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General introduction to field training:

The college of education at Qatar University is keen to provide high-quality
education that qualifies students and teachers to play their role in the rising of the local and
global community. There is no doubt that the field training course is one of the most
important courses, which is considered a golden opportunity to apply what the student-
teacher learned and acquired of knowledge, skills and trends during his studies at the
college in a practical way to prepare for his journey as a teacher.

This handbook provides an overview of the field training course at the college of
education, Qatar University, where the field training course provides opportunities to apply
and reflect on the knowledge gained to develop and refine knowledge, skills and trends in
the classroom environment due to the increasing interest in training-based education and
gaining field training experience.

In all practical educational experiences provided by the college of education, the
student-teacher is enrolled in local schools, educational institutions or relevant bodies under
the direct supervision of the mentor. The student-teacher must complete various activities
through experiences that require reflection, deep thinking and application of the set of skills
and knowledge that have been learned.

The following table shows the tasks of the field training course based on the learning
outcomes of the college of education within the conceptual framework, and its achievement
of the National Professional Standards for teachers, especially since the student-teacher
graduates and holds a first-level teacher license.

For more information about the teacher license policy please see the following link:
http://www.edu.gov.qa/Ar/Documents/SEC2222016.pdf

National professional standards for teachers:
1. Plan for the development of students ' performance and achievement.
Engage students in the learning process and develop them as learners.
Provide a safe, supportive and challenging learning environment.
Assess students ' learning and use assessment data to improve their achievement
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Demonstrate high-quality professional practices and participate in continuous
professional development.
6. Maintain an active partnership with parents and the community.


http://www.edu.gov.qa/Ar/Documents/SEC2222016.pdf

Learning Outcomes for the
College of Education

Teaching

Content: Application of the
basic theories in the field of
specialization

Pedagogy:

Planning toensure effective
teaching and learning to
maximize student learning

Technology: Using modern
technology and integrating it
in effective ways

Diversity: Promoting

successful

learning experiences for all

students by taking into

account individual

differences

Research

Solving problems:
Reaching

informed decisions based on

collecting and analyzing data

through an in-depth and

sequential study of various

factors.

Scientific inquiry: Active

participation in research

through learning and

contribution to the structure

of knowledge in education

The rubric of the tasks of the course according to the learning outcomes of the College of
Education:

National
Professional Assessment (tasks/student work)
S tandards for " W
Teachers
e The educational unit
e The CEESs midterm and final
assessment
e Action research
5491 e Parent meeting report
e The intervention plan includes (individual
educational plan and behavior
modification plan).
e Adaptation of the educational unit
e Evaluation project
e The intervention planincluding
654321 individualeducational plan and behavior
modification plan) midterm
and final evaluations CEESs
e The CEESs midterm and final
654321 assessment
e  Technology lesson
e The educational unit
654321 e The CEESs midterm and final
assessment
e The educational unit
e The CEESs midterm and final assessment
e Intervention plan, including (individual
654321

educational plan and behavior

modification plan).

e  of the educational unit Adaptation

e The CEESs midterm and final
654321 assessment

e  Thinkingjournal

e Parent meeting report



Leadership

Moral values:

Apply professional values in
all educational situations

Initiative: Leading
constructive change in
education

Key Terms:

654321

654321

E.folio

Intervention plan, including (individual
educational plan and behavior
(modification plan

The CEESs midterm and final assessment
Parent meeting report

Relflection journal

Intervention plan, including (individual
educational plan and behavior
modification plan)

Parent meeting report

The CEESs midterm and final
assessment

Intervention plan (including (individual
educational plan and behavior
modification plan).

The handbook shows the basic information and guidelines for the student-teacher so as to plan and

successfully implement the field practical experience. Itis important to read this handbook at the beginning and

during the field training, as the college of education aims and expects the student-teacher to become a

professional educator to facilitate the education process for their students in the future.

You will find the following terms in the handbook and below is an explanation of them:

Student Teacher/Candidate: a student in the college of education enrolled in the field training course.

Mentor: the teacher who is selected under an agreement between the college of education and the

selected schools and whose task is to guide and assist the student-teacher during the field training period.

College/University Supervisor: a faculty member who is selected to supervise the student-teacher, help

him and assess his performance.

National Professional Standards for Teachers: itis a standard - sentence, which is referred to in judging

quality in light of the description contained in this sentence of the expected skills, knowledge, tasks,

attitudes, values, trends, or ability to solve problems and make decisions, which are necessary for the work

of teachers and school leaders through their professional path in schools.

Seminar: meetings of the university supervisor with the student- teacher during the course.



Course Task Rubric

During the field training, the student-teacher accomplishes the following tasks:

Lesson plans

Lesson plans must be written and prepared by the student - teacher for each lesson —

partially or completely-that the student-teacher will teach.

Weekly reflection

Write a journal for each week of the field training. See the guidelines provided in the

journals appendix.
Follow the guidelines for class notes. See the guidelines provided and the forms in the
Class notes
appendix.
Parent meeting Arrange a meeting with the parents of one of the students and fill out the form in the
report appendix.
Analyzing . . g .
Complete the assessment/ test analysis requirement as described in the appendix.
assesmnent

Technology lesson

Plan and teach one lesson so that the students ' use of technology is central (the student

must use technology to learn the concept or skill to complete the lesson).

Modification of an

educational unit

Modification of an educational unit from the subjects of the curriculum. See the guidelines

provided in the appendix.

Journals of
midterm and final

reflection

Two reflection journals showing the progress of the student - teacher in the field training
should be submitted-one for the mid-assessment (fifth week) and the other for the final
assessment (tenth week). Both journals are filed the week before the trilateral meeting. See

the instructions in the appendix.

Midterm and final
assessments

(electronic)

In the middle and at the end of the period of field training and student teaching tasks,
assessments should be completed using the form CEES. The student teacher, the mentor, and
the university supervisor will discuss the progress of the student teacher. See the instructions

and forms in the appendix (includes teaching, scientific research, Ieadership).

A file is created electronically on the Taskstream website and includes evidence of the

E-folio achievements of the student teacher and his reflections on them, whether from what he
achieved in the field training course or previous courses.
Afile containing copies of all the daily and weekly tasks performed by the student - teacher
Portfolio during the field training course, which must be updated on a daily basis and saved on a

(USB), delivered at the end of the training period.

Assessment of the
mentor and the
university

supervisor

The student-teacher evaluates the university supervisor and the mentor. See the forms in the
appendix. This item is completed at the end of the semester and will be treated confidentially

and without mentioning any names.

Intervention plan

The intervention plan includes academic and behavioral aspects, so the student designs and
applies an individual educational plan and a behavior modification plan after choosing a

case at the school / institution in coordination with the university supervisor and the mentor,
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with follow-up with the supervisor and the mentor since the second week, and follow-up
during the student's work at school in integration classes, kindergarten classes, or at the

special education center.

The reflection journal must be delivered weekly through the Blackboard to the university supervisor or sent by

email to the assigned supervisor. Note that all the above tasks must be received at the end of the training,

with the need to provide afile of teaching plans and feedback forms of the university supervisor and the

mentor. All information should be up-to-date and available to the supervisor when he comes to any visit

of the student-teacher at the school.

Field training course requirements

The student-teacher should be aware that field training is a compulsory university course in which success
requires obtaining a grade of at least C. As such, there are tasks to be completed. The following descriptions
will help to achieve the requirements of field training and also help to produce distinctive works that can be
included in the E-folio and the task file.

a. E-folio: creating an E.folio on TaskStream is a mandatory requirement for all programs at the college of
education. This will document the student-teacher professional experiences gained through teaching
methods courses and field experiences, and will demonstrate his competence in the chosen teaching
profession. The student teacher E-file will be assessed at the end of the training.

b. Portfolio: the student-teacher prepares and updates the file with the need to inform the university
supervisor about it at each visit. This file will include six sections classified as follows:

1. General information-includes items such as blank forms, information about the student-teacher
and his class dates.

2. Notes/ observations-the student-teacher collects copies of all forms of notes during the field
training period. Instructions and forms are attached in the appendix.

3. Lesson plans, the student-teacher must use the sample lesson plan in the handbook appendix
for each lesson he studies and for all lessons related to the tasks of the unit plan. He should also
make sure that the mentor’s signature is taken for any lesson plan before adding it to the paper
file. The lesson plans in this part are arranged in order from the latest to the oldest. Each plan must
include deep thinking (reflection), which can be written on the back of the sample lesson plan or
on a separate journal after teaching the lesson.

4. Mentor/supervisor assessment and feedback — it is the responsibility of the student-teacher
to urge the mentor to assess him and give written feedback whenever possible (at least once a

week). The mentor can use the forms (class performance note and CEESs) attached to the
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appendix of the handbook. The student-teacher saves copies of the assessments in his paper
file, but the originals will be kept by the mentor and the university supervisor. More formal
assessments using the field experience assessment form (CEES) will be conducted in the middle
and at the end of the field training electronically.

5. Reflection journals- the student-teacher writes down his notes and reflections in the weekly
reflection journals. The journal should be accessible to the university supervisor to comment on
the remarks of the student-teacher and answer his questions.

6. Course tasks- the student- teacher attaches all documents for all field training tasks, which must
be fulfilled accurately and approved by the university supervisor.

c. Reflection journals (What and when) -

Studies prove the importance of deep thinking and reflection in the development of the practices of
educators in general, especially teachers. Hence, the tasks and responsibilities of field training require

several types of deep thinking and reflection

1. After teaching the lesson, the student-teacher reflects on his practice with the following
questions:

a. What went well in the lesson, and why do you think it went so well?

b. What can you do to improve the lesson next time?

C. How did you evaluate students ' learning?
2. Weekly reflection journals-the student-teacher writes down the points of view and explanations

related to the field training events. See the rubric of reflection journals in the appendix.
3. Mid-term and final reflection journals, before the mentor and the university supervisor's mid-
term and final evaluations of the student's performance, the student-teacher must complete the self-
assessment before meeting with them. See the forms in the appendix.

d. Parent’s meeting report: in consultation with the mentor, the student-teacher makes an appointment
and holds at least one meeting with the parent, which is documented in the parent meeting Report Form

in the appendix.

The student-teacher also communicates with several parents and keeps a record of the contacts of all
parents so that it includes the phone calls made (even the calls you tried to make, informal conversations
in the school hall, meetings, home visits, draft notes). The handbook appendix includes a communication
log.

c. Modification of the teaching unit:



1. Modificating a teaching unit, it consists of all lesson plans and supporting materials, the aim of the teaching
unitis to develop rich and specific learning experiences and attitudes to teach students the target concept. It
should include the employment of technology for learning, multiple opportunities for effective participation by
students, differentiated/ differential teaching and assessment to enable different learners to achieve success.

2. Details:
® The teaching unit consists of a set of sequential lessons within the concept. The sequence should be
logical and appropriate to the concept.
® The teaching unit should include five lessons. It should also include a review lesson after the end of the
first four lessons, so that this lesson includes the previous four lessons; it focuses on the different skills

taught in the first four lessons.

® The teaching unit should reflect the prescribed curriculum and the topic presented. It should include the

following:
= Introduction
u Standards
= Objectives
m How to deliver these lessons (strategies, teaching aids, modern technologies)
= Five modified lessons
m Assessment

Note that the five lessons should vary depending on the branches of the material

It is important to take into account the diversity of objectives: cognitive, affective and skill objectives. The
objectives must also be related to the standards that have been developed, and the age stage for which the

teaching unit has been prepared must be taken into account, both mentally and intellectually.

As for the five lessons, they should not be from the textbook of the state of Qatar; they should be completely

outside the book, and have nothing to do with the topics in the book.

As for the delivery of these lessons to the learners, it should include the teaching strategies that will be used to
communicate information and experiences to the learners. It is very important that teaching strategies and

teaching methods are diverse in the presentation of linguistic information.
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This is in addition to the employment of teaching aids, modern technologies, and their diversity in the teaching

process.

The calendar should also be diversified: between the initial, constructive and final calendar.

The questions should vary between the two types of essay questions: (brief and lengthy) and substantive
questions.

There is a need to document the texts that have been quoted from their original sources, so that these texts are

original and not artificial; they were composed for the purpose of preparing the teaching unit.

e. Field training seminar: see the details in the course expectations section.

f. The intervention plan, it includes (individual educational plan and behavior modification plan):
The intervention plan includes academic and behavioral aspects, so the student designs and applies an
individual educational plan and a behavior modification plan after choosing a case at the school / institution in
coordination with the university supervisor and the mentor, with follow-up with the supervisor and the mentor
since the second week, and follow-up during the student's work at school in integration classes, kindergarten

classes or at the special education center.

Responsibilities and tasks of the student-teacher:

After the student-teacher joins the course, the schools are determined in joint cooperation between the college of
education and the Ministry, taking into account that the student-teacher has no right to communicate with a
school or institution without the knowledge or consent of the college of education due to the need to sign an
agreement with the school and clarify roles and responsibilities.

The following section presents a general framework for the development of student-teacher experiences during
the field training course. This handbook aims to focus on the skills learned during the teaching period of this course
and to achieve integration between the knowledge and skills learned and the extent of their application in the

classroom.

Duration of field training
The field training course at the college of education lasts a full semester and includes:

® An introductory meeting (two hours), so that all mentors, university supervisors and student-teachers

meet.
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® 18 hours of seminars at the beginning of the semester before the start of the course tasks at the school or
facility. These introductory seminars aim to prepare the student-teacher for the teaching experience and

provide him with the necessary forms and information for field training.

® The period of training for teaching in schools is at least 300 hours, which often ends in 10 weeks. With the

possibility of extending the period in compensation for absence or leave- permission.

® The followingschedule describes the activities in more detail of this period (10 weeks), which the student-

teacher spends inside the classroom with the mentor.

® Weekly seminar for two hours per week (for a total of 20 hours).

Details of the responsibilities and roles of the student-teacher per week

The following sections explain the tasks of the field training course and activities where responsibilities are
graded starting from classroom observation and partial teaching to full teaching responsibility. Then the
participation of the student-teacher within the classroom decreases from total teaching to partial until the

mentor returns and becomes the head teacher.

First week: observation, general assistance, participation in planning and teaching

The student-teacher will spend the first week observing the classroom environment, classroom management
methods, teaching strategies, and assessment practices. The student-teacher is advised to watch classes of different
teachers in addition to the mentor. (Observation forms within the appendices).

During this period, you should start writing self-reflections (reflection journals) for the student-teacher in order
to ask questions to the mentor about the observations and conclusions after each class observation in order to
reach the ultimate objective of improving students " understanding. These journals should focus on how to
manage the classroom and use educational strategies and assessment practices to improve the quality of student
learning and develop the abilities of the student-teacher.

Among the main tasks performed by the student- teacher is:

a. Assistance: these tasks support the role of the mentor and help in identifying the observation of students '

progress and enable him to get to know the students.

® Being sure of students’ attendance.

® Distribution of papers or materials during educational activities.

® Assistance in correcting students ' assignments

® Monitoring the work of students in their groups and providing individual support.

® Helping students with their late work or lessons.
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b. Co- planning: The field training period is considered a golden period for the student-teacher to learn how
planning is done at school. Curriculum standards and unified forms are used in all schools by the Ministry.
However, each school has its own specifics in the mechanisms of preparation and distribution of tasks. The
student-teacher helps the mentor and colleagues in lesson planning and be a positive initiator, as these are

considered leadership qualities and professional commitment.

c. Co-teaching: During the first week, it is preferable not to do the total teaching directly. However, doing the
introduction of the lesson, the end or some short activities in the class, are good ways to start getting to know the
students and using the knowledge and skills of the student-teacher. Co-teaching allows to gain some experience
with the support of the mentor. They also allow you to develop a professional relationship and cooperation

between the mentor and the student-teacher.

Second week: observation, general assistance, co-planning and teaching

The expectations for the second week includes the continuation of observations-this week's observations will be
focused on assessment practices, both formative and final, and monitor both class management and
educational strategies in the lesson.
The most important tasks are summarized as follows:
a. Observation: the observation in the second week focuses on all teaching tasks, including teaching strategies,
classroom management and assessment. You will find the observation forms in the appendices.
b. Assistance: continue what was indicated in the tasks of the first week with effort and more interaction with
the student individually in addition to teamwork.
c. Co-planning: continuation of joint planning, with the addition of a part of the planning of some short
activities at the beginning or end of the class. The student-teacher discusses his plan and idea with the mentor
and then teaches the students.
d. Co-teaching: continue to participate in teaching while taking on a larger role than just working with one
group of students, adding a part by repeating the same activity, or teaching the activity to another class if
possible. The mentor will determine the suitability of some tasks for you, knowing that he may hesitate to add
tasks or offer challenges early, so the student-teacher must be an enthusiastic initiator ready without affecting

the tasks of the mentor and his responsibilities towards the class and the school.

Third and fourth weeks: observation, public participation, co- planning, independent

planning, observation, co-teaching, and independent teaching.
The activities during the third and fourth Weeks tend towards more autonomy with the students, but under the

close supervision of the mentor. In the fourth week, the student-teacher will take on more responsibilities in
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preparation to start teaching in the fifth week.

a. Observation: observations in the third week combine classroom management strategies with teaching
strategies, and assessment practices in the same lesson. You will find the forms in the appendices.

b. Assistance: in the third week, the tasks from the first and second weeks are continued and more interaction
with students individually as well as teamwork is added. By the end of the fourth week, the student-teacher
should start teaching fully-all lessons, various classes and/ or multiple subjects.

c. Co-planning and Independent Planning: continue to participate in planning, independent planning of the
main activity of different subjects or classes, taking into account the policies of the school and the tasks of the
mentor. The student-teacher should be ready in the fifth week to carry out the full teaching load.

d. Co-teaching and Independent Teaching: continue to participate in teaching and increase the independent

learning experiences of the student-teacher in various ways, such as:

® Dividing the class into two groups so that both the student-teacher and the mentor teaches a group.

® Dividing the instructional time-so that the student-teacher or the mentor introduces the lesson and
demonstrates the skills, while the other person performs the practices and the assessment part of the
lesson.

® One person presents the lesson content while the other supervises the collaborative work groups.
When you do independent teaching, the mentor should be present in the same room, but as an

observer, and not as a co-teacher.

Fifth — nineth weeks: full responsibility for teaching:

The period of taking full responsibility for teaching begins in the fifth week and lasts until the ninth week. The
gradual increase in teaching activities has led to such an extent that the student-teacher assumes full
responsibility according to the teaching load of each subject. The responsibility will be to do the planning and
teaching as an ordinary class teacher and also take over all other tasks associated with teaching. The mentor will

follow the plans of the student-teacher, observe how to teach, provide feedback to improve the work.

Tenth week: reducing responsibilities:

During the last week, a gradual withdrawal from teaching tasks is carried out. The mentor will resume
responsibility for teaching throughout the week until he returns to the position of the main teacher. The student-

teacher should continue to help and observe until the end of the week.

Note: the following table shows the list of tasks for the student-teacher during the semester. The forms are in the

attached appendices at the end of this handbook. Any modifications made by the student-teacher should be

discussed first with the mentor and the university supervisor.
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Schedule detailing the responsibilities and roles of the student teacher per week

The week Suggested tasks

Two weeks before - Course Seminar

joining school - Introductory meeting

Week 1 - Observing different lessons and criticizing them

- Assisting the teacher during teaching -(individual teaching or partial
teaching)
- Joint planning (teamwork, if available) with the mentor

- Reflective journal

Week 2 - Joint planning with the mentor (team work)

- Partial teaching

- Fullteaching

- Observing different lessons and criticizing them

= Reflective journal

Week 3 - Joint planning with the teacher (team work)
- Partial teaching
- Full teaching

- Class observation

- Reflective journal

Week 4 - Joint planning with the teacher (team work)

- Partial teaching

- Complete individual planning of lessons and their implementation
- Class observation

= Reflective journal

Week 5-9 - Teachingfull load withindividual planning
= Reflective journal

- Course tasks

Week 10 - Assist the teacher in teaching (individual or small groups)
- Complete planning and implementation of two lessons.
- Class observation

- Reflective journal

Eleventh week - Make up for absences and hand over all tasks
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Course expectations
The course tasks have been clarified through the previous sections and items, and here is an explanation of the
most important expectations:
School schedule: -
During this 10-week period, the student teacher field training begins from the time teachers are required

to arrive at school until they leave at the end of the school day- from Sunday to Thursday.

Itis not allowed to leave the school during the school day or to make any other arrangements without
prior approval from the university supervisor and the field training unit. In the event of illness or otherwise
in forced absence, the student-teacher is responsible for informing the mentor, the university supervisor, and the
field training unit as soon as possible. Accordingly, contact details must be arranged with the mentor, the

university supervisor, and the field training unit, such as e-mail, phone, or SMS, at the beginning of the course.

Field Training Seminar: -

A weekly seminar is scheduled for the student-teacher to meet as a group with the university supervisor.
Itincludes topics explaining how to access resources, and to deal with unexpected situations that arise during the
field training period and procedures required by Qatar University as part of the graduation requirements.
Attending seminars: -

The university believes that attending seminars is an individual responsibility for the student-teacher, and

is expected to:

Attend weekly seminars, which are scheduled by the university supervisor
Attend and leave at the specified times

— Complete all tasks as required of him

— 2 —3optional meetings will be held to finalize the requirements for the E-folio, working papers and
forms after completing the field training.

The university rules on absenteeism are followed, if absence from the seminar is necessary, the student-
teacher should communicate with the university supervisor about the situation (in this regard). See the
attached pledge.

Failure to comply with this pledge means meeting with the student-teacher to find out the reasons for

this and/or canceling his field training.

Responsibilities of the student teacher
These items are basic tips and guidelines for the student- teacher, please focus on them, especially as they help

the student-teacher to understand his priorities.
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Commitment:

Make field training a top priority in the classroom.

Come to school on time and stay until the end of the school day.

Organization:

® Hand over the weekly teaching schedule to the university supervisor, provided that he is
informed of any changes that may occur on this schedule (appendix).

® Inform the school, the mentor and the university supervisor as soon as possible if absence due to
illness is necessary.

Preparation:

® Provide the mentor with copies of your written lesson plans two days in advance of the
scheduled teaching time.

® Prepare all teaching materials and teaching techniques in advance to avoid wasting time or
student misbehaviour

® Read various sources of educational materials that go beyond the book material in order to
enrich the lesson.

® Plan for the most effective ways to implement separation and lesson transition procedures
between you and the mentor teacher

®  Give teaching style flexibility, by planning for interruptions or time constraints.

Teaching:

® Know and understand the main principles and concepts of the educational material to ensure
higher levels of teaching efficiency.

® Sequentially arrange educational events to enhance student understanding.

®  Monitor the behavior and learning patterns of students coming from multiple cultures to create a
classroom atmosphere that promotes cross-cultural understanding.

® Introduce diverse teaching methods to provide individualized learning styles and to better develop
research and problem-solving skills.

® Be competent to create and use educational materials and technologies that are in line with the
level of development of students.

® Provide directions in a clear and consistent manner.

® Develop critical thinking through the use of high-level questions.

® (Choose various assessment tools and teach students to use self-assessment.

® Provide lesson activities that require collaboration and teamwork.

°

Encourage creativity by accepting students ' ideas to enrich the classroom experience.

Relations with students

Create and maintain a positive learning environment by showing respect to each and all student.
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® Develop aspecific class management plan with the mentor that complements the existing plan and

your strengths as a new teacher. Stay firm but friendly in your relationships with each student.
® Realize students 'social and emotional needs.

® Bealistener and respectful to others.

Scientific research

® Be aware of opportunities to participate in discussions with other teachers about the teaching

profession.

® Be aware of current research in the field of education that interests you.

® Be aware of opportunities that increase the student’s education outside the classroom and that
extend to the local community.

® Constantly try to add new research-based teaching methods to include in the collection of
educational works.

® Be aware of developments in formative and final assessment methods and their effective
applications in the classroom.

® Useresources and be aware of the reference people available at the school where you are assigned

such as IT expert, librarian, nurse, school doctor, art and music teacher ...etc.

Leadership:
®  Wear appropriate professional clothing.

®  Welcome constructive proposals and include and integrate them in the subsequent planning and

education stages.
® Bediscreet for any confidential information.

® Learn about Qatari school institutions and programs by attending school and / or parent meetings

when required.
®  Attend all field training seminars.

®  (ollaborate with faculty members or student-teacher in the building where you are located and

exchange with them educational ideas, teaching materials and technology.

° Establish professional relationships by interacting with school staff, administrators, faculty,

support team, students and parents.
®  Be aware of school policies and procedures.

® Beimmersed in educational experiences that allow a smooth transition from the role of a student to the

role of a class teacher.

Responsibilities of the mentor
These items are basic tips and guidelines for the mentor, please focus on them, especially as they help the

student-teacher to understand his priorities
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Commitment
® Be friendly and professional with the student teacher.

® Complete your assessments and other paper-work in the suitable time.

Mentoring
® Committo attending Qatar University field training orientation sessions with the student teacher
® |nstruct the student-teacher about:
- The students
- School schedule and daily schedule
- Building facilities and resources
- Employees, administrators, teachers and worker
- School policy and procedures.
- The nature of the local community.

- Professional opportunities.

Preparation
® Prepare the class to receive the student-teacher as a professional colleague.
® Prepare a place for the student-teacher to work, a desk, chair, shelves and curriculum guides

® Discuss tasking the new student- teacher with the university supervisor and be sure to raise any

concerns.

Teaching

® Provide preparatory steps for teaching by preparing appropriate planning and teaching as well as
explaining and clarifying the purpose of multiple educational strategies.

® Show the methods and resources available to prepare daily lesson plans that are sequential and
combinable with the content.

® Review how to use curriculum guides, teacher guides and other sources for your class/ subject
level.

® Explain the philosophy of classroom management, the specific techniques you are using, and how
management is when you and the student-teacher are in the classroom together.

® Choose a specific time to plan together on a daily/weekly basis.

® Explain ways to keep records of attendance, delays, grades, behavior, and others required by the
school.

® Explain emergency, security and safety procedures such as fire alarm bell, patient and brawls.

® Guide the student-teacher towards effectiveness by:

- Monitoring the effective use of time.

- Requesting to write study plans two days before the training date.

- Creating a climate that encourages questioning and self-reflection.
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Praising and encouragement.

Maintaining open lines of interaction and communication.

Discussing the problems openly, each problem separately.

Sharing professional experiences and educational materials.

Taking advantage of the trainee's special interests, talents and abilities in order to enrich the
educational curriculum.

Encouraging the use of alternative educational and administrative techniques.

Directing acceptance of multiple school assignments and tasks that represent the teacher's
workload.

Allow the trainee to take full responsibility for teaching and administration within the classroom

for at least five weeks during the semester.

At some point during the time when the student-teacher is with you, give some specific instructions

on how to arrange class preparation from the beginning of the year.

Scientific research:

Help the student-teacher to research, develop, improve, and identify the best strategies and practices

through the following items:

® Foster daily interactive discussions with your trainee that encourage reflection on the strengths
and weaknesses of his/her effectiveness in planning and teaching process.

® Help the student- teacher in the implementation of the recommendations received during the
daily assessment sessions.

® Consult continuously with the university supervisor, and performance problems should be
identified and discussed as soon as possible.

® Allow the trainee to provide time for consultation with the university supervisor after the
observation.

® Write down the assessments of the student-teacher development and discuss them with him/her
using the lesson observation form in the appendix.

® Discuss your feedback with the student-teacher and suggest him/her changes that may make
him / her more effective.

® Participate in the triple assessment session with the student, teacher and supervisor in the mid-
and final assessments and other meetings.

® Use the weekly assessment forms to support your assessments using the field experience assessment
survey (CEES) in the mid-and final triple meetings. Use the weekly rubrics to support your
assessments using the Course Experience Evaluation Survey CEES for the midterm and final meetings.

Leadership
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Accept each trainee as an individual and stay away from comparing him/her with the previous

student-teacher.

Allow the trainee to go out to attend all the required seminars that are part of his/her field
experience.

Leave the student-teacher alone in the classroom so that he feels independent and has the
opportunity to learn from his mistakes. Make sure that this happens gradually and explain where
you are in case of any emergency.

Introduce the student-teacher to magazines, sources and professional organizations.

Involve the student-teacher in the meetings of the school board, the curriculum, parents ' meetings,

and parent/teacher meetings whenever possible.
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University supervisor responsibilities

These items are basic tips and directions for the university supervisor, please focus on them, especially as they

help the student teacher understand his priorities.

Commitment:

® Allocate sufficient time for observation and feedback sessions.

® Provide the student with useful and constructive feedback.

Mentoring and organizing:
® Introduce the student-teacher to their preferred method of communication
® Visit the school to meet the mentor and administrators
® Contact the student- teacher if you cannot make an appointment
® Organize a complete student-teacher portfolio of work, including the Course Experience
Evaluation Survey CEES
® Atthe end of the field training semester, hand over the coordinator of the field training

unit all documents and forms

Preparation:

® Meet with the mentor before the start of the field training.

® Prepare afile of all the forms and requirements that the student-teacher will need during
the semester.

® Be aware of the schedules regarding the university forms scheduled with specific dates as
well as the completion dates of tasks

® Be familiar with the content of the field training handbook.

Teaching:
® Participate in the student-teacher orientation at the beginning of the semester, where
these directions emphasize the responsibilities (academic, moral, ethical, and legal) and
the information necessary for a smooth transition from a university student to a
successful teacher.
® Participate in guiding the mentors to provide information related to the program, the
required responsibilities and effective communication with the student-teacher and the

university supervisor.
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Share information with the student-teacher about professional development opportunities

in the local community.

Scientific research:

Monitor, evaluate and assess the student-teacher on a regular basis in terms of teaching,

planning, management and professionalism.

Guide the student-teacher development in terms of reflection and self-assessment.
Evaluate the student-teacher study plans and provide your written feedback.
Accurately document any violations of school policy or professionalism as well as any
unsatisfactory progress in classroom instruction and management.

Plan to intervene if there are problematic aspects that need special attention. A copy of
any plans resulting from the intervention must be submitted to the diploma program
coordinator after all parties have signed the plan.

Participate in the triple assessment session (for at least 20 minutes) with the student-
teacher and the mentor in the assessment of the middle and end of the field training.
Complete mid-and final assessments with the mentor for each student-teacher and write
recommendations and / or summaries.

Review the entire E-folio.

Leadership:

Continue professional development by reading professional journals and attending
conferences.

Be an assistant to the new field training supervisor if requested.

Communicate regularly with the program coordinator on areas of interest or make
proposals for program-specific changes.

Be the link between the student-teacher and the college of education at Qatar
University (this includes communication with the school administrators, mentors, the
student-teacher and the field training coordinator).

Help put the student-teacher in the schedule of the next semester by making

suggestions or recommendations.
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® Complete Letters of recommendation for student-teachers who apply for preliminary

applications for teaching positions.
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Appendices

Appendix (1)

Circular on the regularity of attending the field training course for special education students during the

semester ----------

The field training period is the basic building block of practical training to prepare teachers, so the commitment

to attend is one of the main factors for the successful graduation of a competent teacher.

Therefore, we inform you of the following:

The duration of the field training starts from - - - - - and ends at ---------—

Absence from field training is allowed only with an acceptable excuse and for a period of 3 days only.
They must be compensated after the end of field training (in the eleventh week).

In case of exceeding the absence for more than 3 days, the student is failed for absence.

In case of emergency medical cases that require medical quarentine, the absentee student with
medical reports certified by Hamad Medical Corporation is allowed to be absent for 7 days from the

field training. They must be compensated after the end of field training (in the eleventh week).
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- Permission hours and delays must also be compensated if the time exceeds two hours during the ten-
week period (the full training period). And that's also in the eleventh week.
- Incase you are absent 25% of the number of hours of the seminar, half of the grade will be counted

for you, and absence more than that will be counted as zero grade.

We hope everyone adheres to the above rules

Field training unit

Student Name: Registration number; ~--------—-—-—-— signature-------------------

Daily appointment form

Note: Fill out this form and submit it to the university supervisor so that he can schedule observations and
visits. Make sure to submit New form if your program changes.

Name of the student-teacher

Mentor

School name

Class Subject

Arrival at school departure time

The time Sunday Monday Tuesday Wednesday Thursday
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Guidelines and forms for student-teacher observation of other teachers
(To be used when observing other classes)

Task 1: observation of the classroom management

Some factors should be noted during the observation: what is the general atmosphere of the classroom? What is

the nature of social/ interpersonal interaction between individuals, and what is the rate of this interaction?

a. General classroom environment

What does the classroom environment look like — Is it encouraging for interaction and learning or is it

unfriendly?
How students "works are presented in the classroom?

How are the works of educational materials displayed in the classroom? (For example, do the works

reflect the Arabic language material in the classroom?)

b. What type and number of classroom interactions occur within the classroom? How can these interactions be

improved and developed to be more effective in supporting students ' learning and understanding?

Interaction of teachers with students: how much time does the teacher speak during the lesson? Does
the talk contain questions or is it just a presentation of information?

Interaction of students with teachers: how many opportunities have students had to ask questions to the
teacher, or do students give only simple answers to the questions?

Student-student interaction: what opportunities do students have to work collaboratively or to talk to

each other on the topic of cooperation, and how many are there?

c. Application: choose at least one of the classroom management methods that you will apply, and report on the

progress made during the seminar.

The time

Management strategy Notes

The

environment

General impression about

the class

Display of student work

Interactions
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The teacher with the

student

The student with the

teacher

Student with student

Task 2: Observation of instructional strategies.
During the observation of instructional strategies, the emphasis should be on the structure of the lesson and how
students participate in the lesson.

a. Lesson structure

® Does the lesson plan include a variety of ways to engage students in effective learning?
® Does the teacher adhere to the lesson plan?

® Does the lesson include specific strategies to meet the diverse needs of students and take into account

individual differences?

b. Student participation

® How do students participate effectively in the lesson?
® How do students work together?

® How often does the teacher ask open - ended questions?

c. Application: choose at least one educational strategy that you will apply, and report on the progress made

during the seminar.

The time Educational strategies Notes

Lesson structure

Effective learning

Stick to the lesson plan

Consider the

differences

Student participation

Student participation

Student cooperation

The questions are

open-ended
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Task 3: Observation of assessment practices.

Both the formative (structural) and the final assessment of the third task should be taken into account and

applied.

a. Examples of using formative assessment

® To determine the level of understanding of the student, and then modify the instructions to meet the

needs of the student.
® Self-assessment of the teacher when presenting the lesson - do | present the information in a form that

students can understand and follow?

b. Examples of types of formative assessment

® Open-ended questions
® Visual organizers
® Worksheets or activities

® [Exitcards

c. Examples of using the final assessment

® Student marks
® Student motivation

® School reports

The time | Assessment Notes

practices

Formative assessment

Students'

understanding

Teacher self-

assessment
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Select the types used

Yes/ No

Yes/ No

Yes/ No

working papers

visual organizers

The questions are open-

ended

exit cards

the exams

Questions have limited

answers

Final assessment
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Daily Lesson Plan for the Academic Year ................
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Write other supportive
books or resources used
within the lesson
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Supportive
learning
resources
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Write out the Qatar Standard and provide number and letter where appropriate.
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Identify the quantity of various materials needed for the activity. Do
not forget multimedia equipment when needed.
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Identify terminologies and basic concepts in the lesson

e
Gl AN o
Time Activating Prior Knowledge/Focus/Motivation
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Include something to activate students’ prior knowledge and capture students’ interest and motivate them for learning.

This may be in the form of a question or a demonstration. Be creative, but make sure it connects to the overall lesson
objective. Suggestion: After the focus activity, state the lesson’s objective to students

. . 2l fiud)) aleal) & cllad g 3 o
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Time (i) a 6851 Student Activities Teacher Strategies Objective(s)
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Assessment for
Learning
(formative
assessment
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Explain how you
plan to assess
students, and
include any
materials that are
needed. Include the
scoring rubric you
would use for
evaluation
purposes or
observational
checklists when
appropriate. (Be
sure to match
objectives to
assessments.)
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In direct instruction situations,
students may be guided through

models or examples, then
provided independent practice. If
students are exploring and

investigating an activity first, you
may allow students to explain
results, follow with questions, and
then make points necessary
relating content
information or expected solutions
based on student experiences and
questions.

to particular
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Describe instructional strategies to
be used. Indicate how the activity
should be done. Keep in mind to use
cooperative learning, methods of
inquiry, or investigation when
possible and to integrate content
areas and technology in instruction

as much as possible in activities.
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ol Ga

State what you expect
students to know and
be able to do after
completing the lesson.
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)
Bring the lesson to a close. Restate the instructional objective. You may want to summarize Closure
activities or ask students to respond to questions to check for student understanding of the
basic concepts addressed by the activity.
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Identify the homework assigned to students to be conducted at home, its resources, or any important guidelines to gl
complete the homework. Homework
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assessment
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Identify the objective(s) you will address in the
affective domain such as building positive attitudes
towards ....., developing values .....
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In case there
student/s with special

1s/are

needs, explain the
facilities and
procedures for the

integration of those
students any
additional support
offered for students

with special needs.

or
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Suggest ways to extend the
activity for students. Indicate
what students could do to
apply the concepts and
process skills learned to new
situations. This can be used as
extended for
students who complete work
and are ready to move on. No
information is taught
here—students are applying
what they have learned in the

activities

new

lesson to a new context.
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Suggest what you will do to differentiate
or modify the lesson for students with
diverse needs. What will you do for
students who are having difficulty
understanding concepts or skills taught in
the lesson or need additional support?
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After you have finished teaching the lesson, think about your teaching, you may consider addressing the following questions:
1-what were the things that went well in the lesson, and why do you think they went well?
2-What can you do to improve the lesson next time?
3-How was the students ' learning assessed?
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1. Plan for the development of students ' performance and achievement.

[02. Engage students in the learning process and develop them as learners.

[03. Provide a safe, supportive and challenging learning environment.

[J4. Assess students ' learning and use assessment data to improve performance.

[05. Demonstrate high-quality professional practices and participate in continuous professional development.
[J6. Maintain an active partnership with parents and the community.
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Proposed framework for adapting an educational unit
Prepared by:
Registration number:

Bachelor of Special Education / Diploma of special education program

Major/...........

Submitted to the teacher of the field training course:

Contents

T he title

Page number

Introduction

General information about students

Academic unit content
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classroom environment

Study plans series

Lesson Plan 1 with appendices

Lesson plan 2 with appendices

lesson plan 3 with appendices

Lesson Plan 4 with appendices

Lesson plan 5 with appendices

Review lesson with appendices

Sample summary of unit adaptation tools and strategies used in previous lesson plans

Sources and references

Unit Title

Introduction
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The first step:
Guidance Note: The student teacher collects general information about the students in order to be able to plan the unitin a way that is appropriate and commensurate with the

needs, abilities, and interests of these students.

Form No. (1)

General information about students

Description of the characteristics and The characteristics of the students during
Attributes/characteristics Means of collecting information
of the students the planning of the unit

Students' academic
performance level
(how much learners know the

content)

Students' social and cultural

characteristics

Students' emotional traits
(their interests and

preferences)
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Students' physical and health

characteristics

Learning styles

The second step

Guidance Note: The student teacher determines the content of the academic unit and works on describing and explaining it

Lesson Topic:

Subject: Unit:
Form No.(2)

Define and describe academic content (explain it)
elements Content identification/description
unit topics

concepts
skills
values and trends
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unit standards

(set by the SEC)

The extent to which
the unit relates to the

curriculum as awhole

scope and sequence of

unit topics

Problems students
are expected to
encounter during

the lesson

Strategies used to
overcome expected

problems

The third step
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Guidance note: The student teacher plans the appropriate classroom environment for the students, taking into account the individual differences among them to achieve

the effective learning process.

Form No.(3)

Classroom environment management

Standards procedures or approaches

Creating a classroom environment
characterized by closeness and respect
(Explaining the strategies that will be
followed to create a positive learning

atmosphere and giving evidence)

Building a culture of learning
(Ideas that ensure a stimulating atmosphere

for learning)

Classroom management procedures

Student behavior management

Drawing a map to arrange/organize the

classroom environment
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The fourth step is a guided model of how to write a lesson plan
Guidance note: The student teacher prepares a series of study plans (4-6 plans ) sequentially to cover all the topics in the unit using the lesson plan template -

College of Education - Qatar University)

Guided model of how to write a lesson plan

Lesson plan
Unit address:
Lesson duration: Subject: Date: The name:
Number of students in class: Educational level: Basic teacher:

Qatar standards

Write the educational standards attached to each lesson in the curriculum and write the number and letter / letters

Objectives

Write what students are expected to learn, know and acquire after completing the lesson
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Sources used in lesson planning

Include the title(s)of the book, website, or sources of information that were used to help develop the lesson plan

Materials used in teaching and learning

Determine the number of different materials needed for the activity, including the various technologies that will be used in the lesson

Induction of prior knowledge/focus/motivation
Write the method or strategy that will be used to evoke students’ previous knowledge and the mechanism of attracting their interest and motivating them to learn .
This may be in the form of asking a question. You must be creative, but you must make sure that this is related to the objective of the comprehensive lesson

(suggestion: after attracting the attention and focus of the students, they are informed of the objective of the lesson)

Strategies
Write the educational strategies that will be used. You should explain how the activity should be done keeping in mind the use of collaborative learning

and integrating content and learning technology aspects into the activities as much as possible

Differentiation/Modifications
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Supportive learning
resources
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Terminologies and Basic Concepts
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Teaching and Learning activities
EHPY )

Activating Prior Knowledge/Focus/Motivation
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Basic activities
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Time
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Teacher Strategies
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Teacher Strategies
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Teacher Strategies
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Important note: Here the student-

teacher describes in points what are the
adaptation procedures for the unit that
were applied to suit the student for
whom the unit will be adapted:
Describes how the previous objectives
were simplified and/or how teaching
and assessment methods were adapted
dalall AU Cains L dala dlasdla
Gl Bus ol oSOl clsly] (2l Lolasy
it Ml el ae cowlidad Lagdas o3
Lus @ GBS caiai il busgll 0SS
oS5 o3 (A 51/g Anlul 8la¥l
el cdlanly puyud) ]

Important note: Here the student
teacher focuses on the diversity of
the entire class group, how
learning  styles and  the
differentiation between them
have been taken into account
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1. Planning for the development of student performance and achievement.
2.@Engage students in the learning process and develop them as learners.
3. Provide a safe, supportive and challenging learning environment.

4. Assess students ' learning and use evaluation data to improve performance.

5. Demonstrate high-quality professional practices and participate in continuous professional development.
6. Maintain an active partnership with parents and the community.

2. adladl Jazig elal sl ladazell.
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Worksheets for each lesson that directly follow the lesson plan
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Model

A summary of the unit adaptation tools and strategies used in the previous lesson plans

Determine the qualities and characteristics of two students from the same class

Elements The lowest achieving student

Justifications for choosing the student

The modifications that were applied in the lesson and that are commensurate with the needs that were identified when describing the student with

disabilities

The reason or justification for making
Field of modifications Maodifications for students with disabilities
the modification

Lesson1 objectives that have been adapted/modified

Lesson objectives
Lesson 2 objectives that have been adapted/modified

Modifications to the content of the first lesson:
Lesson content
And so on with the rest of the lessons

Modifications made in the strategies of each lesson
Teaching strategies
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Suggested learning
Modifications that dealt with the learning activities in each lesson of the unit
activities
Sources and learning Modifications that dealt with the sources and learning technologies in each lesson of
technology the unit
Assessment tools Maodifications that dealt with assessment tools in each lesson of the unit

Sources and references:

A documented list of sources from which the student-teacher derived his scientific material, activities, and educational and technical means, such as websites, books, booklets,

magazines, journals.pamphlets, reports, and pictures of the unit,
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Appendix No. (5) Criteria for correcting the lesson plan Lesson Plan Rubric

Unsatisfactory Needs Improvement Satisfactory Target
Criteria .. . . . ..
Joida pS Ol ) liag Jsala gl

Qatar Curriculum Standards
il aliall e

QNCEP standards are
identified but are clearly
inappropriate in number,
grade and/or topic.
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QNCS standards are
identified but either are
inappropriate in number or
do not match the grade or
topic well.
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An appropriate number of
QNCS standards are
identified; most match
grade and topic.
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An appropriate number of
QNCS standards are identified
and clearly match grade and
topic.
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Instructional Objectives
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Objectives are not aligned
with standards or
assessments AND are not
measurable.
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Stated objectives are not
aligned to standards and
assessments OR are not
measurable.
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Stated objectives are
aligned with standards and
assessments, but all are not
measurable.
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Stated objectives are aligned
with standards and assessments
and describe measurable goals.
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Unsatisfactory Needs Improvement Satisfactory Target
Criteria . . .
Jsfha s O ) gling Jsdha igena
Materials Materials are insufficient in {|Materials are insufficient in ||Materials are adequate in  ||Materials are high quality and
3 gall number or are not be number and or contribute  (|quality and number, clearly enhance the lesson.
appropriate to students’ only slightly to the lesson. |lappropriate to students’ They are adequate in number
level or to the topic. Cus e AdS e Lpadadl) ol 5all llevel and to the topic. and appropriate to students’
Cun e A8 e dpalatl S gal) || 5 oaadi\ 5] (848N S ) gy aalasi | Aaulie Lels Apadladll ol sall Saa vl
s Al 5 sisal dpulin puef saell || ) 6 sial Llia 5305l Cum e [ 5ad) Adle Ll Apapledll o) gl S0
& pasall & s gall 5 Aulall daal 95 gy ol o 5, gd
¢ sl daulia 5 20ell Cus e ddS
FRIA
Resources Resource list has many Most required resources are ||All required resources and ||All required resources and
sbad important omissions and no |[named, with only minor some additional resources |ladditional supportive resources

supportive resources.
5 S e Ll jaliadl) 4ailey aa g

AAQ\JJJL&AAJ.A‘%Y_’%J;M

omissions. Supportive
resources are lacking

g stlaal) oLl pliea fpas o
Dol LBV e 35a s e
Al (i o 0 5353 0

are identified, although the
list lacks variety in type of
resources identified.

ALY A sl jaladl mes
O e Lgale iyl

are identified; various types of
resources are included (print,
electronic, physical).

o33y 5 dsthal jiladll aen

daclall jaladll g b il Lpalsy Aa3ll Dbaall (e B22a%a( Ao gulaa
bl (:ﬂ,_m\.m a5 il
Activating Prior Knowledge/ Focus/ Motivation Prior knowledge is not Prior knowledge is Prior knowledge is Prior knowledge is activated

1 yall LS Loz pmdlal) 5,5

activated, or activity is not

related to objectives.

somewhat activated, but the
relationship to objectives is

weak.

activated through a specific
technique related to

objectives.

through a specific engaging
technique that is clearly related

to objectives.
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Criteria

Unsatisfactory

Josda g

Needs Improvement

Cpeand ) liag

Satisfactory

-

Jssa

Target

-

g

5 Al A pal) Lo 3 o
Y Ll Calaal dasi

Lo i ) Aidd) 38 ynall Lnglis

..

VA (e Al & jacal) Taplii o

L DA (e Aad) Byl L
Al 55 ) ey Jadi ja 5 dallall ey

Technology
L 5l )

Technology use distracts
from learning objectives.
O L sl Sl o s aladial llia
acdy a0y 138 s Aullal) Caila

Use of technology to
support lesson objectives by
the teacher is limited; no
use of technology by
students.

Lo )5Sl Caniial) 335091 ae
Calaa) 4hall o) laall Caila (e
Lal

Appropriate use of
technology by teacher or
students supports learning
objectives.

Calaa) ae ) L 5l i€ Aladin

Y 5 23ma alaall ila (e gl
PR TERIRTPRECIS

Creative use of technology by
students clearly supports
learning objectives.

Calaa) e bl L o) i3 olasiu

olasl

Teacher Strategies

Instructional strategy is
poorly described and is not
appropriate for the learning
objectives.

A )21 Cibaadil i) Cuag ol
Gaulio Cunl (A 5 Admind ) oy

alall Calaay

A single instructional
strategy is described that is
appropriate for learning
objectives.
@th\JW\JLJL_AmJeS

alaill CalaaY duilic

More than one learning
strategy is described; the set
of learning strategies is
appropriate for learning
objectives.

Aol yis) G SS) Caa o

Ao gane il g6 Ay )05

Cilaa ) e Ay 31 Cilpnsi) i)

olal

Instructional strategies are
clearly described, varied, and
clearly support learning
objectives.

i) i) Yl Caa g o
peli 5de sile (A 5 AaudalgB ) s

M\JE)MM\LJL\A\
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Criteria

Unsatisfactory

Josda g

Needs Improvement

Cpeand ) liag

Satisfactory

-

Jssa

Target

-

g

Student Activities
IR IRA]

Student activities

* Include a single mode of
interaction (E.g., visual,
auditory, or kinesthetic),

* Do not encourage students
to ask questions, and

« Offer limited conceptual
and cognitive development
Laid 5aa 55 jlge a2diay,

- ALY e Al iy Y,
e I

\.\.; Q gAna

Student activities

* Include a single mode of
interaction (E.g., visual,
auditory, or kinesthetic),

* Minimally encourage
students to ask questions of
the teacher but not other
students, and

* Offer limited conceptual
and cognitive development
- Bolgall e aal s g 5 padiny
(G 5l dmansl A8 ),

L ALY ok e AL and
iy Vg 3 sdme JSG (G paall
il ALY sl e,

- S amlidl e gl and

 gana,

Student activities may

¢ Include multiple modes of
interaction (E.g., visual,
auditory, or kinesthetic),

* Encourage students to ask
questions of the teacher but
no other students, and

* Enhance conceptual and
cognitive development
appropriate to the subject
area.

- el G s s A
S sl e,

- bl ALY e Gkl aady
Rl el (S,

o - ol sk e ey

& gom gal Conliall  _ainliall

u.u‘)ﬂ\

Student activities

¢ Include multiple modes of
interaction (E.g., visual,
auditory, or kinesthetic),

* Encourage students to ask
questions of the teacher and
other students, and

* Enhance conceptual and
cognitive development
appropriate to the subject area.
sle Jadiiy:

- gl & 535( A e
[Axan/AS )a)

- e ALYI ¢k e Al gty
Al g aleall,

- el o ki o aady
oAl g g pal andiall

Modifications/ Differentiation
Sl 5 g sl

A strategy to help students
with a single type of need is
identified, or strategies

identified are not

Multiple strategies to help
students with a single type
of need are identified; most

are appropriate

Multiple and appropriate
strategies to help students
with diverse needs are

identified.

Multiple and appropriate
strategies to help students with
diverse needs are identified

and explained.
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Unsatisfactory Needs Improvement Satisfactory Target
Criteria . . . . . ..
Jsa s Cpeand ) liag Jdsda Aigiaa
appropriate. - Badwtie Gl il aatya gy |- Ao gilall Cilbadl ¥l oy |Flie g de gile Cilat] yiul adiiuy

g il Banl g daa) Yo daay 0
2 gl 5l Glalall Ga
Y S 5 Ao siia Oliagi) yiud

,em

e 3l g g8 (i Aallal) aalatl
i Lgalina 5 clalaay)

[N ?l"ﬂ‘ ‘_g fu_lu\ 3ac Lisal
aakia ) Nﬂé%‘

Al calaliia) Cuesy 4 gleal) e:miﬂ
i)

Lesson Extension

Extension repeats but does

Extension includes limited

Extension includes

Extension includes one or

ool Al el not offer application in a opportunities for students to ||opportunity for students to ||more opportunities for students
(ool sl new context. apply the information, apply the information, to apply the information,

- b ¥ i sall i3 ) S5 e ficoncepts, or skills in a concepts, or skills in a new |[concepts, or skills in new and

(b 0 salat Lo (gl dua il Al (Isimilar context. context. authentic situations or

Aglie Cag ok - L Gubilsagna ba b oy |- Lo gadadl OMllds 8 daxy [lcontexts.

deliia Gyl AL Adad || Agbiia (il s i o galas Lo kel U 533050 Lia i ey
Cagok ol dgilia i) g o salai

Closure Closure by teacher ends the ||Closure by teacher Closure includes an Closure includes an
i) lesson but does not summarizes the lesson and

summarize or clarify
learning.

clarifies points.

- bl L8 e AR uaids
U i iy el andly
Ll

opportunity for a limited
number of students to
summarize the lesson,
respond to questions,
connect to previous
learning, or anticipate new

learning.

opportunity for all students to
summarize the lesson, respond
to questions, connect to
previous learning, or anticipate
new learning.

Gl JS dm 8 AR dans

A e BV el (sl
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Criteria

Unsatisfactory

Josda g

Needs Improvement

Cpeand ) liag

Satisfactory

-

Jssa

Target

-

g

- EJJ.\M &4)3 Aaalall L;k’j
ool e Al Al (sl
alaill oy 5 ALY e Adal g
5L G

il salually M) aalail) Jay 5
sl el

Assessments

e

Assessment does not align
with lesson objectives or
does not provide feedback
on each student.

(5 sine g paiiill il 5l i Y

aad JJaad Y g 4dlaal g u )
Gl < aaal

Assessment provides
feedback for each student
and is aligned with most of
the lesson’s objectives in
content.

ool Calan) alana e sl (3
e 0SS Aral 1 dpaadll ol sima
Jadé Zdlall s jaall

Assessment provides
feedback for each student
and is aligned with the
lesson standards and
objectives in content, and
cognitive level (Bloom’s
taxonomy).

- o) Slihare pe o 81 (385
ot s () gl 5 of gima s
JSI (555 o) 1 Al S0 5 o
Al L e

Assessments clearly align with
the lesson standards and
objectives in content, mode
(way it was taught), and
cognitive level (Bloom’s
taxonomy); provides focused
feedback for teacher and every
student.

Gl Clalana aa auil) <l gal (545
palaill 45 yka 5 of sina 5 4dlal 5

Al (5 siusall g sb) Auaaall () 5S3
s J<5 alaall d8ala dnal )

Reflective Evaluation of Lesson (Added after the lesson is

presented).

ool elac) aay) Jalill (

Reflection is shallow,
focusing on unimportant
aspects of the lesson.
Cuny las W Jaldl) ()58 -
aal I e sel e S

ool

Reflection focuses on the
design and delivery of the
lesson, identifying strengths
and areas for improvement,
but does not reflect on

student learning.

Reflection discusses student
learning and strengths and
areas for improvement in
lesson design and delivery.
Al ales (sae Jalill L -

S sa¥1 5 eyl a5 il Ll

Reflection demonstrates
thoughtful consideration of the
lesson is terms of student
learning, identifying strengths
and areas for improvement in

lesson design, lesson delivery,
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Criteria

Unsatisfactory

Josda g

Needs Improvement

Cpeand ) liag

Satisfactory

-

Jssa

Target

-

g

o ol e Q) i
o A8y sk g Gl arenal
glisg Al el o3 4all Jalds farsa
plad gaad G jahy Vg g phad I
Akl

w)ﬂ\&é&ﬁ#é|cuﬂ

ol A3y 5k

and student engagement and
achievement.

J<a kil aale) Jle Qe Jady -
3 43l (53a 5 Gyl iy yaas s
Gl 85 gl Jalis apas s Adball oles
Allal) Je i (s 5 il 48y 5

e Ol
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Appendix No. 6 Intervention plan (includes the individual educational plan and the behavior modification plan)

IEP Rubric SPED Greatet | & watermark
(Jolad! Jouas Ansg 2y yall digu | Ansedl Jodd) Jouidl das (6) o8, Gk
Lo ill 4y o jill 4V [ndividual educational plan
value: 1.00 value: 2.00 value: 3.00 value: 4.00 Score/Level
Basic Sent or incorrect A designation is provided for A designation is provided for A designation is provided for
Information student name, birth date, date of | student name, birth date, student name, birth date, date of
dama e 514l d | IEP, and type of IEP. Majority | district, building site, date of IEP, and type of IEP. All of the
D slas of the information is incorrect IEP, and type of IEP. Majority information is correct.
> W or information. of the information is correct. gl llall o dpand 5 63 Sy
Gabis alldall ol dpans 5l 55 o gty DLl [EP ¢ 535 IEP IS5
G s alllal s Asand b 55 o3y G g oLl 8 e g Aalaiall 5 33l aymaa il sladll
Zabs DLl TEP ¢ 535 [EP 4ulle s | TEP g 535 [EP Cilaslaall 40lle
Present Little to no information is Objective statements about Objective statements about Objective statements about
Level of provided about the present level | educational, behavioral and educational, behavioral and educational, behavioral and
Educational | of education performance, or social strengths and needs are social strengths and needs are social strengths and needs are
Performance | information provided is clearly | listed but are not consistently listed and directly relate to listed, directly relate to
not accurate. appropriate or do not directly evaluation data, but are not evaluation results, and are
Sall 5 sl link to the evaluation data. consistently comprehensive. consistently comprehensive.
aaladll ¢ 123 Jsa A gana 5l AL e slas w24y | Existing standardized and Existing standardized and Existing standardized and

e sl ¢ el 2123 ) (5 siasall
Ad ye deia) Glasleall ) oal

informal evaluation data are
inconsistently included with
results showing effects of
children disability on
educational performance. The
impact of the disability on the

informal evaluation data are
included with results showing
effects of children disability on
educational performance. The
impact of the disability on the
involvement/progress in general
curriculum is provided

informal evaluation data are
included with results showing
effects of children disability on
educational performance. The
impact of the disability on the
involvement/progress in general
curriculum is provided.
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value: 1.00

value: 2.00

value: 3.00

value: 4.00

Score/Level

involvement/progress in general
curriculum.

Llas J o Ao gaa gall UL S s oy
S slall 5 dpaalatll Clalia V) 5 5 5l
Lnlie G LSy dpelaia¥)

il 3 il Jasi 3 Y 5l ) iy

83n gall wpsil) ULy (ppania oy all
Gudda e JS8s 83 5 gall dpani )l
JlaY) dale) S0 jelas ) il e
Sle Ayl iy abdl oY) e
Aalall galial) 8 adill / 4S L)),

Sl 5 Apalail) lalaa ) 5 5 58l
Gl 3 pile (3lai g dpe laia¥
) ks ALl Canl i€ 5 gl
e 5 83a gall anil) Sl (pransat
‘)e_kj‘j_'m éUJ\@BJP)A\@)X\
el ¢ 1Y) e JlalaYl dsle) U
/A8 il e daley) il b
Lalall zaliall i aail

A bl 5 dpalatl) lalia ) 5 5 58l
ol il 3 ydlee Jai i g dpelaia¥l
Clily Gpancal aly ) el Alalii 5

83 g2 sall e Iy g 3as gall anil)
JulY) ddle ) HUI el ) i) ae
Wley) il sk 5 aledl oY) e
Aalall galiall 8 adill / A JLiall e

Standards

International- Qatar National Professional Standards for Teachers (2016)
Standard: 1. Planning for student progress and achievement
Indicator: 1.3 Caters for different groups of students (including gifted and talented and ASEN students.
Indicator: 1.4 Uses student data to plan for student progression

International- Qatar University Diversity Standards (2015)

Standard: (2) Identify instructional needs for a diverse student population, respecting the needs of all students.

el

(2016)spalaal &y 1) fuia ) Asigall e

ajl;i!j du‘ e-ﬁﬂ L,-.‘M\ 1 :)\-)’-d‘

8 il 58 sall U Gl Las) OB ya Ailidn e g ialiiad (o 1.3 2 5 5al
ClUal) a1 Ladad il GlUal) by addius 1.4 ; pdisall

(2015) b6 Anslas g 530l yulas

Ol gan laliia) ol fia) g Sl (e de st de sanal dpadaill ilalia¥l 4aa% (2) 1 jleall

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Domain: ASSESSMENT

Standard 4: Assessment for instruction--Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will
promote continuous intellectual, social, emotional, and physical development of each elementary student.

S Cppalaall e ) gl ) Al sl A1 ilal) e’ yulas dmas - ACEI - S 5a¥) sasiall S 5a¥) sassiall iy 5l

asil] : Jlanal

a5 (g Sall | shaill aniy o 4l e (o) ilail 3 g Jandadil A 5l 5 Al il il il () sadiion 5 ¢ agdyy ¢ O s yall Cim - aalail pi 4 Ll

i s < ganall 5 Ahalall
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value: 1.00

value: 2.00

value: 3.00

value: 4.00

Score/Level

Long Term
Goals

Baumy Caloal
sl

Little or no information is
provided for long term goals, or
the information provided is
clearly not appropriate.

e gl e sleall (e Jlall agais o3y
oo e JaY) Al gl Calaa S Lpauas
e Al il slaall ) eal Sl
dlia,

Annual goals are selected and
may or may not be based on
present level of performance
data. Priority of goals lacks
alignment with learner strengths
and needs. Goals are not written
in measurable terms and/or do
not show direction for growth.

T Y 385 A sl Calaal) aaal
Ll el il A 5 ) )
8 58 Lol o (381 5 ) s CalaaY)
ol AU 1 Y aleiall clalgia¥)
Delai Y sl /5 oalall ALE <l s
gaill s

Annual goals are selected and
based on present level of
performance data. Priority of
goals lacks alignment with
learner strengths and needs.
Goals are written in measurable
terms and show direction for
growth. (minimum of 2)

(e Al 5 3 il Calaal) aaal o
Ll el il A 5 gl

5 58 Il e G381 5l ) i Calaay)
alaal) AUS L aleiall CilaliiaYl
el olat) ledal 5 ulall ALE ol jlam
(2 Y o)

Annual goals are selected and
prioritized based on present
level of performance data. Goals
are written in measurable terms
and show direction for growth.

a7 5 A gind) Calaal) paas o

Sl s sl e daitall el o )
ol Calaa) ALK L5 ooy il
sl olai) ekl 5 (ulall ALl

Standards

International - Qatar University Initial Program Dispositions (2015)
Standard: 8. Readily engages with new opportunities and tasks.
International- Qatar National Professional Standards for Teachers (2016)
Standard: 4. Assessing students’ learning and uses assessment data to improve achievement

Indicator: 4.1 Prepares and documents all types of assessment.

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

PLO:

PLO 8: Lead positive change in education.

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: DEVELOPMENT, LEARNING AND MOTIVATION
Standard 1: Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of
children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.

el

(2015) kb Analas zeali jd 41 631 cbiatll - sl

B ol s (e pe A g @l Ly 8 1 jludll
(2016)Calaall i yLail) dsila gl sigall ol

Jraaill puat] apiil) Clily aadiy g GOl alad 4l 4 ;L)

o) g5l aaen (3ligis ) 4.1 1 disal)

(2013)palaill 8 o shy 5l u 50y SSCED- -Addsal) la dasls juilae

PLO




value: 1.00 |

value: 2.00 |

value: 3.00

value: 4.00

Score/Level

el B ao¥) spedll saL8 :PLO 8

Y Gaaleall slac] zali sl A sall A gahall aulei yules Zyman - ACEI - 255 50 Y) sasiall il )

el 5 alaill gl sl

pei Al alail) (a i Ll ol cpial jall 5 Uk dpatty Alariall dpus )l o sal s iy ylail 5 (galaall g aaliall () saddiosy s (O sag s (3 yall i ymy - @dlall g abedl s Zpaiil) 1] lmall

)y ¢ 48 jaall LS5 Ay il Ul dpaii

Short Term
Objectives/
Benchmar!(
5yl CalaaY)
Dbl / sadl

Little or no information is
provided for short term goals, or
the information provided is
clearly not appropriate.

pie sl e sleall (pe Jlall aga a3y
s e a8 yual CalaaS Leaads
e Al il sleal) ) eal 5l
Llia,

Majority of short term
objectives/ benchmark (linked
to annual goals) are not written
in measurable terms (objectives
contain 4 parts each: who will
do what, under what conditions,
and to what degree.
Benchmarks may or may not be
age-appropriate and correlate
with past IEP benchmarks.
Lmapall el / CilaaY) dlle
(rsindl CalaaYL Aag ya) Jal1 5y
bRl ALE ) lany LeliS a5 Y

el al 4 e CalaaYl s i)

6l s ¢ 13 Jrias (g0 :lagie

o PR ESHE PR PRYS PP
_nibas JEP Axalall,

Majority of short term
objectives/ are written in
measurable terms (objectives
contain 4 parts each: who will
do what, under what conditions,
and to what degree.
Benchmarks written are age-
appropriate and correlate with
past IEP benchmarks.

/ Jal) s ypad Colaal) alasa S 4
il Y (5 sing) eball AE e

¢ Lo Jais (ge ilgia S ) 3al 4 e
EESE PR PRRS PRV SR
i3yl Aplie 23 510 il
nas ae JEP ALl

Majority of short term
objectives/ are written in
measurable terms (objectives
contain 4 parts each: who will
do what, under what conditions,
and to what degree.

[ Jal) s jpad Calaal) alaea A0 S5
alaal) s giag) Gulall ALE ey

¢ Lo Jrii o tlgia IS 6l 0l 4 e
EESE S PRRS PRV SR

Standards

International - Qatar University Initial Program Dispositions (2015)

Standard: 5. Problem Solving: Recognizes the importance of and uses a systematic approach to problem solving and decision-making.

International- Qatar National Professional Standards for Teachers (2016)
Standard: 2. Engaging students and developing them as learners

Indicator: 2.2 Uses a variety of activities and supporting learning resources.
Indicator: 2.3 Provides learning experiences matched to students’curricular learning experiences

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

PLO:

PLO 4. Foster successful learning experiences for all students by addressing individual differences.

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Domain: INSTRUCTION

Standard 3.2: Adaptation to diverse students--Candidates understand how elementary students differ in their development and approaches to learning, and create instructional
opportunities that are adapted to diverse students;

66




value: 1.00

value: 2.00 | value: 3.00 | value: 4.00

Score/Level

el

(2015) k8 Lnalas el ol A 531 bl - 53l

Ll )l Mas) g CSE Jad Bagia Ll aadig g daeal o oy ;OSSN Ja 5 0 el
(2016)cpalrall 23 Ll Aida gl Aigall ypladll

OnalaiaS s gl g QO &) a2 jleall

Apailaill 31 sl aea s AEiY) (e de sl de gane p230s 2.2 ¢ i3l

Lpaglall GOl i e (381550 alad i 5353 2.3 1 il

(2013)adaill (b o shis ol w52y MGCED- A sall 5l dnala alas

PLO

Al 35,8 dallae A (e Ol gpead Aaalil) aladll & 50525 -PLO 4

Y Gaaleall slac ] iyl A all A gaball aded yules dgmen - ACEI - 4555 50Y) sasiall il )
Gilaglat :Jlaall

O siall Ul ae oS Apaglad U )8 () siliy 5 gl (3 sk 5 o shal (8 Ol ity (oS ) sl pall agdy - (e sl Ul pe S 3.2 jlandll
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Rubric for assessing the behavior modification plan

Standards did not meet the criteria / Weak 1 did not meet the criteria / Good Fairly standards achieved/very well 3 Excellent/ standards achieved 4 Grade
satisfactorily 2
® The student did not mention information | ® The student mentioned general information | ®  He mentioned most of the information He mentioned all the information about
about the case, and used this information about the situation and aspects of strength about the situation, aspects of the case, about the case, its strengths,
only theoretically, without referring to the without referring to the aspects of strength, and the development that and the development that took place.
Behavioral strengths and developments that took .development that he reached took place. Dimensions of the behavioral
problem place. ® He mentioned some dimensions of the | ® Dimensions of the behavioral problem: He mentioned all the
summary ® Dimensions of the behavioral behavioral problem, in terms of the problem: Three dimensions of the dimensions of the problem, in terms
problem: He mentioned only one frequency of behavior, the duration and problem were mentioned, in terms of behavior recurrence, duration of
dimension of the problem, in terms of form of its occurrence, its severity, and the of behavior recurrence, duration of occurrence, form, intensity, and
repetition of the behavior, its duration, fact that it is a blog (he mentioned 2 of occurrence, form, intensity, and cause. cause (all dimensions).
form, intensity, and latency. them). The student explained the causes of the
® He did not explain the causes of the | ® Causes of the problem: The student | ® He mentioned the causes of the problem, as well as mentioning the pre
problem and its consequences. explained the pre stimuli without problem, explaining the pre-and post- and post stimuli for the behavior, and
mentioning the post stimuli, nor did he triggers of behavior, and did not their impact.
explain their effect. explain their effect.
Behavioral plan | e Long-term objectives are not linked to ® Long-term objectives are linked to the | ® The long-term objectives are linked to | ® Long-term objectives are linked to the
objectives the outcome of the case assessment. outcome of the case assessment. the results of the assessment, but are results of the assessment of the situation
Long / short ® Short term goals are not accurate. ® Short-term  objectives are  mostly not arranged in  order  of and are organized according to their
tenns unobservable and measurable. implementation. priorities.
® Some short-term objectives are not | ® Short-term objectives are observable and
observable and measurable. measurable.
® Methods for measuring behavior (before, | ®The planidentified waysto measure behavior | ® The plan identified ways to measure | ® The plan identified ways to measure
Behavior during and after implementing the in general. behavior before and only after behavior before, during and after the
measurement

plan) were not specified.

implementing the plan.

implementation of the plan.
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® Did not specify who conducted the

measurement

You did not specify who did the

measurement.

®The plan determined who performed

the measurement.

® Have identified who made the

measurement.

Behavior
modification

method

®The plan identified the strategy used in

behavior modification, but it is not

appropriate to the nature of the
.behavioral problem and the situation

® The plan implementation procedures

(place / time / participants in the

application) were not clarified.

®The strategy has been identified in behavior
modification, but it is not appropriate to the
nature of the behavioral problem and the
situation.

®The plan specified the procedures for
implementing the plan in general, without
referring to the place, time, or participants

in the application.

®The strategy wused in  behavior
modification is appropriate to the nature
of the behavioral problem and the

situation.
® The plan defined some procedures for
implementing the plan (place / time /

participants in the application).

® [dentified the strategy used in behavior
modification appropriate to the nature
of the behavioral problem and the
situation.

® The plan specified the procedure for the
application of the plan (Place / time /

participants in the application).

Commitment
to the required
type and
/ degree of line

delivery date

®  Didnotcomplywiththe required type
and degree of font.
® He did not commit to delivering on

time.

®  Hedid notadhere to the type and degree
of plan generally required in most of the
plan.

®  Submit the plan one week after the

specified time.

®  Adhere to the type and degree of the

required plan with an average degree
®  Submitthe plan three days after the

deadline

® Adhere to the type and degree of line
required in a complete and correct
manner.

®  He adhered to deliver exactly on time.

69




Lesson Observation Form

Student teaching’s Name (aleall altall auil )

Grade (—=ll) Subject (g s s<ll)

Observer’s Name (a3l au) Date/Time ( &l <s))

Observer’s Role (523l 52): Mentor (Ustes plae) College Supervisor ( 2elall <o il
31

This observation form is to be used by the mentor for daily lessons and observations. It may also
be used by the college supervisor for visits to the intern’s classes. All the criteria are applicable
to diploma students and to students in the Special Education program in both classroom and
resource room settings.

ralall Gl J8 (e Liagl dslasiind (S LS de sl g )all AaaDlal () slaall alaall aladin acada 73 salll 128
O JS (8 Aalal) Ay il s 8 Ul 5 sl (O e (Guaii yulaall aes o iall Ldiall @il 311 oL
laall 48 je g alalldd e

Please check the most appropriate box ( JSall A8 LS g g el )l
aliall):

Pre-observation Planning lulbas Yes oz No ¥  Evidence
daa Sl J L Jaal

Lesson plans are submitted to
mentor and

supervisor with enough time for
feedback.

G il
L3l elacy alS ¢ gy (gl 48
PR

Lesson plans address all elements
of the QU LP/IEP format.
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5% - EERENgE
Please use the next four point scale for the indicators below:
Mark Constantly Obs (Constantly Observed) if the behavior was incorporated throughout
the lesson.
Mark Satisfactory Obs (Satisfactory Observed) if you specifically saw the behavior.
1l Ay (S iy (e ISy JaaDe) oDl o Ll
Mark Obs with Improvement (Observed but needs improvement) if you specifically saw
the behavior.

bl Ay 5 (S Sy (Ouenil dalay (815 JaaBla L))
Mark Not Obs (Not Observed) if you did not see the behavior at all during the lesson.
(Bl ye) die 3 LA aa Geoall DA Jaae e & IS 1)

Classroom Observation Constantly = Satisfactor ~ Obs with Not Evidence
ddiall ddaa3l) Obs yObs  improveme  Obs JAl
. . L. Jadla nt B
Preparation, Organization, and . ) -
Management ¢abill ¢ juasill LS Jadla & J”v“' Pl
Liall 5oy G

Beginning of the lesson &/x
"B

Materials are prepared and ready to
use.

212U B jala 5 3aa dpaalail) 3Ll
Is prepared to begin class on time.
Al 2ol e gall (8 Al cad 3/ 38l

Quickly focuses students’ attention
on the topic.

Ae yun Q3Uall ol s

States lesson objectives at the
beginning of class.

daall gy A alaal) aaay

Reviews material from previous
class.

d.\\.uﬂ\ w)ﬂ\@@)ﬁéyh@\ﬁ
During the lesson o S

Encourages students to question
and respond.
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Wl sk e ol addy
Ay

Provides constructive feedback.
Beliydaal ) dpaad Jhgy

Calls on and responds to students
by name. —uaia g agilenls 3Ll e

aa

Encourages students as well as
prevents or handles misbehavior by
continually moving around the
classroom.

b s i LS Ul aly
Caall
Finishing  the lesson ¢\&
el

Summarizes main points of the
lesson. A A ) Llasl) edly

Reminds students of assignments,
etc.

&L clal L OOl R,

Ends lesson without rushing (¢
A 53 aliall gl )
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Instruction and Strategies
(bl i1y Gl (3 5k 5 Jaladl)

Content (ssiaall

Explains concepts clearly.

s pealall oo
Presents the same information more
than once and in various modes.
laslall ks i
Aalizes Gylasg B0 (0 AST
Relates information to previous
knowledge.
Loy
Al Ol Slaglall
Relates information to past, present,
and/or future.
@2l aloglall Loy,
Jedradl o1/ 9 sallg
Presents information in the context of
students’ lives.
ool Bl § Sloslall Loy
Al O &l ey
Demonstrates relationships between
different concepts.
Aalisll el gu SBMall zsgs
Distinguishes between factual and
nonfactual information.
A9 Aadldl Slaglall on e
Agadlgll

Clearly identifies opinions.

Constantl
y Obs

73

Satisfa

ctory
Obs

Obs with Not Obs

improve
ment

-

O

Evidence

S



]
g il wlers
Shares up-to-date information in the
subject area.
G Al Sloslall poiue JSdag pud,
ool gsiise
Strategies andProcesses
lloally Slemailyiad]
Explains difficult content in more than
one way.
ceall gzl 7
Aiyls oo ASL Y
Type(s) of learning groups observed:
(Mark all that apply)

&
o) s @ladll ilegaza §lg3l/
(Bt Lo 5 e 5,L)
Individual $353
Pair S
Small group ie dcgaza

Whole class LS o

Evidence of differentiation: Identify
specific evidence on a separate sheet
(Mark all that apply)
sl eIl o35 s
su>) Ansie 4859 e Bolma pildg
(s s 8
Content: e.g., materials with varied
readability levels, multiple ways to access
ideas or information
I3 sl (JU Joo e i ggized
Gyl plusiwly cdegull 3e1,8l Slbgiun
laglall o HK8Y o gid Ae gio
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Process: e.g,, different homework, tasks
in multiple formats, options about how
to work (alone, in pairs, etc.)
AUl e e dcadadd) ddoal
Sledly e gl awl )l Sl 14!
Us cilylaslg JEYI Boaate
eSS 63,9) Jeadl ales] 3aS
@)
Products: e.g., choice of multiple ways of
demonstrating learning (essay, model,
etc.), variety of assessment tasks
St JEL e e sl
ol e LY Soate G
G glly (JF) o ¢ zases (Jlas)
o] ol
Asks questions to gain and hold students’

attention.

ol L) i) Alid ke
Uses sufficient “wait-time” when asking
questions of students.

) b e LA Lidy Jany
I Je
Encourages students to answer each
other’s questions.
Uil o] e DI azdn
waadl cpan
Provides frequent feedback.
e Ll
FRCERE
Demonstrates enthusiasm for the class

and the subject.
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Bolelly capnll Lules ™
el
Supports students’ use of technology.
Ol alaseiwl ce
L sliall

Teaches content that matches the

students’ developmental level.

Ssius pa psdhiy Gl ormll Ly
ot gkt

Applies teaching strategies that are

appropriate to the content identified in

the lesson plan.
Syimall Ladle Aparlai LBylo 3oy
ool das 3 aall
Teaching /Learning technique(s) observed: (Mark all that apply)
(el Lo S e SL81 pus) Ao wlailly abasl limas il
Lecture AFY

Group work (any size group) (! e Sl (i) Flox Jos

Student presentations g,
Ll

Teacher-student discussion
elally M oy alas
Interactive lab or activity (With worksheets related to hands-on activity)
(oloogumll A iily Ao @13 Jas Gl a) Aaddl of Jelas s
In-class writing (Not worksheets)
(Jos Blogl cstd) oyl cagall a1y 2L
Individual worksheets 83,310 (e &1l

Assessments and Evaluations edilly oledl!
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Misunderstandings and gaps in information are diagnosed through frequent

questioning.
Ayl LSS B e s lgll a9 Agall ae Sloglall wyums
Questions are drawn from a variety of cognitive levels (Bloom's Taxonomy).
ol i oy B 2 al) Syl kS oy i JSAs Asige AUl

Assessments (formative and summative) match standards, instruction, and lesson

plan/IEP objectives.

9 ool das g usanll Gbg sulall ae sl of A oSl elgus cilagatll 33153
Aodadll C3laa¥l

Test (if present) matches standards, instruction, and lesson plan/IEP objectives.

@L}ﬁ J\..\AB /w)u\.” aasg Lu.«.p..\.ﬁ\ éjjaj «ulall o (b.)‘a.?-j U @))Ld:-}" é.uUa.I.‘!
.‘_5.))&_H osaddl

Observer comments (lasMU| csllasdla):
Intern student teacher comments (elall U]l ollasdls):

Intern Student Teacher Signature (lall CdUatl a843): Date (z,Lsll):

Observer Signature (lasMLI a45): Date (zs,Lall):
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Appendix (8) general guidelines for midterm and final assessment

The name: The date---————————————e———-

Reflection notes: please use the following questions to guide your reflection:

a. Mid-term assessment:

1. What was the biggest challenge you faced during the first half of teaching students? Explain that.

2. Mention a positive event or a situation that you did not expect to happen during the first half of teaching
students. Explain that.

3. List two areas that you want to improve during the second half of teaching students.

First:
Second:
4. Mention one way in which you would like the mentor to help you, in which the teacher did not provide

assistance in advance, or would you like the teacher to continue providing this assistance to you. Explain.

5. Mention one way in which you would like the supervisor to help you, in which the supervisor did
not provide assistance in advance, or would you like the supervisor to continue to provide this

assistance to you. Explain that

b. For the final assessment:

1. What was the biggest challenge you faced while teaching your students? Explain that.

2.In your opinion, what aspect of teaching the student was the most successful? Explain that.

3. How the experience of field training has changed your directions and skills in the following areas?
a. Learning support for all students

b. Teaching

c. Research

d. Leadership
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Lalsl) Ly il el G pail) gﬁ g1y axli (9) (3ala
To Be Completed Online
Clinical Experience Evaluation Survey (CEES)- Special Education
College of Education, Qatar University
i ol o 8 S
To be used by the College Supervisor, Mentor, and Student teachers at Mid-point and End Evaluations
el 5 il ayil) 8 alaall Calllall 5 ¢ sbaall abeall 5 ralad) Capiall U (he dalaiiind o

Student teacher’s Name (alaal) cltal) ac): Evaluator a84l): (circle one)
Self (33 axil) Mentor (Ggleal) alzall)  College Supervisor ((<iydal)
)

Mentor (sl alzall): College Supervisor (el o ydiall):

Subject (32tall): Grade (<iall): Date (ga):

Important: Please note that successful completion of the clinical experience requires that a candidate
score at satisfactory level ((3.0) or above on at least 7 of the 8-unit learning outcomes. If by mid-term a

candidate is not at this level, a remediation plan must be filed.

8 (e VI e 7 b (LSl 3.0) A sie A 53 aleal) Calllall CalUall Giny of allay #laty lasall oy 5l e elgiY) o AlaaSle a0 tlan ola
e Gy AR 5 it L a3 38 Apadle Adad @l ()5S Of ¢ baill anil) 8 Gy (e S8 (5 sinse alldall gia 13] 5 A0S Al s jad
Zsall 128

Instructions: Please mark the number that matches your observation for that item. Add the points

together for a total score. A conversion tool is available to calculate percentages from the raw.
Rating scale: 4= target 2=needs improvement

3= satisfactory 1=unsatisfactory
<l ulite Laddiens 3 jle JS Ga elillanDle (ablay 53 &8 ) e dadle s > i Slalail)

o & =1 Gt ) zliag =2 Jshe=3 Ciagia =4
s dan ) L) Ayl Jygath Ayl g A Al o panl Ly o il Ll gan) o
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Part I: Classroom Performance (i<l &)3¥))

National Professional Standards: 1-6 ¢» dxigall yulzall

A. LESSON PLANNING AND MATERIALS 4:axlail) 31 gall g (g pall Jayadst) j

* 1. Innovative and flexible learning experiences are structured for individuals and group
of students. (Evaluate on written lesson plan.) (4 gaxalg 2 80U 4 a5 8 Sisa dganlal &l i aanay

(AasiSal) Guoal Ak e 3Ly ) oMl

Response Legend:

1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = s gistarget

1.1 Identifies learning goals in Curriculum Standards and school-
based curricula or IEP as appropriate for to students with
exceptionalities sl du el ddasi ) dsaddaill il ) jall 5 zleiall pulaad daaddatll Cilaal) sany

1.2 Designs learning experiences suitable to the developmental levels
of students with exceptionality. s lUall ki (5 gl dnulia dpasled G A aniay
ey

1.3 Plans and incorporates accommodations and modifications for
student with exceptionalities. =i (553 (e lUall Lpalatll salall Jany 5 oSy 5 lalady
BVl 553 oo sl alall,

1.4 Modifies general and specialized curricula to make them

accessible to individuals with exceptionalities. Lidl 4l cadeill zeia) o
e 550 o Ul

1.6 Uses general and specialized content knowledge for teaching
across curricular content areas. & ‘awxadiall jdulall zaliall (5 sina 48 pall ardiny
4aliall CL@.\.AH QL‘:}‘A}A O,

1.7 Designs lessons based on student’s PLOP by monitoring,
assessing. 9;l;l\ ClUall elal (5 siine andi Ao Taladie] Lu g )3 asay

Evidence Jd4
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B. TEACHING AND CLASSROOM MANAGEMENT Juadll 5 130 5 G pail) .

* 2. Teaching strategies and resources to engage students in effective learning are used.
L iy Al aleil) dabee & duthal) &) paY jalaal) g dpaneil) ol AuY)

Response Legend:
1 = Jsé xeunsatisfactory 2 = owas J zisineeds improvement 3 = Jsissatisfactory 4 = —xgtarget

1 2 3 4 N/A

2.1 Uses teaching strategies appropriate for curriculum standards
and for developmental level of student in general education
classroom. <l elaf (s sivsal s rleiall pbaal LaiSUall G il Cilondl i) addiy Chghon b
Aalall a1,

2.2 Engages students by using a range of materials and resources.

2.3 Uses a variety of skills and resources to modify lessons for
student with learning problems and disability. Jixis Sl 28Kl <l jleall 4ual

2.4 Organizes individual and group learning strategies during the
lesson for student with learning problems or with disability in general
education classroom or in the resource-room. ;3 oe ldall alail B o oy

el

2.5 Employs print, multimedia, and electronic resources during the
lesson alill jobae 3d e b ol dalad) Gy i) Caia b de giia 4335 30 jolian g e sadan 1) ge a2diesy

2.6 Lesson plan states the learning objectives for the student or

students that are aligned with student PLOP. alsi) Calaal (s ) ddad (panias
i g Jall ¢1aY) (5 siusal a5 UL

Evidence Jd4

C. LANGUAGE, LITERACY, AND NUMERACY cislaadly all) o & a8l g 4, g 35 8 48 jaa 5 dall) .z
Aol Abal)

* 3. Language, literacy, and numeracy development are fostered 35! all 48 pag dalll ,ehig Al
Loala) Agload) cilileally aldl) o 5 a8 g 441t

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = < gistarget

1 2 3 4 N/A

3.1.1 Uses strategies to enhance and develop: Language and
communication Jealsill s 4alll : y ghai g ac ol Clial jind a2i5y

3.1.2 Uses strategies to enhance and develop: Numeracy i
el las) i) Al Aplual) Glleal) o) jal @y ohai g
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3.2.1 Applies teaching and learning strategies and assistive
technologies as appropriate to support communication and language
development for student with leaning problems and with disability.
ARl sk g Jaal i) peal el (i gal) a3 Loy 5 aibusall L o1 53S0 g alail 5 alail il i) (Gl
ﬁb\]\é;h@;éﬂ\bmg;jﬁwqu\ A

3.2.2 Applies teaching and learning strategies that address skills
regarding numeracy as appropriate to the PLOP of the student(s)
numeracy s siwa & iulual) Sileall @l jlen (o llall il alall g adail) Clias) il ok
llall ) o1y

3.3.1 Engages colleagues and families in making decisions regarding
goals and progress in language and communication. 43} ge JS ae gstad
alas Ll f 330 5 g 5 Adadl) Calaaf sl ABle Y1 (5 03 5 alail) CSEL (553 o Adlall yud 5 Jaal) 3
Jocal sill 5 22l & (llal) s (o) Callall,

3.3.2 Engages colleagues and families in making decisions regarding
goals and progress in numeracy. kil il &l Masl & )5 oS 31 g g stady
630 sl alaill OISR (53 (e Agllall yud 5 Janll 8 4Dl ) Jaal sill 5 Ball) a5 gina s alaa Y
Llaa ol 450 58 4y 5 53l Adadl) Calaal paad A8le ) ale ol ool Ul a0 (il Calldall ales
Clazaly )l

Evidence Jd4

D. LEARNING ENVIRONMENT alxi iy, .3

* 4. A safe, supportive and challenging learning environment is created 4l alai iy aramat

Gl ad das g

Response Legend:

1 = Jsé ¢ unsatisfactory 2 = (es3 J zUsy needs improvement 3 = Jsis satisfactory 4 = <l & target

4.1 Creates a safe, inclusive, culturally-responsive learning
environment. il alad 2y aaay aaisall A8 e 3t

4.2 Conducts open, inclusive, equitable, and ethical interactions and
communication with students. alxill jlasdd e 4 ol caall Al ao Jual g3 Allaeg
Ligall CLBNAT (385 31 slusa s

4.3 Considers language, culture, and family background in
structuring the educational environment. 4idli s L&) Cluall Aal jlie Y6 b
ol Al atigs L5 Al |

4.4 Considers development and individual differences in structuring
the learning environment. ) ¢ s 4 4 8l G5 dll s ) ol e YL 3k

3 5o i) (Bl all) ) andais LT 5 A1,

4.5 Provides reinforcement for appropriate behavior and feedback for
inappropriate behavior. Jss duulidl 33 pal 4,30 4l andy 5 ecalUall Conliall & gl ) ja
S e oL,

4.6 Considers families, cultures, schools, and other complex human

issues in managing the classroom. sl (& ) L& CEAY) Hlie YU iy «auall
Jan )l 5 el ) DA,
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Evidence Jd4

E. RELEVANCE AND EXTENSIONS il 3 g sill g Jayl il 2

* 5. Learning experiences that connect with the world beyond school are constructed. st
dopdal) 3gaa 7 A alladly Jasi 5 AN dpadacil) <) Al

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = s gistarget

1 2 3 4 N/A

5.1 Teaches to mastery. &b sy

5.2 Connects across subject areas on topics, problems, and issues
relevant to the larger community. <O Sl g gay ol Ja Zleiall (5 sina Ty
DSV piadly Lag 5,

5.3 Designs lessons that are technology-rich to expand the students’
experiences. lall Gy a5 aleill L sl 985 Laddione 3 55 Lo g )0 acnay

5.4 Teaches cross-disciplinary skills such as critical thinking and
problem solving. Sl 4 Cargy anll lpaany Al all & jaall Jay ) A (e llall (s )20
Nl a5 gl

5.5 Develops transition plans as appropriate for ongoing success of
students. 4alsiy llall axi Glaval (lUall Als Cunn) ZIES| Unlad ) gla}

Evidence J:all

F. INFORMATION AND COMMUNICATION TECHNOLOGY =¥uai) g cilaglaal) L 515, 9

* 6. Information and communication technology is applied and integrated in managing
student learning and is integrated into student work. & <¥lLails clasiaall L ol 55 gadsy (B
pales B lgnasy GBIl olal 4

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = < gistarget

1 2 3 4 N/A

6.1 Identifies students with exceptionalities learning in relation to
ICT. L st i€l 5 aleill L 5l 35 aladiinly ABle W) (5 50 (e s aledll IS (553 (o Ll 2aay
sailall,

6.2 Selects ICT-based learning strategies and resources, including
assistive technologies. sl L ol 585 gd Loy Ao giia g Adlide Cladl il a2diy
Bailusall L ol i<l ,

6.3 Involves students in using ICT to organize and search
information, including the use of assistive technologies as
appropriate (PLOP). sl cila slaall aplaiil il gleall L ol 635 aladin 8 Qllall ol i
Aol (5 siae 5 calldal) Al o sailosall sl aladin) @l L Ley clgie,
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6.4 Evaluates ICT-based learning strategies and resources. ~%
Leoaiingy Al A ol 53N alail) bl i,

6.5 Accesses and manages information on student learning using ICT
resources. sibuall L o ¢l 5 adatll L o 935 aladinly cdUall il glaa jan g adaty,

Evidence Jsll
G. ASSESSMENT o~ ¢

* Student learning is assessed and reported _: il 4US g cullal) alaf 4y

Response Legend:

1 = Jsé xeunsatisfactory 2 = owas J zisineeds improvement 3 = Jsissatisfactory 4 = —xgstarget

7.1 Monitors student closely during the lessons to guide them toward
quality learning and performance. 4 Gpesd Gagy ey, U 8 e llall 1l
w’:!j.

7.2 Plans valid and reliable assessments, aligned to objectives, 4wl

Cala Y e bt g

7.3 Assesses and reports students’ learning using multiple methods
of assessment. siaxie andi B Hh aladiuly Qlllall 58 (S 5 Qlllall 4,

7.4 Provides clear, accurate, and concise feedback to student on the
outcomes of assessment. < i Jsa Qllall 3 ja g0y 4880 g daial g Anal 5 45055 206

el

7.5 Reviews assessments for continued appropriateness. <l xal
Ltnlie 4l yalind glaal ) yainly,

Evidence Jd4

1

2 3 4 N/A

H. USING PEDAGOGY TO IMPROVE LEARNING A& ¢psuail ua sl (3 b aladiad ¢

* 8. The knowledge of students and how they learn is applled to support student learning
and development. agasas cSUal) s gk b 510 Lusall agalad 8 5 Ol 48 e (G ol

Response Legend:

1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsisatisfactory 4 = s gistarget

8.1 Demonstrates (models) inquiry-based practices that support
student learning. <l alal ac x5 ) gemy Sl 5 clafin) e sadina Glu jlas ) ladlad paiy,

8.2 Creates and maintains an environment that respects diversity.
lele Ldlay oy AV (ailiad £ 58 o yind 4iy aena)

8.3 Intervenes appropriately and safely with individuals in crisis.
BVl 553 o sl alaill CSEL (555 (0 Allall ae Ll Ly 8 AaiD) JA3 byl i) a2iie

8.4 Designs and implements learning experiences that help student
reach their individual learning goals (IEP). 4 ill 5 il ahall Cilal,

&4

1

2 3 4 N/A




8.5 Identifies and accesses community services to support student
with exceptionalities. s e Uall aeal Lpndisall claddll ) J ga ol (o (S g 228y
BleY) 553 e sl aleil) COIS

Evidence Jd4

I. SUBJECT AREA KNOWLEDGE &l ) 33lally 48 jaal) ks

* 9. Teaching/subject area knowledge is applied to support student learning. 48 jaal) (gl

Gl ol a3 gally

Response Legend:

1 = Jsi xeunsatisfactory 2 = ows3 J zisneeds improvement 3 = Jsissatisfactory 4 = s gistarget

9.1 Demonstrates knowledge of subject content, structures, and
tools of inquiry. led Csall &l gl 5 Leaadaii s causl jall 3alall (5 sina e (S,

9.2 Use general and specialized content knowledge for teaching
across curricular content areas to individualize learning. sl s sise (e
el o ehal 5 Calldall (5 sinad 8 5 LediSy 5 caladl Gy ) 8 Aaglacll

9.3 Modifies general and specialized curricula to make them
accessible to individuals with exceptionalities. au il & diabill saladl Jaad
Lpatlal 0Ll ¥ gom g ST ABEY) 535 (g sl alaill S (5 93 (o callall () 5S40 L) 5 cAalall,

9.4 Organizes content knowledge in meaningful learning )
progressions. alaill & 2@l & ) i) g degh (e llall Sl J llall 8 jaall (5 sinall alasy

Evidence Jsll

&5

2 3 4 N/A




Part Il: Professional Evaluation (¢ faY)- gl axiill)

A. PROFESSIONAL TEAMS 4:igall (334l i

*10. Student teacher works as a member of professional teams G0&l & s alaall Gilhal) Jary
Ligal),

Response Legend:
1 = Jsis xeunsatisfactory 2 = (pes3 J zUsineeds improvement 3 = Jsissatisfactory 4 = <l sistarget

1 2 3 4 N/A

10.1 Meets personal work-related goals and priorities. <ila¥) Gisy
Jaally i yall Lpadill iyl Y1 5

10.2 Provides guidance and direction to parents, educators, tutors,
and volunteers. «cludl Gualaall g ccpsn Al 5 ¢ e el 5¥ Slgan 539 milaly 35 5
e shiall g

10.3 Works with others to maximize student learning. @} o AY) g dos
Ao (ol Al alad (5 st ad )1 0 AY) ae Jard) A o (paaal ) Al alas (5 siae,

10.4 Serves as a collaborative resource to colleagues. sl jrass 2y
omj@@}\_ﬁ}

* 11. Student teacher builds partnerships with families and the community alzall qllall Ay
aainall g ) a4 d clBdle

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = < gistarget

1 2 3 4 N/A

11.1 Builds relationships with families and the broader community to
enhance student learning. abx Gueas Caags JSS aainall 5 5ol pe 4S) 8 lidle iy
Ak,

11.2 Establishes learning environments that acknowledge students’
families and communities agitaaiae g lhall ju 5008 b alad Sl ¢ S04,

11.3 Promotes special education through advocacy and mentoring.
ledie g laall 5 daliall DA (e dualald) il sy
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* 12. Student teacher reflects on, evaluates, and improves professional practice. !l i

W gkl g Lganilll g duigall cilealaal) B alaal)

Response Legend:

1 = Jsi xeunsatisfactory 2 = ows3 J zisneeds improvement 3 = Jsissatisfactory 4 = s gistarget

12.1 Reflects critically on professional practice. <bujleall d3:8535 ) pay Sék
Aigall,

12.2 Engages in personal and professional development. _ashill <l Ly
il y gl

12.3 Contributes to learning communities and other professional
networks. ¢ aY! L) gl abeill Clacine b agas

12.4 Recognizes the role of the SEC policies in school governance.
L paal) 513 A alaill oY) Galad) ) g0 il e Caay,

12.5 Meets ethical, accountability, and professional requirements.
Ligall 5 LEVAY) A pasall il G,

Evidence Jsall

1 2 3 4 N/A

**QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM 4s cilad s

opalna) Al B il fy 1

A. PROFESSIONAL BEHAVIORS Asigall cis slud) 2
* 1.0 Attendance and Punctuality 4! sall 4815 ) saal)

Response Legend:

1 = Jsie xeunsatisfactory 2 = (pes3 J zUsineeds improvement 3 = Jsisatisfactory 4 = —gistarget

1.1 Arrives on time x sl & ey
1.2 Stays until the end of the school day. /3 asll e s A5

1.3 Notifies mentor and supervisor if absent. e 4ssalls ¢ stad) Goaall i
)

1.4 Makes up missed days. sl oLl a3

* 2.0 Professionalism &gl

Response Legend:

1 2 3 4 N/A

1 = Jsé xeunsatisfactory 2 = owas J zisineeds improvement 3 = Jsissatisfactory 4 = —xtarget

2.1 Dresses appropriately. dslis puda 53

2.2 Demonstrates preparedness. sluisy¥) el
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2.3 Demonstrates a positive attitude. Lua) 1S5l ek

2.4 Willingly accepts responsibilities. L <l s sl Ji
2.5 Completes tasks as instructed. <l ¥ cuua aleall Ja&
2.6 Seeks advice and/or feedback. caadll i/ 5 dasaill il
2.7 Accepts feedback constructively. ¢l JS& cilaaddl Ji

2.8 Demonstrates respect for mentor, students, parents, and others
CroAY) 5 ey Ul 5 aa sall o) Jia) el

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. llall )l S5 (50 A s )l sleall e Al sisdl (I 53

2.10 Completes routine paperwork on time. Le! s & auis s )l G sY1 e

PART Ill. PROFESSIONAL DISPOSITIONS 4:igall cilga i)

* Teaching, Research/Scholarship & Leadership 3Ll g alall &ayll g (31

Response Legend:

1 = Jsie xeunsatisfactory 2 = (pes3 J zUsineeds improvement 3 = Jsissatisfactory 4 = —gistarget

1. Upholds high standards for content knowledge for all students.
Dl paen (53] (5 ginall 48 jral dadi yo julas o Lailay

2. Recognizes the importance of using challenging experiences that
accommodate various students’ individual differences and patterns of
learning and development & sl s sl wBll (gaa3 il @l i aladiad Dpaal oy
ol shaill 5 alasll Jalail 5 4Ll

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving i <l iuY) i e 3 5l jelay
SR Ja 5 g lasy) s 8l el s

4. Demonstrates willingness to adopt most appropriate instructional
resources, including technology L danlic €Y alaill jalias Jd Adae ) el
Goa o) A paliaall @l

5. Values the idea that safe learning environments promote active
learning il alail) aas 4aaV) aleil) iy of 3 S8 508,

6. Demonstrates ability to use multiple methods of assessment to
support student learning and inform future instruction le s 38 el
(ohitinall Gy 5l 8 el o ol g Allall alad ac o Sadeie ap Jilas 5 aladiul

7. Demonstrates ability to plan lessons that enable students to meet
rigorous learning goals <l s e GOl (8ai ) s pall Jandads e 3 ol jelay
Alle alas

8. Demonstrates the ability to solve problems and take appropriate
decisions dwliall cl ) yall A g SEN da e 5 a8l jeday
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Scholarship must not be translated as research….as used in your literature.


9. Uses reflective practice for academic and professional self-
improvement ﬁd\} sy gﬂ'ﬂ\ sl Zalalal) il jlaall anding

10. Demonstrates commitment to professional ethics, and maintains
confidentiality and integrity 4al il s 4 ) e Jailay 5 Ligal) clddal L il el

11. Readily engages in new opportunities and tasks to develop
professionally eall sushill Caags 3aaa aleas pa i (84S Ll by,

12. Values collaboration with others while working toward a shared
goal g sl iy AS jida Calaal sl L Jead) JOA 0 ,3Y)

&9

Comments (& Uasdk)




Appendix (10) Parents contact report form

Name of the student-teacher: Date:
Initials of the student's name (K-12): Gender:
Age: class:

Note to the student-teacher: complete this form after completing the Guardian meeting.

The topic of discussion during the meeting:

Guardian feedback: (what is the guardian’s perspective?)

Student-teacher feedback: (if you spoke at the interview, what did you say to the guardian about

his/her son / daughter?)

Student teacher comment: (what was completed-or not-in this meeting)

Student teacher Mentor
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The assessment rubric of the parent contact conference

First: To parents: The report shows what parents present about

the following aspects:

Yes(1 mark)

No ( Omark)

Notes

1. The problem of the student or the topic about which the

meeting took place.

2. Student behavior at home

3. Parental expectations about the student's responsibilities

at school

Second: The teacher: The report shows what the teacher provides

about the following aspects:

4. Reflect on the positive aspects, strengths, and weakness

of the student's performance or behaviour

5. Clear knowledge of the student’s performance and
assessment, which helps to understand the student's

problem.

6. Parents' knowledge of the teacher's roles in the school

and the school's policy.

7. ldentifying the level of student performance, the extent
of his progress, and the aspects that need to be

addressed, with examples.

Third: The teacher's suggestions contained in the report

8. Provide suggestions, activities, and tools for the family to

use at home for student learning and progress

9. Offer suggestions to help support positive classroom

practices

10. The report shows collaboration with parentsin
developing solutions to support student learning or

improve behavior

The total
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Final Score: The total is divided by 2 for the final score out of 5

Communication with the parents’ log

Date and time Parent’s name/ Contact type/ details Notes Signature of the

student's name mentor

The student teacher The mentor
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Appendix (11) guidelines for the weekly reflection journal

The reflection journal is a place for observations, reflections, and questions. Your college supervisor should be
available to comment on your observations and answer your questions. The supervisor can also help you
learn how to go deeper with your teaching experience, by offering another point of view in some cases.

In writing the journal, you are not obliged to comment on every topic weekly, but you should be sure to be
exposed to these topics constantly throughout the semester. A weekly magazine should include comments on
the following:

1. Personal thoughts and feelings, thoughts about events and the educational environment. Examples
of this:

a. How did you feel when you started teaching students?

b. Do you feel anxious and stressed even if you have some work experience?

c. Were you satisfied or disappointed about a certain event this week?

2. Consistent, sequential and in-depth presentation of field experience throughout the semester.
Examples of this:

a. What objective do you aim to improve in your plan?

b. What specific actions have you taken or want to take this week?

c. Have there been any cases that happened unexpectedly with students? How was your participation in it?
What do you think about this case?

3. Arange of experiences and perspectives on many aspects of teaching and learning. Examples of
this:

a. Did you expect before starting field training that changing some habits would be this difficult?

b. What evidence of professionalism have you seen in your behavior and the behavior of your colleagues?

4. Numerous exam ples about confidentiality, ethics, respect for teaching as a profession. Why these

qualities are necessary to reach a high level of professionalism? Examples of this:
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a. Has a student or colleague mentioned something to you in confidence and confidentially? How should you
handle that information?

b. Provide examples of your support for education and considering it as a profession.

5. Appreciate and demonstrate the need for personal and professional growth in the acquisition of
skills, understanding, and professional competence. Examples of this:

a. Have you participated in any professional development sessions this week? What was it about?

b. Is there any topic in professional growth that you would like to learn more about? What is it?

c. Do your professional growth needs change as you gain more experience as a teacher? Why do you think

so?
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Al g Al jsinl dbaual andil) alid) (12) ad (3ala
Mid and Final Reflective Journals Rubric
(TaskStream Assignment)

Unsatisfactory Needs Satisfactory Target
Jade Improvement Jsika Cirgloa
Cped ) gliag
Reflectivity Reflections do Reflections Reflections Reflections are
Jalitll not reveal the reveal some provide personal | deeply
thoughts, (limited) experiences, thoughtful,
feelings, or personal noting some providing
insights of the experiences, personal personal
candidate. thoughts, thoughts, thoughts,
S8 Gan Y Jaill | feelings, or feelings, or feelings, and
3 sl selia | insights. insights. insights.
=yl Uans Cpa Jalil) ke aady Jalill OsSa eodual)
paldll ol | amy Gaw Al | aaE g ¢Gam A )
¢ JS8Y) 5 ¢ 53 gasall Auadill sl aad s 1\
iy ooty | sl el S35 oeliag
Thoroughness | Very limited Set of reflections | Set of reflections | Set of reflections
Jsedd) number of provides some provides an is substantive,
reflections; brief | insight into overview of thorough and
and/or experience, but experience. provides an in-
incomplete. lacks O (e de gena | depth view of
(= 2323w 22 | thoroughness O dale daal 028 | experience.
05535« | and/or depth. ol g il Al | O (e de sane
D sl 58 aita | O e de sena Ao gua ga ()5S
Alaka Uy (anali ddsac 3 ) o a1
DR 5 ol ol S sl e
aadl sl 5 J et
Variety Reflections are A limited Several Narratives on a
g sil repetitive and number of important broad and range
portray a very aspects of aspects of of experiences

limited number
of aspects of
teaching and
learning.
5 Sk el
35 gl

= ;\A; 33 gAaa

teaching and
learning are
discussed.
Cra dgdaa 22
aeill 5 alal) Y laa

teaching and
learning are
discussed.

OVl (e 220
alail) dlee A dagll
Ll oy anladl]

provide in-depth
perspectives on
numerous
aspects of
teaching and
learning.
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Needs

Unsatisfactory Satisfactory Target
. s Improvement ) -
Jola (a3 ) gliag Jdsda Aigiuua
RERERIO i e 3l
el g ol (el 5
Clga g paiy Ol yuadl
dss A ks
aladll (e Bae il s
el
Professionalism | There are serious | There are some Overall, the The entire set of
gl errors in errors in reflections reflections
professionalism. | professionalism | exhibit high exhibits high
¢aa¥) s @l | in several of the | standards of standards of
Adigall 33 Sl | reflections; none | confidentiality, confidentiality,
serious. ethics, and ethics, and
¢ad¥) (s @l | respect for respect for
(e (a4 4ugdll | teaching as a teaching as a
Cual i€l g il | profession. profession.
S ey eladl | aas el dllea PREFE IS
e e lia e e lia
(BIAY) Ay ) (BIAY) Ay )
aslail o] a1 aslaill o) sia Y1 5
Growth No professional | There is some Overall, the The set of
sl growth is evidence of reflections reflections
demonstrated. candidate growth | demonstrate clearly
skl 7yl as oY | in skill, candidate growth | demonstrate

understanding, or
professionalism;
however, it is not
clearly
demonstrated.
e Y pany aa
Gl ke ) sha
dagd sk el yall
O3 Ol g cisiga
sz

in skill,
understanding, or
professionalism.
AR c\JLAA\
Gl g sl =
dagd sk el yall
Aldigas

candidate growth
in skill,
understanding,
and
professionalism.
O (e de gana
D5k 7 a5 7 S
il g
Altiga s dagh ) skl
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Appendix (13) guidelines for the technology lesson project

TaskStream requirement

Introduction

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also valuable
for students in the learning and teaching process. These two elements will be evaluated during the semester
of teaching students by observing a lesson.

To meet the three requirements of this standard, the following must be completed acceptably:

® Demonstrate the appropriate use of technology in teaching.
® Demonstrate students ' appropriate use of technology for learning.

® Demonstrate awareness of appropriate technology to enhance learning by additional support students.

Task:

a. In one of the observations, technology that fits into the content, containing student interaction, should be
integrated.

Examples of the appropriate use of interactive technology to enhance teaching:

- Language lesson: using the interactive blackboard in Arabic or English, ask students to write the name of
each of the images shown.

- Social studies: using a printed transparency of the map of the state of Qatar on a head-projector, ask
students to locate Doha, and other cities and towns within the borders. Then ask the students to draw routes
between them on their own maps.

Math: using calculators and the interactive grid on the board, calculate which of the two figures needs a
longer fence.

- Physics: using motion detectors, a graphic program, determine which vibrational movements are similar in
motion to the presented curves.

Note: using a slideshow program (PowerPoint) during a lecture is not sufficient for this task.
b. In one of the views, integrate technology that enhances student learning and suits both the content and the

level of the students.

Examples of the appropriate use of interactive technology to enhance learning:
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- Social studies: students create a PowerPoint slideshow with audio and video integration inside the
presentation to show the architectural differences between old and New Doha, and show the cultural
influence throughout history.

- Language: students make spoken audio recordings for them of different words, phrases, sounds and analyze
them in order to improve pronunciation more clearly.

- Chemistry: students use the modeling software to create virtual chemical molecules and balance chemical
equations.

Note: using a slideshow program (PowerPoint) during a lecture is not sufficient for this task.

c. Inyour lesson plan, describe several types of assistive technology (from 3-5) that will enable the additional
support student to enhance his learning.

Examples of appropriate technology to enhance student learning additional support:

- Students with vision problems use alternative colors to display large print text on the screen.

- A student with difficulty using the keyboard uses a dictation application to record class notes.
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@ﬂﬂﬂ\wjﬁ‘&\gﬁdwm‘#d\

Technology for Teaching and Learning Project

Unsatisfactory Needs Satisfactory Target
Jaike 4 Improvement Jsika Cisgine
Opeaad ) liag
Technology in Teacher uses Teacher uses Teacher uses Teacher
teaching technology to technology to  |interactive creatively uses
palail) 4 L ] S display present technology or diverse
information. information that |technologies to technologies to
plrall a2iin is appropriate  |[present lesson that |[make learning
e s ol il for students. is appropriate for ||[more motivating,
il slxall Technology students. authentic, and
provides little or | Technology effective.
no help in supports lesson || Technology is
support of the  |lobjectives. interactive,
learning Technology is engaging, and
opportunity for |helpful to the clearly supports
students. learning lesson objectives.
plaall aaiiy opportunity Technology is
aiil La gl <3l [iprovided to essential to the
dnlia Ol slaa students. learning
CMUall, i pladll axdivnlopportunity
aclua Lis ol o33l L) i La 5l €3 provided to
& gana gl i || el il le il |students.
aleill da i acd o iy 3
<Ol pedi Ol L alaall aadiuy
Calaaf L 0| g ase ol e st
L sl Gl ST el e
el s gk ST Syl o i
Ol | Ll b
e 16 Aadiiuadll
AS i ac i
L ) 53l ae i g
Gl 7 a0
L 1Sl syl
plail) a8l 4 ) 5 e
oUall daadal)
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Unsatisfactory
Jgia &

Needs
Improvement
O ) liag

Satisfactory

-

Jssa

Target

(S BV

Technology for Students use Students use Students use Students engage
learning technology for  |technology, but |technology with technologies
single-purpose | /for routine, low- |effectively in a that enable them
plaill L ol g3H)) tasks isolated level word learning to create,
from lessons and |processing, opportunity that |[investigate,
objectives. presentation, would be difficult ||and/or analysis
QU aadiy and/or or impossible to |jinformation. The
@3 algall L i<l ispreadsheet do without use of technology
) gl ya sl processes and  |technology. empowers
oo e A =4 sllfunctions. GOl padiy students to be
<l Ol padii Jlad J<5 La 5l g3l [iself-directed
Sy b ol Sl S Al olail) & (llearners.
i o )l Jee Mo sl camall (e 3 ekl Jadsy
(o sl Aallaa gfe slixin¥) Joniunal {|agisas il L ) il
S5 e mll gl Lim b S, Led Canall 5 Bl (e,
Jslan / cbleal) 5/ Sl Jlss .
i) L sl i€l alasind o
153 5S40 Ul
Ol (palaia,
Assistive Little to no Identifies Identifies Identifies
technologies attention to the  |jassistive appropriate creative uses of
sac Luall L ¢l giSillllidentification of  |technologies and ||assistive readily available
or use of assistive |lidentifies technologies to technologies to

technologies.

(" 3% \Ji 1A

aeLsall La ) 5300

students’ needs,
but does not
match ATs to
specific needs.

Sl 5l S o
228 ¢ dac Luall

(DUl cilaliial
Gilday ¥ (SI

5ac Laall L 5] i<l
Ul cialiial g
REEEOA|

enhance learning
of students with
specific
exceptionalities.

Sl 5l 53S0 3 ay

LA e Ludldl
G gl alatll 3 il
Lalall clalall 443
Al

enhance the
learning
opportunities of
students with
exceptionalities,
correctly
matching the
solution to the
learning
challenge and
learning
objective.
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Needs

Unsatisfactory Satisfactory Target
Jaike 4 Improvement Jsika Cisgine
Ot ) g liag
Cilaladin O o yaiy
Cra BSaall
Aaliall il o) i<
plaill (a8 3 5l
ex:dl\ a_am
Gy Cumy (iLnY)
Creativity and Technology use | Technology use ||Technology use |Technology use
Higher Level does not allows for allows for encourages
Thinking encourage or creativity and  ||creativity and creativity and
oSatll @l gia s ¢ lYlllallow for higher- |fhigher -level higher -level higher-level
lllevel thinking or |{thinking, thinking. thinking.
creativity. althoughina  ||bas 5l aladsiul
Y b sl Sl aladsiadl (Ilimited way. Sl 5 U ey [EENPAR LA IPARENA
o o ol | Ll S ol Ule iy S 5 g 3] e
glayl 5 sl S8 5 12 ey Ll S e
Lo il e e il sinnas
83 52 A3y Hhay (S
Reflection Reflection Reflection Reflection Reflection
sal) discusses student ||discusses discusses students |focuses on
learning. student learning; ||learning; identifies|student learning;
A8l Casia (8l Imay identify ways in which clearly and
Ul bl LdSliconnections technology affects |[insightfully
between learning. identifies the
technology and Sal) Casaa (8 ways in which
learning. . Ul alad daSlitechnology
OSal) Caaaa (L) S5 AN (3 kl) aasd flinteracts,
(Ul alaidal alaill e La dl 5Slllenhances, or
O O OSaall (e restricts learning.
O lESkal) Sl Casua S i
plail) 5 Lo 5l ) Ol alas e
B A BS
e Jelam Al 3kl
S Ll il
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Unsatisfactory
Jgia &

Needs
Improvement
O ) liag

Satisfactory

03

Jssa

Target
hagiasa

Lz 5l el

Al
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Appendix (14) Teaching unit guidelines
TaskStream requirement

Objective
The unit plan, consisting of complete lesson plans and supporting materials, should target a concept-not a
topic - in the curriculum. The aim of the unitis to develop rich and specific learning experiences and attitudes
to teach students the target concept. It should include intensive use of technology for learning, multiple
opportunities for active participation by students, carefully differentiated instruction and assessment to
enable all learners to achieve success.
Details
1. The unit should consist of a set of sequential lessons that cover various topics within this concept.
2. The objectives of the unit should be in line with the established curriculum of the school and the subject
taught.
3. The unit should take four (4) to six (6) time sets (classes) to teach.
4. Correction criteria for lesson plans and educational unit will be used to evaluate your work. Be sure to use

them to get additional information on how to supplement your unit. The correct criteria can be found in the

appendix.
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Unit Plan Modification Rubric

bangl) i€ an®s 48 ghuas

Needs improvement

unsatisfactory satisfactory target
Needs
Unacceptable acceptable targeted
improvement
Unsatisfactory Needs Improvement Satisfactory Target
Jsda & Cpeand ) g liag Jsa iigieia
Objectives Few objectives are |[Some objectives are ||Most objectives are  ||All objectives are
sl aligned aligned with Qatar |jaligned with Qatar  ||aligned with Qatar
with Qatar National |[National National Curriculum ||National Curriculum
Curriculum Curriculum Standards and written||Standards and written
Standards or written ||Standards and clearly in measurable |[clearly in measurable
clearly in written clearly in  |[terms, and terms, and appropriate
measurable terms, ||measurable terms, |appropriate for each ||for each lesson and for
or few are and appropriate for |[lesson and for students.
appropriate for each lesson and for ||students. e it Calaal) apes
each lesson and for ||students. o it Calaal) abiee [[dyida sl maliall julee
students. e it Bl Y] (sl o) malicd) julae JS & ¢S4 5 4 pladll
et il e QBRI || Ak ) ealiall | S0 4, 5i€a 5 4 sl Alia g ¢ ulll 8 mal
Aiba sl aliall jules gl IS & 5iSa 5 A yhadll Alie 5 ¢ ulll W8 eacal 5f | OUall 5 a5 )l
JSly 4, 538 5 4y il ¢ ulll 8 a5l Ul g g5 5l
(ol 8 aal o5l Al
o5l Al Ul
@l s,
Content Many content errors [[Some content Most content All content knowledge
s sl and shows little knowledge errors; |knowledge is is accurate and clearly

understanding of the

major ideas of the

some understanding

of the major ideas

accurate presented

and reflects the

presented; knowledge

reflects the major

104




discipline. All
content represents a

single content area.

b eaal) e )
Al sl 5 (s siaall
BLOPFVHIIES

g s sell A 1. IS
laal 5 Yo Jiay (5 sinall
Sle ga gall (e Jadd

of the discipline. All
content represents a

single content area.

b aal) s
ozl (5 sinl)
DS gl joany
g s sall (8 A )l
Ve Jiay 5 siaall S
5 sinall (po Jadd |as) g

important ideas of the
discipline. Unit
includes content from

several disciplines.

(6 sinall Dl sins alane
iSai g 488y Ayl

g s sall Akl ey,
e dpaaladll 3as ol Jadii g

ideas of the discipline.
Unit includes content
from each of the
disciplines of
language arts (Arabic
or English), math,
science, and social
studies.

ALty 3 el 5 sl
OSag stz a5 pla g (50
)l LS8 5 48 jadll

g sasall 3ol Jadii
Albaads JS e b ging
(A daay) Ay pall) dal)
caslall 5 «lauzaly Hll 5

e Laia) call all g,

Language arts-
-Integration
Ol Jalss
il

Uses few concepts
from reading,
language and
student
development, to
teach reading,
writing, speaking,
viewing, listening,
and thinking skills
A235Y AL Y glae
gaig dalll g5l ) aualia
5ol Al adar ¢ Calllall
Hislaall AU

o L) g Baaliall g
Sl &l s

Uses some concepts
from reading,
language and
student
development, to
teach reading,
writing, speaking,
viewing, listening,
and thinking skills
panlie Jll) padinny
sai g Aalll g 3¢) all
el aulal ¢ Callal)
Lalad) 5 4K

g LYl 5 Baaliall
oSl Ol leas

Uses many concepts
from reading,
language and student
development, to
teach reading,
writing, speaking,
viewing, listening,
and thinking skills
aatlia (ary Ladiioy
Clllall gad g 4xll) g 3¢ yall
LS 5 Be ) il ¢
aaliall g Aalall

Sl lga s cp e
)

Uses all concepts from
reading, language and
student development,
to teach reading,
writing, speaking,
viewing, listening, and
thinking skills in
several lessons is
realistic

Bl DAl (e maaliall padiy
pbel ¢ alldall g5 A2l
Lialaall LU 5 561 )

g LYl 5 Baallall

sl el ol e

daad) g gl (e
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Alignment of

Few lessons,

Some lessons,

Most lessons,

All lessons, activities,

Instruction and|activities, and activities, and activities, and and
Objectives assignments are assignments are assignments are assignments are linked
“4.¢) s4llinked to objectives. ||linked to objectives. |[linked to objectives. |[to
5 Slaglillllc g pall (e Sl Al gl any || AdadiY) ey alaxs  {lobjectives.
ol [ddasi ya algall 5 Aai¥) [|Cilaal ddadi e algall s (il Wl Adasi yo algall s {[Aall) (s ol aran
alaYu il YL ddasi e algall 5
Technology ||Available Available Available technology ||Available technology
(FENPAp technology is not  |[technology is used ||is used appropriately, ||is used
used or is used but does little to somewhat supports |[appropriately,
inappropriately. support the the objectives, and  ||supports the
L sl oSl aadius objectives engages learners. objectives, and
a3l Sl dalidl  lland to engage daliall L o) 53 02355 |lengages learners.
e e IS8 learners. PO DN | PIFPENTE (| PRGN | FENP P [JPREN
dalidl L o) ) Sle Jant g ccalaalyl alaaY) aexiy e J<i
Lo S8 iy cardione |[alaiall A8 jLika alaiall 48 JLia e Jans
Jass 5l Calaal) se s
pliall 4 Jlda e
Instructional ||[Employs no variety [[Employs little Employs some Employs a variety of

Strategies and
Assignments
il i)
Cilagall 5 dalatl)

of instructional
strategies and
assignments.
Instruction is
teacher-centered;
almost no
opportunity for
active learning or
creative thought.
P& s o) Gl
il iy aladin
el algall 5,
te S5 e il 5
plaall (o) an 50 Y Ly 8

variety of
instructional
strategies and
assignments. Most
activities are
teacher-centered.
Little opportunity

for creative thought.

RPREUIPNRENI
daaledl) Cibadl 1w
aleall s, s alaas
plaall e S5 ae

variety of
instructional
strategies and
assignments to meet
stated objectives.
Most activities are
student-centered and
active learning and
higher-level thinking
are encouraged in
some activities, but
not consistently.

e g il mny Sllia
Al algall bl JiuY)

instructional strategies
and assignments to
meet stated objectives.
All learning activities
are student-centered,
and most employ
active learning. Many
activities require
higher level thinking
skills and provide
opportunities for
creativity.

(e de sile de gana pad0d
Al algall 5 bl jiuY)
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slhdil alaill s 3 [lilice e iaga loadedl) il Calaal),  [[iasaill dileal) Calaa®y),
= uy) sal), =Y sl S pledll daiil alama [l e 58 8 alal Adadil pren
il 5 gy Ul e oladl (il gy e Ul
& g g il alal) Ll e el s
o) S (el Sl [l il i jlen ALY
Al sy gl la 8 Jigis
Differentiation | Differentiation is Differentiation is  ||Differentiation is Differentiation is used
of not used. used across few used across some across all
Instruction ekl aadiiy Y/ 3led s |[lessons to meet the |[lessons to meet the  ||lessons to meet the
Sdadll/sle) yoflowoaill 3 4 needs of students. |[needs of students. needs of students.
ool 3yl Oabadll aadiiny/ Ble) oo || pladll addieny/ Ble) ja Sabadll aadiy/ Ble ) ja
O SN (& (55,4l oo Gl @Al |G s aas (8 (35 A
Claliial 48 Gagall - [ldallall cilalia) 40 ddlal) cilaliial 4l
bl
Assessment  ||Lessons do not Few lessons contain |[Most lessons contain |[All lessons contain at
! contain an an assessment that |lan assessment that is ||least assessments that
assessment, orno ||is aligned with aligned with are aligned with
assessments are objective(s), or objectives. objectives.
aligned with the lessons include an || de (s 5ind (ug ol men [l e (5583 ag Al area
objectives. assessment that is  [|as as St Layi J8Y) e pe) 58 Cilags JAY)
e @ 5a3Y as ) |Inot aligned with the ||y, alay),
Y el o) e objectives.
ala Y aa il gl (g Al lamy
& o ol e
oosdl sl ccalaaly
& ol Y Land Jaild
Calal
Lesson and Lessons are Lessons are Lessons are Lessons are
unit minimally somewhat organized and move ||sequentially organized
coherence organized. Unit organized and move ||students toward and move students

does not reflect

knowledge about

students somewhat

toward achieving

achieving objectives.

Some lessons reflect

toward achieving

objectives. Set of
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Jadl yig ugal)
el 2a 1)

the development,
learning, and
motivation of
students.

anlly Aaliia Gyl
S, s gl S Y
salll Jga i jlaall
(s Aol 5 calasll
BHAS

objectives. Limited
reflection of
knowledge about
the development,
learning, and
motivation of
students.

o dakiia (s gyl
) Aallall 2 g g o L2l
FERIRIVN
alaal), e Jalal) Sllia
sadll J o o jlall

sl bl 5 calaill
Juk3u,

an understanding of
the development,
learning, and
motivation of
students, but not
consistently

demonstrated.

25855 Aalaia (s )
RPN
sl (any Calaal)
¢ skl A0l Lagh (Sl
sl axdlall cales g

IS5 el (815 Juilay)
ala

lessons reflects an
understanding of the
development,
learning, and
motivation of
students.

Allia g dalaia (gl
Gaiad s Al 2581
a1, gyl & sana
skl A0S Lagd (S
JWb3U (ol dgmdlall calas s,

Spelling,
grammar,

punctuation

sl g gl
a5l e

Errors in grammar,
punctuation, or
spelling require
major editing and
revising.

Cladle 5 gaill b eUadl]
A Zingl) el
Aanl el s il

Errors in grammar,
punctuation, or
spelling require
major editing and
revising.

Cladle 5 il L eUasl
(ol Rl 5 e il
Aaa el s il

Errors in grammar,
punctuation, or
spelling require
minor editing and
revising

Cladle 5 il L eUasl
(ol Ringall i e il
bl daal yo5 ) a3

Unit contains almost
no errors in grammar,
punctuation, or
spelling.

il e o sin Y saa )
Gl ac) 8 b elaal
Lagdll 5 cad il e
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Appendix (15) guidelines for assessment analysis

Taskstream req uirements

Introduction
One way to measure the impact of a student's learning is to compare the results of the pre-and post-test. The
difference between grades is the result of teaching. The information from the assessment analysis is used to

design future lessons and improve skills in using various educational strategies.

The main purpose of this task is to collect and use assessment data to modify teaching methods and improve

student learning.

Amendments may be obligatory when applied to some specific cases.

Adaptations

This analysis should be adapted for students of different academic levels, different subjects, and for the
assessment of students with additional support. For example, students in the first grades do not have the same
ability to think abstractly as a high school student; language subjects use different teaching and learning
strategies compared to other subjects such as mathematics. Students who are offered special education, or
special learning, often learn in a small group or one-to-one.

The description

® Select a group of 3-5 daily lessons on the same topic or concept.

® Design a test to reflect what students should know, understand or apply at the end of this set
of lessons. It will be easier to analyze if the answers to the questions are in the form of true or

false.
® later, you can analyze which items are worth more than one mark.

® Apply the test before starting teaching and record their marks in a spreadsheet. Give "1 "for the

correct answer, and " 0" if the answer is wrong.
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® List down their marks for each question, as well as their overall score. Upon completion of the
lessons, ask the students to take the same test, and list down their new marks in the same way
as in the stage of the pre-test.

® When you have both sets of data for each student on each question, the following questions

will be useful for analysis and reflection.

Data collection
1. Calculate the arithmetic mean, median and mode, for both pre-and post-test.
2. Calculate the total for all the questions from the two Tests. This tells us which questions have
the most correct responses. (Distribution of duplicates).
3. Calculate the average for all questions. (Analysis of paragraphs)

4. Determine the level of each of the questions according to Bloom's Taxonomy

Analysis

1. Arithmetic mean and median, for both pre-and post-test

a. How can they be compared?

b. What does this tell you about the results?

2. Items with the most correct responses or the highest marks

a. At the stage of pre-test, what does it mean?

b. At the stage of post-test, what does it mean?

3. Repetition of the correct answers to one of the questions

a. Has it changed or has it stayed the same?

b. Was the change positive or negative?

4. Questions reflecting Bloom's Taxonomy levels

a. What s the level of the most frequently asked questions in the test?
b. How can these questions be compared with the frequency distribution given in point (2) of the data

collection?

Presentation of results
1. Use the graph provided in the tables program (EXCEL) to produce a graph or to arrange the data in the
table.

2. Use the table or drawing that you have created to reflect on the results.
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Consequences

1. When comparing the arithmetic mean and median, for the pre-test and post-test, what does this indicate?
2. Has there been a change in the set of questions with the correct answers, has their number decreased, has it
remained the same, or has it increased? What does this mean?

3. When comparing questions from the pre-test with the same questions on the post-test:

a. What does it mean if a few students answered correctly after teaching?

b. What does it mean if more students answered correctly after teaching?

c. If there are some questions that did not show any change between the pre-and post-tests, what should we
conclude?

4. What are some of the implications of analyzing test questions based on Bloom's Taxonomy?

a. From which level of Bloom's Taxonomy were the most questions?

b. From which level of Bloom's Taxonomy were the most correct responses?

Advanced Analysis

1. Use spreadsheets to do content analysis.
a. What questions reflect the same content?
b. Select Bloom's levels for all questions.

¢. How many correct answers to each of the questions are there within the same concept or content?

Reflection
1. How did you benefit from displaying the results in tables or graphs?
2. What have you learned about student learning by doing this activity?

3. How can you use this information in planning future lessons?

anfil) il jlaa £ g pia gl julza

Assessment Practices Project Rubric

Unsatisfactory Needs Improvement Satisfactory Target
Jsha s Oopen3 ) gling Jsiha Cirions
Data Data is collected but Data represents student ||Data validly and reliably [|Data validly and
collection show no clear performance but may not ||represents student reliably are
RILENIFPEN be clear. performance extremely helpful,
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Unsatisfactory Needs Improvement Satisfactory Target
Jssha Cmnd () gliag Jsika g
representation of student (|5 éatlal) ela) Jiat lilyl) [[elal Jiay clilull <iliiy 33a |[representing
performance. Aol (5SS Y o) (Sadll (e || Aallal student
OSa3 Y LSl g L) aas performance

ol 5 IS llall 61

clearly and
meaningfully.
Gl Gl s Baa
ol Jiay g claa 2uda
gl 5 JSs Allall

;.MLAJ,

Data display
i) e

Data is recorded and
displayed, but analysis
and interpretation are
difficult or impossible.
(a5 yra s Alaase i)
UlaiuY) 5 amaall (e oSl

Lo s 5l Lglulaty oLogl)

Data is recorded and
displayed, and minimally
facilitates analysis or
interpretations.

dia g yra g Alasa Ll
Jalaill dalee Wi ja Jensis
Dl

Data is appropriately and
adequately recorded
and/or displayed to
facilitate analysis and
interpretation.

S JS Al Sl
lea e Ay 5 /5 Guliia s

L s g Lelidad Qg

Data is recorded
and displayed in
such a way that
analysis and
interpretation are
clear, logical, and
obvious.

Sl Jaaus &
Cun B lpn o
el g il
il 5 Lyl

Ailia

Data analysis

Minimal processes are

Processes are applied to

Appropriate and accurate

Data is thoroughly

bl Jalas applied to the data, and ||the data, but they may be |[processes are applied to ||analyzed using the
analysis is disconnected |[inconsistent and/or the data. most appropriate
from the actual data inconclusive. danlie Gilel pal Guki al |Imeans.
processes. Sle Glel aY) Gabiah (It 488 A8 bl Jalas o3y
oo W) aall Gulai oty || e ) oK5 a8 LT el il sl alaiialy
alr s enlibd) e el a | g daulite / danls e S, il
el 2l oo daill Jhad {13,l5e el yal gaadai o
Aaladl), bl 488

Data Interpretations and/or Processes are applied to ||Interpretations and/or Interpretations and

interpretation (|conclusions are the data, but they may be ||conclusions are logical ||conclusions

bl s disjointed from the data. ([inconsistent and/or and are appropriately clearly emerge
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Unsatisfactory Needs Improvement Satisfactory Target
Jssha Opmad () liag Jsika g
5 il / inconclusive. supported by evidence  |[from the data

idari e e laliviuny)
bl

Interpretations and/or
conclusions are drawn
from the data, but the
evidence supporting
them is not provided.
e Dol aY) Gakad &
S 055 8 gy i
s Auliie / danls e .
5l ) /g

e saldiig alaliviay)
B al) ALaY1 (&g il

8 A5 e el

from the data analysis.
5l )/

dac da g cdathaia Cilaliviu)
O Y e alia S
Gl Jalas,

analysis and are
presented in a
professional,
concise, and
thorough manner.
Syl

ekt calaliniayl
sl (e 7 gua g0
iy i)

Alald 5 6B 55,

Implications

for instruction

Implications are not
supported by the data and
are not appropriate to the
students, content, or
teaching/learning
situation.

et ilapkl) /cbe i)

Anlie g8 5 elilally da go 2
/ ol gz sl g (5 sinall
Ul el

Implications are
somewhat related to the
data, but my not be
clearly supported by it.
Stated implications may
not be appropriate to
identified students,
content, and
teaching/learning
situation.
S Adag e calipdaill /e il
O Raall g bl Le 2a
o) o) el A e da 5SS Y
ol yinall dniliag <3
Ul alall / asy 5l

Implications are
supported by the data and
are appropriate to the
identified students,
content, and
teaching/learning
situation.

dac 2o Cilandatl) /cibie fail)
(s sl pulia 5 eciiladly
2l / a xill i
Ul

Multiple
implications are
clearly supported
by the data, and
are appropriate to
the identified
students, content,
and
teaching/learning
situation.

Cibe il Cpe =)/
dac o Cilankail)
dlia 5 bl
sl s s siaall
salall / sy il
<l
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E-folio Rubric

Appendix (16) the Assessment rubric of the E-folio

Standard/level

4

Achieve the goal

3

Satisfactory

2

Needs improvement

1

Unsatisfactory

level/
grade

Content —
literacy and
conversation

ACEI 2.1

The evidence is
clear and
convincing to
know the correct
and
comprehensive
contentin both
reading, writing
and conversation
appropriate for
the primary stage
and in identifying
and arranging the

main concepts.

Evidence is valid for
knowledge of the
content both in reading,
writing, conversational
and in the identification

of basic concepts.

The evidence is sufficient
to know the contentin
both reading, writing and
conversation and is
suitable for the primary

stage; with a few mistakes,

but they are not significant.

There are many
mistakes in the
knowledge of the
contentin reading,
writing, or
conversation, or there
is insufficient evidence
in the field to make a

correct judgment.

Content -
Knowledge of
Science

ACEI 2.2

The evidence is
clear and
convincing in the
knowledge of the
correct and
comprehensive
contentin science
and is suitable for
the primary stage
andin the
identification and

arrangement of

The evidence is valid for
knowledge of the
contentin science and is
suitable for the primary
stage, and in the
identification of the

main concepts.

The evidence is sufficient
to know the contentin
science and is suitable for
the primary stage; errors
are few, but they are not

significant.

There are many errors
in the knowledge of
the contentin science
or there is insufficient
evidence in the field to
make a correct

judgment.
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the main

COHCEPIS.

Content-
Knowledge of

Mathematics

The evidence is
clear and

convincing in the

The evidence is valid for
knowledge of the

content in mathematics

The evidence is enough to
know the contentin

mathematics and is

There are many errors
in knowing the

contentin

ACEI 2.3 knowledge of the | and is suitable both for suitable for primary school; | mathematics, or the
correct and the primary level, and in | errors are few, but they are | evidence is
comprehensive the identification of not significant. insufficient in the field
contentin basic concepts. to issue a correct
mathematics and judgment.
is suitable for the
primary stage and
inthe
identification and
arrangement of
the main
concepts.

Content- The evidence is Evidence is valid for The guides are sufficientto | There are many errors

Knowledge of
social studies

ACElI 2.4

clear and
convincing to
know the correct
and
comprehensive
contentin social
studies,
appropriate for
the primary
stage, and to
identify and
arrange the basic

COHCEPIS.

content knowledge in
social studies and it is
Suitable for the primary
stage, and in defining

basic concepts.

know the content of social
studies and are suitable for
the elementary

Errors are few, but ;level

not important.

in knowing the
content in social
studies, or the
evidence is sufficient
in the area to issue a

correct judgment.

Content-

Knowledge of

The evidence is

clear and

The evidence is valid for

knowledge of the

The evidence is sufficient

to know the contentin Arts

Many errors in the

content of knowledge
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the Arts

convincing to

content in the Arts and is

and is suitable for primary

in the arts, or the

ACEI 2.5 know the correct suitable both for the school; errors are few, but evidence is not
and primary stage, and in the | insignificant. sufficientin thefield
comprehensive identification of basic to issue a correct
contentin the concepts. judgment.
arts appropriate
to the primary
stage and to
identify and
arrange the basic

concepts.
Content- The evidence is The evidence is valid Some evidence is true that

Knowledge for

clear and

that educational plans

the educational plans

There is little (or no)

Students convincing that are in line with current prepared by the student evidence that the
ACEI 1.0 the student theories on human are in line with the current | educational plans
understands the development, learning theories of human prepared by the
principles of and motivation. development, learningand | studentare in line with
human motivation. current theories of
development, human development,
learning, learning and
motivation and motivation.
plans education
accordingly.
Content- Multiple Examples of strategies Some examples of content- | There are few or no
Content examples of aset | for contentand specific strategies, but examples of content-

Knowledge-
Special
Teaching
Methods
131

of content-
specific strategies
in the instruction
that are based on
knowledge of
students, learning

theory, subject,

integration of education
are based on knowledge
of students, learning
theory, subject,
curricular goals, and

society.

limited in number or
unclear on the basis of
knowledge of students,
learning theory, subject,

teaching goals, society.

specific strategies that
are not based on
knowledge of
students, learning
theory, subject matter,
curricular goals, and

society.
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curricular goals,

and society.

Pedagogy
(planning)- the

educational

Educational plans
include almost all

of the following

Educational plans
include many of the

following elements:

Educational plans include
the following:

Learning objectives,

Plans for education
lack several basic

elements.

environment elements: learning objectives that learning activities
ACEI3.1 learning are in line with List of materials and
objectives thatare | curriculum standards; sources, some means of
in line with learning experiences assessment
curriculum appropriate to students '
standards; developmental levels;
learning innovative and flexible
experiences learning and teaching
appropriate to strategies; appropriate
students' and diverse educational
developmental materials, sources,
levels; innovative | methods of assessment
and flexible and feedback.
learning and
teaching
strategies;
appropriate and
diverse
educational
materials,
sources, methods
of assessment
and feedback.
Pedagogy — It supports It supports the individual | There is some evidence There is little evidence
planning) - students development of that includes the following: | that there are plans to
educational "individual students, the acquisition | philosophy of learning, a create or maintain a

environment

ACEI1.0

development,

knowledge

of knowledge and

motivation and includes

plan for classroom

management,

positive learning

environment; but it
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acquisition, and
motivation, and
includes almost
all of the
following: a
philosophy
centered on
student learning;
developing an
effective
classroom
management
plan; teaching
topics and issues
that encourage
students' critical
thinking skills;
giving
opportunities for
students to work
collaboratively in
multiple ways
(e.g. pairs, groups,

etc...)

many of the following
actions: a philosophy
centered on student
learning, developing an
effective classroom
management plan;
teaching topics and
issues that encourage
students ' critical
thinking skills; giving
opportunities for
students to work

collaboratively

opportunities for students
to work collaboratively;
there is no clear evidence
of support for the
development of students
individually and their

acquisition of knowledge

does not support the
development of
students individually,
their acquisition of
knowledge, and the
development of their

motivation.

Teaching
Methods
(Planning)-
Behavior
Management

ACEI1.0

Provides a clear
behavior
management plan
that is based on
understanding
the child's human
development and
rewarding
positive

behaviors.

Provides a behavior
management plan which
is consistent with the
theories of the child's
human development
and reward positive

behaviors.

Provides a behavior
management plan that

rewards positive behavior.

There is little evidence
that a behavior
management plan
exists, or that the
behavior management
plan is inconsistent
with theories of child

human development.
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Pedagogy - It explains most It explains many of the It explaines the following: There is little
Assessment of the following: following: formative and | multiple means of clarification of the
ACEI 4.0 formative and final assessments are formative and overall means of assessment

final assessments | appropriate; multiple assessments; modification | or notto use

are frequent and means of assessment; of the curriculum or assessment results to

appropriate; adjustment of the education based on modify teaching and

multiple means of | curriculum and assessments learning.

assessment education based on the

including analysis of the

standard and assessment.

alternative

performance

assessments;

curriculum and

teaching

adjustment based

on assessment

analysis.
Technology- Demonstrates Demonstrates the core Demonstrates core Lack of core
Personal and advanced competencies in the use competencies in the use of: competencies appears

Professional

Use

ACEI5.1

competencies in
the use of
standard
technology tools,
including:
communication
by e-mail; word
processing,
creation of
spreadsheets,
searching the
internet; use of
office references;

the teacher

of standard technology
tools using several of the
following actions:
communication by e-
mail; word processing;
spreadsheets; searching
the internet; the teacher
manages information
related to student
learning using ICT

resources.

email and communication;

and word processing.

in the use of

technolog..
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manages
information
related to student
learning using ICT

resources.

Technology-
Educational Use

ACEI 3.4

It explains most
of the following:
identification and
evaluation of
typical
educational
electronic
resources;
identification and
use of multimedia
to support
learning goals;
lesson planning
instructions
involving
students ' use of
technology to
achieve learning
objectives;
development of
technology-based
resources for
educational use(
example:
cognitive
journey/ web

quest).

It explains many of the
following: identification
and evaluation of typical
educational electronic
resources; identification
and use of multimedia to
support learning goals;
lesson planning
instructions involving
students ' use of
technology to achieve
learning objectives;
development of
technology-based
resources for
educational use(
example: cognitive

journey/ web quest).

Demonstrates: integration
of educational electronic
resources into teaching;
use of multimedia to
support learning

objectives.

Little or no evidence is
given of the use of
technology to achieve

learning objectives.
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Diversity-

Differentiation

ACEI 3.2

It explains most
of the following:
educational plans
thatinclude
appropriate
equipment and
modifications for
students with
special needs;
classroom
policies that
require
interaction
between students
and respect for
others, including
those with diverse
needs; providing
some useful and
appropriate
materials and
information
about social
services to
support students
with personal or
academic

problems.

It explains most of the
following: educational
plans thatinclude
equipment or
modifications for
students with special
needs; classroom
policies that support
respect for all students,
including those with

diverse needs

Includes modifications for
students with special needs

in some educational plans.

There is little or no
evidence that
education is
differentiated or that it
supports diverse

student needs.

Modeling and
Teaching
Problem
Solving Skills
ACEI 3.3

It explains most
of the following:
the identification
of strategies and
sources that

facilitate the

It explains some of the
following: identifying
strategies and resources
that facilitate the
development of critical

thinking skills;

Demonstrates more than
one opportunity for
students to use critical

thinking to solve problems

Little or no evidence
of students’ personal
use of problem-
solving or critical

thinking skills.
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development of
critical thinking
skills; the
facilitation and
skills of
independent
problem solving;
the use of critical
thinking to solve
problems in

education.

facilitating independent
problem-solving skills;
and using critical
thinking to solve

problems in education.

Academic It explains most It explains some of the Demonstrates the ability to | There is little or no
Research of the following: following: identifying read and understand evidence to use the
Assessment identifying appropriate and useful academic research. survey in teaching and
ACEI 5.1 appropriate and academic information; learning.

useful academic evaluating academic

information; research, using

evaluating appropriate criteria;

academic applying information

research, using derived from research to

appropriate improve teaching and

criteria; applying learning.

information

derived from

research to

improve teaching

and learning.
Scientific Design and Design quality research Design research on a Little or no evidence of
Investigation- conduct high- thatis applied in problem in education. personal research in

Participates in
research

ACEI5.1

quality research
thatis applied in
education and

that can work for

education and that can
work on positive change
in the problems of

education.

the field of education.
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positive change in
educational

problems.

Ethical
Relationships
and
Cooperation
with Students
and Parents

ACEI5.3

Aclear
commitment to
ethical values in
the following
areas:
relationships with
students,
including those
with special
needs or from
diverse
backgrounds;
relationships with
supervisors and
colleagues;
relationships with
parents and the
local community
of stakeholders;
activities related
to school policies;
activities related
to intellectual
property
(unauthorized
use and / or
plegiarism);
demonstrated
through narrative
and active

investigation of

In general, the options in
the application of sound
ethical values are in the
following areas:
relationships with
students, including those
with special needs or
from diverse
backgrounds;
relationships with
supervisors and
colleagues; relationships
with parents and the
local community of
stakeholders; activities
related to school
policies; activities related
to intellectual property
(unauthorized use and /

or plegiarism.

Some lapses or mistakes in
the application of ethical
values in all of the
following: relationships
with students, including
those with special needs or
from diverse backgrounds;
relationships with
supervisors and colleagues;
relationships with parents
and the local community of
stakeholders; activities
related to school policies;
activities related to

intellectual property.

There were several
opportunities for
ethical values to be

applied that were

ignored in many of the

following areas:

relationships with

students; relationships

with other
stakeholders; school

policies; intellectual

property‘
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ethical issues and
considered

options.

Initiative-
Outreach and

Communication

Gives many
examples of

extensive mass

Gives one or more
examples of extensive

mass communication,

Gives an example of
communication that has

strengthened cooperation

Strengthening
cooperation by

communicating with

ACEI 3.5 communication, which promotes with peers, parents or peers, parents or
which promotes cooperation with peers, students. students was not
cooperation with | parents and students. worthwhile.
peers, parents
and students.

Initiative- Provides at least Provides at least two Demonstrates awareness There is little or no
building three creative and | examples of his of the importance of evidence of

partnership
with colleagues
and society

ACElI5.4

effective
examples of his
partnership
creation with
colleagues and/or
with the
community, and
in each example
makes one or
more proposals
for maintaining
and/or
strengthening the
partnership. All
are examples that
clearly support
student learning

and interest.

partnership creation
with colleagues and/or
with the community,
and in each example
makes one or more
proposals for
maintaining and/or
strengthening the
partnership. All are
examples that clearly
support student learning

and interest.

establishing partnerships,
but there is no more than
one example thatis poorly
provided for the learning

and interest of students.

establishing or
maintaining a
partnership with
colleagues or with the

community.
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University supervisor assessment form

To be completed electronically

Major of the student-teacher: Date

Name of Supervisor

Rating: 3 = excellent 2 = satisfactory 1 = unsatisfactory

____ The visits were useful and on time.
______ The remarks were purposeful and acceptable.
____Help and support were constantly provided.
_____ The meetings were constructive and in-depth.
The feedback in the reflection journal was helpful.
Knowledge of teaching methods and styles is constantly visible.
___ The feedback of my daily preparation supported my professional development.
__ The feedback of my daily teaching supported my professional development.
___ Professional behavior has always been exemplary.

Comments:

Return the form to:
Field Supervisor (Senior) for educational training
College of Education
Qatar University

125



Mentor assessment form

To be completed electronically

Major of the student-teacher: Date

Name of Supervisor

Rating: 3 = excellent 2 = satisfactory 1 = unsatisfactory

____ The visits were useful and on time.

____ The remarks were purposeful and acceptable.
____Help and support were constantly provided.

_____ The meetings were constructive and in-depth.

___ The feedback in the reflection journal was helpful.

___Knowledge of teaching methods and style is constantly visible.

___ The feedback of my daily preparation supported my professional development.

___ The feedback of my daily teaching supported my professional development.
____ Professional behavior has always been exemplary.

Would you recommend assigning more student teachers with this mentor

Yes No

Comments:

Return the form to:
Field Supervisor (Senior) for educational training
College of Education
Qatar University
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Remedial intervention form

This form is used only if the student teacher does not demonstrate a satisfactory level of
knowledge, skills and teaching judgments.

Name of the student-teacher Date
the school grade / content
mentor

University supervisor

The following concerns have been explicitly discussed with the Student Teacher, Mentor,
and Supervisor:

The following data support these concerns:

These specific steps must be taken by the student teacher to grow professionally (please
specify procedures and completion dates).

Appointment for Reassessment

I have read and obtained a copy of this document

Signature of the student-teacher Date:
Signature of the supervisor Date:
Signature of the mentor Date:
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Task values and grading system

Each task during your field training has a value in the general average of the course, and
the final score is calculated and introduced to you by the college supervisor.

Task Maximum mark
Parent meeting report 5
Paper file and weekly journals 5
Midterm and final journal report 20
Unit Adaptation™ 40
Mid-term assessment of performance in field training
(CEES) average of 4

Final assessment of performance in field training (CEES)

* average of 4

Technological lesson (technology for learning project) 20
Assessment practices 20
Intervention plan (includes individual educational plan-

) : . 20
behavior modification plan )
E.folio* 44
Seminar 20

*Note: you must meet these requirements and obtain an average success level or higher
in order to achieve a pass mark in field training, which is C
*The ratio for each task will be calculated by a special equation.

Grading system at Qatar
University

A=90-100

B+ =85 -89.99

B =80 -84.99

C+=75-79.99

C=70-74.99

D+ =65 - 69.99

D =60 - 64.99
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Acknowledgment of adherence to the handbook

I, the undersigned, certify that I have read the Field Training Handbook and agree to abide
by the standards, policies, and procedures defined or referred to in this Handbook. I
understand that I have an obligation to notify the college administrator of any changes in
personal information such as name, phone number or address. I also accept the
responsibility to contact the college supervisor or program coordinator if I have any
questions or concerns or need further clarification.

Name of the student-teacher

Signature: Date

Please return this signed form to the field training seminar instructor. Note that all signed
forms will remain with:

Ms. Intisar Mustafa Ali
Field Supervisor (Senior) for educational training in the College of Education

Qatar University
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Instructional unit guidelines
TaskStream Course

Objective
A unit plan, consisting of complete lesson plans and supporting materials, should target a
concept, not a topic, in the curriculum. The aim of the unit is to develop rich and
specific learning experiences and attitudes to teach students the target concept. It should
include extensive use of technology for learning, multiple opportunities for active
student participation, and carefully differentiated teaching and assessment to enable all

learners to succeed.

Details

1. The unit should consist of a set of sequential lessons that cover various topics within
this concept.

2. The objectives of the unit should be in line with the curriculum prescribed for the
school and the subject taught.

3. The unit should take four (4) to six (6) time sets (classes) to teach.

4. Correction criteria for lesson plans and educational unit will be used to evaluate your
work. Be sure to use them to get additional information on how to supplement your unit.

The correct criteria can be found in the appendix.
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Action plan for parent-teacher's collaboration -

Action Plan Assessment Rubric

E-folio Rubric

Not

Demonstrated or AGEIE Satisfactory Target
. Improvement
Unsatisfactory
Content Little to no Some Evidence of Clear and convincing
knowledge evidence related to | knowledge accurate knowledge | evidence of accurate
of special understanding of | (with minor of and and thorough
education essential content inaccuracies) in | understanding of at | knowledge of and
in the field of at least two of least three of the understanding of all
education for the following as | following as they of the following as
students with they relate to relate to education they relate to
disabilities. education for for students with education for students
students with disabilities: with disabilities:
disabilities: 1) Human 1) Human
1) Human development development
development 2) Laws and policies | 2) Laws and policies
2) Laws and 3) Resources for 3) Resources for
policies teaching and teaching and learning
3) Resources for | learning 4) Research literature
teaching and 4) Research (theories and a
learning literature (theories accepted practices.
4) Research and a accepted
literature practices.
(theories and a
accepted
practices.
Content Little to no Some Evidence of Clear and convincing
knowledge evidence of knowledge accurate knowledge | evidence of accurate
in the knowledge in (with minor of basic content in and thorough
discipline(s) | basic content in inaccuracies) of | the discipline knowledge of content
the discipline basic content in | field(s). in the discipline
field(s) or serious | the discipline field(s).
inaccuracies. field(s).
Pedagogy — | Little evidence of | Includes some Provides evidence Provides clear and
Curriculum | knowledge or evidence for at least two of convincing evidence
design and understanding of | (limited) for at | the following: for all of the
instruction curriculum and least one of the | Knowledge and following:
instruction for following: understanding of the | Knowledge and
students with Knowledge and | Qatar National understanding of the
disabilities. understanding Curriculum Qatar National
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Not
Demonstrated or
Unsatisfactory

Needs
Improvement

Satisfactory

Target

of the Qatar
National
Curriculum
Standards
Ability to
evaluate
curriculum for
quality related
to established
principles of
curriculum
design

Ability to create
basic curricular
materials (a
well-designed
unit plan with

Standards and
ability to apply them
appropriately in
instruction for
students with
disabilities,

Ability to create
AND modify
curricular materials
in the content areas
for students with
disabilities, and
Considers the
individual’s unique
characteristics in
selecting,
developing and

Curriculum Standards
and ability to apply
them appropriately in
instruction for
students with
disabilities,

Ability to create AND
modify curricular
materials in the
content areas for
students with
disabilities, and
Considers the
individual’s unique
characteristics in
selecting, developing
and adapting learning

learning adapting learning experiences.
activities and experiences.
assessments).
Pedagogy — | Little evidence of | Includes some Provides evidence Provides clear and
Classroom knowledge or evidence for at least two of convincing evidence
Environment | understanding of | (limited) for at | the following: of all of the
how to create a least one of the | 1) Collaboration following:

positive classroom
environment for
students with
disabilities

following:

1) Collaboration
with general
educators to
create safe,
inclusive, and
culturally
responsive
learning
environments,
2) Use of
motivational
and
instructional
interventions to
teach learners to
adapt to
different
environments,
and

3) Knowledge
of safe
intervention for

with general
educators to create
safe, inclusive, and
culturally
responsive learning
environments,

2) Use of
motivational and
instructional
interventions to
teach learners to
adapt to different
environments, and
3) Knowledge of
safe intervention for
students in crisis.

1) Collaboration with
general educators to
create safe, inclusive,
and culturally
responsive learning
environments,

2) Use of
motivational and
instructional
interventions to teach
learners to adapt to
different
environments, and

3) Knowledge of safe
intervention for
students in crisis.
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Not

Demonstrated or Needs Satisfactory Target
. Improvement
Unsatisfactory
students in
crisis.
Pedagogy — | Little evidence of | Includes some Provides evidence Provides clear and
Assessment | knowledge or evidence for at least three of | convincing evidence
understanding of | (limited) for at | the following: of all of the
the design, least two of the | 1) Ability to select following:
administration, following: and use technically | 1) Ability to select
interpretation, or 1) Ability to sound formal and and use technically
use of assessment | select and use informal sound formal and
for students with formal and assessments that informal assessments
disabilities informal minimize bias, that minimize bias,
assessments, 2) Use of 2) Use of
2) Use of measurement measurement
measurement principles and principles and
principles and practices to interpret | practices to interpret
practices to and use assessment | and use assessment
interpret and results, results,
use assessment | 3) Collaborate with | 3) Collaborate with
results, parents and/or parents and/or
3) Collaborate colleagues in use of | colleagues in use of
with parents multiple multiple assessments,
and/or assessments, or and
colleagues in 4) Provide feedback | 4) Provide feedback
use of multiple | and guidance to and guidance to
assessments, or | learners related to learners related to
4) Provide assessment. assessment.
feedback and
guidance to
learners related
to assessment.
Little evidence of | Includes some Provides evidence Provides clear and

Technology

knowledge or
understanding of
the use of
technology for
planning,
instruction,
assessment, or
support for
students with
disabilities.

evidence
(limited) for at
least one of the
following:

Use of
technology to
support
instruction
assessment,
planning, and
deliver, and
Knowledge of
augmentative
and alternative
communication
systems and a
variety of

for at least one of
the following:
Provides clear and
convincing evidence
of all of the
following:

Use of technology
to support
instruction
assessment,
planning, and
deliver, and
Knowledge of
augmentative and
alternative
communication
systems and a

convincing evidence
of both of the
following:

Use of technology to
support instruction
assessment, planning,
and deliver, and
Knowledge of
augmentative and
alternative
communication
systems and a variety
of assistive
technologies to
support the
development of
communication and
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Not

Demonstrated or Needs Satisfactory Target
. Improvement
Unsatisfactory
assistive variety of assistive learning for students
technologies to | technologies to with disabilities.
support the support the
development of | development of
communication | communication and
and learning for | learning for students
students with with disabilities.
disabilities.

Diversity Little to no Shows an Some evidence of at | Clear and convincing
evidence of an appreciation of | least one of the evidence that
appreciation of the | the human and | following: demonstrates the
human and cultural issues Knowledge and following:
cultural issues that | that may affect | understanding that Knowledge and
may affect education for diversity is a part of | understanding that
education for students with families, cultures, diversity is a part of
students with disabilities. and schools, and the | families, cultures, and
disabilities. ways human issues | schools, and the ways

interact with human issues interact
educational issues, with educational

and 1ssues, and
Collaboration with Collaboration with
others in the cultural | others in the cultural
environment to environment to
support the support the education
education of of students with
students with disabilities.
disabilities.

Problem- Little or no Some evidence | Some evidence for: | Clear and convincing

solving evidence for for: Personal uses of evidence for:
personal use of Personal uses of | critical thinking to Personal uses of
encouragement for | critical thinking | solve problems in critical thinking to
others to use to solve education, and solve problems in
critical thinking to | problems in Decisions and/or education, and
solve problems education, or policy-making that | Decisions and/or

Decisions encourage and policy-making that
and/or policy- reward problem- encourage and reward
making that solving among problem-solving
encourage and | colleagues and staff. | among colleagues and
reward staff.

problem-solving

among

colleagues and

staff.

Scholarly Little to no Some (limited) | Some evidence of at | Provides clear and

Inquiry — evidence of evidence of at least two of the convincing evidence

Engages in | knowledge or use | least one of the | following: of all of the

research of scholarly following: 1) a sound following: 1) a sound
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Not

Demonstrated or Needs Satisfactory Target
. Improvement
Unsatisfactory

research in the 1) a sound knowledge of knowledge of

field. knowledge of research in special research in special
research in education, education,
special 2) Collaboration to | 2) Collaboration to
education, share expertise with | share expertise with

2) Collaboration
to share
expertise with
colleagues, and
3) Engaging in
personal
research that
contributes to

colleagues, and
3) Engaging in
personal research
that contributes to
knowledge in the
field.

colleagues, and

3) Engaging in
personal research that
contributes to
knowledge in the
field.

knowledge in
the field.
Ethical Several serious Few serious Few errors, none Clear commitment to
Values errors in the errors in the serious, related to ethical values in most
application of application of the application of of the following:
ethics related to: ethics in the ethics in the relationship with
students following: following: students, including
other stakeholders | relationship relationship with those with special
school policies with students, students, including | needs or from diverse
intellectual including those | those with special backgrounds
property with special needs or from relationships with
needs or from diverse backgrounds | supervisors and
diverse relationships with colleagues
backgrounds supervisors and relationships with
relationships colleagues parents and
with supervisors | relationships with community
and colleagues | parents and stakeholders
relationships community activities related to
with parents and | stakeholders school policies
community activities related to | activities related
stakeholders school policies intellectual property
activities related | activities related (unauthorized usage
to school intellectual property | and/or plagiarism)
policies (unauthorized usage
activities related | and/or plagiarism)
intellectual
property
Initiative Provides little to Demonstrates Demonstrates action | Demonstrates
no evidence of awareness and | toward at least two | creativity and
creativity, support for at of the following: leadership in at least
leadership, or least two of the | 1) Improvement in | three of the following
support for following: professional 1) Improvement in
positive change in | 1) Improvement | practice, professional practice,

special education.

in professional
practice,

2) Support of
lifelong learning,

2) Support of lifelong
learning,
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Not

Demonstrated or AGEIE Satisfactory Target
. Improvement
Unsatisfactory
2) Support of 3) Advocacy and 3) Advocacy and

lifelong
learning,

3) Advocacy
and mentoring
in special
education, or
4) Provision of
guidance and
direction to
colleagues.

mentoring in special
education, or

4) Provision of
guidance and
direction to
colleagues.

mentoring in special
education, or

4) Provision of
guidance and
direction to
colleagues.
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