyshai
i) il Gl ey i) il Gl ey
(A sl s (A Sl s,
Diversity — Little to no Includes modifications | Demonstrates most of | Demonstrates most of
Differentiation | evidence that for students with the following: the following:
Dlaill--da0al) instruction is special needs in some | Instructional plans Instructional plans

differentiated or
that respect for a
diverse student
population is
supported

Jalall alasil i 3 5
S sl s e
cilin (e dllall o ial

instructional plans

OOaxd e Jaidy
52 Akl G sady
b Aalal) clalaay)
A pil) Tabadll sy

include
accommodations or
modifications for
students with special
needs

Classroom policies
support respect for all
students, including
those with diverse
needs and
backgrounds

(e el e Jaidy
e e Jaisy

e A il abadll (g gias
L Jal e Jaad s s
Glaliay) Lﬁ}ﬁ (r

Adall clulnd) dualal)

include appropriate
accommodations and
modifications for
students with special
needs

Classroom policies
require students to
interact respectfully
with others, including
those with diverse
needs and
backgrounds

Some materials
provide helpful,
appropriate
information about
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Not

Demonstrated or Needs
Unsatisfactory_= | Improvement () zlsy Satisfactory -2 Target <idgiuwa
@ sk
mias 0aAY) o) yial QT | community services to
clalia¥l 53 ge 4kl | sypport students with
(Adline ClLdls o Adliall personal and/or
academic issues
e e Jaidy
e Lyl Laladl) (g sin
il Jpanill 5 S
Calga) (5 55 (o dullal
Lial) ciluld) dalal)
& il Jalaill s
O Adlall agia s (A
aahiadl clalay) s
ey Aalisg ql_gx;}
Aadia Cilaslaa i 2 sal
O gainall Aaddy (3lats
.93 Ahall aca N
GaaaSY) Gy lall
Aalall Auai il
Problem- Little or no Demonstrates more Demonstrates some of | Demonstrates most of
solving evidence for than one opportunity | the following: the following:
COCE) Ja personal use of for students to use Selects strategies and | Selects strategies and
problem-solving critical thinking to resources that resources that
or opportunities solve problems facilitate the facilitate the
for students to e ddlall da i ok | development of development of
use critical oSall @l jlea pladind dal | students’ critical students’ critical
thinking to solve LCOISA At sl thinking and thinking and
problems independent problem | independent problem
ol alawdl ) 3 50 solving skills solving skills
plaiul) e Selects topics and Selects topics and
da 8 leal () issues that require issues that require
Al ) ‘—‘)‘S“‘“‘” critical thinking critical thinking
plasiny M o= Personal use of critical | Personal use of critical
ujﬁ‘iﬁ" thinking to solve thinking to solve
: ~ problems in education | problems in education
toard Laladii) el | aladiul Helay
baay Gl il sl | alas g Sl yiul jlaal
sk Jagas e s sk Jagas e s
Jdag alll <l ¢l lea dag alll <l ¢l lea
cagtlal) die COIKE cagtlal) die COIKE
sy gl s i) s gl s i)
Sl 5 lga aladiu) et | Sl 5 jlga aladind llais
eatill ALY | el Aaaiy) sl
Jad 8l a5 el Jad 8l a5 el
R FER TR RO PR LR A
Scholarly Little or no Shows ability to read Demonstrates at least | Demonstrates at least
Inquiry — Uses | evidence for the and understand two of the following: three of of the
research use of scholarly academic research (1) Locates following:
=l cLasi) | jnquiry in pedsbel B e 3,0 yeday | appropriate and (1) Locates
Gl aladinf — Lealad) Sl useful academic appropriate and
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Not
Demonstrated or
Unsatisfactory s

a

Needs
Improvement () gl
gk

Satisfactory (-~

Target <idgiuwa

teaching and

information related to

useful academic

learning the field, information related to
Jalall alasil i 3y (2) Uses research from | the field,
plaail e professional (2) Uses research from
R organizations related professional
plall s sl to the field. organizations related
(3) Evaluates to the field.
academic research, (3) Evaluates
using appropriate academic research,
criteria using appropriate
(4) Applies criteria
information from (4) Applies
research to improve information from
teaching and learning | research to improve
toe sl e B8 aadii | teaching and learning
8] il glae 22ny 1 e 8 sl A PREGA
ldall Gl 3asa g daulia 8] il glae 22ny 1
ban e Sl aadtiy 2| Alall Cld 32 5 Aulia
ila cld dviga ban (e Bl aadion 2
alall Gl oy 3 Al 3 diga
il el e‘ﬁu\_.\ gdsd\ Caanll ﬁsg 3
Baaiuall Cila glaall Galay 4 | dulial) el e‘ﬁu\_.\
UL YRS S GIENA 0 Baaiusall Cila glaall Gaday 4
ol s pbedll yshail Caall (e
plaill
Scholarly Little to no Designs research on a | Designs quality Designs and conducts
Inquiry — evidence of problem in education | research on a problem | high quality research
Engages in personal research b ASde Jga By aemy | in education that is (or | on a problem in
research in education 40,3 | can be) applied for education that is (or
slaiinl| Jalall alaail ol 3 positive change can be) applied for
Alagi¥l— alal) bl Sl e Jos e 5313 sy aacay | positive change
Gl g Al (S sl 5 A il 8 Al Lo 513 Gy My 5 aanay

Elaa) daf e Gk of
i) s

iy Al A Jsa
dal e Galay 0f Sy
L;\\;,ﬂ):\:\ﬁ&\h\

Ethical Values
agmi (.:é

Several instances
in which
opportunities to
apply ethical
values were
ignored or better
choices could
have been made
in several of the
following areas:
relationships
students
relationships with

A few omissions or
mistakes in the
application of ethical
values in all of the
following:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues

Overall, sound choices
in the application of
ethical values in the
following areas:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues
relationships with

Clear commitment to
ethical values in the
following areas:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues
relationships with
parents and
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Not

Demonstrated or Needs

Unsatisfactory_= | Improvement () zlsy Satisfactory -2 Target <idgiuwa
e gk

other relationships with parents and community

stakeholders
school policies
intellectual
property
O g saae YA
sl b Jal e
Al 5 Ay
il ) 58 3
YA e aaall &
Ay )

parents and
community
stakeholders
activities related to
school policies
activities related
intellectual property
U Sl o Jue)
(st Ay

s Aallall ae @)

community
stakeholders
activities related to
school policies
activities related
intellectual property
(unauthorized usage
and/or plagiarism)
Jboa) @l qle JS5
(sd AEAY) Al gl

stakeholders
activities related to
school policies
activities related
intellectual property
(unauthorized usage
and/or plagiarism)

Shows, through
narrative, active
investigation of ethical

Llhall pe clEdlal) TR : :
e laliadl 552 petan Clalia¥) 550 pgtena issues and deliberate
¢ laall aainall LA e ol daldl) Gl e 5l Aalll) choices
iyl il “ld i - » es.
:4_....;‘) . Ll & M) ‘LS‘)A\ & CaMall ‘LS‘);‘ 4.}5};}“ ﬁsn_‘ C“'bb ?‘).ﬂ‘
sl ALl S oS3l 5y pl | BSMal) es a5 b pkal) |
gtd?.d\} J},ﬂ?“ °L~'J-5‘¢A gﬁ;‘d\} ‘)_9‘.«‘)“ ;1_33_5\64 L';“J“.” Hc.niﬁ).d\
il M.uJA.d\ &L.n\:mu PIRAY] Jmﬁ.dl | Y ala - wi dalal
Glald e gl Aalall
4 ysall ALall dalatia 4 Sl ASLally Adlatia FREESIPRN
1% Com P) ] el 3l 5 o sl
(Radl 48 il s ) 5ad) el gl e
dalaie cldalis ¢ J:.AS\
4 ,Sall ALl ileie
[ g ran e pladiul)
(B &8yl
DA e ol 5V elay
el sall Jlaill il
Sl Laa Y 5 Ay
RS
Initiative — Fostering Gives one example of | Gives more than one Gives several
communicatio | collaboration communication that example of examples of extensive
n through fostered collaboration | communication that and meaningful
Jual gill--3 3Lall | communication with peers, parents or | fostered collaboration | communication that
with peers, students. with peers, parents fostered collaboration
parents or and students. with peers, parents

students was not
addressed in any
meaningful way.
O sl g phat

e sl sl JSa
‘))Ai)(\ cL)bi so\)ﬁi)(\
Jalaill o3y 1 Al
Al oy 4xe

Gives one example of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.
Jeal il e Jlie Jlony
& Ostal) (a3l
Jsay) “17‘5}\ «GlAY)
Akl

Sle YT e paall aces
S el S o

Gives more than one
example of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.
oo Je oo ST Jany
Osadll ety Al 5 Jusal 53l
DY) Ll (ol B ae
Adlall

and students.

Gives several
examples of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.
e il sae ey

iy A5 Jlall Jual sl
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Not

Demonstrated or Needs
Unsatisfactory_= | Improvement () zlsy Satisfactory -2 Target <idgiuwa
an gk
IS s g gage J 9 e AV (e paall Jany | el sl o) AT aa o shadll
AN maal s duduiie | S el 5Sa a3 Akl 5aY)
o8 5 Copma el Jhameppaseden | Glo Y G0yl Jaay
QAN gl 5 5 Jualusia SSoiall pSil) Jpa 58
PR 5 G pall S 2aa g pnge dsn
AN zoal 55 Juulasia
28 L 5 (s yal
Participation in | Demonstrates Participates in at least | Participate in more Takes initiative to

professional
activities
A8 Ll
digall Azl

little to no effort
to participate in
professional
activities.

gl e Jlall el
laga tadf Helay Y
dadif L As Ll

one professional
activity somewhat
related to the field of
teaching.

Ll & Y e o )iy
Lo 44y 5l (3lahy 2al 5 Sige

BEBEAE

than one professional
activity clearly to the
field of teaching; may
be suggested or
encouraged by
mentors or faculty.
Ll e ST 8 @ Ly
sl 3lay dal g
pac e e ) 8
Osbre alae ol AT Gy

activity participate in
more than one
professional activity
clearly related to the
field of teaching.

b b s Al iy
a5 sige bl (ga S
ool sley
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E-Folio Rubric (Science)

(psid) i) (g AsY) calell candil) alud)

BSEC Bio E-Folio Rubric

Not Demonstrated

Criteria or Unsatisfactory Needs Improvement 2 Satisfactory 3 Target 4
1
Content -- Little to no Demonstrates with at least | Demonstrates with at | Demonstrates with 4 or
evidence of an two examples a basic least three examples more examples a thorough

Understand the | ynderstanding of understanding of the an accurate and accurate understanding
central the major major concepts, principles, | understanding of the of both of the following:
concepts of the concepts, theories, or laws of the major concepts, (1) The major concepts,
field principles, field of licensure with principles, theories, principles, theories, and

theories, and laws

minor inaccuracies.

and laws of the field

laws of the field of

'.'LS}:‘““ of the field of JiY) e (e e mm s | of licensure. licensure, and
?‘“M‘ <3 licensure. Sl paaliall Ll Lag e ALl 436 ge mm 2 | (2) Interrelationships of the
Ailacal @“‘ijw S Sy ddaa gy sl kil ) st palaall by Legd BY1 | field of licensure and
paadily &l ) e (8 A 1 Gl 8l kil sl | supporting fields
Dhaill 5 ggalal) 5 amlial Ao Clileda ae panaddll | Jlae 8 D N il 58l 5 Logd i1 i Al € o pran
NSTA 1a At 1 (i)l A8 pamy oaraddl ‘Y e IS) Sl g L
Jlas b il il 5 (5aball 5 aaliall 1!
asaddll e (& Al ol g8l
il panadil
Jlae o ASLEL clEdladl "
Bailusall YAl 5 (anaddl)
Content — Little to no Demonstrates with at least | Demonstrates with at | Demonstrates with 4 or
evidence of an two examples a basic least three examples more examples a thorough
Understand the | understanding of understanding of the an accurate and accurate understanding
central the central central concepts of understanding of the of the central concepts of
concepts of concepts of supporting fields with central concepts of supporting fields.
supporting supporting fields. minor inaccuracies. supporting fields. Lagd i1 f dkial £ e as
fields Aol an 53 Y Sl AL A Y e e g gy | e Aliad 535 po Al aaliall Jaly ids
—sinal | aalaall Lkl agd e 3l ot laall Ll Lagd aaliall s Legh JaY) aileeall Jlaall
asliall &l o ¥l Ay ol il f ggalall b ylail) 5 gealeall
Yl Al ailesall o a3l ol 8| Jlasadl (8 daea ) il il
321l cilileca o dilesall Jaal ) AT
NSTA 1.b A8 aaey ddasy
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Pedagogy --

Understand
state and
national
curriculum
standards and
their impact on

QNCS are not
identified in
lessons.

galiall Al gl el

ool A58 e

QNCP are identified in
most lessons, but
alignment to lesson
objectives and/or activities
is lacking. Shows some
awareness of the
relationship between
standards and content

All lesson have QNCS
identified, although
alignment with lesson
objectives and/or
lesson activities is not
consistent. Show a
basic understanding of
the impact of

All lesson have QNCS
identified and correctly
aligned with lesson
objectives and lesson
activities; clearly shows
understanding of the
impact of standards on

content learning. standards on content | content knowledge.
knowledge consudll el b sasa suledl | learning. B olaall (55a Gagall JS
-ouX G b sl Cilaal e 381 sl (S b el (S 303 il o s (S8 48 i
zaliall julas agd Sledal, ssie pe AiW) G | G e il e, AR5 Gy
e il 5 Akl o= sl s Sl 5 sl Galsal e oaall 53U agd a5 el
6 sinall 4 2 Canall alei s ubaall (e 38MalL e Gyl Ada] (sl A jra o
NSTA 1c X Asuliia
B gl gt el
G sinall ala3 Ll uladl)
Pedagogy — Lessons are not Provides at least 2 Provides at least 3 Provides at least 4

Designs and
teaches active
inquiry lessons

cuX 3ok

RNy pasar
;Las:u.u\ u&})d

A

NSTA 2b

inquiry-based.
Aaine Cagl (pug all
clatiny) e

examples of active inquiry
lessons that collect and
interpret data.
O JBY1 e ol a0,
O sine sbalin¥) e Gaise
CUL) paadis pan e

examples of active
inquiry lessons. In at
least one lesson,
students collect and
interpret data in order
to develop and
communicate concepts
and understand
scientific processes,
relationships and
natural patterns from
empirical experiences.
Applies of science-
specific technology
when appropriate.

A ¥ Y e sy

Sl anls g G, Ahds
e Al o gy (J8Y)

dal e bl i s
Ledoa 55 aaaliall y gla
Aalell lilaadl aeds
omdall LalaiY) 5 cilidal)
Aoleal) el e
Lalall L ol i<l aadas
Aalal) die A glally

examples of active inquiry
lessons where students
collect and interpret data in
order to develop and
communicate concepts and
understand scientific
processes, relationships and
natural patterns from
empirical experiences.
Applies of science-specific
technology when
appropriate.
Go3od JY e Al day )l o5,
asi Sy sLafiu) e A
Jsmasll iy yauadi ) aany alkal)
coatliall Jpum 55 sliny sk )
a5 Apalall dalanll agd s
e Aaalill Ayl 73l 5
Aalaal)l il pald)
o slally dalal) L) S (ks

Aala]) ae
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Pedagogy —

Designs
instruction and
assessment
strategies that
confront and
address naive

Lessons are not
inquiry-based.

e Lie gl (ual
claniny)

Shows awareness of the
importance of addressing
naive concepts
/preconceptions.

dallas Lpaals o 5l el
Fipad) applial /ALl anlid

Provides an
example of a lesson
OR assessment that
confronts and
addresses naive
concepts
/preconceptions.

S oo e Ve asfy

Provides an example of a
lesson that includes
instruction and assessment
that confronts and
addresses naive concepts
/preconceptions.

ilagla’ Gary oyl Ve a3k

concepts . panlial) aellay g an sy aniii g
/preconceptions poaliall gllay s dal 0 ol Lpsal) asaliall/ Aniludl
sl aaliall/ da30)
NSTA 2c
— o 3k
b il i) el
i) g daa 63
| llaig anl g Al
EENAWA{IPRPATI|
Pedagogy -- Shows little to no | Shows an awareness of | Gives one example Gives at least two
awareness of the | the importance of of providing examples of providing
Engage :
students in 'rr:pl:)i:i[snce of requiring students to developmentally :evfcl)oﬁir;}fen::“zir
developing q g develop concepts and appropriate inquiry pp . p q y
d students to . ] o activities that require
concepts an relationships from activities that
relationships develop concepts _ _ students to develop
from data and relationships | observations, data, and | require studentsto | concepts and
from inferences in a scientific | develop concepts relationships from
NSTA 5¢ observations, manner, but gives no and relationships observations, data, and
-u=% @,k | data, and examples. from observations, | inferences in a scientific
a dalhal) @)y | i . RN . .
< L > mfere.n'ces Ina Lkl o)) dsaals o ) ek | data, and inferences | Manner- .
pliall 5k | sejentific e B 5 il s gl | o o e J8Y e cpllia sy
e il : "= 1 in a scientific o shill il slaginy) Al
gl | et Sl S ner Al (e s 3
R pae Oo BN el |y 6 sy, | , el T
Al Aaaly o M) s le sl Ve Jhaay | Oesileses :
?JAM\ ‘)_\)L.u A_JH\ _‘d.m\ A_,,,b:u N 4.\.».41.\.4 lasi) 4l " u_\\f\f.\.m\fb g_ah\_u“_f g_aLL;M\
Waa Sl (e 8Dl e Ll kel Agale A3
YY) 5 bl 5 @ RTIRREE RN

gale iy 5y

GldaaSlall e ClEe
YY1 il
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Diversity —
Differentiation
Oalaill-—dnaaadl)

Little to no
evidence that
instruction is
differentiated or
that respect for a
diverse student
population is
supported

Jalall alaeil i 5 s

sl addel) s e

e Akl o sl

Includes modifications
for students with special
needs in some
instructional plans

U iy u)ﬁ.\:ﬁ‘ﬁ_‘c ‘L“"""‘"“:...
Al bbadll o c_=;-°‘

Demonstrates most
of the following:
Instructional plans
include
accommodations or
modifications for
students with
special needs
Classroom policies
support respect for
all students,
including those with
diverse needs and
backgrounds

ol e sl e Jaaisy
§ 58T A ail) Lladll -
Clalia Yl 553 (pe ALl
Laldll

ae 5 Ateall cilulandl -
(.g_'m_’ U.LJ\ e e\)ﬂ;\
Slalia¥) (553 (e ALl
adlia e cilala  aaka )

Demonstrates most of
the following:
Instructional plans
include appropriate
accommodations and
modifications for
students with special
needs
Classroom policies
require students to
interact respectfully with
others, including those
with diverse needs and
backgrounds
Some materials provide
helpful, appropriate
information about
community services to
support students with
personal and/or
academic issues
toh b alare Jady
e A il ladadll (6 gia% -
Adlall il Jpanill 5 CasSal)
aaldl) lalia¥l (543 e
Qs Aial) ) -
peies (pAY) aa ol ialy daladll
Clalia¥l 553 (e dalhall
dalisg calald 5 daalialll
Gl slaa 855 ol gall Gy -
pedl adinall cilasd Ja dnalia
Sl (e O silay (Al

:ﬂ_}.@.é\s‘ }i/} ﬂm&u
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Problem-

solving
O Ja

Little or no
evidence for
personal use of
problem-solving or
opportunities for
students to use
critical thinking to
solve problems
e Jdall alaai) gl 3
il AlasiLy)
o KA Ja s el
Al a6 4al)
S Gl e pladiny
K Ja L Ulal)

Demonstrates more than
one opportunity for
students to use critical
thinking to solve problems
dal e Al da 3 yiST el
Jal 8l all ¢ jlea aladiiu
Rap LA

Demonstrates some of
the following:

Selects strategies and
resources that
facilitate the
development of
students’ critical
thinking and
independent problem
solving skills

Selects topics and
issues that require
critical thinking
Personal use of critical
thinking to solve
problems in education

toar Laladiin) el
ey it il L
sk et le Jasd

Ja U el o lea
diallall vie CISEA
Ly gl oL
oSal) 3 5l pladiu llats
LF.A';.ZAH plaaiLyl ¢asLal)
Jal Sl a5 ledl

A il & O

Demonstrates most of the
following:
Selects strategies and
resources that facilitate the
development of students’
critical thinking and
independent problem
solving skills
Selects topics and issues
that require critical thinking
Personal use of critical
thinking to solve problems
in education
rlel alaatal el
Jani lma s Cilan yind sl
S S e gt e
bl vie KA Ja g sl
Gl Ll 5 aal 5o L)
3Ll Sl 5 jlga aladiud
DS 5l il HlasinY)
Lol 8 ISl Jal S8
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Technology —
Personal and
professional

Shows lack of basic
competency in the
use of technology

Demonstrates basic
competency in using:
Email communication

Demonstrates basic
competency in using
several of the

Demonstrates proficiency in
using standard technology
tools, including most of the

use 4 prall A Ladi el . ) following:
. .« 1 & | Word processin following:
—La il plaainl 8 4l .’p o & . ) ) 8 o Email communication
ail al233Y) s ol giS3l) pladiul 4 Al 4 j2a ek | Email communication Word processing
VA 2ol A e flf-:‘y” Word processing Spreadsheets
Gl e s 5 W) | gpreadsheets Internet search
Internet search Library e-references
Library e-references accesses and manages
accesses and manages |nforr'nat|or'1 on student
inf ti learning using ICT resources
information o'n . i) il L35 e el
student learning using Jais 3 5 Aadlil) A o) i)
ICT resources DA e Jeal il rlef e
platinl 35 len el | octlall llan ¢ IV 0
i O d...a\_,ﬂ\ O AgAaJ\ Ja e C'_\:...J\ ‘;“_‘L.LHS\ 4Aa9ia
. ¢dad g I Al e Yy
e Slai iéil_quﬁ | Suy,n
Ll Andas Ll e "-"“”’“’x
u_ﬂ_\w mm‘n_\. L);_,.‘_,.\S.:dvc.ua" \e.\:..u
oY) A e Sal) a5 e slaal
O sl) i 5 IV A
Gl by dallas s
PR e Aallall ey
e slaall L ol 535
JuaiVyl g
Technology — Little to no Provides an example of the | Provides at least 2 Provides 3 or more
evidence of the use of technology in examples of the examples of the effective
Understa'nd the | use of technology | science learning; appropriate use of use of science-specific
role of science- | to support science ) ) . . technology to support
s ' technology is not science- science-specific . S
specific learning. . science learningin a
technology PRSRCEgtP sp§c1f|c. . tEChnO|ggy' _ | significant and creative
S Sy db gy b L sl SN Aot Yl angy | ) e JBY) e cpllic oy way.
NSTA 1.b Lin sl 55l aladiia) pstal) ol | L sl Sl Conliall 2035Y | syl e ST Al T sy
.y }ffﬁﬁﬂ,‘ pstell lei el | glally als Caad L ) i3 sl Aalal) | gladly Aalall L o)l Jladl)
s 53 ped Lala 43y yay o glall alat ac ]
psialy Lualil eyl
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Scholarly Little or no Shows ability to read and Demonstrates at least | Demonstrates at least three
Inquiry — Uses evidence for the understand academic two of the following: of of the following:
researc\h e _use <.)f s_cholarly. research (1) Locates (1) Locates app?ropriate and
- ‘";df d—mﬂf . inquiry |n'teach|ng sy 3el i e 5,8 el | appropriate and 'useful ac§dem|c
Gl lasiul | gnd learning | eandl . information related to the
e daal alassl ol 5y «geladl Sl | yseful academic field,
slaliny) aladiul information related to (2) Uses research from
plall s paltll (8 (ol the field, professional organizations
(2) Uses research from | related to the field.
professional (3) Evaluates academic
organizations related re'sea'rch, using appropriate
. criteria
to the field. L .
(4) Applies information
(3) Evaluates from research to improve
academic research, teaching and learning
using appropriate e d8Y) (e A mia g
criteria Atulie LyanlS) Claslas el
(4) Applies .. sl o Base
. . dpige Jlbas (e dinill padiy 2
information from s ol
research to improve Alasiuly alall Canll oy 3
teaching and learning Aauliadl el
(e Bdabisal) Cila glaall (Galay 4
ioe JWY) e i) ma g alaill g adal) y glail Canll
AalS) Cla glae 22y 1
Alall il 3ada g dalia
ol Gl oy 3
nliall ylaall alasiuly
Badiuall Cila slaall 3alay 4
el o glail Casill (e
LAl g
Scholarly Little to no Designs research on a Designs quality Designs and conducts high
Inquiry — evidence of problem in education research on a problem | quality research on a
Engages in personal research Ay gl A AShe Jga Bsy aemy | in education that is (or | problem in education that is
research in education can be) applied for (or can be) applied for
— bl slaiinY) Jalall alaadl )5, positive change positive change
Candl b legsV) el Gl e Jsa Lo 513 liny aanay
32 S gl 5 ) 8 A Jsa e 53 13 iy iy 5 sancy

laal Jab e Ggadas
i) s

Ol OSar 3 5 Ay il b A0S
i) 55 Slasl Jal e Gy
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Ethical Values --

Demonstrates
ethical,
humane, and
legal decisions
and actions
toward animals

NSTA 4c
—a @l a8
)l aa gy
Q\c\‘);\;!\j
Julaay) g aaday)
olad 4 gilall

GG PPN

Shows little to no
awareness of the
importance of
ethical, humane,
and legal decisions
and actions
toward living
organisms used or
kept in the
classroom.
O QAR YY) yeday Y
)il Lpaaly e )
LAY el 2y
s A g3lall g Alay)
Gl aa Jaladll
sl aading il dal)
Jyaill g Ladiag

Al all

Shows an awareness of the
importance of ethical,
humane, and legal
decisions and actions
toward living organisms,
but provides no examples
of either planning to
prevent such actions or
planning toward the
welfare of living organisms
in the classroom.
A el o S ek
il s 2ENAY Cle) jaY) s
Gl LS olas A gilall
Lbaadl o il asky Y sl
Lzl o Jad¥) oda Jie aia
Goall sl Al daliae sas
oAl Jaadll

Provides at least
two examples of
either:

(1) instructions
designed to prevent
unethical,
inhumane, or illegal
decisions or actions
toward living
organisms (i.e. in
the collection and
use), or

(2) Planning toward
the welfare of living
organisms in the
classroom (i.e.
cages, food, etc.)
SV Y1 e e o
e
el faanaall Ciladedll (1
e Jlxdll sl el )l
S Al AEay
Ll olas 4 gl e
el i) 2
(RSSO
B
4ald ) i laghaasll (2
il 8 4l clslsl)
CalBY) (Jia) (ol 5
(& colakalls

Provides at least two
examples of instructions
designed to prevent
unethical, inhumane, or
illegal decisions or actions
toward living organisms (i.e.
in the collection and use)
and at least two examples
of planning toward the
welfare of living organisms
in the classroom (i.e. cages,
food, etc.)

Clagdaill J8Y1 e olia iy
iyl il il aiad daanaall
e sl AslaBUl S AEAY) e

Al sl ol 4 silall
(plaaiu¥ s panll Jia)

s Tl JAY) e cplliag
daadll 8 dall s dali
& eI aR) 5 ald) Jia) ol Hall
(
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Initiative — Fostering Gives one example of Gives more than one Gives several examples of
communication | collaboration communication that example of extensive and meaningful
Sual sill-=3 3Ll | through fostered collaboration communication that communication that
communication . fostered collaboration | fostered collaboration with
] with peers, parents or )
with peers, q with peers, parents peers, parents and
parents or students. and students. students.
students was not
addressed in any Gives one example of Gives more than one Gives several examples of
meaningful way. communicating their example of communicating their
BN ;_,AY‘_‘;;M;:J‘}L: subject-specific thinking | communicating their subject-specific thinking
:uﬁ‘ & ‘ Lidi coherently and clearly to su'bje'ct-spemflc coherently and clearly to
e“-‘lu 5 sl el cers. faculty and thinking coherently peers, faculty, and others.
A8k 4xe J“L’:‘“ e peers, v and clearly to peers, dual sl e Al 3ae aay
Apulia others. faculty, and others. & Gl (o L,slf‘; d\—*f”
. . Sl Jie e JSI aay Akl ) sa¥) el sl o) 8N
iy Jual il o Ve (s |y sy o315 gl )
Sl (A g sl e | T a1 g | s Sl A1 (a el ey
) Audlalls 5 ERIR g smase Jsn S palall Sl
d.é“)"g;““-\.éb?h‘g%”-‘, sle i eSS "]““ c;'a‘}_jmds&:\ﬁm
g 50 s S aiall sal S el LSEll Qa5 A 5 Gl (ol B
C"A\JJ d"‘l'ulds' ~J{:'A ¢ Suu:". .\.\Mt)a.ay d);
o2 s el QB sy e
R e 5 (paayall
Initiative -- Shows little or no Shows an awareness of Provides examples of Provides examples of
awareness of the the importance of engaging in at least engaging in at least two
Engages in importance of developing two different kinds of | different kinds of
professional developing . . professional professional development,
development in ~ professionally; gives o
p professionally. ith development, such as | such as giving talks,
the content =3l e Qe either one or no attending talks, contributing to symposiums
field Laal ol are examples. symposiums or or conferences, or engaging
. . conferences. in research or project.
) | ] .
NSTA 6a and 6b seall skl o LAY e Al py | e g b LAY e AT ok
. orshil aaaly o gl el | e BV e ailin e 5 ekl e J8Y) e cpilisg
— N b Vsl Yl haay ¢ gl Jie ¢ gl skl S eclislaal £lal) Jia o gl
s ALY o gl |l paill o clialadll [ gan | el yaisall sl gail) b daaloall
A e aigal fall f Gandl 84S Lad)
e d el saisall gl | g sl ol Cuanll 8 AS LI
s sinall
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E-Folio Rubric (Mathmatics)

(bl 1) i) g AY) Cilall anil) alud)

BSEC Math E-Folio Rubric

Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Content —
Knowledge of
field of study

Many errors in
content knowledge in
in mathematics
concepts, algorithms,

Adequate evidence of
content knowledge in
in mathematics

concepts, algorithms,

Sound evidence of
content knowledge in
mathematics
concepts, algorithms,

Clear and convincing
evidence of accurate
and thorough content
knowledge in

NCTM 1a procedures, procedures, procedures, mathematics
application in varied application in varied application in varied concepts, algorithms,
Add PLO 1 contexts, and contexts, and contexts, and procedures,
connections within connections within connections within application in varied
and among and among and among contexts, and
mathematical mathematical mathematical connections within
domains OR not domains. domains. and among
enough evidence in mathematical
the area to make a domains.
valid judgment.
Content - Many errors in Adequate evidence Evidence that Clear and convincing
Pedagogy— pedagogical that candidate uses candidate can select evidence that

Knowledge of
of
mathematical

knowledge and skills
in mathematics
education OR not

instructional tools
appropriate for
mathematics

and use effective and
appropriate
instructional tools;

candidate can select
and use effective and
appropriate

pedagogy enough evidence in including but not instructional tools;
the area to make a limited to concrete including but not

NCTM 4e valid judgment. models, technology limited to concrete
applications, and models, technology

Add PLO 1 mathematics-specific | applications, and
technologies and mathematics-specific
software. technologies and

software.
Content — Little to no evidence Some evidence of Sound evidence that Clear and convincing

Knowledge of

that instruction is
planned in

instruction planned in
accordance with

plans for instruction
are consistent with

evidence that
candidate

students accordance with current theories of current theories of understands human
current theories of man development, man development, development,

NCTM 4a man development, learning, and learning, and learning, and
learning, and motivation. motivation. motivation and plans

Add PLO 1 motivation. instruction

accordingly

Pedagogy — Plans for instruction At least 2 examples of | At least 3 examples of | At least 4 examples of

Instructional lack several key lessons with learning lessons with learning | lessons with

planning Indicators. opportunities opportunities appropriate,
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

grounded in grounded in sequential, and
NCTM 4b mathematics mathematics challenging learning
education research. education research in | opportunities
Add PLO 2 which students are grounded in
actively engaged in mathematics
building new education research in
knowledge from prior | which students are
knowledge and actively engaged in
experiences. building new
knowledge from prior
knowledge and
experiences.
Pedagogy -- Lessons are not Provides at least 2 Provides at least 2 Provides at least 4
Designs and inquiry-based. examples of active examples of active examples of active

teaches active
inquiry lessons

inquiry lessons where
students are engaged
in developmentally

inquiry lessons where
students are engaged
in developmentally

inquiry lessons where
students are engaged
in developmentally

NCTM 5b appropriate appropriate appropriate
mathematical mathematical mathematical
Add PLO 2 activities and activities and activities and
investigations that investigations that investigations that
require active require active require active
engagement. engagement and engagement and
include mathematics- | include mathematics-
specific technology in | specific technology in
building new building new
knowledge. knowledge
Pedagogy — Little evidence of Includes evidence of Includes evidence of Includes all of the
Educational plans for creating or equitable and ethical | equitable and ethical | following:

environment

maintaining a positive
educational

treatment or of high
expectations for all

treatment of and high
expectations for all

A student-centered
philosophy of

NCTM 4d environment or students. students. learning and evidence
planning for ethical of equitable and

Add PLO 2 treatment of all ethical treatment of
students. and high expectations

for all students.

Pedagogy — Little evidence of a Provides a behavior Provides a behavior Provides a clearly

Behavior behavior management plan management plan articulated behavior

management management plan, or | that rewards positive | thatis consistent with | management plan
behavior behavior theories of that is clearly based

NCTM 4a management plan is child/human on an understanding
not consistent with development and of child/human

Add PLO 2 theories of that rewards positive | development and
child/human behaviors that rewards positive

development

behaviors
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Pedagogy — Few means of Provides evidence of Provides evidence of | Provides evidence of
Assessment assessment are at least one of the at least two of the well-planned
demonstrated or following: (1) following: (1) diagnostic, formative,
NCTM 5c¢ assessment results diagnostic, (2) diagnostic, (2) and summative
are not used to adjust | formative, or (2) formative, and (2) assessments that
Add PLO 2 teaching and learning | summative summative determine the extent
assessments that assessments that to which students’
determine the extent | determine the extent | mathematical
to which students’ to which students’ proficiencies.
mathematical mathematical
proficiencies. proficiencies.
Technology — Shows lack of basic Demonstrates basic Demonstrates basic Demonstrates

Personal and
professional
use

competency in the
use of technology

competency in using:
Email communication
Word processing

competency in using
several of the
following:

Email communication

proficiency in using
standard technology
tools, including most
of the following:

NCTM 4e Word processing Email communication
Spreadsheets Word processing
Add PLO 3 Internet search Spreadsheets
Library e-references Internet search
accesses and Library e-references
manages information | accesses and
on student learning manages information
using ICT resources on student learning
using ICT resources
Technology — Little to no evidence Demonstrates: Demonstrates several | Demonstrates most
Instructional of the use of Incorporation of of the following: of the following:
use of field- technology to achieve | educational e- Locating and Locating and
specific learning objectives resources in evaluating exemplary | evaluating exemplary

technologies
NCTM 4e

Add PLO 3

instruction

Use of multi-media to
support learning
objectives

educational e-
resources

Selecting and using
multi-media to
support learning
objectives

Planning instruction
that includes student
use of technology to
achieve learning
objectives
Developing
technology-based
resources for
instructional use (ex:
webquests)

educational e-
resources

Selecting and using
multi-media to
support learning
objectives

Planning instruction
that includes student
use of technology to
achieve learning
objectives
Developing
technology-based
resources for
instructional use (ex:
webquests)

172




Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Diversity —
Differentiation

Little to no evidence
that instruction is
differentiated or that

Includes
modifications for
students with special

Demonstrates most
of the following:
Instructional plans

Demonstrates most
of the following:
Instructional plans

NCTM 4c respect for a diverse needs in some include include appropriate
student populationis | instructional plans accommodations or accommodations and
Add PLO 4 supported modifications for modifications for
students with special | students with special
needs needs
Classroom policies Classroom policies
support respect for all | require students to
students, including interact respectfully
those with diverse with others, including
needs and those with diverse
backgrounds needs and
backgrounds
Some materials
provide helpful,
appropriate
information about
community services
to support students
with personal and/or
academic issues
Problem- Little or no evidence Demonstrates more Demonstrates some Demonstrates most
solving for personal use of than one opportunity | of the following: of the following:
problem-solving or for students to use Selects strategies and | Selects strategies and
NCTM 5a opportunities for critical thinking to resources that resources that
students to use solve problems facilitate the facilitate the
Add PLO 5 critical thinking to development of development of
solve problems students’ critical students’ critical
thinking and thinking and
independent problem | independent problem
solving skills solving skills
Selects topics and Selects topics and
issues that require issues that require
critical thinking critical thinking
Personal use of Personal use of
critical thinking to critical thinking to
solve problems in solve problems in
education education
Scholarly Little or no evidence Shows ability to read Demonstrates at least | Demonstrates at least
Inquiry — Uses for the use of and understand two of the following: three of of the
research scholarly inquiry in academic research (1) Locates following:
teaching and learning appropriate and (1) Locates
NCTM 6¢ useful academic appropriate and
information related useful academic
Add PLO 6 to the field, information related
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

(2) Uses research
from professional
organizations related
to the field.

(3) Evaluates
academic research,
using appropriate
criteria

(4) Applies
information from
research to improve
teaching and learning

to the field,

(2) Uses research
from professional
organizations related
to the field.

(3) Evaluates
academic research,
using appropriate
criteria

(4) Applies
information from
research to improve
teaching and learning

Scholarly
Inquiry —
Engages in
research

NCTM 6b

Add PLO 7

Little to no evidence
of personal research
in education

Designs research on a
problem in education

Designs quality
research on a
problem in education
that is (or can be)
applied for positive
change

Designs and conducts
high quality research
on a problem in
education that is (or
can be) applied for
positive change

Ethical Values

NCTM 6b

Add PLO 8

Several instances in
which opportunities
to apply ethical
values were ignored
or better choices
could have been
made in several of
the following areas:
relationships students
relationships with
other stakeholders
school policies
intellectual property

A few omissions or
mistakes in the
application of ethical
values in all of the
following:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues
relationships with
parents and
community
stakeholders
activities related to
school policies
activities related
intellectual property

Overall, sound
choices in the
application of ethical
values in the
following areas:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues
relationships with
parents and
community
stakeholders
activities related to
school policies
activities related
intellectual property
(unauthorized usage
and/or plagiarism)

Clear commitment to
ethical values in the
following areas:
relationships with
students, including
those with special
needs or from diverse
backgrounds
relationships with
supervisors and
colleagues
relationships with
parents and
community
stakeholders
activities related to
school policies
activities related
intellectual property
(unauthorized usage
and/or plagiarism)

Shows, through
narrative, active
investigation of
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

ethical issues and
deliberate choices.

Initiative —
communication

NCTM 6b

Fostering
collaboration through
communication with
peers, parents or
students was not
addressed in any
meaningful way.

Gives one example of
communication that
fostered
collaboration with
peers, parents or
students.

Gives one example of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.

Gives more than one
example of
communication that
fostered
collaboration with
peers, parents and
students.

Gives more than one
example of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.

Gives several
examples of extensive
and meaningful
communication that
fostered

collaboration with
peers, parents and
students.

Gives several
examples of
communicating their
subject-specific
thinking coherently
and clearly to peers,
faculty, and others.

Participation in
professional
activities

NCTM 6b

Demonstrates little to
no effort to
participate in
professional
activities.

Participates in at least
one professional
activity somewhat
related to the field of
teaching.

Participate in more
than one professional
activity clearly to the
field of teaching; may
be suggested or
encouraged by
mentors or faculty.

Takes initiative to
activity participate in
more than one
professional activity
clearly related to the
field of teaching.
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Preparing and designing Safety and Security Guide

in Science Laboratories

Firstly: Section One;

Dear student, this activity asks you to observe, analyze and evaluate one of the laboratory activities in one of

the science classes (Biology-Chemistry-Physics), in light of your knowledge of the safety and security

precautions to be taken into account in science classes.

The following are some elements that will help you write an analytical essay. The essay includes the pros and

cons, your reflection on that activity; and the reflection on applying science skills and ethics in light of following

security and safety standards; and the improvements you propose to develop the use of security and safety

rules in science classes.

The Elements:

1. Availability of security and safety symbols (signs) in the available | Available to an not
laboratory. extent available
2. Availability of safety and security rules, which should be available Available to an not
followed by students in the science classes (Rules). extent available
3. The security and safety precautions that are applied while available Available to an not
students use equipment and materials in the laboratory. extent available
4. The teacher's observance of security and safety precautions available Available to an not
while performing the laboratory activity. extent available
5. There are instructions for dealing with living organisms available Available to an not
(plant / animal), if any. extent available

Secondly: Section two:

Write an in-depth analytical review essay based on your notes in the first section of about two pages.

Thirdly: Section three:

You are required to prepare a guide for the science laboratory (chemistry, biology, or physics) for the

preparatory or secondary stage, according to your specialization. This guide contains the following:

a. The design of a science laboratory (chemistry, biology, or physics) depends on your specialization.

This design includes the best practices for the physical arrangement of science laboratories, so that it is taken
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into account when making the design that it clearly shows the arrangement of an effective science laboratory
that allows the teacher and students to smoothly move to easily reach places.

This design includes the following components:

1-  Places to store the materials used in the laboratory.
2- Places to save devices and tools.

3- Security and safety tools.

4-  Places for laboratory tables.

5- Laboratory seats.

6- Blackboard and teacher's table.

7-  Safety and security instructions in the laboratory.
8- Location of the windows and door.

9- The trash can of the laboratory.

In addition to the special design in the laboratory, the guide must include the following:
b. The security and safety rules that students are required to follow in the laboratory, when entering the

laboratory, while being in it, during experiments and when leaving the laboratory.

c. A comprehensive description of the security and safety tools in the laboratory, and how to use and deal with
them under the supervision of the teacher and the laboratory administrator.

d. A description of the existing substances (such as acids and alkaline....) in the laboratory and their location,
mentioning the best practices for the storage, use and disposal of materials and the security and safety
procedures for their use.

e. A description of laboratory instruments and devices (such as test tubes and microscope...), their location and

the security and safety procedures for their use.
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Analysis and Evaluation Rubric — Safety and Security (Science)

(p5) Aadlaall g (pa¥lmanill 5 Jalasl) Caal ol (paniil) alud)

Unsatisfactory or Needs . Score/Level
Satisfactory Target
not Demonstrated Improvement
Analysis Analysis is shallow | Analysis omits Analysis is based Analysis is
and/or is not several important | on accepted thorough and
based on accepted | elements related practices in legal, based on best
practices in legal, to legal, ethical, or | ethical, and safe practices in legal,
ethical, or safe safe practice. practice, although | ethical, and safe
practice. some important practice; no
elements are important
omitted. elements are
omitted.
Evaluation | The evaluation is Overall, the Overall, the Evaluation is
not based on evaluation lacks evaluation is thoughtful and is
evidence, or the clarity; there are supported by the clearly supported
evidence is not problems relating evidence reported, | by the evidence
reported the evaluation to although some reported.
the evidence areas lack clarity,
reported.
Quality of | Serious safety Design has some Design Design
room issues are noted; safety issues, none | incorporates incorporates best
design description of serious. accepted practices | practices for the
NSTA 4a purpose and use is | Description of for the physical physical
not evident or purpose and use is | arrangement of arrangement of
clearly inadequate. | limited. science labs; science labs;
description gives description is
purpose and use thorough and
of most safety clearly and
element, no safety | correctly gives
issues are evident. | purpose and use
of each safety
element; no safety
issues are evident.
Standards
USA- NSTA Preservice Science Standards (2012)
Standard:
NSTA Standard 4: Safety. Effective teachers of science can, in a P-12 classroom setting,
demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living
organisms needed in the P-12 science classroom appropriate to their area of licensure.
Element:
4a) Preservice teachers will design activities in a P-12 classroom that demonstrate the safe and
proper techniques for the preparation, storage, dispensing, supervision, and disposal of all
materials used within their subject area science instruction.
Quality of | Design is lacking in | Design is not Design describes Design clearly and
materials | one or more areas | clearly described; accepted practices | thoroughly
storage or is difficult to and has one or for the storage, describes best
and use understand; more serious use, and disposal practices for the
plan serious safety safety issues in the | of materials; storage, use, and
NSTA 4a issues are noted. storage, use, or safety issues are disposal of

few and minor.

materials; no
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Unsatisfactory or Needs . Score/Level
Satisfactory Target
not Demonstrated Improvement
disposal of safety issues are
materials. evident.

Standards

USA- NSTA Preservice Science Standards (2012)

Standard:

NSTA Standard 4: Safety. Effective teachers of science can, in a P-12 classroom setting,
demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living
organisms needed in the P-12 science classroom appropriate to their area of licensure.

Element:

43a) Preservice teachers will design activities in a P-12 classroom that demonstrate the safe and
proper techniques for the preparation, storage, dispensing, supervision, and disposal of all
materials used within their subject area science instruction.

Quiality of
student
Handbook
NSTA 4b

Student Handbook
is clearly
inadequate to
prepare students

Student Handbook
omits some
important
information for lab

Student Handbook
provides most
information
students would

Student Handbook
is thorough, clearly
written, and
provides all the

for lab safety safety and/or need for lab safety | important

and/or ethical ethical practice. and ethical information

practice. practice. students would
need for lab safety
and ethical
practice.

Standards

USA- NSTA Preservice Science Standards (2012)

Standard:

NSTA Standard 4: Safety. Effective teachers of science can, in a P-12 classroom setting,
demonstrate and maintain chemical safety, safety procedures, and the ethical treatment of living
organisms needed in the P-12 science classroom appropriate to their area of licensure.

Element:

4b) Preservice teachers will design and demonstrate activities in a P-12 classroom that
demonstrate an ability to implement emergency procedures and the maintenance of safety
equipment, policies and procedures that comply with established state and/or national guidelines.
Candidates ensure safe science activities appropriate for the abilities of all students.
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Action Research Evaluation Rubric (all diciplines except social studies)

(e laay) sUiul dlawddl) aiaa) Al aY) Gaall andil) alud)

Action Research Initial Programs 2016

Not
Demonstrated or
Unsatisfactory

Needs
improvement

Satisfactory

Target

Score/Level

Question / The question or The question or The question or The question or
Problem problem is not problem is related | problem significant | problem is
clearly related to to teaching and to teaching and clearly identified
AUE /I sl | teaching and learning or the learning and to the | and is significant
learning or the field of the field of study of the | to teaching and
field of the candidate, but candidate, but my learning and to
candidate. may lack lack clarity in its the field of study
e AL Jisudl | significant (may description. of the candidate.
&0 g a5 Adadi e not be an age A S JIpudl | A3 S Il
plaill s sl Jlae important issue). | el Jlsal dpually (T 355 0dna
SRINRSNER N Gmnadd Jial el | Lisaal I ALYl
Uil 5 Jl gl Ly (K1 llall el Jlaa A
adlaill Jlae aa A 5o oAl B sl Jiad Loayl 5 aladll
(anadd Jial laill 5 Al paads
e sy )
Loaadil)
Abstract Abstract is Abstract gives a Abstract gives a Abstract is
u=aldl missing, poorly brief description brief description of | informative,
written, too long, of at question and | question, interesting, and
or omits results, but either | method(s), and easy to read. It is
important omits method or results. concise and
information. is unclear. lha g ary (asldl gives a brief
sase e padldl | liay aey gadld) | AbSU Unps description of
a5 Ll A Uay | il lel a3l question,
Y oslcish bl dddsmca | e Wb Clel el method(s), and
Clasled e sin | o sl a5 results.
Ay pall Asal s e il s padlall
il glrall Can
e alaiadl e
:ﬁAg [ TOYP 3;\)3“
el Yl pasle
.G_‘vt'\ﬂ\} sy
Literature Literature Review Literature review Literature review Literature
Review has very few has a limited includes a review includes
Gl )l references or number of sufficient number | well chosen and
Al sources are not references and/or | references a sufficient
related to the sources do not although all may number of
question/problem, | clearly relate to not be clearly quality and
or formatting of question/problem. | related to supportive
citations and Many mistakes in question/program.. | references. All
references does formatting of Few mistakes studies are

not follow any
accepted system.

citations and/or
references.

formatting in
citations and
references.

important and
clearly related to
the
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Not
Demonstrated or
Unsatisfactory

Needs
improvement

Satisfactory

Target

Score/Level

Gladl Y Zaa)
)JLAAM J‘ )JLAAH

égLuJ\ ATIAY\ 4;;\‘).«:
Jgna e e (g giad

égLuJ\ ATIAY\ 4;;\‘).«:

question/topic.
All citations are

ladls galyall oo | Gl e e g sias appropriately
PAA| Z\‘LAS\ Gl e il ):\:; sbadl 5 | a2 N e aal jall e formatted and
PPNt Al AL BBl | 13 e mndl 353500 | complete,
ol ¢l B Y s gl ?J:d\ a g _:ﬂ.‘ubﬂ\ o) AU Al Gl oY) dxal e
JRELES Al LAY e | any 30 el GlS e e (g giad
é,-ﬁ}ﬂ\ 4%)2} @\)AJ\ EJ}M\ BERRY :gﬂ.c &\)‘J\ o
oal) ebuay IS 5 jlaad) 53 5l
G35l daclall g da
Al all & g gl
£ s gal dla il
Gl aa g Y Al
4y )k sasl
G sl
Method Method Method Method is clearly Methods is
el description is description in described. Only clearly described
either missing or unclear. Only one | one method of and includes
clearly not method of data data collection is more than one
appropriate for collection is used, | used, butitis data source.
answering the and it is not appropriate for Methods are
question/problem. | entirely collecting data to clearly sufficient
o el a¥) aay | appropriate for answer the to answer
gw‘-‘-ﬂ e PET S collecting data to guestion. research
S ALY oo | gnswer the questions.
-a"““)i‘ PN question (cher _d\_, Lﬂ;\);}(\ (anj Q\;\ﬁ}“ [T
methods would be | el 8aalsad )k 8l g maal
better). Lealadiiul o5 bl e S Gl g
e Clel aY) Caay | eendAalia a5 bkl read 45y 4l
faly ik sl | 08 WA S| daaly Sl
5 bl gl ALay) gty ISy s
s clgalasial Al Al e
Clbd) pan 48y )
fnglal Adle
Laudia (3 k) ALY
Gy s s
(leieb s
Findings Findings are not Findings are Findings are Findings are
gl described, are not | described, but not | described and clearly and
based on the data, | not clearly emerge | emerge from the thoroughly
or do not related from the data. data. Findings described and
to the question or | Findings may not relate to the clearly and
problem. entirely relate to question or accurately based
the question or problem. on the data.

P EBY ST il
Ll L e Y
L Aay 2 Y
el all A

problem.

S5 Sk il
(o L) mal 5 e
Gl i) | bl

Adlia 55 ) $Sda eilaill
Gl il bl e
o ALYL Wl s
Al A

Findings answer
the question or
provide
solutions to the
problem.
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Not

Score/Level

Demonstrated or . Needs Satisfactory Target
. improvement
Unsatisfactory
ALY Ll i ld JS 3 ) Sha peilll
Al Al ey Jalii 5 el 5
Jhy bl e
Gy )l
S AL Ll
Al ) A
Sa a8 Lgil LS
Al A1)
Reflection Reflection is Reflection is Reflection is well- Reflection is
Jalll missing, poorly limited but relates | written, and thorough,
written, or does in at least a relates to thoughtful, well-
not relate to limited sense to improvement in written, and
improvement in improvement in teaching and clearly relates to
teaching and/or teach and learning. improvement in
learning. learning. 4k i Jaldl teaching and
5 <2 ik Jaldl) Ak ) Sha daldl) Omaad A agus 33 | |earning.
Yol R 5y yhay 33 gana bl g aalatll Silee s s dabs il
Cranly 4] 48Dl Ay yhay i 5iSa
el palal) Flae JS a3
(et (8 il
el
pill
Overall Introduction is not | Introduction is The proposal as a All sections and
Organization | well organized organized but isin | whole follows a the proposal as a
S alaill and important a format differing | logical and evident | whole follows

data is difficult to
locate.

Lalaie Caued Fadiall
draa il

el Jpaa sl

from the
suggested one.
LS Aalaie Lodiall
Aalis 43:“)_)& deliaa
sthadl e

structure, although
some parts may
lack clear
organization.

IS auty JSS Jaall
Sy il 55 (Sihaia
Ol (g It

) Y

logical and
evident
structure.
da:d\ ;\)_Ai e
=
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(Shslaia¥) (aadd) il aY) ol anl) alu

Action Research Rubric (social studies)

Not Demonstrated
or Unsatisfactory

Needs
improvement

Satisfactory

Target

Question / Problem

The question or
problem is not
clearly related to
teaching and
learning or the field
of the candidate.

The question or
problem is related
to teaching and
learning or the field
of the candidate
but may lack
significant (may not
be an important
issue).

The question or
problem significant
to teaching and
learning and to the
field of study of the
candidate, but my
lack clarity in its
description.

The question or
problem is clearly
identified and is
significant to
teaching and
learning and to the
field of study of the
candidate.

Abstract

Abstract is missing,
poorly written, too
long, or omits
important
information.

Abstract gives a
brief description of
at question and
results, but either
omits method or is
unclear.

Abstract gives a
brief description of
question,
method(s), and
results.

Abstract is
informative,
interesting, and
easy to read. It is
concise and gives a
brief description of
question,
method(s), and
results.

Literature Review

Literature Review
has very few
references or
sources are not
related to the
question/problem,
or formatting of
citations and
references does not
follow any accepted

Literature review
has a limited
number of
references and/or
sources do not
clearly relate to
question/problem.
Many mistakes in
formatting of
citations and/or

Literature review
includes a sufficient
number references
although all may
not be clearly
related to
question/program.
Few mistakes
formatting in
citations and

Literature review
includes well-
chosen and a
sufficient number
of quality and
supportive
references. All
studies are
important and
clearly related to

system. references. references. the question/topic.
All citations are
appropriately
formatted and
complete.

Standards:

PLO 6. Actively engage in scholarship in education.

Method

Method description
is either missing or
clearly not
appropriate for
answering the
question/problem.

Method description
in unclear. Only one
method of data
collection is used,
and it is not entirely
appropriate for
collecting data to
answer the
question (other

Method is clearly
described. Only
one method of data
collection is used,
but it is appropriate
for collecting data
to answer the
question.

Methods is clearly
described and
includes more than
one data source.
Methods are clearly
sufficient to answer
research questions.
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methods would be
better).

Application Little or no Includes a plan on Discussion includes | Discussion includes
discussion on how how to engage a plan on how to a clear and practical

NCSS 4a to engage learners learners in using engage learners in plan on how to
in using research to | research to using research to engage learners in
deliberate social, deliberate social, deliberate social, using research to
political, or political, or political, and deliberate social,
economic issues. economic issues; economic issues political, and

may have some lack | that results in economic issues
of clarity or lack informed action; that results in
discussion of may have some lack | informed action.
informed action. of clarity.
NCSS 4a:
Element 4a: Candidates use knowledge of learners’ socio-cultural assets, learning
demands, and individual identities to plan and implement relevant and responsive
pedagogy that ensures equitable learning opportunities in social studies.

Findings Findings are not Findings are Findings are Findings are clearly
described, are not described, but not described and and thoroughly
based on the data, clearly emerge from | emerge from the described and
or do not related to | the data. Findings data. Findings relate | clearly and
the question or may not entirely to the question or accurately based on
problem. relate to the problem. the data. Findings

question or answer the
problem. question or provide
solutions to the
problem.
PLO 5. Arrive at data-informed decisions by systematically examining a variety of factors
and resources.

Reflection Reflection is Reflection is Reflection is well- Reflection is
missing, poorly limited, only written and relates | thorough,

NCSS 5a written, or does not | referencing, but not | to improvement in thoughtful, well-
relate to discussing teaching and written, and clearly
improvement in improvements in learning. The relates to
teaching and/or teaching and candidates improvement in
learning or to learning or the discussed in a teaching and
improved social candidate’s social limited way how learning and clearly
studies knowledge, studies knowledge, he/she will use the describes how the
inquiry skills, or inquiry skills, and research to improve | candidate will use
civic dispositions. civic dispositions. his/her social the research to

studies knowledge, | improve his/her
inquiry skills, and social studies
civic dispositions. knowledge, inquiry
skills, and civic
dispositions.
NCSS 5a:
Element 5a: Candidates use theory and research to continually improve their social
studies knowledge, inquiry skills, and civic dispositions, and adapt practice to meet the
needs of each learner.

Ethics Discussion of ethical | Some ethical issues | Ethical issues All ethical issues
issues related to the | related to the related to the related to the

NCSS 5b research or research are research are research are

discussion of the

identified and

identified and

identified,
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candidate’s own
cultural frame is

discussed; only
limited reference to

discussed, although
some issues may be

discussed, and
addressed in

either lacking or not | the candidate’s own | omitted. The appropriate ways.

informative. cultural frame. candidate The candidate
addresses his/her addresses his/her
own cultural frame | own cultural frame
to attend to issues to attend to issues
of equity, diversity, | of equity, diversity,
access, power, access, power,
human rights, or human rights, and
social justice. social justice.

NCSS 5b:

Element 5b: Candidates explore, interrogate, and reflect upon their own cultural frames
to attend to issues of equity, diversity, access, power, human rights, and social justice
within their schools and/or communities.

Overall
Organization

Introduction is not
well organized and
important data is
difficult to locate.

Introduction is
organized butisina
format differing
from the suggested
one.

The proposal as a
whole follows a
logical and evident
structure, although
some parts may
lack clear
organization.

All sections and the
proposal as a whole
follows logical and
evident structure.
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University Supervisor Evaluation Form

Filled electronically

Student Teacher’s Program Area Date

University Supervisor’ Name

Rating: 3 =Exemplary 2 =Satisfactory 1= Unsatisfactory

*  Visits were timely and helpful.

*  Observations were objective and fair.

* Helpfulness and support were provided consistently.

*  Conferences were constructive and insightful.

* Feedback on my reflections was helpful.

* Knowledge of teaching is demonstrated consistently.

* Feedback on my lesson plans supported my growth as a professional.
* Feedback on my teaching supported my growth as a professional.

*  Professional behavior was modeled consistently.

Comments

Return to:

Senior Field Training Unit Supervisor
College of Education

Qatar University
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Mentor Evaluation Form

Filled electronically

Student Teacher’s Program Area: Date:
Mentor:
Rating: 3 = Exemplary 2 =Satisfactory 1= Unsatisfactory

*  Observations were timely and helpful.

* Observations were objective and fair.

* Helpfulness and support were provided consistently.

* Conferences were constructive and insightful.

* Feedback on my reflections was helpful.

* Knowledge of teaching is demonstrated consistently.

* Feedback on my lesson plans supported my growth as a professional.
* Feedback on my teaching supported my growth as a professional.

*  Professional behavior was modeled consistently

Would you recommend that additional student teachers be placed with this mentor?

Yes No

Comments

Return to:
Senior Field Training Unit Supervisor
College of Education

Qatar University

187



Remediation Intervention Form

This form is to be used only if the candidate is not showing satisfactory knowledge, skills and/or
dispositions for teaching.

Student Teacher Name Date

School Grade level/content

Mentor

University Supervisor
The following concern(s) have been discussed explicitly with the candidate, mentor, and university
supervisor.

Data that support these concerns include:

These specific steps must be taken by the candidate for professional growth (please list actions and dates for

completion).

Date for re-evaluation (s).

| have read and received a copy of this document.

Student teacher Signature Date:
Supervisor Signature Date:
Mentor Signature Date:
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Task values and grading system

Each task during your field training has a value in the general average of the course, and the final score is

calculated and introduced to you by the college supervisor.

Arabic language and Islamic studies

Task Maximum mark
Parent contact report 5
Portfolio and weekly journals 5
Midterm and final journal report 20
Teaching Unit* 44
Mid-term assessment of performance in field training (CEES) average of 4
Final assessment of performance in field training (CEES) * average of 4
Technological lesson (technology for learning project) 20
Assessment practices (assessment analysis) 20
Action Research 28
E.folio 64
Seminar 20

Social studies

Task Maximum mark
Parent contact report 5
Portfolio and weekly journals 5
Midterm and final journal report 20
Teaching Unit* 60
Mid-term assessment of performance in field training (CEES) average of 4
Final assessment of performance in field training (CEES) * average of 4
Technological lesson (technology for learning project) 20
Assessment practices (assessment analysis) 36
Action Research 36
E.folio 64
Seminar 20
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English Language

Task Maximum mark
Parent contact report 5
Portfolio and weekly journals 5
Midterm and final journal report 20
Teaching Unit* 28

Mid-term assessment of performance in field training (CEES)

average of 4

Final assessment of performance in field training (CEES) *

average of 4

Technological lesson (technology for learning project) 20
Assessment practices (assessment analysis) 20
Action Research 28
E.folio 64
Seminar 20

Science
Task Maximum mark
Parent contact report 5
Portfolio and weekly journals 5
Midterm and final journal report 20
Teaching Unit* 48

Mid-term assessment of performance in field training (CEES)

average of 4

Final assessment of performance in field training (CEES) *

average of 4

Technological lesson (technology for learning project) 20
Assessment practices (assessment analysis) 20
Action Research 16
E.folio 60
Seminar 28
Parent contact report 20

Mathematics
Task Maximum mark
Parent contact report 5
Portfolio and weekly journals 5
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Midterm and final journal report 20
Teaching Unit* 44
Mid-term assessment of performance in field training (CEES) average of 4
Final assessment of performance in field training (CEES) * average of 4
Technological lesson (technology for learning project) 20
Assessment practices (assessment analysis) 20
Action Research 28
E.folio 68
Seminar 20

*Note: You must fulfill these requirements and obtain an average level of success or higher to achieve the
mark of success in field training, which is C.

* A particular equation will calculate the ratio for each task.

Grading system at Qatar
University

A=90-100
B+=85-89.99

B =80 -84.99
C+=175-79.99
C=170-74.99

D+ =65 - 69.99

D =60 - 64.99
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Handbook Acknowledgement

My signature below acknowledges that | have read the field training handbook and agree to abide by the
standards, policies, and procedures defined or referenced in this Handbook. | understand that | have an
obligation to inform my university supervisor of any changes in personal information, such as name, phone
number, or address. | also accept responsibility for contacting my college supervisor or program advisor if |

have any questions or concerns, or if further explanations are needed.

Student Teacher Printed Name

Signature Date

Please return this signed form to the Instructor of the Field Training Seminar. All signed forms will reside with:

Mes. Intisar Mustafa Ali
Senior Field Training Unit supervisor
College of Education

Qatar University
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