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Field Training Overview:

The College of Education at Qatar Universityis committed to provide high quality education that
qualifies student teachers to take partin the development of the local and international communities.
There is no doubt that the field training course is one of the most important courses that is considered a
great opportunity for the studentteachers to apply what they learned and acquired during their
studies in the college in terms of knowledge, skills and attitudes in a practical way to prepare for their

jOU rney as teachers.

This handbook gives an overview of the Field Training Course at the College of Education,
Qatar University. The Field Training Course provides student-teachers with the opportunities to
apply and reflect on acquired knowledge, and to develop and refine knowledge, skills, and
attitudes in a classroom setting due to the growing interest in training-based education and the

acquisition of field-based training experience.

In all practicum experiences provided by the College of Education, the student teacher is joined
to local schools, educational institutions or concerned bodies under the direct supervision of the mentor
teacher. The student-teacher must complete the various activities through experiences that require

reflection, thinking and application of the set of skills and knowledge that have been learned.

The following rubric contains Field Training Course assignments based on the College of Education’s
special learning outcomes within the conceptual framework, and its achievement of national professional
standards for teachers, especially when the student-teacher graduates with a first-level teacher license.

For more information on the Teacher Licensing policy, please see the following link:

http://www.edu.gov.ga/Ar/Documents/SEC2222016.pdf

National professional standards for teachers:

1. Planning for the development of students’ performance and achievement

2. Engaging students in the learning proces and developing their learning.


http://www.edu.gov.qa/Ar/Documents/SEC2222016.pdf
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3:“providing a safe, supportive, and challenging learning environment

4. Evaluating students’ learning andusing evaluation data to improve their achievement

5. Demonstrating high quality professional practices and participation in the continuing professional
development.

6. Maintaining an effective partnership with parents and the communit

Course Assignment Rubric based on the College of Education Learning Outcomes:

National
College of Education Learning Professional Evaluation (Assignments/Students'
Outcomes Standards for work)
Teachers
® Educational Unit
Teachi
eaching ® Mid-term and Final Evaluation
Content: Apply the main theories in 542 1 of CEESs
the field of specialization.
® Action Research
® Educational Unit
Teaching Methods: Plan to ensure e Evaluation Project
effective methods of teaching and )
654321 ® Action Research
learning to maximize students’
® Mid-term and Final Evaluation
learning.
of CEESs
Technology: Use current and ® Mid-term and Final Evaluation
emerging technologies in instructional 654321 of CEESs
powerful ways. ® Technology Lesson
Diversity: Foster successful learning ® Educational Unit
experiences for all students by 654321 ® Mid-term and Final Evaluation
addressing individual differences. of CEESs
Search 654321 ® FEducational Unit
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Problem Solving: Arrive at informed ® Mid-term and Final Evaluation

decisions based on collecting and of CEESs
analyzing data through an in-depth, ® Action Research

sequential study of various factors.

® [Educational Unit

® Mid-term and Final Evaluation

Scholarly Inquiry: Actively engage in of CEESs

research by learning from and 654391 e Reflective journal

contributing to the knowledge base in
® Parent Contact Report

education.
® [E-folio
® Action Research
® Mid-term and final evaluation
Leadership of CEESs
Ethical Values: Apply professional 654321

® Parent Contact Report

values in all educational contexts. .
® Reflective Journal

® Parent Contact Report

. .. . ° id- i i
Initiative: Lead positive change in Mid-term and Final Evaluation

654321

education. of CEESs

® Action Research
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QATAR UNIVERSITY:

Field Training Terminology:

The handbook sets out the basic information and guidelines for the student-teacher to
successfully plan and implement hands-on experience. It is important to consult this handbook at
the beginning and during the field training, as the College of Education aims and expects the
student-teacher to become an educator who is professional enough to facilitate the education

process for their students in the future.

You will find the following terminologies in the handbook and their explanations below:

— Student-teacher: a male or female student of the College of Education registered in the field training

course.

— Mentor: the selected teacher under an agreement between the College of Education and the selected

schools assigned to guide and assist the student-teacher during the field training period.

— University Supervisor: a faculty member who is appointed to supervise student-teacher, assist

him/her, and evaluate his/her performance.

— National Professional Standards for Teachers: standards are the singular of criterion. A term used
to judge quality in light of what is included in this term describing what is expected to be available in
terms of skills, knowledge, duties, attitudes, values and attitudes, or the ability to solve problems and
make decisions, which are essential for teachers and school leaders to work through their careers in

schools.

— Seminar: the college supervisor's meetings with the student-teacher during the course period.

Course Assignments Rubric

Throughout the field training course, the student-teacher is required to submit the following

assignments:

Lesson plans must be written and prepared by the student-teacher for every lesson —
Lesson Plans
partial or whole — that he/she will be teaching.
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Reflective Create a journal entry for each week of the field training. See the guidelines in the
Journal Appendix.
Class Follow the guidelines for class observations. See the guidelines and the forms in the

Observations

Appendix.

Parent Contact

Arrange a meeting with one of the students’ parents and fill out the form in the

Report Appendix.
Assessment
Complete the assessment analysis assignment as described in the Appendix.
Analysis
Technology Plan and teach a single lesson in which students’ use of technology is pivotal (students
Lesson must use technology to learn the concept or skill to complete the lesson).

Unit Teaching

Create a unit plan for one of the topics in the curriculum. See the guidelines in the

Plan Appendix.
Two reflective journals must be submitted about student-teacher progress in the field
training — one for the Mid-term Evaluation (Week 5), and one for the Final Evaluation
Mid-term and

Final Reflection

(Week 10). The reflective journals are due the week before each three-way meeting. See

the guidelines in the Appendix.

Mid-term and
Final

Evaluations

Evaluations must be completed using the CEES model by the middle and the end of the
field training period and student teaching assignments. The student-teacher, mentor,
and university supervisor will discuss the student teacher's progress. See the guidelines

and the forms in the Appendix. (Including teaching, research, and leadership).

A file created electronically on the Taskstream website that contains student-teacher

E-Folio
achievements and reflections on both the field training course and previous courses.
Afile that contains copies of all the daily and weekly tasks that the student-teacher has
Portfolio achieved during the field training course, which must be updated on a daily basis and

kept on (a USB flash drive) for submission at the end of the training period.
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Mentor Teacher
The student-teacher has to complete evaluating his/her mentor teacher and university
and University
supervisor. See the forms in the Appendix. This section must be completed by the end
Supervisor
of the semester, and it will be confidential.
Evaluations

The student-teacher conducts action research and writes an action research report
according to the context of each school, including identifying research questions,
reviewing previous studies, collecting and analyzing data, discussing the findings, and
Action Research
explaining how the results can be applied to improve learning and teaching in each

student-teacher classroom. The field training handbook includes the evaluation rubric

for action research.

The reflection journals must be submitted weekly through the blackboard to the university

supervisor or sent an email to the assigned supervisor.

Please note that all the hereinabove tasks must be submitted at the end of the training

period, with a portfolio that should contain teaching plans, mentor teacher, and the

university supervisor’s observation templates.

All information must be updated and available to the supervisor upon his/her visit to the

student-teacher at the school.

Field Training Course Requirements
The student-teacher should understand that field training is a compulsory university course in which
success requires a minimum grade of C. As such, there are tasks that must be completed. The following
descriptions will help fulfill field training requirements and help produce outstanding work that can be included

in the e-folio and assignment portfolio.

a. E-Folio: create an E-folio on TaskStream is a mandatory requirement for all the programs in
the College of Education. It will document the student-teacher professional experiences

across all methods courses and field experiences and will show his/her competence in the



+had aools
wiiselected teaching profession. The student-teacher e-folio will be evaluated at the end

of the training period.

b. Portfolio: The student-teacher prepares and updates the file with the need to inform the

university supervisor about it on each visit. This file will include six subsections/ classified

sections as follows:

1.

General information — includes sections such as empty forms, student-teacher personal
information, and his/her class schedule.

Notes/ Observations — student-teacher collects copies of all the notes forms during the field
training period. Guidelines and forms are attached in the Appendix.

Lesson Plans — student-teacher must use the lesson plan form provided in the Handbook
Appendix for every lesson he/she teaches and for all the lessons related to the tasks of the teaching

unit plan. In addition, he/she must ensure to take the mentor’s teacher signature on any lesson

plan before adding it to the paper file. The lesson plans in this part are arranged in order from

newest to oldest. Each plan mustinclude a reflection, and the reflection can be written on the back

of the lesson plan form or on a separate sheet of paper after teaching the lesson.

Mentor Teacher/Supervisor Evaluation and Feedback — It is the student-teacher's
responsibility to urge his/her mentor teacher to evaluate and give him/her written feedback
whenever possible (at least once a week). The mentor teacher can use the forms (Class
Performance Observation and CEESs) attached in the Handbook Appendix. The student-teacher
has to keep the evaluation copies in his/her paper file, whereas the mentor teacher and the
university supervisor will keep the originals. As for the more formal evaluations will be conducted
inthe middle and end of the field training electronically by using the Clinical Experience Evaluation
Survey (CEES).

Reflection Journal — student-teacher writes down his/her observations and reflections in the
Weekly Journal. The journal should be accessible to the university supervisor to comment on the
student teacher’s observations and answer his/her questions.

Course Assignments — student-teacher must attach all the field training assignment documents,

and accurately complete and approve by the university supervisor.

10
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“¢."“Reflections (What and When) —

Studies have shown the importance of reflection, consideration, and observation in developing educators’
practices in general especially teachers. Hence, the assignments and the responsibilities of the field
training require a lot of reflection and observation.

1. After teaching the lesson, student-teachers have to reflect on his/her practices by the following

questions:

a. Whatwentwell in the lesson, and why do you think so?
b.  What can you do to improve your lesson next time?
¢. How did you evaluate students’ learning?

2. Reflective Journal —student-teacher writes down the perspectives and explanations about the field
training events. See the Reflective Journal Rubric in the Appendix.

3. Mid-term and final reflection journal — before meeting the mentor teacher and university
supervisor, student-teacher must complete self-assessments prior to the mentor teacher and
university supervisors’ evaluation of the student-teacher's mid-term and final performance. See

the forms in the Appendix

d. Parent Conference/Contact Report: in consultation with the mentor teacher, the student-teacher
sets an appointment and holds at least one meeting with a student parent. This meeting should be

documented using the Parent Contact Report Form provided in the Appendix.

Student-teacheralso has to contact more than one of the students’ parent and keeps contact logs with these
parents, including phone calls (attempted calls, informal conversations in the school hall, meetings,

home visits, and notes). See the contact log in the Handbook Appendix.

e. Study Unit:

1. Prepare a study unit plan that consists of all the lesson plans and supporting materials. The unit
aims is to develop rich and specific learning experiences and situations to teach students the target
concept. It should also include the use of technology for learning, multiple opportunities for active
student participation, differentiated teaching, and assessment to enable different learners to
succeed.

2. Deztails:

11
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e The unit consists of a set of sequential lessons within the concept. The sequence should
be logical and related to the concept.

e The unitshould have five lessons including a review lesson after the first four lessons; so that
this lesson is inclusive of the previous four lessons, and focuses on the different skills that were
taught in the first four lessons.

e The unitshould reflect the curriculum and subject matter presented, including the following:

- Introduction

- Standards

- Objectives

- How to present these lessons (strategies, teaching methods, modern techniques)
- Fivelessons

- Assessment

The five lessons must vary according to the subject.

It is important to take into account the diversity of objectives: cognitive, emotional, and skilled
objectives. The objectives must also be linked to the standards that have been set, and the age
group for which the study unit has been prepared must be taken into account, both mentally and

intellectually.

As for the five lessons, they do not have to be from the textbook of the State of Qatar; Rather, they

must come from outside the book completely and has nothing to do with the topics in the book.

As for delivering these lessons to the learners, it should include teaching strategies that will be used
to communicate information and experiences to learners. It is very important to diversify teaching
strategies and methods be varied in presenting linguistic information. This is in addition to using

educational methods, and modern technologies to diversify the teaching process.

It is also necessary to diversify the assessment: between the pre, formative, and summative
assessment, and questions should vary between essay questions in both types: (short and long)
and objective questions, with the need to document the texts that were quoted from their original
sources; so that these texts are original and not artificial, created for the purpose of unit

preparation.

f. Field Training Seminar: see the details in the Course Expectations section.

12
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g. Action Research:

The student-teacher must conduct action research and writes an action research report according to each
school context, including identifying research questions, reviewing previous literatures, collecting and
analyzing data, discussing the findings, and explaining how the results can be applied to improve learning and

teaching in the classroom for each student-teacher. See the Action Research Rubric in the Appendix

Student-teacher Responsibilities and Tasks:

After the student-teacher enrolls in the course, schools are determined in joint cooperation between the
College of Education and the Ministry. Taking into account that the student-teacher is not entitled to
communicate with a school or institution without the knowledge or approval of the College of Education due
to the necessity of signing an agreement with the school and clarifying roles and responsibilities.

The following section presents a general framework for the development of student-teacher experiences
during the field training course. This handbook aims to focus on the skills learned during the teaching period of
this course and to achieve integration between the learned knowledge and skills and the extent to which they

are applied in the classroom.

Field Training Period
The field training course in the College of Education takes a full semester and includes:

® A (two-hour) orientation, where all the mentor teachers and university supervisors, and student-
teacher meet.

® 18 hours of seminars at the beginning of the semester before the start of the course tasks at the
school or facility. These introductory seminars aim to prepare the student-teacher for the teaching
experience and provide him/her with the necessary forms and information for field training.

® Theteaching training period in schools is at least 300 hours, which often ends over 10 weeks, with

the possibility of extending the period to compensate for absence or permission.

The following timeline describes the activities in more detail during this period of (10 weeks) that the

student-teacher spends inside the classroom with the mentor teacher.

13



® Weekly seminar for two hours per week (a total of 20 hours).

Student-teacher Responsibilities and Roles in Details Weekly:

The following sections explain Field Training Course assignments and the activities, where the
responsibilities range from classroom observation and partial teaching to full teaching responsibility.
Afterword’s student-teacher participation inside the classroom decreases from full to partial teaching until the

mentor teacher returns back to be the main teacher.

Week 1: observe, general assistance, co-plan, and co-teach

The student-teacher will spend the first week observing the classroom environment, classroom
management techniques, teaching strategies, and assessment practices. The student-teacher is advised to
attend and observe classes for different teachers in addition to the mentor teacher. (Observation forms are in
the Appendix).

During this period, the student-teacher should start to write self-reflections (Reflection Journal) in order
to ask the mentor teacher questions about observations and conclusions after each class observation to reach
the ultimate goal of improving students’ understanding. These Journals should focus on how to manage the
classroom and use instructional strategies and evaluation practices to improve student learning quality and
develop student-teacher capabilities.

The main tasks of the student-teacher are:
a. Assistance: These tasks support the mentor teachers’ role in monitoring student progress and enable
them to become acquainted with the students.

e Check attendance.
 Distribute papers or materials during the instructional activities.
* Helpin grading students’ assignments.
* Monitor students’ work in their groups and provide one-to-one assistance.
* Helpingstudents with their late work or lessons.

b. Co-plan: Thefield training period is a golden period for the student-teacher to learn how to planin the

school, in which the curriculum and standards are unified models used in all schools by the Ministry.

14
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“However, each school has its privacy in the mechanisms of preparation and assignment of tasks.

The student-teacher assists the mentor teacher and colleagues in lesson planning and is a positive

initiator as these are leadership qualities and professional commitment.

c. Co-teach: During the first week, itis not preferable to do a full class lesson. However, doing the lesson,

finishing, or doing some short activities in the class, is a good way to start getting to know the students

and using the student’s own knowledge and skills. Co-teaching allows student-teachers to obtain some

experience with the support of the mentor teacher. It also allows the student-teacher to develop a

professional relationship and cooperation between the mentor teacher and the student -teacher.

Week 2: observe, general assistance, co-plan and co-teach

Week 2 expectations involve continued observations — this week’s observations are on evaluation

practices, both formative and summative; and observing both classroom management and instructional

strategies in the lesson.

The most important tasks are summarized as follows:

a.

Observation: in the second week, observation focuses on all teaching tasks, including teaching
strategies, classroom management, and evaluation. See the observation forms in the
Appendix.

Assistance: continue the tasks from the first week, with effort and more interaction with
individual students as well as group work.

Co-plan: Continue co-planning, by adding a part of planning for some short activities at the
beginning and end of the lesson. Student-teacher must discuss his/her plan and idea with the
mentor teacher and then teaches the students.

Co-teach: Continue co-teaching but take on a larger role with a single group of students, add a
section by repeating the same activity, or teach the activity at a different grade if possible.

The mentor teacher will determine how appropriate some tasks are for the student-teacher.
He/she may hesitate to add tasks or provide early challenges. Therefore, student-teacher must
demonstrate enthusiasm, initiative, and prepared without affecting the mentor teacher's tasks

and responsibilities towards the class and the school.

Week 3 & 4: observe, general assistance, co-plan and independently plan, co-teach and independently

teach

15
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”F"b'f“qeﬁ{%tivities during weeks 3 and 4 move student-teacher towards more independence with the
students, but still under the close supervision of the mentor teacher. In Week 4, the student-teacher will take on
more responsibility in preparation to start teaching in week 5.

a. Observe: The observations in the third week are to combine classroom management strategies,
instructional strategies, and evaluation practices in the same lesson. See the forms in the
Appendix.

b. Assist:inweek 3, student-teacher continue doing the tasks from the first and second weeks and
add more interactions with individual students as well as group work. By the end of the fourth
week, student-teacher should start teaching fulltime — all the lessons, different classes, and/or
multiple topics.

c. Co-plan and independently plan: student-teacher continue co-planning and independently
plan the main activity for different topics or classes, taking into account the school’s policies and
the mentor teacher's tasks. Always discuss ideas with the mentor teacher and supervisor.

Student-teacher should be ready in week 5 to do the full teaching load.

d. Co-teach and independently teach: continue co-teaching and increase independent teaching
experiences in different ways, such as:

* Divide the class into two groups, in which each of the student-teacher and the mentor
teacher teaches a group.

e Divide the instructional time— so that the student-teacher or the mentor teacher
introduces the lesson and demonstrates skills, while the other person carries out the
practices and the evaluation part of the lesson.

» One person may present the lesson content, while the other person supervises the

cooperative group work.

When you are teaching independently, the mentor teacher should be in the same room as an observer,

not a co-teacher.

Week 5-9: Full Responsibility for Teaching
The period of full responsibility for teaching begins in week 5 and last until week 9. A gradual increase

in teaching activities has led to this time of the student-teacher taking full responsibility based on the teaching

16
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load“assigned to him/her. It will be his/her responsibility to plan and teach as a regular teacher in the
classroom and take over all the tasks that are related to teaching. The mentor teacher will follow up on the

student teacher’s plans, observe how the student-teacher is teaching, and provide helpful feedback to improve

work.

Week 10: Scaling Back Responsibilities
During the final week, the student-teacher gradually withdraws from his/her teaching role. The mentor
teacher resumes her/his teaching responsibility throughout the week until she/he is again the main instructor.

Student-teacher should continue to assist and observe until the end of the week.

Note: The following table is a list of student-teacher tasks during the semester. See the forms related attached

in the Appendix. Any modifications made by the student-teacher must be discussed first with the mentor

teacher, and the university supervisor.

Timetable detailing student-teacher responsibilities and roles weekly

Week Suggested tasks

Two weeks - Seminar Course

before joining - Orientation

the school

Week 1 - Observe different lessons and criticize them

- Assist the teacher during his/her teaching (individual or partial)
- Co-plan with mentor teacher (teamwork if available)

- Reflective Journal

17
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Week 2

Co-plan with mentor teacher (teamwork if available)
Partial Responsibility
Full Responsibility

Observe different lessons and criticize them

Reflective Journal

Week 3

Co-plan with mentor teacher (teamwork if available)
Partial Responsibility

Full Responsibility

Observe lessons

Reflective Journal

Week 4

Co-plan with mentor teacher (teamwork if available)
Partial Responsibility
Complete individual planning of lessons and their implementation

Observe lessons

Reflective Journal

Week 5-9

Plan individually and complete all the teaching load for the teacher
Reflective Journal

Course assignments

Week 10

Assist the teacher in teaching (individuals or small groups)
Complete planning and implementation of two lessons
Observe lessons

Reflective Journal

Week 11

Submit all the assignments by Sunday of week 11, and compensate for absence

days.

Course Expectations

The course tasks have been clarified through the previous sections and subsections, and this section will

demonstrate the most important expectations:

School Schedule:

18
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“““During these ten weeks, the student-teacher field training begins from the time teachers are

required to arrive at school until they leave at the end of the school day- from Sunday to Thursday.
Student-teacher is not allowed to leave the school during the school day or to make any other
arrangements without obtaining prior approval from the university supervisor and the field training
unit. In case of illness or any other reason for absence, the student-teacher is responsible for informing the
mentor teacher, the university supervisor, and the field training unit as soon as possible. Contact details must
be arranged with the mentor teacher, the university supervisor, and the field training unit, such as e-mail, phone,

or short text messages (SMS) at the beginning of the course.

Field Training Seminar:

A weekly seminar is scheduled for all student-teachers to meet the university supervisor. The seminar
topics include topics that explain how to access resources, how to deal with unexpected situations that arise
during the field training period and explain Qatar University’s required procedures as part of the graduation
requirements.

Seminar Attendance:
The University believes that attending seminars is the student-teacher individual responsibility, and

he/she is expected to:

Attend weekly seminars scheduled by the university supervisor.
To be on time.

Complete all the assignments as required.

2-3 optional seminar sessions will be held to complete the requirements for E-folio, paperwork, and

forms after completing the field training.

The University's attendance policy shall be followed, If absence from the seminar is necessary, the
student-teacher must inform the mentor teacher about the situation. (See the pledge attached in the
Appendix). Failure to do so means meeting with the student teacher to find out the reasons for this

and/ or canceling his/her field training course.

Field Training Policies and Procedures

Attendance Policy

19
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mm§|unce the field training is a university course and is a compulsory part of the college’s programs, the
attendance policy—including the Seminar—is in accordance with Qatar University’s attendance policy,
which is fully described in the QU Student Handbook. During the field training period in the school:

- Three days’ absence for illness or other urgent circumstances are permitted, but these days shall be
compensated after the training period in week 11. Sick leave shall not exceed 7 days.

- In case of permission and being late for the morning assembly in the school shall be compensated if it
exceeds two hours in week 11.

- Ifthere s a serious condition that requires more than a day's absence, the matter should be discussed
with the university supervisor before the absence, if possible. Arrangements can be made to complete
the field training taking into consideration student-teacher status. As the absence for more than three
days and without a medical reason, the student-teacher is considered to have failed the course because

he/she has exceeded the permissible percentage.

Holidays and Teachers Development Days
During the field training period, the student-teacher is committed to the holidays scheduled by the
Ministry regardless of the holidays scheduled by Qatar University. The student-teacher is expected to be at

school on Teachers Development Days and to participate in professional development programs.

Assessments/Evaluations

The written documentation of student-teacher performance is vital and should be specific, and
systematic and include suggestions for improvement. University supervisors and mentor teachers use the
rubrics in the appendix for formal written assessments. Having several copies of the completed assessment

forms enables the University supervisor and mentor teacher to discuss/share them each week.

The University supervisor and the mentor teacher will complete various assessment forms of student-
teacher general performance. Improvement will be assessed in the middle of the field training semester in week
5.If the accepted level is not achieved, a plan will be developed for the student-teacher in his presence and with
the assistance of the mentor teacher, and university supervisor. The plan must be signed by all parties. This plan
will serve as a guide for monitoring improvement during the second half of the field training. The final
assessment will be given in week 10 and will serve as the final assessment, which will be discussed in the

tripartite meeting.

20



Stuﬁf}e“ﬁi{f\teacher should review and sign both CEESs with the date and ensure that the assessors sign

them as well. These forms are added to the file and sent to the program office after all signatures are
completed.

The student teacher, university supervisor, and mentor teacher are also required to complete a program
evaluation form to provide information about the strengths and weaknesses of the teacher preparation
program. These assessment forms for the University supervisor and mentor teacher will be available during the

seminar held toward the end of the semester. Taking into account the following:

1. Student grade at the school is the university supervisor's responsibility who is responsible for
supervising the student-teacher at the school.

2. In case the assessment grade from the University supervisor, mentor teacher, and the school
administration conflicts, the student-teacher will be evaluated by a specialized committee from the
College of Education. The assessment grade approved by the commissioned committee will be
calculated.

3. If the University supervisor notices that there has been no significant progress in the student-teacher
performance two weeks before the end of the field training period, the student-teacher will be
evaluated by a specialized committee from the College of Education. The assessment grade approved

by the commissioned committee will be calculated.

Student-teacher has no right to object to his/her assessment grade.
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Re-assignment or Withdrawal from Field Training

The student-teacher must cooperate and respect the university and the school’s regulations as well as the
ethical code of educators’ profession. If the student-teacher faces challenges during the semester,

there are certain procedures and practices that can provide options and alternatives.

The student- teacher can discuss and study the matter with the mentor teacher and the university-
supervisor; it is necessary to document the meeting and what has been agreed upon; if no solution is
reached, and based on the special case of each week, the following decisions may be taken:

a.  Thestudent-teacher may be assigned to another class for the remainder of the semester, and may also
be reassigned to another school.

b.  Inthe event that the student teacher does not comply with the instructions of the school and the unit,
and the midterm performance evaluation is less than acceptable, the student-teacher is deprived of
completing the field training and is not entitled to request a transfer to another school.

c.  Withdrawal is poosible with the option that the student can repeat the field training course in the
following semester.

d.  Field training can be stopped with an "incomplete” grade, according to the university's schedule and
instructions. If the student completes the field training requirements, the “incomplete” grade can be

changed to the due grade.

The student-teacher is sometimes unable to finish his/her field training for many reasons. In
rare cases, the student-teacher must be asked to leave the program permanently. The following are

examples of situations in which such action may be taken:

a. |Ifthere is mutual consent and acceptance between the student teacher, the cooperating
school, and the university supervisor for reasons of illness, harm, or the occurrence of an
unexpected problem.

b. If the student teacher is unable to establish and maintain a satisfactory standard of classroom
teaching and management, and this continues despite repeated meetings and support from
the teacher mentor and university supervisor.

c. Ifthe student teacher does not abide by the policies of the cooperating school.
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d. If the student teacher demonstrates unprofessional conduct towards supervisors, school

staff, or students.

If the student’s teacher study is suspended in the field training course, specific policies and procedures

will be taken to finalize the process. Details of the process are outlined in the QU Student Handbook.

Student-teacher Responsibilities

The following rules are basic tips and guidelines for student-teachers, as they will help student-teachers to

understand his/her priorities.

Dedication:
® Make field training a top priority of the semester.

® Gettoschool on time and stay until the end of the school day.

Organization:
® Hand over the weekly teaching schedule to the University supervisor, to be informed of any
changes that may occur to this schedule (Appendix).
® Inform the school, the mentor teacher, and the University supervisor as soon as possible if

absence due toillness is necessary.

Preparation:

® Provide the mentor teacher with copies of your written lesson plans two days in advance of
the scheduled teaching time.

® Prepare all the teaching materials and techniques in advance to avoid wasting time or student
misbehavior.

® Read avariety of educational materials beyond the book’s materials to enrich the lesson.

® Plan for the most effective ways to implement separation and lesson transition procedures

between you and the mentor teacher.

® Allow for flexibility in teaching by planning for interruptions or time constraints.

Teaching:

® Know and understand the main principles and concepts of teaching material to ensure high

levels of teaching competence.

® Arrange a sequence of instructional events to enhance students’ understanding.
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Observe multicultural students’ behavior and learning ways to create a classroom atmosphere

that enhances multicultural understanding.

Introduce various teaching methods to provide individual learning styles and to better develop

research and problem solving skills.

Become competent in creating and using instructional materials and techniques that are in line

with the students’ level of development.

Provide guidance in a clear, sequential manner.

Develop critical thinking through the use of high-level questions.

Choose various evaluation tools and teach students to use self-evaluation.
Provide lesson activities that require cooperation and teamwork.

Encourage creativity by accepting students’ ideas to enrich class experiences.

Student Relations:

® (reate and maintain a positive learning environment by showing respect for every student.

® Develop aspecific classroom management plan with a mentor teacher that complements both
the existing plan and your strengths as a new teacher.

® Stay firm, but friendly in your relationship with each student.

® Be aware of the students’ social and emotional needs.

® Bearespectful listener.

Research:

® Be aware of opportunities to participate in discussions with other teachers about the
profession of teaching.

® Be aware of the current research in the education field that interests you.

® Be aware of opportunities that increase student learning beyond the classroom and into the
local community.

® Try continuously to add new research-based teaching methods to the educational collection.

® Be aware of the developments in formative and summative assessments and their effective
application in the classroom.

® Use the resources and be familiar with the reference people available at your school, e.g,, IT

specialist, librarian, school nurses or doctors, art and music teachers, etc.
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Leadership:
® Dress professionally.

® Be receptive to positive suggestions and incorporate them in successive planning and

education stages.
® Be discreet with any confidential information.

®  Be familiar with Qatari school organizations and programs by attending school and/or

parent meetings when appropriate.
® Attend all field training seminars.

® (ollaborate with other faculty members or student-teachers within your building in

exchanging instructional ideas, materials, and technology.

® Establish professional relationships by interacting with school staff administrators, faculty

members, support staff, students, and parents.
® Be familiar with school policies and procedures.

® Beimmersed in teaching experiences that allow a smooth transition from student role to

class teacher role.
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Mentor Teacher Responsibilities

The following rules are basic tips and guidelines for mentor teachers, as they will help student-teachers to

understand his/her priorities.

d

Dedication:
e Be friendly and professional with your student-teacher .

e Complete your assessments and other paper-work on time.

Mentoring:

* instruct the student-teacher about:
— Students.
— School calendar and daily schedule.
— Building facilities and resources.
— Employees, administrators, teachers, and workers.
— School policies and procedures.
— The nature of the local community.

— Professional opportunities.

* Attend Qatar University field training orientation sessions with the student-teacher.

Preparation:

® Prepare the class to receive the student-teacher as a professional colleague.

raise any concerns.

e Prepare aworkspace for the student-teacher with a desk, chair, shelves, and curriculum guides.

e Discuss the new student-teachers placement with the University supervisor, and be sure to

Teaching:

as explaining and clarifying the purpose of multiple educational strategies.

integrated with the content.

class/subject level.

® Provide preparatory steps for teaching by preparing appropriate planning and teaching, as well

® Demonstrate methods and resources for preparing daily lesson plans that are sequential and

® Review how to use curriculum guides, teacher handbook, and other resources for your
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® Explain the philosophy of classroom management, the specific techniques you are using, and
how management is when you and the student-teacher are in the class together.
® Choose a specific time for planning together on a daily/weekly basis.
® Explain the ways of maintaining attendance records, delays, grades, behaviour, and other
school requirements.
® Explain emergency and security and safety procedures, such as fire drills, patient, and fighting .
® Guide the student-teacher towards effectiveness by:
- Monitoring the effective use of time.
- Requesting to write study plans two days before the training date.
- Create an environment that encourages questioning and self-reflection.
- Praising and encouragement.
- Maintaining open lines of interaction and communication.
- Discussing the problems openly, each problem separately.
- Sharing professional experiences and educational materials.
- Taking advantage of the trainee's special interests, talents and abilities in order to enrich
the educational curriculum.
- Encouraging the use of alternative educational and administrative techniques.
- Directing acceptance of multiple school assignments and tasks that represent the teacher's
workload.
® Allow the trainee to take full responsibility for teaching and managing within the class for at least
five weeks during the semester.
® Atsome point during the time when the student-teacher is with you, give some specific
instructions on how to arrange class preparation from the beginning of the year.
Research:

Help the student-teacher to research, develop, improve, and identify the best strategies and practices

through the following rules:

Foster daily interactive discussions with your trainee that encourage reflection on the strengths
and weaknesses of his/her effectiveness in the planning and teaching process.
Help the student- teacher in implementing the recommendations received during the daily

assessment sessions.
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® Consult continuously with the University supervisor, and performance issues should be identified
and discussed as soon as possible.

® Allow the trainee to provide time for consultation with the University supervisor after the
observation.

® Write down the assessments of the student-teacher development and discuss them with him/her
using the lesson observation form in the appendix.

® Discuss your feedback with the student-teacher and suggest him/her changes that may make
him/her more effective.

® Participate in the triple assessment session with the student, teacher and supervisor in the mid-and
final assessments and other meetings.

® Usethe weekly assessment forms to support your assessments using the Course Experience
Evaluation Survey (CEES) in the mid-and final triple meetings

Leadership:

® Accept each trainee as an individual and refrain from comparing him/her with previous
student-teachers.

® Allow the trainee to go out to attend all the required seminars that are part of his/her field
experience.

® Leave the student-teacher alone in the classroom so that he feels independent and has the
opportunity to learn from his mistakes. Ensure that this happens gradually and explain where you
are in case of any emergency.

® Introduce the student-teacher to magazines, resources and professional organizations.

°

Involve the student-teacher in the school board meetings, the curriculum, parents ' meetings, and

parent/teacher meetings whenever possible.
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University Supervisor Responsibilities
The following rules are basic tips and guidelines for university supervisors, as they will help student-teachers

to understand his/her priorities.

Dedication:
® Allocate sufficient time for observation and feedback sessions.

® Provide the student with useful and constructive feedback.

Mentoring and Organizing:
® Introduce the student-teacher to their preferred method of communication.
® Visit the school to meet the mentor teacher and administrators.
® Contact the student-teacher if you can’t commit to an appointment.
® Organize a complete student-teacher portfolio of work, including the Course Experience
Evaluation Survey (CEES).
® At the end of field training semester, handover all the documents and forms to the

coordinator of the field Training Unit.

Preparation:
® Meet the mentor teacher before the start of field training.
® prepare afile of all the forms and requirements that the student-teacher will need
during the semester.
®  Be aware of the schedules regarding the university forms scheduled with specific dates as
well as the completion dates of tasks.

®  Be familiar with the content of the Field Training Handbook.

Teaching:
® Participate in mentoring the student-teacher at the beginning of the semester, where these
guidelines emphasize responsibilities (academic, literary, ethical, and |ega|) and the
information needed for a smooth transition from a university student to a successful

teacher.
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® Participate in guiding mentor teachers to provide information related to the program, the
required responsibilities and effective communication with the student-teacher and the
University supervisor.

® Share information with the student-teacher about professional development
opportunities in the local community.

Research:

® Monitor, evaluate, and assess the student-teacher regularly in terms of teaching, planning,
management, and professionalism.

® Guide the student-teacher development in terms of reflection and self-assessment.

® Evaluate the student-teacher study plans and provide your written feedback.

® Accurately document any violations of school policy or professionalism as well as any
unsatisfactory progress in classroom instruction and management.

® Planto intervene if there are problematic aspects that need special attention. A copy of
any plans resulting from the intervention must be submitted to the diploma program
coordinator after all parties have signed the plan.

® Participate in the triple assessment session (for at least 20 minutes) with the student-
teacher and the mentor teacher in the assessment of the middle and end of the field
training.

® Complete mid-and final assessments with the mentor for each student-teacher and write
recommendations and / or summaries.

® Review the entire E-folio.

Leadership:

® (Continue professional development by reading professional journals and attending
conferences.

® Bean assistant to the new field training supervisor if requested.

°

Communicate regularly with the program coordinator on areas of interest or make

proposals for program-specific changes.

30

d

U oot
(i



QATAR UNIVERSITY.

® Actasaliaison between student-teacher and the College of Education at Qatar
University, (this includes communication with the school administrators, mentors,
the student-teachers, and the field training coordinator).

°

Help put the student-teacher in the schedule for the next semester by making

suggestions or recommendations.

® Complete letters of recommendation (recommendation) for student-teachers who are

applying for initial teaching positions.

Appendices
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Circular on the regularity of attending the field training course for primary and secondary education —
undergraduate students during ------------ semester

The field training period is the basic building block of practical training to prepare teachers, so the
commitment to attend is one of the main factors for the successful graduation of a competent teacher.

Therefore, we inform you of the following:

The field training period starts from -------------- and ends at -----------—--

- Absence from field training is allowed only with an acceptable excuse and for 3 days only. They must
be compensated after the end of field training (in week 11).

= In case of exceeding the absence of more than 3 days, the student is considered failed due to his/her

absence.

= Incase of emergency medical cases that require medical quarantine, the absentee student with medical
reports certified by Hamad Medical Corporation is allowed to be absent for 7 days from the field
training. They must be compensated after the end of field training (in week 11).

= Permission hours and delays must also be compensated if the time exceeds two hours during the ten
weeks (the full training period). And that's also in week 11.

- Incase you are absent 25% of the number of hours of the seminar, half of the grade will be counted for

you, and absence more than that will be counted as zero grade.

We hope everyone adheres to the above rules.

Field Training Unit

Student Name: Student ID --------------- Signature ---------------
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Daily Lesson Plan for the Academic Year ................

Daily Lesson Plan Form

Student Text Book | Write page numbers

Workbook/ Activity
Write the standard number and text M Write page numbers
00

Write out the Qatar Standard and provide the number and letter where appropriate.

List the titles of the books used
Supportive learning
or any other resources used to
resources

build the lesson.




Daily Lesson Plan for the Academic Year ................

Daily Lesson Plan Form

Identify the educational and technological materials needed for the activity.
(Identify the quantity of various materials needed for the activity. Do not forget Identify key terms and concepts in the lesson.

multimedia equipment when needed.)

Activating Prior Knowledge/Focus/Motivation Time

Include something to activate students’ prior knowledge, capture students’ interest, and motivate them for learning. This could be in the form of a question or a simple
demonstrate of something, but make sure that this activity is related to the purpose of the lesson.

Suggestion: After the initial activity, state the lesson’s objective to the students.

Teacher’s Teaching Techniques and Methods Assessment for Learning
Learning Objective(s) Student Activities Time
(educational strategies) (formative assessment
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Daily Lesson Plan for the Academic Year ................

Daily Lesson Plan Form

State what you expect
students to know and be
able to do after completing

the lesson.

Indicate how the activity should be done by
describing the educational strategies to be used.
Keep in mind to use cooperative learning,
investigation, discovery learning, etc. Integrate
content and technology into education as much as

possible.

In classroom learning situations, students can be guided
through models or examples, then practice the activity
independently, and if students explore the activity first,
you may allow students to explain the results, follow them
with questions, clarify some of the necessary points related
to the content, or provide solutions based on students'

knowledge and questions.

Explain how you will assess
the students, and provide all
the  necessary  materials
including the rubric or any

used lists.
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Daily Lesson Plan for the Academic Year ................ u

Daily Lesson Plan Form

Closure
Bring the lesson to a close. Restate the learning objective. You may want to summarize the main ideas presented or ask students to answer some
questions to check students’ understanding of the basic concepts addressed in the lesson.
Homework Identify the homework assigned to students to be conducted at home, and specify the resources used, or any important instructions to complete

the homework.

Summative Assessment

Explain how you plan to assess students as a summative assessment of all the planned teaching objectives, and list any materials you need in this regard.
Include your assessment standard used for evaluation purposes (Rubric), monitoring lists, or others when appropriate. Ensure that the objectives are

matched to assessments.
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Daily Lesson Plan for the Academic Year ................

Daily Lesson Plan Form

Suggest what you will do to accommodate
individual differences or modify the lesson for
students with different needs. What will you
do for students who are having difficulty
understanding the concepts or skills taught in

the lesson or need additional support?

Suggest ways to extend the activity for students.
Indicate what students could do to apply the
concepts and process skills learned to new
situations. These activities can be used as extended
activities for students who complete work and are
ready to move on. No new information is taught
here—students are applying what they have

learned in the lesson to a new context.

1. Whatwent well in the lesson, and why do you think so?

In case there is/are student/s with special

needs, explain the facilities and
procedures for the integration of those
students or any additional support offered

for students with special needs.

After you finish teaching your lesson, you may consider addressing the following questions:

Identify the objective(s) you will
address in the affective domain such

as building positive attitudes towards




Daily Lesson Plan for the Academic Year ................

Daily Lesson Plan Form

2. What can you do to improve your lesson next time?

3. How did you evaluate students’ learning?

0. Planning to develop students’ performance and achievement.

(3 2. Involve students in the learning process and develop them as learners.
(3. Provide a safe, supportive, and challenging learning environment.
(Ja. Assess students' learning and use assessment data to improve their achievement.

(3 5. Demonstrate high-quality professional practices and participate in continuous professional development.

(3 6. Maintain active partnerships with parents and the community.

38



Lesson Plan Rubric

ooyl s (eedd| edud!

Needs
Unsatisfactory Satisfactory Target
Criteria Improvement
(1) Jgudn 2 Joia (4) Souns
s | 7 L

Qatar Curriculum ||QNCP standards are || QNCS standards are||/An appropriate An appropriate
Standards identified but are identified but either|[number of QNCS  |[number of QNCS
zaldl las clearly inappropriate || areinappropriate in||standards are standards are
Zt.:)la.aﬁ in number, grade number or do notl/identified; most identified and clearly

and/or topic.

o e e Bpanll @3
Lylasll ralidl ulas
Lwlio pe LSy
sl 3 Al 5 34my
apall pa gilexs ¥y

goesll 9 gyl

match the grade or
topic well.

sde e paill @3
zaldl ulas (e

2 Ll L&y ylasll
¥l saadl 3 dwlio
Ciiall pe ilem

gosll 9 oulydl

match grade and
topic.

sde e dpadll @3
el (o ceslie

5 4yhaall paldl
e Lealans

2o Axialy Boguay
s onalydl Caall

goasll

match grade and
topic.

sde e paill @3
el (o ceslie
29 ksl zalill
B gy hlews
il ae deisly

gosll 9 oulydl

Instructional
Objectives

Objectives are not
aligned with
standards or

assessments AND are
not measureable.
Objectives are below
developmental level
for most students (are

not challenging).

Stated objectives are
not aligned to
standards and

assessments OR are

not measureable.
Objectives may not
be challenging for all
students.

Sluad¥! iy

sulall 2o delall

Stated objectives
are aligned with
standards and
assessments, but all
are not
measureable. Most
objectives
represent high

standards of

Stated objectives are
aligned with
standards and
assessments and
describe
measureable goals.
Set of objectives
clearly represent

high standards of
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Student activities
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mode of interaction
(E.g., visual, auditory,
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students to ask
questions, and
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conceptual and
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Student activities

* Include asingle
mode of interaction
(E.g., visual, auditory,
or kinesthetic),
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encourage students
to ask questions of
the teacher but not
other students, and
* Offer limited
conceptual and
cognitive
development
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Student activities
may

* Include multiple
modes of
interaction (E.g.,
visual, auditory, or
kinesthetic),

* Encourage
students to ask
questions of the
teacher but not
other students, and
e Enhance
conceptual and
cognitive
development
appropriate to the
subject area.
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Student activities

* Include multiple
modes of interaction
(E.g., visual, auditory,
or kinesthetic),

* Encourage students
to ask questions of
the teacher and
other students, and
e Enhance
conceptual and
cognitive
development
appropriate to the
subject area.

e deaddy:

- S g9i( &piay
/Aron/AS )

- e Ll gty
e Ul 7L
Olally @lall.
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Needs

Unsatisfactory Satisfactory Target
Criteria Improvement
(1) Jgede pe Jgsde (4) Suiua

Sy gealall ALY 3l il

S9dzea. ®- )ﬁjja_'o' uLc t‘z)&,} w)_\_‘\
NL&.U Lf}ﬂ
ooyd|

Modifications/ A strategy to help Multiple strategies to||Multiple and Multiple and

Differentiation

ebetlly goudll

students with a single
type of need is
identified, or
strategies identified
are not appropriate.
o=l pgdy

5 5oy Al
pods ol Slal=ll e
Sl dyas
e LSy supae

Awlia

help students with a
single type of need
are identified; most
are appropriate

- =l pedy
Sadaie Sleess)iul
s Dl @uladd
Os S>ls gos
Leolanag ol Lo

Al

appropriate
strategies to help
students with
diverse needs are
identified.

- bl s
dcgiiag blyde

QG bl Buelud
ey @lad|

alisll wplelos

appropriate
strategies to help
students with
diverse needs are
identified and
explained.

D9 =y

¢ byde Sl !
Lsling e it

Sl b oy

alzall L)

Lesson Extension

o) Adsads
( aplly asosall)

Extension repeats but
does not offer
applicationin a new
context.
- O3S ey
Al Joay Y9 Cadell
b Gudot) 2001
b9yl 3 ogalald

Extension includes
limited opportunities
for students to apply
the information,
concepts, or skills in
a similar context.
Baguza Lo yd g‘a.’__s
dolad Lo Gudatd
salia ope LI

Extension includes
opportunity for
students to apply
the information,
concepts, or skills in
a new context.
il sy

b Gedadd LU
pealall (o ogolad

Extension includes
one or more
opportunities for
students to apply the
information,
concepts, or skills in
new and authentic
situations or

contexts.

44




Needs

Unsatisfactory Satisfactory Target
Criteria Improvement
(1) Jyeia e (4) Gootane
e | o by
@ ©hleas wloglang [[Shldly Slaglally [Bauaie Loyd Jany
delin a8lg0 Bgdr adlge @ ||l Bedad DMLY
(ealie (s ogelad
& Shleas laslans
o Aelio iBlg0
Add> byl
Closure Closure by teacher  ||Closure by teacher ||Closure includes an ||Closure includes an
Aaslad! ends the lesson, but  |[summarizes the opportunity fora  |jopportunity for all
does not summarize ||lesson and clarifies ||limited number of ||students to
or clarify learning. points. students to summarize the
@ add dailsd| - e Wil ks (|summarize the lesson, respond to
ol Lasls Yo Lyl oasklny @lall ald  |llesson, respond to  ||questions, connect
e oy oA mesei9 ey Ml ||questions, connect |[to previous learning,
Lad. to previous or anticipate new
learning, or learning.
anticipate new Lo yd daslzll gla_u
learning. el Il SO
- Al Jaal o s oyl
Bagdza Ao yd ealadl Loy g alid
bl pand sl Gladly QL
ool asld reatad! ulasdly
i e Y1y
bty dlas 5o
5y 3alud!
Gdrad | edazlly
Assessments Assessment does not ||Assessment provides ||Assessment Assessments clearly
u9atl\ @l align with lesson feedback foreach  ||provides feedback |lalign with the lesson
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Needs

Unsatisfactory Satisfactory Target
Criteria Improvement
(1) Jyeia e (4) oosgae
e | o by
objectives or does not |student and is for each student standards and
provide feedback on ||aligned with most of |land is aligned with ||objectivesin
each student. the lesson’s the lesson content, mode (way
f"'ﬂﬁj‘ Q‘j.)i B4 Y [lobjectivesin standards and itwas taught), and
ool Saima pe content. objectives in cognitive level
‘Ja.:j Yy délaalg e ugadll 3azy content, and (Bloom's taxonomy);
S dasly 4dss ool Blual qlass |lcognitive level provides focused
Js Ldadly olgizag (Bloom's feedback for teacher
o0 0SS dax taxonomy). and every student.
Las Adlall ol |- ae @egddl) Ban  [|ewddll cilgol aw
ool aldass ool Bldare as
Coluly slsimay  [lalginas 48laly
pol prag eyl fledaddl 45,0y
Ldaddl Sg gl ggrulls
UKD 0S5 Tar b [(as) kil pS5s
owdy had s elaoll dasls dan |l
plaal Al S
Reflective Reflection is shallow, [|Reflection focuses |[Reflection discusses||Reflection
Evaluation of focusing on onthe designand |student learning demonstrates
Lesson (Added unimportant aspects ||delivery of the and strengths and  ||thoughtful

after the lesson is

presented).

clac) day) Jalall

(L)

of the lesson.
s Joldl 05 -
e S Samy o
FUPVY REARYYS )3.4?

.‘_,u).\.U

lesson, identifying
strengths and areas
for improvement,
but does not reflect
on student learning.
e Joldl jyatay -
el @ el

areas for
improvementin
lesson design and
delivery.

Gk Jalall sl -
Llasg ddlall @las

ool @ 8sall

consideration of the
lesson is terms of
student learning,
identifying strengths
and areas for
improvement in

lesson design, lesson
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Needs

Unsatisfactory Satisfactory Target
Criteria Improvement
(1) Jgede pe Jgsde (4) Suiua
dasylog eyl JI gl &) 5g<¥1g || delivery, and student

Llas laums syl
2l 31 cellsy 33l
o2tz ¥ yuslas I

et @ slas
Asybog oyl

engagement and
achievement.

e Jalall Jais -
&‘5 Sy el Balel
o9 oyl Slymay
LI edad 3 assld
3 8sall bolas wyamiy
Ayl (yuyad!

Jelas gy (!

+ olmsly LI

a7
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Daily Appointments Form

Note: Fill out this form and submit it to the university supervisor so that he can schedule observations and
visits. Make sure to submit a New form if your program changes.

Student-teacher Name:

Mentor Teacher's Name:

School Name:

Class Subject

Arrival at school: Departure time:

Time Sunday Monday Tuesday Wednesday Thursday
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Guidelines and Forms for Student-teacher Observation of other Teachers

(To be used when observing other classes)

Task 1: Observing Classroom Management
Some factors should be noted during the observation: What is the general atmosphere of the classroom? What is the

nature of social/ interpersonal interaction between individuals, and how often does this interaction occur?

a. General Classroom Environment:

® Whatdoes the classroom environment look like — Is it encouraging for interaction and learning or is it

unfriendly?
® How students ' works are presented in the classroom?

® How are the works of educational materials displayed in the classroom?

(For example, do the works reflect the Arabic language material in the classroom?)

b. What type and number of classroom interactions occur within the classroom? How can these
interactions be improved and developed to be more effective in supporting students'learning and
understanding?

® Interaction of teachers with students: How long does the teacher talk during the lesson? Does the talk
contain questions or just information?

® Interaction of students with teachers: How many opportunities did students have to ask the teacher
questions or did students only provide simple answers to the questions presented?

® Interaction of student with student: What opportunities do students have to cooperate or to talk to

each other about cooperation, and how many are there?

c. Application: choose at least one of the classroom management methods that you will apply, and submit

a progress report during the seminar.
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Management Strategy Notes

Environment

General impression about the class

Display students work

Interactions

Teacher-to-student

Student-to-teacher

Student-to-student

Task 2: Observing Instructional Strategies
During the observations of the instructional strategies, the focus should be on the lesson structure, and how

students participate in the lesson.

a. Lesson Structure:
® Does the lesson plan include a variety of ways to engage students in effective learning?
® Does the teacher adhere to the lesson plan?

® Does the lesson include specific strategies to meet the diverse needs of students and take into

account individual differences?

b. Students Participation:
® How do students participate effectively in the lesson?
® How do students work together?

® How often does the teacher ask open - ended questions?
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c. Application: choose at least one instructional strategy that you will apply, and submit a progress

report during the seminar.

Time Instructional Strategies Notes

Lesson Structure

Effective Learning

Adhere to the Lesson Plan

Consider the differences

Students Engagement

Students Participation

Students Cooperation

Open-ended Questions

Task 3: Observing Assessment Practices

Both formative (structural) and summative assessments should be observed and applied for the third task.

a. Exam ples of Formative Assessment Uses:

® Todetermine the student’s level of understanding, and then modify the instructions to meet

the student's needs.

® Teacher's self-assessment when presenting a lesson - Do | present information in a way that

students can understand and follow?

b. Examples of Formative Assessment Types:
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C. Examples of Summative Assessment Uses:

Open-ended questions

Visual organizers

Worksheets or activities

Exit cards

Students grades
Students motivation

School reports

Time Assessment Practices Notes

Formative Assessment

Students’ understanding

Teachers self-assessment
Select the types used

Yes / No Yes / No Yes / No
Worksheets Visual Open-ended
organizers questions

Exit cards Exams Questions with

limited answers

52




[

1hd aaols

QATAR UNIVERSITY,

Summative Assessment

Lesson Observation Form

Student-teacher Name:

Grade: Subject:
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Observer's Name: Date/Time:

Observer’s Role: Mentor teacher:

University Supervisor

This observation form is to be used by the mentor teacher for daily lesson observations. It may also be used
by the university supervisor during class visits to student-teacher. All standards apply to Diploma students

and students in the Special Education Program in both the classroom and source room.

Please put a sign in the appropriate place:
Pre-observation Planning Yes No Evidence

Lesson plans have been submitted to the
mentor teacher and the supervisor well in

advance of the lesson for feedback.

The lesson plan covers all elements
compatible  with  Qatar  University

standards.

Please use the next four point scale for the indicators below:
Mark Constantly Obs (Constantly Observed) if the behavior was incorporated throughout the lesson.
ool I Zlesl @xy oz (WLe Lasdle) jatuws JSCdg Lasdle
Mark Satisfactory Obs (Satisfactory Observed) if you specifically saw the behavior.
oladl 45y o Soy oy (Jgudo Sy Lasdle) Lasdhe lglud|

Mark Obs with Improvement (Observed but needs improvement) if you specifically saw the behavior.
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bl B3y Sy Emy (o] Arlomy Sy JasSlo gLl

Mark Not Obs (Not Observed) if you did not see the behavior at all during the lesson.

(LasMo p2) e BLa) as puyedl M5 Lasdle pe SIglidll oS 13)

Classroom Observation LM
EW-|
Preparation, Organization, and
Management §,l5¥1y (eulaidll  pacedll
EW-|

Beginning of the lesson /.4

oo/
Materials are prepared and ready to use.
plasridll 35ales 3has Zeeslatll sl
Is prepared to begin class on time.
A sazll aeoll 3 oyl cud 3/ 50l

Quickly focuses students’ attention on the

topic.
Ayl Mall sLdisl de

States lesson objectives at the beginning

of class.

Lozl Gl 8 Slaad! saz
Reviews material from previous class.
Gladl oyl (§ dny s Guw Lo a2l

During the lesson ool Pl

Constantly = Satisfactory

Obs

W

55

Obs

Lasdle

Obs with
improvemen
t
o Lasde

ey

Not Obs

e
LM

Evidence

JJ



Encourages students to question and

respond.

Al Aradl 7L e I ax by
Provides constructive feedback. 44,
Selin danly LdaS

Calls on and responds to students by

name. .o cuzxiugg ML@.&L’ Mall gey

Encourages students as well as prevents or
handles misbehavior by continually
moving around the

classroom.

o ol pies LS LI aze iy
5,2 50 yetad!) Jadl Byail s g
oyl

Finishing the lesson ool el

Summarizes main points of the lesson.
Reminds students of assignments, etc.

A sl lll ol &,

Ends lesson without rushing e, 1 (g

dzk)_?— Q9 ML’—L‘ Céj.” L?
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Instruction and Strategies

N e NG SN

Content (sgi=l/

Explains concepts clearly.

Ton pealell 7y
Presents the same information more
than once and in various modes.
Slaglall uai 00,
Aaliss Gylasg Bye oo AST
Relates information to previous
knowledge.
b
Adle Ok alaglall
Relates information to past, present,
and/or future.
e2Ul Sloglall Loy
Jearadl o/ g yslxlly
Presents information in the context of

students’ lives.

oaidl Glow & claslall Lasy

Alesd! UL Sl

Demonstrates relationships between

different concepts.

Constantly

Obs

WILE LasMa

57

Satisfact
ory Obs
Lsde

Obs with
improveme
nt
e LS

ey

Not Obs

Evidence

JS



Distinguishes between factual and
nonfactual information.
5t 5 Aadlgll clslall oy
adlyll
Clearly identifies opinions.
el
ooz il alezg
Shares up-to-date information in the
subject area.
gl Sloglall jotune Sdug pudy
ol godse @
Strategies andProcesses
Slelarly Sl ind]
Explains difficult content in more than
one way.
ol gyimll 75da
b e ST LY
Type(s) of learning groups observed:

(Mark all that apply)

elatll Slegaza il};i/ g5
Lo S e 5,La] ) salasSL
(e

Individual §3yd
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Pair éLa

Small group 4cgaza
S phe

Whole class M€ an
Evidence of differentiation: Identify
specific evidence on a separate sheet
(Mark all that apply)

il £33 Juds
48,9 (e Badma pilEg 2>

Content: e.g., materials with varied

readability levels, multiple ways to
access ideas or information
I3 algdl (JUEL Jw e izl
plasiuly ddeguall 801,81 @bgiua
ST Juiosl Aegite &b
Slaglall
Process: e.g, different homework,
tasks in multiple formats, options
about how to work (alone, in pairs,
etc.)
Ao e ideadadd! duleall
Lwlydl ol Il S
JICEN Bonate iledly e gial
plesl 48 Joo wlylasly
(@ LS (g2,8) Lol



Products: e.g., choice of multiple
ways of demonstrating learning
(essay, model, etc.), variety of
assessment tasks
JE Jw e raslziid
Aulec LY sutaie Golo slais]
(D giged (Jlan) eladll
peadl cedlad 3 g3aally
Asks questions to gain and hold

students’ attention.

Uses sufficient “wait-time” when

asking questions of students.
b e LAK Lidy Jasy
L e 2l
Encourages students to answer each

other’s questions.
ol 2le] e Ml pidy
wardl gan
Provides frequent feedback.
L W
ERE NI
Demonstrates enthusiasm for the

class and the subject.
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solelly cavall Lules> g
Ayl
Supports students’ use of technology.
M f\..\é.b.u\ el
Lz glgasCal)

Teaches content that matches the

students’ developmental level.
e el gl o=l iy
.c?DUa.” )}Iaj G giun

Applies teaching strategies that are
appropriate to the content identified

in the lesson plan.
Soizmall Lo Auaglai B)bs 5ula,
ool das 3 sl
Teaching /Learning technique(s) observed: (Mark all that apply)
(e Lo S e 5,La] i) salasHIL wlaslly ulasll il
Lecture eIyl

Group work (any size group) (=l e ol (asy) flox os

Student presentations > 9,c

YN
Teacher-student discussion
elally LI cr Glas
Interactive lab or activity (With worksheets related to hands-on activity)

(QL&M\ ML o O3 Jose ébji &a) Al sdl 5T gl.:.l.a.'ijﬁau
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In-class writing (Not worksheets)
Individual worksheets Bayaia Jac (31l

Assessments and Fvaluations — eudilly olidl!

Misunderstandings and gaps in information are diagnosed through frequent

questioning.
Al 75k 51SE M5 e Amisloll e g Aagall ae laglall yuxs
Questions are drawn from a variety of cognitive levels (Bloom's Taxonomy).
b Cstind o 2Ll Byl gl Jadd s gia s udse AL

Assessments (formative and summative) match standards, instruction, and lesson

plan/IEP objectives.

9 ool das g oyl @by pulall 2o dalizd) of Ao oSl elgun Slagawdl (389w
Aadatll LaluaY)
Test (if present) matches standards, instruction, and lesson plan/IEP objectives.

@L’;ﬁ J\H\Ab /‘_w.dl dasg “J"".’)“\'ﬁ‘ éj.‘aj «alall = (5.35.?5 > L_j))Lg.L’;X\ é;Ua.b_
23l euladll

Observer comments (LasMU| ollasHe):
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Student-teacher feedback (elall cJUall =llasHa):

Student-teacher Signature (elall cJUatl &,33_') Date (g, dl):

Observer Signature (LasML| a8g3): Date (,ld1):
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‘z,‘ﬂ..».g‘z” POTA| -‘z,Sl..\.}M %J.J.LH ‘3 1o oueds
CEE B.Ed & DP. in Primary Education

Created With: Taskstream - Advancing Educational Excellence

* = Response is required
* Student teaching 's Name ( edal! cdUatl ol

* Evaluator p.:dj.h
*  Self Assessment S s
" Mentor Teacher (yglall elall

College Supervisor 481 (8, o

* Evaluator Name (pall oul)

*Subject 351!

* Grade ayall

Important | pla
Please note that successful completion of the clinical experience requires that a candidate score at satisfactory
level ((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this

level, a remediation plan must be filed.
7 & (S 3.0) agudn dzmps oyl Clall 3y o cdlaty 7 ey Gilaadl copuadl e L@l o Aasdle 2y

058 OF cumed ¢ atll @uaitll 3 A3 e J3T Sotus ULl 3a> 1315 2K elad oy 8 e JBYI e
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Instructions &leglas

Please mark the number that matches your observation for that item. Add the points together for a total score.

A conversion tool is available to calculate percentages from the raw

&:JMW&AM\LL&@}\@‘B)uﬁwﬁ&}m@&géﬂ‘péj.”u\.czu)ictmjgﬁ

3.35.7.6 s ‘Al.é:_” oyl J..@}JJ ELE.vi).Ia)ﬁ}Uj AT Ayl

Part I: Classroom Performance (i c1531)

A. LESSON PLANNING AND MATERIALS &eeclaidl 31glg uyuld Jadnsead! i

*1. Innovative and flexible learning experiences are structured for individuals and group of students.

(Evaluate on written lesson plan.) Ly 9.33) Adlall e Ae gazely o) )3 L pa g §ySiins Aasdad il 15 ooy

(sl oyl s o

Response Legend:

1= Jgsas _peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = (o gustarget

1.1 Identifies learning goals in Curriculum Standards and school-based curricula or IEP.
ulad! @L'Ugji Ayl A5, Aadasdl ol y,allg zL«;L‘mLxL darlad)) Calua¥l suxy
éa)él\

1.2 Designs learning experiences suitable to students’ developmental level. |5 oy
Al yelas (gerud Awlio daylas.

1.3 Plans and incorporates accommodations and modifications for special needs
students. &olsll il Lo 593 (e ddlall @5 (&1 EMbaaill ae U Lalasll aias.
1.4 Designs learning and teaching strategies that are innovative and flexible 44,

Liyag 5,Siun ulaiy @lad Gyl cuasaty

1.5 Integrates teaching materials and resources in lesson development =lgsi ok

Q-u)..\.”xjja.'v' ;L[.J.o.c é).)l.;al‘j «J’“‘,’_)“\'ﬁ‘
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1.6 Designs lessons based on previous student learning by monitoring, assessing, and

students’ feedback euanlly amlill Gk e 2l gLl @bl e 2l Lagys puua
LIl (e 2an |0 2asll

Evidence JJJI

B. TEACHING AND CLASSROOM MANAGEMENT _asll 5;‘.)!3 we,x.n <

*2. Teaching strategies and resources to engage students in effective learning are used. . auseiug
Slemd! Awd| Alaall claddl dloe § Matl 12 jalally dpaddasl!

Response Legend:

1= Jssdn_meunsatisfactory 2 = grwss ] zlixyneeds improvement 3 = Jy.assatisfactory 4 = Cduzustarget

12 3 4 N/A

2.1 Identifies and states curriculum standard(s) that relate to the objectives at the

beginning of the lesson (o, Il &3ly Blaa¥l Al L Ll las (0 bl.y.a e

2.2 Uses teaching strategies appropriate for curriculum standards. syl 3yl auseiug

2.3 Engages students by using a range of materials and resources alasiuwly ddladl &, a4y

abally culea¥l (e Aegamae

2.4 Uses a variety of skills and resources to adapt lessons ¢y degiie YISAT 2t

wj)..\.n d,v...u.ﬁ).)Lm_Uj ;\‘)LQ,L‘

2.5 Organizes individual and group learning strategies during the lesson )b @laiy
ooyl Ll Aelaelly 23,801 @l

2.6 Employs print, multimedia, and electronic resources during the lesson slge ok

Q-u)..\.” ;Li.fl ;Ldi ddaie @5}(5.‘!).)@3 Zt_r.},.!m

2.7. Uses questioning effectively to support students learning Jslu! 21.5_:)]4 iy

bl wlad eend Jlad S
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Evidence JJJI

C. LANGUAGE, LITERACY, AND NUMERACY iluleally aliill e 8,y 21y 801,411 28,09 2alll .z
Al Al

* 3.Language, literacy, and numeracy development are fostered 4,31 g 841,471 48 209 4ol yolas Ayl
Bl Ll cilelaadly alad! e 8,011

Response Legend:

1= Jssdo_meunsatisfactory 2 = ¢russ ] zlixyneeds improvement 3 = Jy.ssatisfactory 4 = Cduzustarget

12 3 4 N/A

3.1.1 Identifies and monitors students’ skill development regarding: Language and

Literacy LUSH g 8l a0l ddyang Lallln 3lan Lad Adb]l olylea yglas ELL:) dlsey

3.1.2 Identifies and monitors students’ skill development regarding: Numeracy s,

Aalad) Aplumdl clleally aliall e 850ty 3lan Lad 2L ol sshs alig

3.2.1 Assesses students’ skills regarding: Language and Literacy Lo ddlll «lyls ouds
LUSlg 8¢l ya)l A8,009 Aallly slazy

3.2.2 Assesses students’ skills regarding: Numeracy 5,3l 3lan Lewd Adlall ol)le @udy
Aaolad) 2lused) clilaally alall e

3.3.1 Applies teaching and learning strategies that address skills regarding: Language and
Literacy clylaalls plall (e 85uallzy Aalazll ol Al Josd duelaiy duaddas Byl i,
IR - P S |

3.3.2 Applies teaching and learning strategies that address skills regarding: Numeracy
Aolusdl aldaally r»sLi.a_Il e 8yuatly daladd) oL L L_,Ia.,‘_' w9 dagdad Byl auday
IR

3.4.1 Provides students with closely monitored feedback and support regarding
developmentin:Language and Literacy 4Jadly )3 (e ol ouddl Adlall 595,

3.4.2 Provides students with closely monitored feedback and support regarding
developmentin: Numeracy pedly daxl,dl 4dsddl )8 oo ol cuddl LI 393,
Lwoladl) Alaucel Slbeadly alLal e 50tk § H3lany 3lasy Lagd
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Evidence JJJI

D. LEARNING ENVIRONMENT elastf 4y .

* 4. A safe, supportive and challenging learning environment is created 4idag deslag dial lad Ay 945
RAPRES |

Response Legend:

1= Jgsas _peunsatisfactory 2 = (puxs J] 7z limyneeds improvement 3 = Jsyawsatisfactory 4 = (o gustarget

12 3 4 N/A

4.1 Provides an environment that develops students’ positive attitudes and learning

opportunities. eladl 0,4 Uiy Adlll gt dplem] clalsl (idy el Ay g,

4.2 Conducts open, inclusive, equitable, and ethical interactions and communication

with students. as éMé:}"j Soludlly mpally Zorall Jiolgdly cMleladdl mosg 5ylaky agdy
Akl

4.3 Selects topics and issues that foster students’ critical thinking skills. <le g4 90 5lizy
Ldbl gt WLl pSadl wlyla S3ad Lladg

4.4 Provides an environment that helps students to interact and work collaboratively.

Aglad Aapkay Jeally deladdl e bl e lud &y 89,

4.5 Provides reinforcement for appropriate behavior. @M Jglull Loz g L:!).sd PUE

4.6 Provides feedback for inappropriate behavior. gl ae HJglud] daxly sl audy.

Evidence JJJI

E. RELEVANCE AND EXTENSIONS &ofpiell § aswgilly Joul A1 2

*5.Learning experiences that connect with the world beyond school are constructed. oiast! Ly
Ayl 390 75l @Ilalls o5 )5 (1 Aoyl

Response Legend:

1= Jgsas peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = (o gustarget
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12 3 4 N/A

5.1 Incorporates students’ interests and prior knowledge by linking to meaningful

examples. dae 13 Aiely Llasyy 3y Gilud malady Ldlatl cilolozal mouy.

5.2 Connects across subject areas on topics, problems, and issues relevant to local,
national, and global communities LLiaally cMSCilly ilegunolly dolyd) c¥lzms Loy
bl 2l Auloel) el Aalas

5.3 Designs lessons that are technology-rich to take students beyond the school
environment to investigate problems and propose possible solutions. 4,5 L@)a (s
Jol> 7 148ly oSl (adt) Luoydl) Aty s> e Solmiiy 2edladl oLkl cuals Lim1giSs
FELOVY

5.4 Introduces students to work and leisure opportunities as appropriate. 4l ‘6:\.5..3

by bo s 480 Lo ydg Joall Lioys.

5.5 Supports students in taking intellectual risks, testing ideas, and using initiative. e

Al 2S5 peas (&) Byl e Balazaa¥lg SIS Julomsy 2,Sall bl (g Adlall

Evidence JJ.I

F. INFORMATION AND COMMUNICATION TECHNOLOGY =¥lLai¥l g ologlal ! L gJgisG . 9

* 6. Information and communication technology is applied and integrated in managing student
learning and is integrated into student work. plu" 495 § ¥ lai¥ly Sloglall L gd9iSS oty Guday
pebos § Lemanty dellal]

Response Legend:

1= Jgsas _peunsatisfactory 2 = (puxs J] 7z limyneeds improvement 3 = Jsyawsatisfactory 4 = o gustarget

12 3 4 N/A

6.1 Identifies students’ learning needs in relation to ICT Zeadasdl Adbll ool Lo suxy
ALl Dloglall L olgisn 3lan Laygd

6.2 Selects ICT-based learning strategies and resources 4c3l8 dcarlad Jilew 99 lﬁ)Ja)Lw.
ALas¥ly Sloglall Lixgleiss e
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6.3 Involves students in using ICT to organize and search information. (3 adlll &,y

Lee cmdly abled) pdaiad =¥ Las¥ly Slaglall Lo 91giss ol st

6.4 Evaluates ICT-based learning strategies and resources. ;slallg fol\_ﬂ‘ Gyl iy
LoVl Sloglall L glgiss e daslall dagdasl]

6.5 Accesses and manages information on student learning using ICT resources. —alsg,

N las¥ly Sloglall Lz lsiSs 3ylg0 Lossiue cllall wlas dlee 3 laglall oo,

Evidence JJJI

G. ASSESSMENT (sl &

*7. Student learning is assessed and reported y,la58 y940 § dayo 99 cdlhall elad oueds

Response Legend:

1= Jgsas _peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = Lo gustarget

12 3 4 N/A

7.1 Monitors students closely during the lessons. w9, ¢ &) Ll o8 e Adball 3l .

7.2 Plans valid and reliable assessments, aligned to objectives 3alls jlies lewds auany
NEIRVSY o sledi P

7.3 Assesses and reports students’ learning using multiple methods of assessment. <34,

Lapds cedlael e alusraly Lall @lad e 10,85 auds.

7.4 Provides clear, accurate, and concise feedback to students on the outcomes of

assessment. udtll Sleyis Joo Adlall 83909 2ai809 dxisly danly Ldad audy

7.5 Reviews assessments for continued appropriateness. &leat &lagad! =>ln

Evidence JJJI
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H. USING PEDAGOGY TO IMPROVE LEARNING p.&'d‘ O iyt Gyl f.|.)..é=.1_«o|.)'

* 8. The knowledge of students and how they learn is applied to support student learning and

development. soclaiy dlball yuglas § suclucel) P?‘j"s S bl 2 ya0 Godas oy

Response Legend:

1= Jgsas _peunsatisfactory 2 = (ruxs J] 7z limyneeds improvement 3 = Jsyawsatisfactory 4 = o gustarget

8.1 Demonstrates (models) inquiry-based practices that support student learning. s,
Adl "Q.la_." eds 8 gy sLasi | e daiae Olawyles

8.2 Encourages students to interact respectfully with others including those with diverse
backgrounds. =lalaill bzl el 3 Lo ¥l an aliol Jeladd) e Adball aedy
degiall.

8.3 Develops and implements learning experiences in which students learn and practice
conflict resolution and negotiation. & dkJ| plau..! LIS (0 Gly Aasdal il s daing (i
e Oy Joloedl slomyl colelil (3 paglazlls.

8.4 Designs and implements learning experiences that encourage students to develop
their own goals and achieve them. as9 (e ddlall axdd duaidad Slps dding cusay
Lasizeiy gdlaal.

8.5 Identifies and accesses services within the community, as appropriate, to support
students with personal and/or academicissues. Lol «iaaizll Sleasl J PNTRNE
MJ\S?‘ 3? R )3.;2“ L_g Adbl suslad ccwli.

Evidence JJ.I

I.SUBJECT AREA KNOWLEDGE dewlyd| 55U ddyall .~

12 3 4 N/A

*9. Teaching/subject area knowledge is applied to support student learning. ¢g4ll 49 yall Gedos

Sl elas e,

Response Legend:

1= Jgsas _peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = (o gustarget
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9.1 Demonstrates knowledge of subject area during lessons. &wl,Jl 5UL 48,20 yolay

Q-uj).\.” GLJT

9.2 Presents lessons that follow Qatar Curriculum Standards or the school-developed
curriculum. L Jsaall 2uyull zalio of 2,hall zalill sulas a5 @ o9yl sy

9.3 Engages students in applying methods of inquiry. &)l gadas § Adbll &y by
sLadiadl.

9.4 Promotes critical and creative thinking, decision-making, and problem solving skills.
UL J>g 518l aiie illeay (£1udly guaidl 4Saddl Sian.

Evidence JJJI

Part II: Professional Evaluation (§1i>¥!- 4! eudill)

A. PROFESSIONAL TEAMS i L| &yall .|

*10. Intern works as a member of professional teams 4l G3all § S oyl | Joana.

Response Legend:

1= Jgsas peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = Cougustarget

10.1 Meets personal work-related goals and priorities. ;‘L:}b&z!\g Bl 3asey
Jeadb o s Ul dnse i)
10.2 Contributes to professional teams. &l @,all 3 ealua

10.3 Works with others to maximize student learning. folﬂj Soiums 28,1 (3 an Jony
Ay el ) ki,

10.4 Contributes to improving the performance of professional teams. (pusi § paluy

Ao dl @rall ¢l
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Evidence JJJI

B. COMMUNITY INVOLVEMENT deaqizl!| aS,Lad ! .o
*11. Intern builds partnerships with families and the community y¥! o S| b SMe oyl g

aoizdly
Response Legend:

1= Jssdo_meunsatisfactory 2 = ¢russ ] zlixyneeds improvement 3 = Jy.ssatisfactory 4 = Cduzustarget

12 3 4 N/A

11.1 Builds relationships with families and the broader community to enhance student

learning. a4 LJ| p.L,J s B JSS aaizlly yudl ae 3814 S8 4.

11.2 Establishes learning environments that acknowledge students’ families and

communities qglacizeg ddlall ;¥ youa5 Lpd @lad iy ¢ s

Evidence JJJI

C. PROFESSIONALISM & L T

*12. Intern reflects on, evaluates, and improves professional practice. ¢ 4c | oloylodl Q oyl | ey

La ysgkas o Leouds

Response Legend:

1= Jgsas peunsatisfactory 2 = (puxs J] 7z limgneeds improvement 3 = Jsyawsatisfactory 4 = Cougustarget
123 4N/A

12.1 Reflects critically on professional practice. dull iluylell (§ 8230 8 yg4my ,Saws.

12.2 Engages in personal and professional development. (! ekt 3 &f,Lay
wazddls.

12.3 Recognizes the role of the SEC policies in school governance. lulew e 852ty
Ayl Byla) 3 elatld LY el oo,
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12.4 Meets ethical, accountability, and professional requirements. ldhie iz,
Adly 4 adgsudl.

Evidence JJJI

QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM ka3 dasls> /40 Al 48 ciladgs
Cnelall died

D. PROFESSIONAL BEHAVIORS | oilSolud! .

*1.0 Attendance and Punctuality uelgl 4859 jguaxll

Response Legend:

1= Jssio_meunsatisfactory 2 = gruss ] zlixyneeds improvement 3 = Jy.assatisfactory 4 = Cduzustarget

12 3 4 N/A

1.1 Arrives on time degll § Jhay

1.2 Stays until the end of the school day. gwlyudl a9 dl il s> (A8

1.3 Notifies mentor and supervisor if absent. oLl die d>glly Gglall oyl éh.f.

1.4 Makes up missed days. lLall syl (o33

Evidence JJJI

No answer specified

*2.0 Professionalism 4

Response Legend:

1= Jssdo_meunsatisfactory 2 = ¢russ ] zlixyneeds improvement 3 = Jg.aasatisfactory 4 = Cduzustarget

12 3 4 N/A

2.1 Dresses appropriately. dwlin (oMo (s

2.2 Demonstrates preparedness. slaaiw| ,la)

2.3 Demonstrates a positive attitude. L_ql_w__ql I%.LQNLQ

2.4 Willingly accepts responsibilities. L@).‘ Sl ggwd ! Juds

2.5 Completes tasks as instructed. &lalé¥! cows alldl oS3
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2.6 Seeks advice and/or feedback. Zas 31 2daxll o/ g dermill Cdlag
2.7 Accepts feedback constructively. ¢ Ly JSCao olasML L&)

2.8 Demonstrates respect for mentor, students, parents, and others ol I.AL{{}‘)_Q.B;

Q.;).";Xb LMy adlally Gglall

2.9 Assumes responsibility for routine tasks without being asked repeatedly. 5%
ot 1S5 gty Audusop )l ALl Ad 95e

2.10 Completes routine paperwork on time. Lacuelge (3 &gl 3yl Y

PART IV: Professional Dispositions 4ud! ol gl

*Teaching, Scholarship & Laadership ssLally odall Seedly (s

Response Legend:

1= Jssio_meunsatisfactory 2 = ¢russ ] zlixyneeds improvement 3 = Jg.aasatisfactory 4 = Cdizustarget

1. Upholds high standards for content knowledge for all students. pslas Ae Ladlx,
2. Recognizes the importance of using challenging experiences that accommodate

various students’ individual differences and patterns of learning and development &},
Dshilly @lazll Llasly adball gl 4,8l 39,all @ ENES AR RUAPERNES D dLaal
o

3. Demonstrates ability to select strategies that foster critical thinking, creativity and
problem solving (> & la¥ls w8l aSazll 5525 &) Slemsl Ay g5 e 8yl o lay

Y Al

4. Demonstrates willingness to adopt most appropriate instructional resources, including

technology &u>sJsiSul jaliall clUs 3 Lay Awlio ASY) @laddl jolian 8 § 2ty wlay
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5. Values the idea that safe learning environments promote active learning Ol 8,58 yua,

Loiill @l sams 2l @lasll by

6. Demonstrates ability to use multiple methods of assessment to support student
learning and inform future instruction 8suaie euuds Jiluy plusiw! e 8yuall ylay
gLa_:_W.L\ oyl L=l e slidly adlall @lad el

7. Demonstrates ability to plan lessons that enable students to meet rigorous learning

goals e @lad Cdlual Gaazs (o Ml (a3 G ogyull lagdazes e §yuall ylay

8. Demonstrates the ability to solve problems and take appropriate decisions &,.all s,

bl olylyall Slasly oML J> e

12 3 4 N/A

9. Uses reflective practice for academic and professional self-improvement austug

Sy oY 11 pslatld Adelall olalel)

10. Demonstrates commitment to professional ethics, and maintains confidentiality and

integrity Zalilly 4ywdl (e Ladleg 2 dl cldMsl Lol lay

11. Readily engages in new opportunities and tasks to develop professionally jsLy

Gk shadll e B aleay oy @ ASLAdL.

12. Values collaboration with others while working toward a shared goal as (glazll a4,

Wi Blual gedzmal Lo Joall JM5 00,53

* Overall Comments <ML |

Strengths & Areas for Improvement (pu=ill o¥lxag 894l blas
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Parents Contact Report Form

Student-teacher Name: Date:
Student First Name (K-12) Gender:
Age: Class:

Note for Student-teacher: complete the form after meeting the student's parent(s).

The topic of discussion during the meeting:

Parent Comments: (What was the parent’s perspective?)

Student-teacher feedback: (if you spoke at the interview, what did you say to the guardian about his/her

son/daughter?)

Student-teacher comment: (What was accomplished or not at this meeting?)
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Student-teacher

Mentor teacher
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Parent’s Contact Log

Date and time

Parent’s name/

student's name

Contact type/details

Notes

Mentor teacher’s

signature

Student-teacher

Mentor teacher
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Parent’s Meeting Report Rubric

First: To parents: the report shows what parents

present about the following aspects:

Yes (1 grade)

No (0 grade)

Notes

1. The student’s problem or the topic of the
meeting
2. Student behavior athome
3. Parental expectations about the student's
responsibilities at school
Second: The teacher: the report shows what the

teacher provides about the following aspects:

4.

Reflect on the positive aspects, strengths,
and weaknesses of the student's

performance or behavior

Clear knowledge of the student's
performance and assessment, helps to

understand the student's problem.

Parents’ knowledge of the teacher's roles in

the school and the school's policy.

Identifying student performance level,
progress, and aspects that need to be

addressed, with examples

Third: Teacher's suggestions in the report

8. Provides suggestions, activities, and tools
for the family to use at home for student
learning and progress

9. Offers suggestions to help support positive

classroom practices
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10. The reportshows collaboration with parents
in developing solutions to support student

learning or improve behavior

Total:

Final score: the total divided by 2, to make the final

score out of 5
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Weekly Reflection Journal Guidelines

Areflection journal is a place for observations, reflections, and questions. Your university supervisor should be
available to comment on your observations and answer your questions. The supervisor can also help you learn
to reflect on your teaching experience, in some cases by offering another point of view.

In writing the journal, you are not obliged to comment on every topic weekly, but you should be sure to be
exposed to these topics consistently throughout the semester. A weekly journal should include comments on

the following:

1. Personal thoughts and feelings, and ideas about situations and educational environment.
Examples:
a. How did you feel when you started teaching students?
b. Do you feel anxious and stressed even if you have some work experience?

c. Were you satisfied or disappointed about a certain event this week?

2. Consistent, sequential, and in-depth presentation of field experience throughout the semester.
Examples:
a. Whatis the goal that you aim to improve in your plan?
b. What specific actions have you taken or want to take this week?
c. Werethere any cases that happened unexpectedly with students? How was your participation

in it? What do you think about this case?

3. Arange of experiences and perspectives on many aspects of teaching and learning. Examples:
a. Didyou expect before starting field training that changing some habits would be this difficult?

b. Whatevidence of professionalism have you seen in your behavior and that of your colleagues?

4. Numerous examples of confidentiality, ethics, and respect teaching as a profession. Why do you

think these qualities are necessary to reach a high level of professionalism? Examples:
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a. Has a student or colleague mentioned something to you in confidence and confidentially?
How should you handle that information?

b. Provide examples of your support for education and consider it as a profession.

Appreciation and demonstration of the need for personal and professional growth in acquiring skills,
understanding, and professional competence. Examples:
a. Have you participated in any professional development sessions this week? What was it
about ?
b. Isthere any topicin professional growth that you would like to learn more about? What is it?
c. Do your professional growth needs change as you gain more experience as a teacher? Why do

you think so?
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General guidelines for midterm and final assessment

Name: Date:

Reflection notes: please use the following questions to guide your reflection:
a. Mid-term assessment:
1. What was the biggest challenge you faced during the first half of teaching students? Explain.
2. Mention a positive event or a situation that you did not expect to happen during the first half
of teaching students. Explain.
3. Listtwo areas that you want to improve during the second half of teaching students.
a. First:

b. Second:

4. Mention one way in which you would like the mentor teacher to help you, in which the
mentor teacher did not provide assistance in advance, or would you like the mentor teacher
to continue providing this assistance to you. Explain.

5. Mention one way in which you would like the supervisor to help you, in which the supervisor
did not provide assistance in advance, or would you like the supervisor to continue to provide

this assistance to you. Explain.

Final assessment:

1. What was the biggest challenge you faced while teaching your students? Explain.

2. Inyour opinion, what aspect of teaching the student was the most successful? Explain.

3. How the experience of field training has changed your directions and skills in the following areas?
a. Learning support for all students
b. Teaching

c. Research

84



Leadership
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Mid and Final Reflective Journals Rubric

Sy el Saddl ddpmial (ouddl! plud!

(TaskStream Assignment)

Needs
Unsatisfactory Satisfactory Target
Improvement
(1) Jyedia pt dgfin (4) s
e | o by
Reflectivity Reflections do not | Reflections reveal Reflections provide | Reflections are
Jell reveal the some (limited) personal deeply thoughtful,
thoughts, feelings, | personal experiences, noting | providing personal
or insights of the experiences, some personal thoughts, feelings,
candidate. thoughts, feelings, thoughts, feelings, and insights.
K81 e ¥ eI | orinsights. or insights. 055 Ll
5y 9l yeline oy Ot ol | Gl puay el (Bery dwgyde
il | Apasall Golaall | Gany on ek O PWER
K8y ¢ Bagasll YA N yeldng dnsd
($8ly elidly (8l elidly 8529
Thoroughness | Very limited Set of reflections Set of reflections Set of reflections is
J}QJ«J\ number of provides some provides an substantive,

reflections; brief
and/or incomplete.
O d9dme dde
RIS YA
#2 91/9 Buatine

insight into
experience, but
lacks thoroughness
and/or depth.
Ml (o Aegazme

Aay eyl

overview of

experience.
Ml (o Aegazme
O dle Azl auas
lmilly olasdl

thorough and
provides an in-
depth view of
experience.

Ml (e degama

s 9490 (953
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Needs

Unsatisfactory Satisfactory Target
Improvement
(1) Jgedo Jgedo (4) S
s I GLL:u_
#3159 L] Lagas Bygeo pddiy

.&u_” 3?/3 J}A;dl

Reflections are
repetitive and
portray a very
limited number of
aspects of teaching
and learning.
8,86 oLl
8940 (Jaaiy
O Tu\_? 89
addl e¥l=s
ealally

A limited number of
aspects of teaching
and learning are
discussed.
O d9dme dde
dadl ¥ l=s
Leddlio oy melarlly

Several important
aspects of teaching
and learning are

discussed.

Ll oo due
Adee § Al
i adadlly @ladl
Ladidlie

Narratives on a
broad and range of
experiences provide
in-depth
perspectives on
numerous aspects
of teaching and
learning.

Bllas e syl

b=l (e auly

Sy pudy ilasdly

Jo> Lo Hlas

O Bue Cails>

eslarlly @lazl]

Professionalism

Ll

There are serious
errorsin
professionalism.
clas¥ aay el
Aadl @ 5]l

There are some
errors in
professionalism in
several of the
reflections; none
serious.

c-l.!a.&izﬂ o) la

O oA @ Al

Overall, the
reflections exhibit
high standards of
confidentiality,
ethics, and respect
for teachingasa

profession.

The entire set of
reflections exhibits
high standards of
confidentiality,
ethics, and respect
for teachingasa

profession.
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Needs

Unsatisfactory Satisfactory Target
Improvement
(1) Jgedo Jgedo (4) S
s I GLU:..'
e LSy ol el Lles) paas Ll S
S 8 ald el | e dle olide puas o Jle (elida
NEEL (RN | NEEL (RN |

alazll ol oYl

alazll al ¥l

Growth

BYVS

No professional
growth is
demonstrated.

O g ¥

ket

There is some
evidence of
candidate growth in
skill, understanding,
or professionalism;
however, it is not
clearly
demonstrated.
Ua¥ jamy do g
Slilge sskas e
dogd solaty iyl
093 oSJs diiga of

wls 4 292

Overall, the
reflections
demonstrate
candidate growth in
skill,
understanding, or
professionalism.
EhYAT (IR P
Shles Dgkas 743
dogd solaiy iyl
A0y

The set of
reflections clearly
demonstrate
candidate growth in
skill, understanding,
and
professionalism.
M) (o A gaza
o5kl zo4s AT
PRI RUPECE
Ay dad
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Technology Project Guidelines for Learning (Technology Lesson)

TaskStream requirement

Overview

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also valuable
for students in the learning and teaching process. These two elements will be evaluated during the semester of
teaching students by observing a lesson.

To meet the three requirements of this standard, the following must be completed acceptably:
® Demonstrate the appropriate use of technology in teaching.
® Demonstrate students ' appropriate use of technology for learning.

® Demonstrate awareness of appropriate technology to enhance learning by additional support to

students.

Task:
a. Inone of the observations, technology that fits into the content, and that contains student

interaction, should be integrated.

Examples of the appropriate use of interactive technology to enhance teaching:

- Language lesson: using the interactive board in Arabic or English, ask students to write the name
of each of the images shown.

- Social Studies: using a printed transparency of map of the state of Qatar on a head-projector, ask
students to locate Doha, and other cities and towns within the borders. Then ask the students to
draw the roads between them on their maps.

- Mathematics: using calculators and the interactive grid on the board, calculate which of the two

figures needs a longer fence.

89



- Physics: Using motion detectors and graphic software, determine which vibrational movements

are similar in motion to the curves provided.

Note: using a slideshow program (PowerPoint) during a lecture is not sufficient for this task.

b. Inone of the observations, integrate technology that promotes student learning and is appropriate

for both content and student level.

Examples of the appropriate use of interactive technology to enhance learning:

- Social studies: students create a PowerPoint slideshow with audio and video integration inside
the presentation to show the architectural differences between old and New Doha, and show the
cultural influence throughout history.

- Language: students make spoken audio recordings for them of different words, phrases, and
sounds and analyze them to improve pronunciation.

- Chemistry: students use the modeling software to create virtual chemical molecules and balance

chemical equations.

Note: using a slideshow program (PowerPoint) during a lecture is not sufficient for this task.

c. In your lesson plan, describe several types of assistive technology (from 3-5) that will enable the

additional support student to enhance his learning.

Examples of appropriate technology to enhance student learning additional support:
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- Students with vision problems use alternative colors to display large print text on the screen.

- Astudent with difficulty using the keyboard uses a dictation application to record class notes.
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Technology for Teaching and Learning Project

el L g gisall & 9 5dd (ol edad

Unsatisfactory

(1) Jgsda e

Needs

Improvement

s ) iy

Satisfactory

Target

(4) Supus

Technology in teaching

oalatll 3 L g1yl

Teacher uses
technology to
display information.
plall pusiuy
Sora) iz slsiS3
Slaglall

Teacher uses
technology to
present
information that is
appropriate for
students.
Technology
provides little or
no help in support
of the learning
opportunity for
students.

plall pusin
REHRREA LG
Lwlin Sloglas
all. 5843
Buelue Lz glgisll
& Legars of Wilis
pladll 408 oo
Ol

Teacher uses
interactive
technology or
technologies to
present lesson that is
appropriate for
students.
Technology supports
lesson objectives.
Technology is
helpful to the
learning opportunity
provided to students.
plall pasiag
51 Lz 5158l
Adeladd) euloadl
M oyl @uadd
Ml e by
Lol @e s

Teacher creatively
uses diverse
technologies to
make learning more
motivating,
authentic, and
effective.
Technology is
interactive,
engaging, and
clearly supports
lesson objectives.
Technology is
essential to the
learning
opportunity
provided to

students.
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Unsatisfactory

(1) Jgsda e

Needs

Improvement

Satisfactory

-

Jgedo

Bsda Lz glguSTl!
Aosall elatll (o al
ol

Al 1STy o]
Loyl
cAde st doseiudl
ASLadl me sy
Lz sdgaSll @eusy
Slual zg4ss

I RE TR
werdl 900
Zouall lasll
RuYIN||

Technology for

learning

wdail L3S

Students use
technology for
single-purpose
tasks isolated from
lessons and
objectives.

Ol ity
pleedd Lz slgasdll
dolgdl (ol @ld

Students use
technology, but for
routine, low-level
word processing,
presentation,
and/or
spreadsheet
processes and

functions.

Students use
technology
effectively ina
learning opportunity
thatwould be
difficult or
impossible to do

without technology.

Students engage
with technologies
that enable them to
create, investigate,
and/or analysis
information. The
use of technology

empowers students
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Needs

Unsatisfactory Satisfactory Target
Improvement
(1) Jgudio p dp (4) Chutgiuns
e I o by
o9yl e Uosally Dl asseiuglloMall o dseiuy to be self-directed
N IRVSPY LA PESN UG || 1 O AR PPN S| learners.
Aoyl Jleed gl @dasdl § Jlad || 3 oMl Jaidy
comgmaill Azllasgllsl casall (o OsSis (|1 Lizglgusall
31/ cpzally|| el e BBl (e @i Sas
Jolaz / aldeadl] e ¢ Liaza| Led cdly. 9/ o
G P | PP PPN PSS | Sbldl Jud=s, ol
PEPPSUCA I RES DY
0153 § el
15358 LI
oS3 edaia,

Assistive technologies

Bucluad! Lz g1l

Little to no
attention to the
identification of or
use of assistive

technologies.

fl.x_'zu\j NERE S

Se bl L ggiSall

Identifies assistive
technologies and
identifies students’
needs, but does
not match ATs to
specific needs.
Sl oSl 8 yny
Sdzyg sueludl
ceMall el Lo |
Gl ¥ Sy
Lo syl
o Sueludl

Identifies
appropriate assistive
technologies to
enhance learning of
students with
specific

exceptionalities.

ez oloaSall byay
LM sae Ll
sl eladdl 5500
Sl Ll 993 L
Badsll sl

Identifies creative
uses of readily
available
technologies to
enhance the
learning
opportunities of
students with
exceptionalities,
correctly matching
the solution to the

learning challenge
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Needs

Unsatisfactory Satisfactory Target
Improvement
(1) Jgsde pt Jgsde (4) Suiua
St el Lo | and learning
RXRESY objective.

A PRES 97 - 3OS &
O 8ySadl

PN FUIEATESN ST
elatll (0,8 5u5a1]
e E;._in.u d.'z]‘
Sy elasdl A

e

Creativity and Higher
Level Thinking
Slgiuag g1yl
Ldatl aSGad|

Technology use
does not encourage
or allow for higher-
level thinking or
creativity.
PEPUPSUCA N RES DY
o 9l amdn ¥
gl ol aSasll e

Technology use
allows for
creativity and
higher -level
thinking, although
in a limited way.
plaseiul
mos LimslyiSl
Sadly & lall
¢ Lde abigiuag
Wyl oS

AT RESY

Technology use
allows for creativity
and higher -level
thinking.

PEPAPSCCA IR RES DY
Sadlly gl o

Lde @ bigituces.

Technology use
encourages
creativity and
higher-level
thinking.

L5198l ol
gl¥l axdo
Sbgtue ASaxlly
Lde
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[ Sazll

student learning.
S.-I‘ . 015\-13
Al @lad 28,

discusses student
learning; may
identify
connections
between
technology and
learning.
e 058 Sz
OSell (o LI
Mt s o
L s lsisSdl oy
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Needs
Unsatisfactory Satisfactory Target
Improvement
(1) Jgsda e Jgedo (4) Sugus
Reflection Reflection discusses||Reflection Reflection discusses |[Reflection focuses

students learning;

identifies ways in

which technology

affects learning.

) @lal 38 S
BN éd\ Sylall suz=sg
e LinsyiSGll
elasd)

on student learning;
clearly and
insightfully
identifies the ways
in which
technology
interacts, enhances,
or restricts learning.
SSadll Camis 3855
Sl et e
Sl zod9r Byady
e delazs 3
1 Lz gleusll

L w5 ol oLajzal

aladl
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Teaching Unit Guidelines

TaskStream Requirement

Objective:

The unit plan, consisting of complete lesson plans and supporting materials, should target a concept-not a topic
- in the curriculum. The unit aims to develop rich and specific learning experiences and attitudes to teach
students the target concept. It should include intensive use of technology for learning, multiple opportunities
for active participation by students, and carefully differentiated instruction and assessment to enable all

learners to achieve success.

Details:
1. The unit should consist of a set of sequential lessons that cover various topics within this concept.
2. The objectives of the unit should be in line with the established curriculum of the school and the topic
taught.
3. The unit should take four (4) to six (6) time sets (classes) to teach.
4. Grading criteria for the lesson plans and instructional unit will be used to evaluate your work. Be sure
to use them to get additional information on how to complete your unit. The grading criteria can be

found in the appendix.
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Unit Plan Rubric
Needs
Unsatisfactory Satisfactory Target
Improvement
(1) Jgedo Jgdo (4) o

Objectives

I RVSY

Few objectives are
aligned
with Qatar National
Curriculum
Standards or written
clearly in
measurable terms, or
few are appropriate
for
each lesson and for
students.
Blaa¥l e Jlall
b ae olews
dbgll zalidl
L91Sag dyladll
K minly Sy
Lwling ¢ leall
Dlally o950l

Some objectives are
aligned with Qatar
National Curriculum
Standards and
written clearly in
measurable terms,
and appropriate for
each lesson and for
students.
wolers Blua¥l any
zaldl ulas ae
a2
roly Sy 25389
aaling «ouliall Ll
Aally (09,0

Most objectives are
aligned with Qatar
National Curriculum
Standards and written
clearly in measurable
terms, and
appropriate for each
lesson and for
students.
woless Blua¥l lass
zald! mlas 2o
Lykhall dals gl
zoly Sy 2538y
aling ¢ oliall i3
Dlally o950l

All objectives are
aligned with Qatar
National Curriculum
Standards and written
clearly in measurable
terms, and appropriate
for each lesson and for
students.
olazs Calaall e
b o)l malidl slas 2o
R R
conlaall Lils minly
o0l dwliag

llally
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Content

i

Many content errors
and shows little
understanding of the
major ideas of the
discipline. All
content represents a

single content area.

Some content
knowledge errors;
some understanding
of the major ideas of
the discipline. All
content represents a

single content area.

Most content
knowledge is accurate
presented and reflects
the important ideas of
the discipline. Unit
includes content from

several disciplines.

All content knowledge
is accurate and clearly
presented; knowledge
reflects the major ideas
of the discipline. Unit
includes content from
each of the disciplines

of language arts (Arabic

& szl (e syl & slas¥l (amy| gsimll Slgiza las|lor English), math,
Julall sLlsly Gorsellll aay . §all Goazll]l  uSadg 4a85 (§ yall|lscience, and social
588N @l cpaf| At 1 W @iall]l . g g gald Aol I IS8 Istudies.
. g3uirpall 2t 5 gosll Samsll Jediy|  aleSly §all spanll
Ylmo Jiey all] Yo Utey 2l bue Gpodatll|  tzgungy pdes iB
oo Ledd luslg oo kadd luslg Slamsy| K8Y, 25,21 S
olegasll il - gogall Al
Sligizms Busoll Joddy
Ll alawss K o
NCRAREIP EWN)
cpslally (mlualylly
Aucland| alulyully
Language arts--||Poor use of Uses few concepts  ||Uses some concepts  |[Uses concepts from

Integration

Ogiall JalSs

2,53

concepts from
reading, language
and student
development, to
teach reading,

writing, speaking,

from reading,
language and
student
development, to
teach reading,

writing, speaking,

from reading,
language and student
development, to teach
reading, writing,

speaking, viewing,

reading, language and
student development,
to teach reading,
writing, speaking,
viewing, listening, and

thinking skills in
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viewing, listening,

viewing, listening,

listening, and thinking

several lessons is

and thinking skills  (land thinking skills  ||skills realistic

aldd =¥gl=o oo delall pusial] cealall paay susiug| oo pealell pusiag
oo pealall alusrad || 3elyal) (e ualall]l gasg aallly 361,80 (e gei9 dallly 3¢lya10
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Slleag o Lazaly Sal 24a3l Loyl o0
el

Alignment of | Few lessons, Some lessons, Most lessons, All lessons, activities,

Instruction and

activities, and

activities, and

activities, and

and

Objectives assignments are assignments are assignments are assignments are linked
da¢lgalllinked to objectives. |[linked to objectives. |linked to objectives. ||to
9 Oladadl|l  woydl (o Jolall coe gyl (o cr 9yl wlass|iobjectives.
IRV aldls VAN aldls A sl das e aldls A g3¥| A s L gyl o>
Blaadl dagye 8laadl dagye Slaadlyfl bluadl Ahsye allly
Technology Available technology||Available technology ||Available technology ||Available technology is

LizsliSl

is not used or is used
inappropriately.

posiud ¥

glas il L g lguSl)

Sy puseiud L

clio pe

is used but does little
to support the
objectives
and to engage
learners.

Ll Lo ggaS)
Meld LSy dautseine

3? alaay| RERY Lo

is used appropriately,
somewhat supports
the objectives, and
engages learners.
LSl et
dls e S0 2Ll
(Blaa¥l @eds b us

A4Sl (e Joady

elasll

used
appropriately, supports
the objectives, and
engages learners.
Lz loiSall puseid
el s 4Ll
Jaady c3lua¥l qeusy
ol ASyLa e
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Instructional
Strategies and
Assignments
Sl sl |
Leoglal)

QL%,U)

Employs no variety
of instructional
strategies and
assignments.
Instruction is
teacher-centered;
almost no
opportunity for
active learning or
creative thought.
dgss ¢l la ol
plasiwl
aldly @bl L
oyl 9. Apagdas]
Loy elall le3S5se
Loyd gl uzs ¥
ol laddll @lazll
- (Flad asasd)

Employs little variety
of instructional
strategies and
assignments. Most
activities are
teacher-centered.
Little opportunity for

creative thought.

d9dome ol sl
Sl sl
-pllly duadasd!
5855 dasi¥ @lase
S99 pa- edall e
ASadl] Aiss 0,8
Sl

Employs some variety
of instructional
strategies and
assignments to meet
stated objectives.
Most activities are
student-centered and
active learning and
higher-level thinking
are encouraged in
some activities, but
not consistently.
o ol paay s
pldly bl Aw!
Ldall calaa¥) 3l
Aa il @lane. dyagdadll
LY e 55,5 las)
eladl) aslogs azmda
ASal Ellay sl
Sy d (85 Ll

&
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Employs a variety of
instructional strategies
and assignments to
meet stated objectives.
All learning activities
are student-centered,
and most employ
active learning. Many
activities require higher
level thinking skills and
provide opportunities
for creativity.
Aegyame pdiiad
0o deglia
RIVINPRCATE PO |
Llall Calua¥l a s
A il pen. Apaladl!
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plall alsg, Lolely
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Differentiation

Differentiation is not

Differentiation is

Differentiation is used

Differentiation is used

of used. used across few across some lessons tol|across all
Instruction / el ausiug ¥|lessons to meet the | meet the needs of lessons to meet the
dlelya / 3aladl 3 89,4l slels|ineeds of students.  |istudents. needs of students.
g B9,all YINEL| /33lead) pusiug||slel o /beddl auseiug|| Blelpe /ledll ausiug
oyl G Sl dlelall ooyl and Boyallll ugyl prex 3 G9,all
ool e Judall Sl b | dedall bl ol Lo | 4]
Sl Lo | agdad ]I
N
Assessment Lessons do not Few lessons contain ||[Most lessons contain ||All lessons contain at
waill||contain an an assessment that is||an assessment that is ||least assessments that
assessment, or no aligned with aligned with are aligned with
assessments are objective(s), or objectives. objectives.
aligned with the lessons include an Goimi ol aex|| SermS w9yl e
objectives. assessment that is peloty Logas J8Y1 e clewas J8Y e
e Gs=s ¥ e gyll|[not aligned with the Blaa¥l ae Slaall e aclgw
¥ @uadl o) of «@usdilobjectives.
Blaall ae ahleny| Goims egyull i
&o pelsts pudi e
ooyl ol ¢ calua¥
Y st ot
RNV ([P ORPLIPEN
Lesson and Lessons are Lessons are Lessons are organized ||Lessons are
unit minimally organized.|[somewhat organized|land move students (lsequentially organized
coherence Unit does not reflect land move students  |ltoward achieving and move students

knowledge about

somewhat toward

objectives. Some

toward achieving
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the development,
learning, and
motivation of
studentren.
ally dalaie oyl
S Y. ¥
Js> 8ylall 3usl
celaidly il
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achieving objectives.
Limited reflection of
knowledge about
the development,
learning, and
motivation of
students.
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lessons reflect an
understanding of the
development,
learning, and
motivation of
studentren, but not
consistently

demonstrated.
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objectives. Set of
lessons reflects an
understanding of the
development, learning,
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studentren.
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IRV

Spelling,
grammar,

punctuation

s=illy Azl
A Sldles

Errorsin grammar,
punctuation, or
spelling require
major editing and
revising.
PESUIN s

o (il wldleg

ol s A5l

Azl

Errorsin grammar,
punctuation, or
spelling require
major editing and
revising.
o=l 3 elas ]

9 il cledles

ol s A5 3l

Anxlylls

Errorsin grammar,
punctuation, or
spelling require minor
editing and revising
Sledleg goill (3 s
ELESE| PP
Lz lyeg oyt cllass

Unit contains almost
no errors in grammar,

punctuation, or

spelling.

4l e gis ¥ Bus gl
Ll aelgd 4 s
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Assessment Practices Guidelines

TaskStream Requirement

Introduction
One way to measure the impact of a student's learning is to compare the results of the pre-and post-test. The
difference between grades is the result of teaching. The information from the assessment analysis is used to

design future lessons and improve skills in using various instructional strategies.

The main purpose of this task is to collect and use assessment data to modify teaching methods and improve

student learning. Modifications may be required when applied to some specific cases.

Adaptations

This analysis should be adapted for students of different academic levels, and different subjects, and for the
assessment of students with additional support. For example, students in the first grade do not have the same
ability to think abstractly as a high school student; language subjects use different teaching and learning
strategies compared to other subjects such as mathematics. Students who need special education are often

taught in small groups or one-to-one.

Description

1. Select a group of 3-5 daily lessons on the same topic or concept.

2. Designatestto reflect what students should know, understand or apply at the end of this set of lessons.
lt will be easier to analyze if the answers to the questions are in the form of true or false. Later, you can
analyze which items are worth more than one mark.

3. Apply the test before starting teaching and record their marks in a spreadsheet. Give "1 "for the

correct answer, and " 0 " if the answer is wrong.
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4. List down their marks for each question, as well as their overall score. Upon completion of the
lessons, ask the students to take the same test, and list down their new marks in the same way as in
the stage of the pre-test. When you have both sets of data for each student on each question, the

following questions will be useful for analysis and reflection.

Collecting Data
1. Calculate the mean, median, and mode for both the pre and post-test.
2. Calculate the sum for all questions from the two tests. This tells us which questions have the most
correct responses. (frequency distribution).
3. Calculate the average for all questions. (Analysis of paragraphs).

4. Determine the level of each of the questions according to Bloom's ranking.

Analysis

1. The mean, median, and mode for both the pre and post-test.
a. How can they be compared?
b.  What does this tell you about the results?

2. Items with the most correct responses or the highest marks.
a. Atthe stage of pre-test, what does it mean?
b. Atthe stage of post-test, what does it mean?

3. Repeating the correct answers to a question.
a. Hasit changed or stayed the same?
b. Was the change positive or negative?

4. Questions that reflect Bloom's ranking levels.

a. Whatis the level of the most frequently asked questions in the test?
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b. How can we compare these questions with the frequency distribution given in point (2) of

the data collection?

Results

1. Use the graph available in the (EXCEL) program to produce a graph or to arrange the data in the table.

2. Use the table or graph you created to reflect on the results.

Consequences
1. When comparing the mean, and median, for the pre-test, and post-test, what does this indicate?

2. Hasthere been a change in the set of questions with the correct answers, has the number decreased,

remained the same, or increased? What does this mean?

When comparing questions from the pre-test with the same questions on the post-test:
a.  What does it mean if a few students answered correctly after teaching?
b. b.What does it mean if more students answered correctly after teaching?

c. Ifthere are some questions that did not show any change between the pre-and post-tests,

what should we conclude?

4. What are some of the implications of analyzing test questions based on Bloom's ranking?
a. From which level of Bloom's Taxonomy were the most questions?

b. Fromwhich level of Bloom's Taxonomy were the most correct responses?

Advanced Analysis
1. Use spreadsheets to do content analysis
a.  What questions reflect the same content?

b. Select Bloom's levels for all questions.

c. How many correct answers to each of the questions are there within the same concept or

content?

Reflection

107



1. How did you benefit from displaying the results in tables or graphs?
2. What have you learned about student learning by doing this activity?

3. How can you use this information in planning future lessons?
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Assessment Practices (Project) Rubric

pesdtl] Silualel el plaad!

Assessment Analysis Rubric

Unsatisfactory

Jgeda e

Needs

Improvement

Crnms J) iy

Satisfactory

Target

d]- 2

Data collection

Data is collected
but show no clear
representation of
student
performance.
SLld) pen @3
slal uSad ¥ Lo
ol Sy k]l

Data represents
student
performance, but
may not be clear.
elol Jias el
oo oS8d9 il
0sS3 Y o) oSl

Aol

Data validly and
reliably represents
student
performance
Sl wldy Gue

AT!MIQ_” ;‘Ai J.'Z.g._’

Data validly and
reliably are
extremely helpful,
representing
student
performance
clearly and
meaningfully.
Slledh wldy e
Jiess o> e
S M ¢l

Aalag &@b

Data display

Sbledl paye

Data is recorded
and displayed, but
analysis and
interpretation are
difficult or

impossible.

Data is recorded
and displayed, and
minimally
facilitates analysis
or interpretations.
Uz e LI

ey Ao 95009

Datais
appropriately and
adequately
recorded and/or
displayed to
facilitate analysis

and interpretation.

Data is recorded
and displayed in
such a way that
analysis and
interpretation are
clear, logical, and

obvious.
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are applied to the
data, and analysis is
disconnected from
the actual data
processes.
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are applied to the
data.
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most appropriate
means.
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Data interpretation

Interpretations
and/or conclusions
are disjointed from
the data.
31/ 9 Slpuadll
e ol |
bl dlayye

Processes are
applied to the data,
but they may be
inconsistent and/or
inconclusive.
Interpretations

and/or conclusions

Interpretations
and/or conclusions
are logical, and are
appropriately
supported by
evidence from the

data analysis.

Interpretations and
conclusions clearly
emerge from the
data analysis and
are presented in a

professional,
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Implications for

instruction

alacl] bl

Implications are not
supported by the
data and are not
appropriate to the
students, content,
or
teaching/learning

situation.

Implications are
somewhat related
to the data, but my
not be clearly
supported by it.
Stated implications
may not be

appropriate to

Implications are
supported by the
data and are
appropriate to the
identified students,
content, and
teaching/learning

situation.

Multiple
implications are
clearly supported
by the data, and are
appropriate to the
identified students,

content, and
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University Supervisor Evaluation Form

To be completed electronically

Student-teacher major: Date:

Supervisor Name:

Rating: 3= Excellent 2= Satisfactory 1=Unsatisfactory

______The visits were useful and on time.

___Thefeedback was meaningful and acceptable.

___Help and support were provided constantly.

___The meetings were constructive and in-depth.

____ Thefeedback in the reflection journal was helpful.

__ Knowledge of teaching methods and styles is constantly visible.
____Thefeedback on my daily preparation supported my professional development.
___ Thefeedback from my daily teaching supported my professional development.

Professional behavior has always been exemplary.

Comments:

Return the form to:
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Field Supervisor (senior) for educational training
College of Education

Qatar University
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Mentor Teacher Evaluation Form

To be completed electronically

Student-teacher major: Date:

Mentor teacher Name:

Rating: 3 = excellent 2 = satisfactory 1 = unsatisfactory

______The visits were useful and on time.

__ Thefeedback was meaningful and acceptable.

__ Helpand support were provided constantly.

____The meetings were constructive and in-depth.

____Thefeedback in the reflection journal was helpful.

__Knowledge of teaching methods and styles is constantly visible.
__Thefeedback on my daily preparation supported my professional development.
___ Thefeedback from my daily teaching supported my professional development.

Professional behavior has always been exemplary.

Would you recommend assigning more student-teachers with this mentor?

Yes No

Comments:
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Return the form to:
Field Supervisor (Senior) for educational training
College of Education

Qatar University
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Remedial Intervention Form

This form is used only in case the student-teacher does not show a satisfactory level of knowledge, skills and

provisions for teaching.

Student-teacher Name: Date: School

Grade/Content:- Mentor teacher:

University supervisor:

The following concerns have been explicitly discussed with the student-teacher, mentor, and supervisor:

The following data support these concerns:

These specific steps must be taken by the student-teacher to grow professionally

(please specify procedures and completion dates).

Re-evaluation Appointment:
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| have read and obtained a copy of this document.

Student-teacher signature: Date:
University supervisor signature: Date:
Mentor teacher signature: Date:

Task Values and Grading System

Each assignment during your field training has a value in the overall course average, and the final grade is

calculated and introduced to you by the university supervisor.

Assignments Maximum mark

Parent contact report 5
Portfolio and weekly journals 5
Midterm and final journal report 20
Teaching Unit* 40
Mid-term assessment of performance in field training (CEES) Average of 4
Final assessment of performance in field training (CEES)* Average of 4
Technological lesson (technology for learning project) 20
Assessment practices 20
Action research 28
E.folio* 80
Seminar 20
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*Note: These requirements must be fulfilled and have an intermediate or higher passing level to obtain the

passing mark in the field training, which is C

*The ratio for each assignment will be calculated by a special equation.

Qatar University Grading System

A =90-100
B+ = 85—89.99
B =80-84.99

C+ = 75-79.99

C =70-74.99

D+ = 65 - 69.99

D =60 -64.99
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Handbook Acknowledgement

|, the undersigned, certify that | have read the Field Training Handbook and agree to abide by the standards,
policies, and procedures defined or referred to in this Handbook. | understand that | have an obligation to
inform my university supervisor of any changes in personal information such as name, phone number, or
address.l also accept the responsibility to contact my university supervisor or program coordinator if  have any

questions or concerns or need further clarification.

Student-teacher Name:

Signature: Date:

Please return this signed form to the field training seminar instructor. Note that all signed forms will remain

with:

Mes. Intisar Mustafa Ali
Field Supervisor (senior) for educational training in the College of Education

Qatar University
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