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Course Matrix

Qatar National Assessment
College of Education Unit Learning Outcomes Professional .
(Tasks/Artifacts)
Standards
Teaching 1 2 4 5 Unit Plan
Content: Apply the key theories and concepts of the subject 6 9 12 Clinical Experience
matter. Evaluation Survey
Unit Plan
o . . 1 2 3 4 )
Pedagogy: Plan effective instruction to maximize student 5 7 g Assessment Project
learning. Clinical Experience
9 11 12 .
Evaluation Survey
. . 1 2 3 4 ini i
Technology: Use current and emerging technologies in Chmcal. Experience
instructionally powerful ways 5 6 7 8 | Evaluation Survey
yP S 9 12 Technology for Learning
1 2 3 4 .
Diversity: Foster successful learning experiences for all 5 6 7 8 gﬁlt.PI?rE .
students by addressing individual differences. 9 10 11 fnica’l Experience
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Scholarship ) 9 Unit Plan
Problem Solving: Arrive at data-informed decisions by 12 Clinical Experience
systematically examining a variety of factors and resources. Evaluation Survey
Unit Plan
. . . . Clinical Experience
Scholarly Inquiry Problem Solving: Actively engage in 2 3 5 6 .
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scholarship by learning from and contributing to the knowledge |7 9 11 .
) . Reflective Journal
base in education. 12
Parent Contact Report
E-folio
Leadership 1 2 3 4 Chmcal. Experience
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Ethical Values: Apply professional ethics in all educational 9 10 11 Parent Contact Report
contexts. 12 Reflective Journal
1 3 5 6 | Parent Contact Report
Initiative: Lead positive change in education. 9 10 11 Clinical Experience
12 Evaluation Survey




Qatar National Professional Standards

Planning for student progress and achievement

Engaging students and developing them as learners

Creating safe, supportive, and challenging learning environment

Assessing students’ learning and uses assessment data to improve achievement.

Demonstrating high professional practices and engaging in continuous professional development

ok wWwNPRE

Maintaining effective partnerships with parents and community

INTRODUCTION AND INTERNSHIP OVERVIEW

This handbook gives an overview of the clinical experience for the Diploma in Special Education . As
teacher education candidates progress through their programs, an increasing importance is placed on field-
based learning experiences. Internship provides opportunities to apply and reflect on acquired knowledge
in the classroom and to develop and refine skills in a classroom setting.

In each of the College of Education’s internship experiences, candidates are placed with local schools,
other educational institutions, or related agencies, under the direct supervision of a mentor teacher at the
location. The intern must also complete various activities throughout the experiences that require the
application of, and reflection on, learned skill sets. The College of Education and the candidate determine
selection and placement collaboratively, with a focus on the intern’s specific career goals. Approval from
the hosting school is required before the placement is final.

This packet of materials contains essential information and guidelines to the prospective intern in
planning and completing the internship experience successfully. It is important that these materials be
reviewed both at the beginning and throughout the internship experience. It is both the goal and the
expectation of the College of Education that all candidates become reflective professional educators

whose students will be successful learners.



INTERNSHIP TIMELINE

Overview: The following sections describe a framework for your progress during internship. The design
is intended to focus on skills learned during the academic phase of the program and to integrate the
knowledge and skills into classroom practices.

Each of the weeks, and its characteristics, is described in detail in the following sections.
Total Length of the Internship

The Internship for all Diploma Programs is a full academic semester, and includes a mandatory
Orientation Seminar (2 hours), in which all mentor teachers and college supervisors are expected to
participate. Interns must also attend 18 hours of Seminar at the beginning of the semester before the
classroom experience. These 18 hours prepare you for your classroom experience and provide you with
forms and information necessary for the internship. The classroom experience is determined to be 300
hours, most likely completed over 10 weeks. If it is determined that you will benefit from more time in the
classroom, the time will be extended.

The timelines in each section describe your activities in more detail. During the 10 weeks with your
mentor teacher, you will also meet once each week for 2 hours (20 hours) in seminar. The final session of
the seminar will address the completion of the internship, including your E-Folio, and turning in all
required assignments and forms, as well as mentor and supervisor evaluations. The total number of hours
for the internship is the following: 2-hour Orientation, 18 hours of seminar before supervision begins, 300
hours of internship, and 20 hours of seminar during supervision for a total of 340 contact hours.
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Overview: The following subsections describe the activities that are part of your internship. The
responsibilities progress from supportive activities in the classroom toward full responsibility for all
teaching, and then scaling back your involvement with the class until the mentor teacher is again the main
instructor.

Week 1: Observe, assist, co-plan and co-teach

Observations during the first week of internship will be spent on the classroom environment and
management techniques. The first weeks of internship are to be spent in observing the classroom
environment through the perspective of classroom management, instructional strategies, and assessment
practices. You should arrange to observe other teachers in the building as well as your mentor teacher.
Observation guides are in the Appendix.

When you are assisting, co-planning, and co-teaching, remember that in your academic studies,
practices were discussed as an ideal way of doing things; encounters during internship are often variations
of the ideal way that take classroom realities into consideration.

Keep a set of reflective notes for the purpose of asking questions of your mentor teacher regarding
your observations and inferences. With the ultimate goal of improving student understanding, the written
reflections and discussions with your supervisor and mentor should focus on how to use the management
and instructional strategies and assessment practices to improve the quality of students’ learning.

a. Assist: These tasks support the mentor teacher’s role in monitoring student progress and enable
you to become acquainted with the students.
e Check attendance.
o Distribute papers or materials.
e Help in grading papers.
e  Monitor students’ work at their desks and give one-to-one assistance.
e  Assist students with make-up work/tutorials.

b. Co-plan: Learn how planning is done in your school. While requirements and standards are used
in all independent schools, each school has slightly different policies and practices. Help your
mentor teacher and her colleagues plan for the lessons.

c¢. Co-teach: During the first week, independent teaching of a full class lesson is not encouraged;
however, starters, closers, or a short activity within the lesson are good ways to begin getting to
know the students and to use your knowledge and skills. Co-teaching allows you to gain some
experience in front of the class with support from the mentor teacher. It also allows the students to
observe the cooperative relationship between you, as the intern, and the mentor teacher.

Week 2: Observe, assist, co-plan and co-teach

Week 2 expectations involve continued observations — this week’s observations are on assessment
practices, both formative and summative; and observing both classroom management and instructional
strategies in the same lesson.

a. Observe: The main focus of observations in the second week is on classroom management and
instructional strategies in the same lesson. Guides and forms are included in the Appendix.

b. Assist: Continue the tasks from the first week and add more interactions with individual students
as well as group work.

¢. Co-plan: Continue co-planning, but add a component of independent planning for a starter,
closer, or short activity. Discuss it with your mentor, then teach it.

d. Co-teach: Continue co-teaching but take on a larger role with a single group of students, add an
additional section by repeating the same activity, or teach the activity at a different grade level if
you have the opportunity.

Let your mentor teacher know when you are ready to become more involved. She/he may hesitate to
challenge you, so demonstrate enthusiasm and initiative. At the same time, be sensitive to your mentor
teacher and do not attempt to take over the class too quickly.

Weeks 3 & 4: Observe, assist, co-plan, independently plan, co-teach, and independently teach



Activities during Weeks 3 and 4 move you toward more independence with the students, but still
under the close supervision of your mentor. In Week 4, you will take on more responsibility as you
prepare to become the main instructor during Week 5.

a. Observe: The observations in the third week are to combine classroom management strategies,
instructional strategies, and assessment practices in the same lesson. Guides and forms are
included in the Appendix.

b. Assist: In Week 3, continue the tasks from the first and second week and add more interactions
with individual students as well as group work. By the end of Week 4, you should be teaching
fulltime — whole lessons, multiple classes, and/or multiple topics, depending on your internship
placement.

¢. Co-plan and independently plan: Continue co-planning and independent planning for the main
activity for multiple sections of the same class, different grade levels, etc., depending on your
internship placement and your mentor teacher’s teaching load. Always discuss your ideas with
your mentor teacher and supervisor. Week 5 should see you prepared to do a full teaching load.

d. Co-teach and independently teach: Continue co-teaching and increase your independent
teaching experiences in the class in any number of ways, such as

e Divide the class into two groups with each of you taking a group for instruction.

e Divide the instructional time—one person does the introduction and presentation of skills,
while the other person carries out the independent practice and evaluation segments of the
lesson.

e One person may present the lesson content while the other one supervises the cooperative
group work.

When you are teaching independently, your mentor teacher should be in the room with you, but as an
observer, not a co-teacher.

Weeks 5-9: Full Responsibility for Teaching

The period of full responsibility for teaching begins in week 5 and continues through Week 9. A
gradual increase in teaching activities has led to this time of full responsibility for at lease 12 hours of
classes during the school week. For at least 25 consecutive days during which school is in session, it is
your responsibility to plan and teach as the regular classroom teacher. Remember, too, that you will also
perform all other duties related to teaching. Your mentor teacher is still involved with checking your
plans, observing your teaching, and providing helpful feedback for improvement.

Week 10-Final Week: Scaling Back Responsibilities

During the final week, the process is reversed from the first weeks of internship. Your mentor
teacher resumes her/his teaching responsibility throughout the week until she/he is again the main
instructor. You should continue to assist and observe until the end of the week.

Note: The following table is a list of your assignments during the semester. Guidelines and/or forms
related to each one are located in the Appendix. Any modifications are a decision to be made between
you, your mentor, and your college supervisor.



ASSIGNMENTS

Throughout your internship, keep a well-organized ring-notebook of printed notices, information, and
materials collected during your work. It should be up-to-date and available for and member of the
internship staff to examine on any visit to your school. Details of its contents are listed in the Appendix.

Classroom responsibility

The sections above provide details about the observations and level of teaching
for each week of your internship.

Lesson Plans

Lesson plans must be written for every lesson — partial or whole — in which you
are involved in teaching.

Create a journal entry for each week of internship. See guidelines in the

Weekly Journal Appendix.

Observations Follow the guidelines for focused and general classroom observations of other
teachers. See guidelines and forms in the Appendix.

Parent Contact Report Arrange to meet with the parents of one of your students and complete the form

found in the Appendix. The report is due before Week 6.

Assessment Analysis &
Conclusions

Complete the Assessment Analysis assignment as described in the Appendix.

Technology for Learning

Create and teach a single lesson in which student use of technology is an essential
component. (Students must need the technology to learn the concept and/or skill
and to complete the lesson.)

Unit Plan

Create a unit plan for one of the topics in your curriculum. See guidelines in the
Appendix. The unit is due at the end of internship.

Mid-point and Final
Reflections

Two reflections related to your progress are due — one for the Mid-point
Evaluation (Week 5), and one for the Final Evaluation (Week 10). The reflections
are due the week before each three-way conference, See guidelines in the
Appendix.

Mid-point and Final

At the midpoint and end of the internship, evaluations are completed using the
CEES. You (the intern), your mentor, and your college supervisor will discuss

Evaluations your progress and performance together each time. See guidelines and forms in
the Appendix.
E-Folio Using the online student portfolio site, complete all required uploads and

submissions, including the Portfolio Reflection.

Supervisor and Mentor
Teacher Evaluations

Complete the provided evaluations of your Mentor Teacher and College
Supervisor. See forms in the Appendix. These are completed at the end of the
semester and are anonymous and confidential.




ASSIGNMENT TIMELINE

Week Assignment Due

Pre-placement I Attend Seminar

Pre-placement 2 | Visit your placement school to meet your mentor teacher and the school’s

Pre-placement 3 principal.

| Journal
Observations: Classroom Management (3); Instructional Strategies (3)
Journal

2 Observations: Assessment Practices (3); CM + IS (3)
Lesson Plans: Starters/Closers (3)
Journal

3 Observations: IS + AP (3); CM + 1S + AP (3)
Lesson Plans: Main Activity (3)
Journal

4

Lesson Plans: Full Lesson (3)

Journal

Lesson Plans: Full Responsibility
5: Mid-point Mid-point reflection

Mid-point Conference

Clinical Experience Evaluation Survey

Journal

Lesson Plans: Full Responsibility
Assessment Analysis

6,7,8,and 9 ]
Technology Infusion Lesson
Unit Plan

Parent Contact Report

Journal

Lesson Plans: Partial Responsibility
_ Final Reflection

10: Final Final Conference

Clinical Experience Evaluation Survey

E-Folio (Assignment uploads and Overall Reflection)

11: Post Complete all assignments and evaluations

supervision Complete uploads to E-Folio




COURSE REQUIREMENTS

Remember that internship is a university course required to complete your chosen program. As such,
there are assignments that must be completed. The following descriptions will help you fulfill the
requirements for your internship and also produce artifacts that might be included in your E-Folio.

A. E-Folio: Creating and maintaining an E-Folio on TaskStream (www.taskstream.com) is a
required component of all programs in the College of Education. It will document your
professional experiences across all methods courses and field experiences, and show your
competence in your chosen profession. The E-Folio will be evaluated within your program and
details will be provided in the Seminar.

B. Notebook: Organize an internship notebook. Keep this notebook on your desk so that when your
supervisor comes to observe, she/he will be able to locate it easily. You will need a ring file with
six section dividers labeled as follows:

1. General Information—Include items such as blank forms, school and office memos,
calendars, and university information.

2. Observations—Collect copies of the assigned observation forms for the first three weeks of
internship. Guidelines and forms are available in the Appendix.

3. Lesson Plans—Use the lesson plan form provided in the Handbook Appendix for every
lesson you teach and for the lessons that are part of your Unit Plan. Be sure to have your
mentor teacher initial any lesson plans you keep in your notebook. Keep the most recent
lesson plans at the front of this section. Reflections should be included for every lesson
you teach. You may write your reflections on the back of the lesson plan form or on a
separate sheet of paper after teaching a lesson. Put the lesson plan—and the reflection—in
your notebook after teaching the lesson.

4. Mentor Teacher/Supervisor Evaluations and Feedback—FEncourage your mentor teacher to
evaluate you and give written feedback as often as possible (at least once each week). She/he
may use the evaluation forms found in the Handbook Appendix. Keep a copy of the
evaluation in your notebook. Also, every time your college supervisor visits, an evaluation
will be completed on your performance. Keep copies of all your evaluations in this section of
your notebook; originals will be kept by your mentor teacher and college supervisor.
Evaluations that are more formal—using the Clinical Experience Evaluation Survey (CEES)
will also be conducted at the mid- and final points of your internship.

5. Journal - Make reflective entries in your journal each week. It is a place for observations,
reflections, and questions. The journal should be accessible to your college supervisor to
comment on your observations and to answer your questions.

6. Course Assignments - Include documentation, with all forms filled in, for all required
internship assignments, as listed in the paragraphs below. These must be accurately
completed and approved by your college supervisor. Make sure your college supervisor
initials each document. A chart with the assignment timeline is included in the Appendix.

C. Reflections (What and When):

1. After teaching the lesson, reflect on these questions:
a. What went well in the lesson, and why do you think it went well?
b.  What can you do to improve the lesson for next time?
c. How did you evaluate student learning?

2. Reflective Journal—record perspectives and interpretations on events of your Internship. See
the rubric in the Appendix.

3. Before mid-point and final evaluations—assess your overall teaching capabilities and
performance. Compete these the week before the mid-point and final three-way conferences.
Guiding questions and the rubric are included in the Appendix.

D. Parent Contact Report and Log: In consultation with your mentor teacher, schedule and
conduct at least one parent conference. Document this conference on the Parent Conference
Report Form included in the Handbook Appendix. Keep a log of all parent contacts; this includes



telephone calls (even attempted calls), informal chats in the hall, conferences, home visits, and
notes. A log template is included in the Handbook Appendix.

E. Unit Plan:

1. Purpose: You will develop a Unit Plan, made up of all lesson plans and supporting materials,
targeting a concept in the curriculum. The goal of the unit is to develop rich, rigorous,
engaging learning situations for students based on a targeted concept. It should include
extensive use of technology for learning, multiple opportunities for active engagement by
students, and carefully differentiated instruction and assessment to enable diverse learners to
succeed.

2. Specifics:

e The unit should be a set of sequenced lessons all related to different topics within the
concept. The sequence should be logical and appropriate to the concept.

e The unit should take four (4) to six (6) blocks of class time to complete.
e  The unit should align with the prescribed curriculum of the school and subject area.

F. Seminar: See details in the Course Expectations section below.

COURSE EXPECTATIONS

School Schedule
During this ten-week period, your internship begins at the time teachers are required to arrive at your

school until the time teachers are released at the end of the day—Sunday through Thursday.
Seminar

A weekly seminar is scheduled for interns to meet as a group. The topics for the seminar include
accessing resources to deal with unexpected situations that arise during the internship, continued
professional development, and Qatar University procedures required as part of each program, including
the E-Folio.
Seminar Attendance

The College of Education views seminar attendance as the responsibility of individual students, and
you are expected to attend the weekly seminars, to be on time, and to complete all assignments as they are
done in class. A minimum of 2-3 seminar sessions will be held after the close of the school placement but
before the end of the semester to complete online requirements and to finalize paperwork and forms.
University rules regarding absences will be followed. If an absence from Seminar is necessary, you should
communicate with the seminar instructor(s) regarding the situation. Failure to do so may result in a

conference and/or termination of your internship.



ASSIGNMENT VALUES AND GRADE SYSTEM

Each assignment during your Internship has a value in your overall grade, and the final grade is
calculated and posted by your college supervisor.

Assignment Maximum Score Grade Value
Parent Conference Report 5 5%
Notebook and Weekly Journal 10 5%
Mid and Final Journal Report 20 10%
*Unit Plan 20 20%
*CEES (Final Only) 4.00 Average 25%
Technology Lesson 20 10%
Seminar

*Assessment Analysis 20 10%

*E-Folio 60 10%

Other Seminar Assignments 20 5%

*Note: These assignments must be complete at the satisfactory level or above to achieve a passing grade
in the internship.

QU Grading System
A = 100-90

B+ = 89.99-85

B = 84.99-80
C+ = 7999-75

C = 7499-70
D+ = 69.99-65
D = 6499-60

F = 5999-0



INTERNSHIP POLICIES AND PROCEDURES

School Attendance
Since the internship is a university course and is a required part of the Diploma programs, the

attendance policy—including the Seminar—is in accordance with Qatar University’s attendance policy,
which is fully described in the QU Student Handbook. Some modifications to the University policy are in
place. Three days’ absence for illness or other urgent circumstances are permitted; however, if you miss
more than three days, you must make up the time. If a serious condition requires that you miss an
extended number of days, be sure to discuss it with your college supervisor before your absence, if at all
possible. Arrangements can be made for you to complete your internship based on your specific situation.

As an intern, you are expected to be in attendance at your placement school according to the calendar
for that specific school. Leaving the school campus during the school day is not permitted without prior
approval from your college supervisor. It is your responsibility to inform the mentor teacher, college
supervisor, and the school office as early as possible in case of an illness or other forced absence. Be sure
to arrange communication details with both your mentor teacher and college supervisor, e.g., e-mail,
phone, or SMS, at the beginning of your internship in case something arises that will interfere with the
normal schedule.

Holidays and Staff Development Days

During the internship period, you will observe the holidays scheduled by the school to which you are
assigned, regardless of the holidays observed by Qatar University. You are expected to be at school on
staff development days and to participate in professional development programs when appropriate.
Evaluations

Written documentation of your performance is vital and should be specific, systematic, and include
suggestions for improvement. College supervisors and mentor teachers use the evaluation forms, found in
the Appendix, for regular written evaluations. Making multiple copies of the completed evaluation forms
allow them to be shared with you by both the college supervisor and the mentor teacher.

The supervisor and mentor teacher will each complete several evaluation forms regarding your
progress. The Mid-point Evaluation is held during the fifth week on your progress to date. If you have not
made sufficient progress, a plan must be developed with collaboration among the mentor, the supervisor,
and you (the candidate), and the plan must be signed by all members. This will be the guide for your
continued progress during the second half of internship. The Final Evaluation (during the 10" week) is
your summary evaluation and will be the focus of the Final Conference.

You should review both evaluations. Sign and date them and make sure the evaluators also sign. You
and the evaluators each receive a copy of every completed form. These forms are added to your academic
file when they are sent to the program office after all signatures are added.

It is also requested that interns, supervisors, mentor teachers, and other school personnel involved
with internship assignments complete a program evaluation form in order to provide information about
the strengths and weaknesses in the teacher preparation program. These program evaluation forms will be

available in a Seminar session near the end of the semester.



RE-ASSIGNMENT OR TERMINATION OF INTERNSHIP

If a candidate is experiencing significant difficulty during the semester, there are procedures and
practices that provide options. If either you or your college supervisor has serious concerns about your
placement, the situation must be documented before any action can be taken. If the problems cannot be
resolved with your mentor and school, and depending on your specific situation, the following alternatives
are possible:

a. You might be re-assigned to another classroom for the remainder of the semester—possibly in

another school.

b. You might withdraw with the option of repeating the internship the following semester.

c.  You might stop the internship with a grade of “Incomplete.” If and when you complete the
requirements for the internship, the “Incomplete” can be changed to a full grade.

Sometimes an intern is unable to finish his/her internship for a variety of reasons. On rare occasions,
an intern must be asked to leave the program completely. The following are the basis for such an action:
a. If there is mutual consent and agreement by the intern, cooperating school, and college supervisor
for reasons of illness, injury, or other unforeseen problem.

b. If the intern cannot establish and maintain a satisfactory performance level in classroom
instruction and management, and this continues after repeated conferences and support from the
mentor teacher and college supervisor.

If the intern does not to abide by the policies of the cooperating school.

d. If the intern demonstrates unprofessional conduct towards supervisors, school personnel, or
students.

If it becomes necessary to terminate a intern’s placement, specific policies and procedures are in place

to finalize the process. Details of the process are outlined in the QU Student Handbook.



RESPONSIBILITIES -- INTERN

Dedication

* Make internship a top priority for the semester.
* Report to school on time, and remain until the designated end of the school day.

Organization

* Turn in a weekly teaching schedule to your college supervisor. Notify him/her if changes occur in
this schedule.

* Notify the school, the mentor teacher, and the college supervisor as soon as possible if absence due to
illness is necessary.

Preparation
* Provide the mentor teacher with copies of your written lesson plans in advance of your planned time
to teach the lesson(s).

* Prepare all teaching materials/technology in advance to alleviate misuse of time and misbehavior of
students.

» Read a variety of resource materials beyond the text materials in order to add enrichment to the
lesson.

* Plan for the most efficient methods for carrying out classroom procedures and lesson transitions.
* Allow for flexibility in teaching by planning for interruptions or time constraints.

Teaching

* Know and understand the major principles and concepts of the material to ensure high levels of
teaching competence.

* Sequence instructional events to enhance student understanding.

* Observe the behavior and learning styles of students from diverse cultures in order to create a
classroom atmosphere that enhances multicultural understanding.

* Incorporate a variety of teaching strategies to provide for individual learning styles and to better
develop inquiry and problem-solving skills.

* Become competent in creating and using instructional materials and techniques that are consistent
with the developmental level of the students.

* Present directions in a clear, sequential manner.

* Develop critical thinking by using higher-level questions.

* Choose a variety of assessment tools and teach students to use self-evaluation.

* Provide lesson activities that require cooperation and teamwork.

* Encourage creativity by accepting students’ ideas to enrich class experiences.

Student Relations

* Create and maintain a positive learning environment by demonstrating respect for each and every
student.

» With the mentor teacher, develop a specific classroom management plan that complements both the
existing plan and your strengths as a new teacher.

* Maintain a firm, but friendly relationship with each student.
* Be aware of the students’ social and emotional needs.
* Be a respectful listener.

Scholarship

* Be aware of opportunities to participate in discussions with other teachers about the profession of
teaching.
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Be aware of current research in a field of education that interests you.
Be aware of opportunities to extend student learning beyond the classroom and into the community.
Continuously try to add new research-based strategies to your collection.

Be aware of advances in formative and summative assessments and their effective application in the
classroom.

Be aware of and use resources and resource people already available at your placement school, e.g.,
IT specialist, librarian, school nurse or doctor, art and music teachers, etc.

Leadership

Wear appropriate professional attire.
Welcome constructive suggestions and incorporate them in subsequent planning and teaching.
Be discreet with any confidential information.

Become familiar with Qatari school organizations and programs by attending school and/or parent
meetings when appropriate.

Attend all internship seminars.

Collaborate with other faculty members or interns within your building in sharing instructional ideas,
materials, and technology.

Establish professional relationships by interacting with school personnel (administrators, faculty, and
support staff), students, and parents.

Be familiar with school policies and procedures.

Be immersed in teaching experiences that allow for a smooth transition from the role of being the
student to the role of being the classroom teacher.
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RESPONSIBILITIES -- MENTOR TEACHER

Dedication

* Be friendly but professional with your intern.
* Complete your evaluations and other paperwork in a timely fashion.

Orientation

+ Attend the QU Internship Orientation with your intern.
* Orient the intern to:

— The students

— The school calendar and daily schedule

— The building facilities and resources

— The personnel — administrators, faculty, and staff

— School policies and procedures

— The nature of the community

— Professional opportunities

Preparation

* Prepare the classroom students to receive the intern as a professional co-worker.

* Prepare a workspace for the intern with a desk, chair, shelves, curriculum guides, and teaching
materials.

* Discuss the new intern’s placement with the college supervisor, and be sure to bring up any concerns.

Teaching

* Provide a gradual induction to the teaching process by modeling appropriate planning and teaching,
as well as explaining the purpose of various strategies.
» Demonstrate methods and resources for creating daily lesson plans that are sequential and integrated.
* Demonstrate the use of curriculum guides, teachers’ manuals, and other resources for your
grade/subject level.
* Explain the philosophy of classroom management, the specific techniques that you use, and how
management is to occur when you and the intern are both in the classroom.
* Choose a specific time for planning together on a daily/weekly basis.
» Explain the methods of keeping records for attendance, tardiness, grades, conduct, and any others
required by the school.
* Discuss emergency and health procedures, such as fire drills, sudden illness, and fighting.
* Guide the intern toward greater effectiveness by:
— Monitoring effective use of time
— Requiring written lesson plans in advance of teaching
— Creating a climate that encourages questioning and self-reflection
— Praising and encouraging
— Keeping interactive lines of communication open
— Discussing problems frankly, one at a time
— Sharing professional experiences and materials
— Capitalizing on the special interests, talents, and abilities of an intern in order to enrich the
curriculum
— Encouraging the use of alternative instructional and management techniques
— Guiding the acceptance of varied school duties and tasks which represent a teacher’s workload
 Allow the intern to assume full responsibility of the classroom instruction and management for at
least five weeks during the semester.
+ At some point during the intern’s time with you, provide some specific guidelines on how to set up a
classroom for the beginning of the year.
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Scholarship

Promote daily interactive discussions with your intern; encourage reflective thinking about the
strengths and weaknesses of his/her effectiveness in the planning and teaching process.

Assist the intern in implementing recommendations received during the daily evaluation sessions.
Confer with the college supervisor on a continuing basis. Performance problems should be identified
and discussed as early as possible.

Allow the intern to have time to confer with the college supervisor following an observation.

Write evaluations of the intern’s progress and discuss them with him/her using the Lesson
Observation Form found in the Appendix.

Discuss your observations with the intern and suggest changes he/she might make to be more
effective.

Participate in a three-way evaluation conference with the intern and supervisor at the mid-point and
final evaluations and conferences.

Use the weekly observation forms to support your evaluations using the Clinical Experience
Evaluation Survey (CEES)

at the mid-point and final three-way conferences.

Leadership

Accept each intern as an individual and refrain from comparing her/him with previous interns.

Free the intern to attend all required College of Education Seminars, which are part of her/his clinical
experience.

Leave the intern alone in the classroom, so that she/he can feel independent and have the opportunity
to learn from her/his mistakes. Be sure this occurs gradually, and indicate where you may be located
in case of emergency.

Introduce the intern to professional journals, resources, and organizations.

Involve the intern in faculty and curriculum meetings, parent meetings, and parent/teacher
conferences when appropriate.
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RESPONSIBILITIES -- COLLEGE SUPERVISOR

Dedication

» Allow sufficient time for both observations and feedback conferences.
* Provide useful, encouraging feedback to the intern.

Orientation and Organization

* Orient your intern to your preferred method of contact.

Visit the school to meet the mentor teacher and administrators.

» Contact the intern if you are unable to keep an appointment.

* Organize a collection of all the intern’s work, including the CEES.

At the end of the internship semester, turn in all documentation and forms to the Coordinator of the
program.

Preparation

* Meet the mentor teacher before the internship begins.

* Prepare a file of all forms and requirements the intern will need during the semester.

* Be aware of timelines regarding university forms that are due, as well as due dates of assignments.
* Become familiar with the Internship Handbook.

Teaching

* Participate in the orientation at the beginning of the semester, which emphasizes responsibilities
(academic, moral, ethical, legal) and provides the information needed to make a smooth transition
from being a university student to being a successful teacher.

* Participate in an orientation for mentor teachers to provide information concerning the program,
required responsibilities, and effective communication with the intern, and college supervisor.

* Share information with interns about professional development opportunities in the community.

Scholarship

» Observe, assess, and evaluate interns at least five (5) times during the internship placement regarding
teaching, planning, management, and professionalism.

* Guide the intern’s growth in reflective thinking and self-evaluation.

* Evaluate the intern’s lesson plans and provide written feedback.

* Document thoroughly any infractions of school policy or professionalism, as well as unsatisfactory
progress in classroom instruction and management.

* Plan an intervention if there are problematic areas that need special attention. A copy of any plans
resulting from the intervention shall be submitted to the Coordinator of Diploma Programs as soon as
all parties have signed the plan.

* Participate in a three-way evaluation conference (at least 20 minutes) with the intern and mentor
teacher at the mid-point and end of the semester.

* Complete mid-point and final evaluations with the mentor teacher of each intern and write
recommendations and/or summaries.

+ Evaluate completed assignments and score all online submissions.

Leadership

* Continue professional development by reading professional journals and attending conferences.

 Serve as a mentor to a new internship supervisor, if requested.

* Communicate regularly with the Program Coordinator about areas of concern or make suggestions
for programmatic changes.

* Act as a liaison between the intern and the Qatar University College of Education (this includes
communication with principals, mentor teachers, interns, the director of internship, and the program
coordinator).

* Assist in the placement of interns for the upcoming semester by offering suggestions and/or
recommendations.

» Complete recommendation letters for interns who are applying for initial teaching jobs.
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Daily Lesson Plan for the Academic Year ................

llal)
Sr:udent School Name
ame
aa gll [ Balall Zal [ agal) aa gll [ Balall
Subject/ Unit Day/ date Subject/ Unit

Qglaall alzal)

Alf ) g
S s Mentor Teacher

Lesson Title

cladal) ol i cais) llal) qilis
Write pages numbers | Student Text Book

i) 5 i) [ o tad) doad S

Write pages numbers Wpr.kbookl Sl yaig ady )
— : Sctvityloeox Write out the Qatar Standard and provide number and letter where appropriate
a Aad Al el aisly e Sa) = | alaill silaa '
Al £l Ll i) a3 (5 A1 jilaa Smu *‘i“iﬁ’v .
Write other supportive books Ppot
i learning
or resources used within the
resources

lesson

Apaglail) Jilea gl

wj\ ﬁAL\’A\J Clathaall

Terminologies and Basic Concepts
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) Al palially clatiaiaal) 2ia LA A 3 g o) 3600 g Apaglal g3 23a

Identify terminologies and basic concepts in the lesson Identify the quantity of various materials needed for the activity. Do not forget

multimedia equipment when needed.

alnil) g anlail) Adadis]

Gl
Time

Teaching and Learning activities
gl

Activating Prior Knowledge/Focus/Motivation

oAl gy Jad y Jaad) 138 o) 28U (Sl g g i Jasa 20 9 ) gan JSE (B 130 (198 9B calatll ab Sdalig agaldia) gl culUall ASLd) 48 jmal) 3aa3 AN gl Gl Gl e

Ul Gl Cian S a8 A gY) Tl ey ;) 58

Include something to activate students’ prior knowledge and capture students’ interest and motivate them for learning. This may be in the form of a question or a
demonstration. Be creative, but make sure it connects to the overall lesson objective. Suggestion: After the focus activity, state the lesson’s objective to students.

oo )l Adaay

a3l
Time

Basic activities
alail) Ja) ¢y pg 5831

(AL a 83 Agalatl) alUal) Adads (Araadail) ciliag) yiu)) aleal) G a8 qulbad g 3k alail) Cilaa
Assessment for Learning Student Activities Teacher Strategies Objective(s)

(formative assessment
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s e B B £
A gad) aran auaBig bl
9 i)l agalig Al da D)
Aaadiion ol g8 4y
Explain how you plan to
assess students, and
include any materials that
are needed. Include the
scoring rubric you would
use for evaluation
purposes or observational
checklists when
appropriate. (Be sure to
match objectives to
assessments. )

A cAdial gl gz ilad A cpe ULl Aga g Sy pdilaal) anlail) c¥la
Jaladl) g ¢ eddiy Ul (S 13) g e JSE Jaldill) A jlaa
T g g ALl Lo L) g qilitl) = oy GOl el A Crag Y gl
) 1ALl Jgla anali i ¢ giacally Ablatial) 4y ) g jial) Jaldil) (nny
AT PR I A REARVER

In direct instruction situations, students may be guided
through models or examples, then provided independent
practice. If students are exploring and investigating an
activity first, you may allow students to explain results,
follow with questions, and then make points necessary
relating to particular content information or expected
solutions based on student experiences and questions.

Lpaletl) cilias) yia) s g JOA (e il ALY A4S
alil) e cpun il Gk A g ot Ble) p pa Al Ad il
s siaall madg 9 ..., ¢ ALGISYL aladl) g ¢ plaalioul o gladl)

OSan aa ual] ) aaladl) B L gl il

Describe instructional strategies to be used. Indicate
how the activity should be done. Keep in mind to use
cooperative learning, methods of inquiry, or
investigation when possible and to integrate content
areas and technology in instruction as much as possible

in activities.

O QB85 La Ly SY)
ABulatg 458 ma DU

State what you
expect students to
know and be able to
do after completing

the lesson.
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Daily Lesson Plan for the Academic Year ................

A ) ABUEEY) g Al 4y 3
(Cans O Aslan ol ilaaly))

Jiaal) A Lghdal audin A i)Y g
3 e 93 Al Sl oLy Jia ) (laa sl

..... EENE:
Identify the objective(s) you will
address in the affective domain such as
building positive attitudes towards .....,

developing values .....

129 O (ALY asall) gadl) g

[AalAl) cilalial) 5 93 (e duth g2 9 Ja b
FRIA () dagiall cig) oY) g clgdl) s
cilalial) g 93 (e Allall aady ALl acd i

Laldl)
In case there is/are student/s with special
needs, explain the facilities and

procedures for the integration of those
students or any additional support
offered for students with special needs.

caudl) Laad A i) Adaday)

Ay o ¢Sag La SY) cUall Tl i) avi gl Jomia 7 B)
foa Lgala A laal) @ jlgall g analiall gadatil calldal)
19451 (oAl CoUall Aaiy) oda aladia (Sayg Buia gl gl
cilaglaa of Gan i oy ¥, clasd —aall Slani o 5 Janl)
Al (g o galal L (graly Jadd () ga gy Ol - U B0a

> G Gaa
Suggest ways to extend the activity for students.
Indicate what students could do to apply the
concepts and process skills learned to new
situations. This can be used as extended activities

asaliall DUl ?gﬁ (sda (s (38ail ) G oo Llay) el (pe qallall g dadBal) i ) LSEY) (andl iSanl) Crag ¢ AT 5 e Lilaal) Sk ?3 coul) el Jola Gl
oAl 8 cuadd Al Al
o ! o Closure
Bring the lesson to a close. Restate the instructional objective. You may want to summarize activities or ask students to respond to questions to
check for student understanding of the basic concepts addressed by the activity.
cen ) o) A5 Aaga clali ) Al g ... catdicall jauaal) a3y IRl & WAt Adhl) o gl A1) ClidSil) g ciba) o) aaa x
- N -l
Identify the homework assigned to students to be conducted at home, its resources, ... or any important guidelines to complete the homework. Hor.n.ework
T - I «’, - v e - oy gt 3 . I P - - - . . 2 w 4%
all 82 gl(Rubric) (asdill g2l £¥ addiall andil) Jlra dlandl cyad g «dlal da ¥ 2) ga 43} 8319 Lgd Jadadsity A () G i) ilan) ABLS] aliA an oIS Aaullal) Al Jabads (i€ T o=l ‘§A ‘ H’"_'Lm
sl cilibeat CilaY) Alian (ya K05y e 13 058 Latic.., Ly gl saa “mmat“’:
assessmen

Ll 5 dl [ o) [ il

Sadas gl 433 )81 (3.9 81 Ble) pal Al s M) La gz s8I
St 13la i Adlidiad) cilaloia¥) g 93 @Sl (Al
paldall agh B A a (agals Cpid) Ul
a3 ) Aalay i Guuadl (B st AN @l gl

i)
Suggest what you will do to differentiate or
modify the lesson for students with diverse
needs. What will you do for students who are
having difficulty understanding concepts or
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for students who complete work and are ready to | skills taught in the lesson or need additional
move on. No new information is taught here— support?
students are applying what they have learned in

the lesson to a new context.

1Al ALY dnllee B S5 3B (el (@A) (Al B aSEEl) (g pal) G s (e £ LEERY) da Ty
Sal s L o &l Ll i 13ad g ¢ puall (Bl la de il 1) ) g La -1
?&Adlﬁ\ﬁ)ﬂ\@wjﬁ\wgﬁm\&wu_z

SOl alad 2l a3 i -3

Onalrall Liigall utaal)

Aodhal) Juant g glal g ghil badadsl) 107

LOpalaiag o gkt g alail) dules A dulhal) &) ,3) 2 O

(il B e g dasla g ddal alai diy b5 307

S Gaeaid i) Gl aladia) g ol alai andi 4 O

oAl (igeal) gl B AS Ldial) g 33 gad) Al g iluajlan JlgE)5 O
il g ) ga¥) sl gl aa AdoWil) AS) Ha e Bliad) 6 O
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Weekly Teaching Schedule

Note: Fill in this form and give it to your college supervisor, as soon as you know your schedule, so that
he/she can schedule observations and visits. Provide an updated schedule every week. (Highlighted
spaces do not need to be completed every week.)

Intern’s Name

Mentor Teacher

School Name

Principal’s Name

Grade Assigned Subject

Telephone: Home School

E-mail address

Arrival time at school Departure time

Block #/Time Sunday Monday Tuesday Wednesday Thursday

1.
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Candidate Observation Guidelines and Forms
Used When Observing Other Classrooms

Task 1: Observing Classroom Management

Several factors should be noted during these observations: What is the general atmosphere of the
classroom itself? What kind and how many interpersonal actions take place?

a. General classroom environment
o How does the classroom feel — inviting or unfriendly?
e How are samples of student work displayed throughout the classroom?

e How are artifacts of the subject area displayed? (e.g., Does it look as if Arabic is taught and
learned in the classroom?)

b. What kind and how many interactions occur in the classroom? How can interactions be more
effective in supporting student learning and understanding?

e Teacher-to-student: How much talking is done by only the teacher during the lesson? Is the
talking filled with questions or factual information?

e Student-to-teacher: How much of an opportunity do the students have to ask questions of the
teacher, or are the students merely providing simple answers to closed-ended questions?

e Student-to-student: How much and what kinds of opportunities do students have to work
collaboratively or to talk to each other about the topic?

c. Application: Select at least one management technique that you will implement and report on
your progress during Seminar.

Time Management Technique or Comment
Skill

Environment

General impression of the
classroom

Display of students’ work

Interactions

Teacher-to-student

Student-to-teacher

Student-to-student
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QATAR UNIVERSITY

Task 2: Observing Instructional Strategies

During the observations of instructional strategies, the focus should be on the lesson structure and how
deeply students are engaged in the lesson.

a. Lesson structure
e Does the lesson plan include a variety of ways to involve students in active learning?
e s teacher following the lesson plan?
e Does the lesson include specific strategies for student’s diverse needs (rather than just “fast,
average, and slower” learners)?

b. Student engagement
e How are students actively participating in the lesson?
o How are students working together?
e How frequently does the teacher ask open-ended questions?

c. Application: Select at least one instructional strategy that you will implement and report on your
progress during Seminar.

Time Instructional Strategies Comment

Lesson structure

Active learning

Alignment to lesson plan

Differentiation

Student engagement

Student participation

Student collaboration

Open-ended questioning
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QATAR UNIVERSITY

Task 3: Observing Assessment Practices

Both formative and summative assessments should be observed and applied for the third task.

a. Examples of uses for formative assessments

e To determine the level of a student’s understanding, and then adjust the instruction to meet
the student’s needs.

e For the teacher’s self-assessment in presenting the lesson — Am I presenting the information
in a way that students are following?

b. Examples of types of formative assessments

Open-ended questions

Activity or lab worksheets

[ ]
e Graphic organizers
[ ]
[ ]

Exit cards

c. Examples of uses of summative assessments

e Students’ grades
e Student motivation
e School reports

Time Assessment Practices Comment
Formative assessment

For student understanding

For teacher self-assessment
Identify types

Yes/No Yes/No Yes/No

Open-ended questions Graphic organizers Worksheets
Closed-ended Quiz Exit cards

questions

Summative assessment

29




+hd dools

QATAR UNIVERS

Clinical Experience Evaluation Survey (CEES)

To Be Completed Online
Al 4 il sl
Diploma in Special Education
College of Education, Qatar University
i daals iy il A0S
To be used by the College Supervisor, Mentor Teacher, and Intern at Mid-point and End Evaluations
Sl 5 bl adill 8 o il Callall g o sbaall abeall s KU G piie U (he daladiind 2

Intern’s Name (uiall aleal) al): Evaluator a84l): (circle one)
Self (3 ax8%)  Mentor Teacher (Gstall !y College
Supervisor (A<l < yia)
Mentor Teacher (Ostaal) G all): College Supervisor (—i_<ull):
Subject (32tall): Grade (<iall): | Date (&\lY): Total score (A< 4a ll):

Important: Please note that successful completion of the clinical experience requires that a candidate score at
satisfactory level ((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this
level, a remediation plan must be filed. ) ) )
a3l 8 e S e 7 8 (03,0 ) A s da o copiall lldall iay of bl sty el il e sl of Aaadle oa o cas ola

Zasail 138 e (38 51 (ks Lgit b o3 8 A e Add cllia (58 o nd ¢ hail) auil &l o BB (5 siuse Ll 3 13] 5 A0S e
Instructions: Please mark the number that matches your observation for that item. Add the points together for a total
score. A conversion tool is available to calculate percentages from the raw

2 slaall ol Jy gl 101 alasiand o5 IS Al o J pemall apdil) Tl e o ccilliadle iblay (o3 80 Ll Aadle s o siaslad)

A el il g sl
Rating scale: 4= target 2=needs improvement
3= satisfactory ) 1=unsatisfactory
t ol b Laddiose 4000 ha 3l JS Guua liliadle gilday s 2) aB ) LSS ela ) ¢ Cllaglal)
dsiba & =1 el M glan=2  Jsda=3 e =4

Part I: Classroom Performance (&l ¢1Y))
National Professional Standards: 1-9
9-1 e Asigal) el
LESSON PLANNING AND MATERIALS Aaglal) ) gall g (g pall Jaskedll
1. Innovative and flexible learning experiences are structured for individuals and group of students. (Evaluate on
written lesson plan.)

O de sanal s 28U A ya 5 5 yShae Apailad Sl a panay
(sl (el dad e gLy o) Ul
Evidence Jdll

1.1 Identifies learning goals in Curriculum Standards and school-
based curricula or IEP as appropriate for to students with
exceptionalities 1|2 3 4

b A aally A el dpalall <)) jiall 5 rlgiall el dpagdall Cilaaly) sasy
Aualal) cilaliiaY) s 53 Dl pe caliiy LS (52l apdail el o

1.2 Designs learning experiences suitable to the developmental levels

of students with exceptionality. 1|2 3 4
Aalall clalin s 53 Ul gk (5 sieal dalie dpaled A aanay

1.3 Plans and incorporates accommodations and modifications for

students with exceptionalities. 1]2 3 4
Aaalall alin Yl s 53 (e kbl EBlasl) e da 350 Jabaall wuy

1.4 Modifies general and specialized curricula to make them
accessible to individuals with exceptionalities. 1] 2 3 4

Al lalia¥) (553 (e lUall il il Al elaal Fanadial 5 dabal) maliall Jiu

1.5 Uses general and specialized content knowledge for teaching
across curricular content areas.

aakiaa)

1.6 Designs lessons based on student’s PLOP by monitoring,
assessing. ) ) 1|2 3 4
el 5 Aalidl J3A (e ) 2385 (5 gie Ao Talaie ) L s 33 aanay

Total points for this section 24 possible):
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(24) el 138 e 3V n ) ¢ yena

Average for this section: (Total score divided by 6)
(6 (oo ia yusia B Zn ll) pl) 138 e s al) Jona

TEACHING AND CLASSROOM MANAGEMENT Jeadll 3131 9 pan i)

2. Teaching strategies and resources to engage students in effective learning are used.
Adladl) alal) dlee 8 CSURl @)Y alaall s dadeill Ciliag) jinY) addie 2

Evidence Jdall

2.1 Uses teaching strategies appropriate for curriculum
standards and for developmental level of students. 1 ({2 3 4
ALl ) ol (5 el g lgiall bl Aaall G i) landl il aading

2.2 Engages students by using a range of materials and

resources. 1 2 3 4
badl s <l oY1 (e e sane aladiuly Ul & Ly

2.3 Uses a variety of skills and resources to modify lessons.

2.4 Organizes individual and group learning strategies during
the lesson. ) 112 3 4
ol o s lanly du il el 35k iy

2.5 Employs print, multimedia, and electronic resources
during the lesson. 112 3 4
u.u)é“ ;\ﬂj ;ui Aéa:\n@}):\ﬁ‘\ JQLAAAJ&L_’%LA A\}A GAAJ”

2.6. Lesson plan states the learning objectives for the student
or students. Akl 5 el alail) Calaal e G )al) ddad (yai

Total points for this section 24 possible):
(24) peidl) 138 o Al da )l & gana

Average for this section: (Total score divided by 6)
(6 sl yuia 2SI Aa 1) anidl) 138 e Za 2l Jana

LANGUAGE, LITERACY, AND NUMERACY Alual) clleally ALY o 5 a8Y) g A,USH § 3o jal) 48 jaa g AaLl
FER ]

3. Language, literacy, and numeracy development are fostered
Lanla) Apbuadl lleally ALl e 3 58l 5 LS 5 56 jall 48 jea s 4xlll yyshisdle ) 3

Evidence Jdal

3.1 Uses strategies to enhance and develop
D n skl g acal Cla) yind a2y 1 |2 |3 |4

a. Language and communication  Jwal sill 5 42l
b. Numeracy 4msbu¥) dpluall Gllaally sldll e 5 )5l - o 1 |2 |3 |4

3.3aApplies teaching and learning strategies and assistive
technologies as appropriate to support communication and
language development.
i gal) 35l Lo s 330 Lusall Lo 51 53S0 5 alall 5 aslacll i) i) (il
Gl jphigJalgllacd |1 |2 |3 | 4

3.3bApplies teaching and learning strategies that address skills

regarding numeracy as appropriate to the PLOP of the

student(s) numeracy

Alal illeally alal ) jlal) st i alal s asdall cibins) i) (ilay
Al l) L] fllal) Sl e oYl | 12 3| 4

3.4aEngages colleagues and families in making decisions
regarding goals and progress in language and communication.
&8 ) (5 e 5 CalaaYL aleiall ol ) A 8 Sl oS3 &Ly
dualsiligaalll 11 |2 |3 | 4

3.4bEngages colleagues and families in making decisions
regarding goals and progress in numeracy.
(b ) (5 siua g ol VL Adleiall il ) Al 3a3) 8 S eSle ) & Ly
ilealleldad [ 1 |2 |3 |4

Total points for this section 24 possible):
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(24) el 138 e 3 n 0 ¢ pena

Average for this section: (Total score divided by 6)
(6 (oo in yusia B An ll) ) 138 e Gaal) Jona

LEARNING ENVIRONMENT pladll iy
4. A safe, supportive and challenging learning environment is created. 4
cbaailly Ala g dac )2 g el alai Ay 5l 53
Evidence JsMI
4.1  Creates a safe, inclusive, culturally-responsive
learning environment. 1 21314
A ) judd it g duals g «:L\.Jelﬂ:ﬂ.\y)aﬁ
4.2 Conducts open, inclusive, equitable, and ethical
interactions and communication with students. 1 2131 4
AN 5 (g sbuiall 5y puall 5 7 sitall Jual 53l 5 S rad 55 )l o sy
Ul ae
4.3  Considers language, culture, and family background in
structuring the educational environment. 1 213 4
Ayl alats vie 3 ey Andla ¢ AEEN 5 Aalll ol s lie WL A1l
Ao s Al (8154l
4.4  Considers development and individual differences in
structuring the learning environment. 1 213 |4
(88 pall) Al wlais 8 g A i) 35l 5 a3V sk el 23l
A A
4.5  Provides reinforcement for appropriate behavior and
feedback for inappropriate behavior. 1 213 |4
GO Ll a5 5 haill 38 jue o sl daa) 1 A33edl
ol
4.6  Considers families, cultures, schools, and other
complex human issues in managing the classroom. 1 213 |4
813) (8 Aymaal) Al 5 ¢Agus yaall 5 AL 5 ¢y ) Lladl) Hlie WL 3
caall
Total points for this section 24 possible):
(24) adll 138 e ISH Za all ¢ sana
Average for this section: (Total score divided by 6)
(6 e a s LIS Za ) anill 138 e Ga 2 Jane
RELEVANCE AND EXTENSIONS
5. Learning experiences that connect with the world beyond school are constructed.
a.u‘)d.nj\ RPAEN C‘)Béwhu‘)ﬁg\ w’_ﬂ\ Q‘)AA.“ -5
Evidence Jdll

5.1 Teaches to mastery. 112 l3]a
o sinall Al &) Gy DN

5.2 Connects across subject areas on topics, problems, and
issues relevant to the larger community.

eminally Alaial) Wil 5 SISl s e g pally Al pall ¥laa Jay Lp2]3]4
5.3 Designs lessons that are technology-rich to expand the
students’ experiences. 1 2 (3] 4

Al il g i T g1 iS5 4y i L 3 sy

5.4 Teaches cross-disciplinary skills such as critical thinking
and problem solving. ) 112134
OIS Ja g S Sl Jie dpacadd e e Ul ey

5.5 Develops transition plans as appropriate for ongoing
success of students. 112134
ol b Ul ) jainY (ol L) Al Jalad ) 5k

Total points for this section 20 possible):
(20) amill 138 e 3ISH Za il g sane
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Average for this section: (Total score divided by 5)
(5 (oo ia yusia 1S n ll) pl) 138 e Gaal) Jona

INFORMATION AND COMMUNICATION TECHNOLOGY
CLaY) g cila slrall Lia ol i3

Evidence JAl!

6.1 Identifies students’ with exceptionalities learning needs in
relation to ICT.
e Adlall VLY 5 e slaal Lia o 53S0 Aalarial) dyasladl] Cilaliial) 2aay
Aalall calabiay $52

6.2 Selects ICT-based learning strategies and resources,
including assistive technologies.

o Loy il sl L 155 e Al gl ilin )il 5 ilecan iRy

) sac Ll L sl i€l gl lld

6.3 Involves students in using ICT to organize and search
information, including the use of assistive technologies as
appropriate.

Ganly e sbeall aplaiil Y Lai¥) 5 e slaall L ) 5iS5 aladiand & SUal) o
iy Ly cbac Ll L o) 53S0l Gl alasiad @y Jd Ley Lgie

6.4 Evaluates [CT-based learning strategies and resources.
LY 5 e sbaall L 55 e alal) Fuadal) aleadl) s oaill (5 )k as

6.5 Accesses and manages information on student learning using
ICT resources. )
Ui 51555 35 g Laniinn lllal) o5 dlee 6l sheall ypnyy iy
VLAY g il slaal)

Total points for this section 20 possible):
(20) amill 138 e 3ISH Za il g sane

Average for this section: (Total score divided by 5)
(5 (ol ia pusia 1S nll) ) 138 e Gapal) Jona

ASSESSMENT  auil

7. Student learning is assessed and reported

Evidence J4l!

7.1  Monitors students closely during the lessons to guide
them toward quality learning and performance.
pleill Lo g3 Cpman sad w83 5Y s gl £l 8 (e Ul sy
.g‘Ai)” K]

7.2 Plans valid and reliable assessments, aligned to
objectives,
1Y) ae aati s lll 5 Baally Uil el Jalady

7.3 Assesses and reports students’ learning using multiple
methods of assessment. ]
aill (ye de yiia Culbd aladinly COUAD alad e 1 i adi 5 o8

7.4  Provides clear, accurate, and concise feedback to
students on the outcomes of assessment.
il s jae Jga DUl S s a5 A8 g Aaal g daal ) 25 L34

7.5 Reviews assessments for continued appropriateness.

Total points for this section 20 possible):
(20) pull 138 e 2SN 2l ¢ sana

Average for this section: (Total score divided by 5)
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| (5 o A pmita LN s jall) andll 138 e Fa ) Jans

USING PEDAGOGY TO IMPROVE LEARNING

‘dﬁﬂ TN ER A g B PN KE GV

8. The knowledge of students and how they learn is applied to support student learning and development.
pgalad g COUall yy shal 8 Bac busall agaled 43S 5 Ol A8 jre Gkl 2T .8

Evidence Jdall

8.1 Demonstrates (models) inquiry-based practices that
support student learning.
L.;r‘ PAPNEDY uLuJLnA }i CJLAJ ‘)g_k..g
uw\ (J:u' r;cﬂ 3 ) g claginy)

8.2 Creates and maintains an environment that respects
diversity.
Lo Ldlay g o AY) (alliad g 50 o yiad 40y Sy

8.3 Intervenes appropriately and safely with individuals in
Crisis.
L Ol s idle JSy e ) 3 ) DS (g () gilag Al ) V) ae JA

8.4 Designs and implements learning experiences that help
students reach their individual learning goals.
aedlaal gat U Jgea gl e COUall ae b dyalel < jua iy g aanay
Avaylail)

8.5 Identifies and accesses community services to support

students with exceptionalities.
Ll ey s calal) ilaliia¥) g 53 Alhall sailsall ainall Ciladll daa,

Total points for this section 20 possible):
(20) wul 138 e 2SN 2l ¢ sana

Average for this section: (Total score divided by 5)
(5 sl T yuia 2 Aa all) andl) 138 e Zaal Jaxe

SUBJECT AREA KNOWLEDGE &zl jall 5alally 48 jaal)

Ll o145 s 3 pim sally Byl

9 Teaching/subject area knowledge is applied to support student learning. 9

Evidence Jdall

9.1 Demonstrates knowledge of subject content, structures,
and tools of inquiry.
cleatinl) g Caall i ol 5 Lpandaii g edand jall salall (5 ginas 48 jaa ey
led

9.2 Use general and specialized content knowledge for
teaching across curricular content areas to individualize
learning.

e el Jal e 5 sinalls Aaradiall 2 jaall s dalall 4 jaall p2dio
bl 3y 5d] Ak ) rleiall Cle ginga

9.3 Modifies general and specialized curricula to make them
accessible to individuals with exceptionalities.
8 o Leghind (Say s (alia Laghead amtiall 5 plall lgiall Jon,

9.4 Organizes content knowledge in meaningful learning
progressions.

e ) paina bt alaay JS8 el (s ginall odayy

Total points for this section 16 possible):
(16) amill 138 e 3ISH Za il g sane
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Average for this section: (Total score divided by 4)
(4 e i pusia 1S An ll) pdl) 138 e Gaal) Jona

Total Points Average
Ag)) 4 Al Jaxal)

Lesson Planning and Materials:

&) g2l g Guall Jaudadly

Teaching and Classroom Management:
Qi) 3l ()

Language, Literacy, and Numeracy:
Agiluall clilaad) g A58 g 55 AN 9 Aall)
Learning Environment:

)

Relevance and Extensions:
AN A g gil) g Jagl )

Information and Communication Technology:
Juai¥) g cila glaall 4383

Assessment:

il

Using Pedagogy to Improve Learning:
RS YRR TRREC

Subject Area Knowledge:

Lol ) Bakally 48 aal)

Observer Comments (Balal) cililas):

Strengths (58l Lalas):

Areas for improvement (Uil &¥lag):

Summary (a3l

Part II: Professional Evaluation (sl ausill)

National Professional Standards: 10-12
12-10 Al o) Asigall yutaal)

PROFESSIONAL TEAMS gl 38
10. Intern works as a member of professional
teams Adigall @Al (A xS il Jaxy 110
Evidence J43ll
10.1  Meets personal work-related goals and priorities. 1123 4
Sl Aoy el dpad 31 by 6l oW 5 Calaalyl 3asy
10.2 Provides guidance and direction to parents, educators,
tutors, and volunteers. 1 > | 3 4

omeluaal) Gadaally ccmse s sa¥) Sl Y Cilgun iy milaly 335
R D)

10.3 Works with others to maximize student learning.
il 1 Al a5 sinne g1 (i YT e Jon
EES 123 4

i el 1 Bl oS 5 shane ) 0 AT s el

10.4 Serves as a collaborative resource to colleagues.
cn@_,\aﬁ_,ec\é‘)mew
e | 1 | 2 | 3 4

Aaigal) LA el s 8 daalisdll
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COMMUNITY INVOLVEMENT Lnainal) 4S jLial)

11. Intern builds partnerships with families and the community
einall g ) ae 3810 ClEdle o yial)

Y

Evidence JAll

11.1  Builds relationships with families and the broader
community to enhance student learning.

Al ol st Cangy JSS aainall 5 ) pe 48150 e

11.2  Establishes learning environments that acknowledge
students’ families and communities
peaaing s Dbkl juY i Led abei iy o

11.3  Promotes special education through advocacy and

mentoring.
Leie g8l 5 dadiiall JSA (po daldll Ay il ae

PROFESSIONALISM Aigal)

L sk 5 Leanli 5 Aigal)

12. Intern reflects on, evaluates, and improves professional practice.

Sl jlaall A il Sasy 12

Evidence Jdall

12.1 Reflects critically on professional practice.
el il ladl) 853805 oy S

12.2 Engages in personal and professional development.

(ed il Sied) kil LS

12.3 Contributes to learning communities and other
professional networks.

S AY digall clingll 5 alatll Clading b agans

12.4 Recognizes the role of the SEC policies in school
governance.

Ayl 51 aaledll e Gudadl) ) 0 il e Cigedy

12.5 Meets ethical, accountability, and professional
requirements.
gl s ABNAY) Al g pesal) bl Giny

Total points for this section 48 possible):
(48) amill 138 e 3ISH a5 ¢ sane

Average for this section: (Total score divided by 12)
(12 e i yusia B G yall) acl) 138 e G pall Jone

QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM

Copalaall Ligal b dnaly /s ) 4K a5

PROFESSIONAL BEHAVIORS Aigal) s glod)

1.0 Attendance and Punctuality
e ) gal)

Loy jsaall 1.0

Evidence Jdall

1.1 Arrives on time.

1.2 Stays until the end of the school day.
o a sl Al s A

1.3 Notifies mentor and supervisor if absent.
Slall die aa sall 5 o slaall G yaall 3

1.4 Makes up missed days.
bl oLl m3a

2.0 Professionalism

digal) 2.0

2.1 Dresses appropriately.
dlie aSle Ll

2.2 Demonstrates preparedness.
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2.3 "'Demonstrates a positive attitude.

Ll S5l el

2.4 Willingly accepts responsibilities.
L iy paall Jii

2.5 Completes tasks as instructed.
LI‘JLS‘)‘;“ [ERTWEN eL@_A” JAS;

2.6 Seeks advice and/or feedback.
Gllaa Sl i/ 5 dapail) bl

2.7  Accepts feedback constructively.
¢y IS8 cllaaSl) Ja

2.8  Demonstrates respect for mentor, students, parents,
and others. )
Uy OUall 5 ¢ slaall o paall Ll ial yelsd 1 |2 3| 4
“ _ A
a5 LYy COUall 5 da sall o) i) lels) 8-2

2.9  Assumes responsibility for routine tasks without
being asked repeatedly.
B B S X R Pt
)

) S G g At 5 )l algall e A sl 153922

210 Completes routine paperwork on time.
e se A sl G5V e

Total points for this section 56 possible):
(56) amill 138 e 3ISH Za il ¢ sane

Average for this section: (Total score divided by 14)
(14 e i yusia BIS G all) acl) 138 e G al) Jone

Part II1. Professional Dispositionsigl/ Clga 5l

Teaching s

1. Content: Upholds high standards for content knowledge
for all students. 1|12] 3 |4
JUbY) gaen (53l (s sinall 48 jaal daif o julae o Sailay : (5 sind)

2. Pedagogy: Makes decisions consistent with the belief
that all students can learn.
te 33N 4l (s JS () e ae (B Lay Q) 8 345 1 ()

R

3. Diversity: Validates students’ unique strengths and
ways of learning. 1|2 3 4
JUlaY ool alaill (3 ka5 52 yall 5 sall ol (e 2SUy - g gl

4. Technology: Demonstrates willingness to adopt the
most appropriate learning resources, including ICT
resources. 12 3 4
Aly 4 Lay danliall aleill jobias alaee (35 A48 ) jeday b ol il
. sl L 55 e

Scholarship alal) &gl

5. Problem Solving: Recognizes the importance of and
uses a systematic approach to problem solving and
decision-making. 1|2 3 4
S OISl Jad deriivg 5 abiiall eiall daal o oy rcNSEA Ja
<l )l

6. Scholarly Inquiry: Reflects on personal beliefs and
practices about teaching and learning.
a3l il jlaa b 5 i) Adlafina b S : Jisll slafinY)

L=l

Leadership 52uall
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7. Ethical Values: Treats all students, parents, and
colleagues with fairness and dignity.

5aa leas (b b e sk ol

ilaily oeDa ) g sV glﬁl}b Ul oy Jalay - 48N ?5&‘ 3 4
Wl yis
8. Readily engages with new opportunities and tasks. 3 4

Total points for this section 32 possible):

(32) anill 128 e 2SI x5 g sana

Average for this section: (Total score divided by 8)

(8 (oo s pusia IS n ll) aul) 138 e Gapal) Jona

Comments (<Uaadla):

Strengths (58l Lalas):

Areas for improvement (Opesill &¥lag):

Summary (=3all)

Intern Signature (< xidl & 5i):

Date (Full):

Observer Signature (&>l ad 5):

Date (g4
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QATAR UNIVERS

Parent Contact Report Form

Intern’s Name: Date:
Student's Initials (K-12): Gender:
Age: Grade:

Note for Interns: Complete this form after your contact with parents.

Topic of Discussion during Conference:

Parent Comments: (What was the parent’s perspective?)

Intern’s Feedback: (What, if anything, did you say to the parent about their student?)

Intern’s Reflections: (What do you think was accomplished — or not — by the meeting?)

Intern’s Mentor
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QATAR UNIVERSITY

Parent Contact Log
9
P;;‘::: /S Type of Mentor
Date/Time , Contact / Notes Teacher’s
Student’s . .
Details Initials
Name

Intern’s Signature

40
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Weekly Journal Guidelines

The Reflective Journal is a place for observations, reflections, and questions. It should be accessible to
your college supervisor for comments on your observations and to answer your questions. Your supervisor can
also help you learn to examine your experiences more deeply, by offering another perspective on certain
situations.

While comments about every topic, every week are not necessary, you should be sure to address them consistently
throughout the semester. The weekly journal should include comments about the following:
1. Personal thoughts, feelings, and insights about events and the educational environment
Examples:
a. How did you feel as you begin your internship?
b. Are you nervous even though you already have some experience teaching?
c. Were you especially please or disappointed in a particular even that happened this week?
2. A consistent, in-depth view of experiences extending throughout the semester
Examples:
a. What do you see as a target of your plan for improvement?
b. What specific actions do you want to take or have you taken this week?

c. Were there any situations with students that happened unexpectedly? How were you involved? What
do you think about the situation?

3. A range of experiences and perspectives on numerous aspects of teaching and learning
Examples:

a. Isit, or has it been, more difficult than you imagined it would be to change the habits you had before
you started the program?

b. What evidence of professionalism do you see in your own behavior and the behavior of your
colleagues?

4. Numerous examples of confidentiality, ethics, and respect for teaching as a profession, including
why these traits are necessary for a high level of professionalism

Examples:

a. Did a student or colleague tell you something in confidence? How should you deal with that
information?

b. What is an example of your support for teaching as a profession?

5. Recognition and demonstration of the need for personal growth in skill, understanding, and
professionalism.

Examples:
a. Did you participate in any professional development sessions this week? What was it about?
b. Is there a topic in PD that you would like to learn more about? What is it?
¢. Do your needs in PD change as you gain more experience as a teacher? Why do you think so?
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T
Mid-point and Final Evaluations
TaskStream Assignment

Name: Date:

Reflective Comments. Please use the following questions to guide your reflection:

A. For Mid-point Evaluation:
1. What has been the biggest challenge you faced during the first half of your internship? Explain.

2. What was a positive event or situation that you did not expect during the first half of your internship?
Explain.

3. What two areas that would you like to focus on for improvement during the second half of your
internship?

a. First:
b. Second:

4. What is one way that you would like your mentor teacher to help you that she/he has not done up to this
time or that you would like her/him to help with more? Explain.

5. What is one way that you would like your college supervisor to help you that she/he has not done up to
this time or that you would like her/him to help with more? Explain.

B. For Final Evaluation:

1. What was the greatest challenge you faced during your internship? Explain.

2. What aspect of your internship do you think has been the most successful? Explain.

3. How has participating in internship changed your attitudes and skills in the following areas?
a. Supporting learning for all students
b. Teaching
c. Scholarship
d. Leadership Overview

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also valuable to
students in the learning process. These two components are assessed during the internship semester in an observed
lesson.
To fulfill the three requirements of the standard you must satisfactorily complete the following:

» Demonstrate the appropriate use of technology in teaching.

» Demonstrate that students use appropriate technology for learning.

» Demonstrate an awareness of appropriate technologies to enhance learning by students with

exceptionalities.

Assignment

A. For one of your observed lessons, integrate a technology that is appropriate to the content, and includes
interactivity for the students.

Examples of an appropriate use of interactive technology to enhance teaching:

— Language lesson: Using an interactive whiteboard in an Arabic language or English class, have
young students write the name of the item in each of the displayed pictures.
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— Social Studies: Using a printed transparency map of Qatar on an overhead projector, have
students locate Doha and other cities and towns within the borders. Then have students draw the
roads between them on each of their own maps.

— Math: Using calculators and an interactive grid on a whiteboard, calculate which of two shapes
needs a longer fence.

— Physics: Using motion detectors and a graphing program, determine which motions create or
replicate various graphs.
NOTE: A simple slide show during a lecture is not considered adequate for this task.

For one of your observed lessons, integrate a technology that enhances student learning and is appropriate to both
the content and the student level.
Examples of an appropriate use of interactive technology to enhance learning:

— Social Studies: Students create a PowerPoint slide show with embedded audio and video to show
architectural differences between old and new Doha and show the cultural influence over history.

— Language: Students create recordings of their pronunciation of various words, phrases, and
sounds and analyze them in order to speak more clearly.

— Chemistry: Students use a modeling program to create virtual molecules and to balance chemical
equations.
NOTE: Teaching students how to create slides does not fulfill the requirements for this task.

B. In your lesson plan, describe several (3-5) specific technologies that would enable a student with an
exceptionality to enhance his/her learning.
Examples of appropriate technologies to enhance the learning of a student with exceptionalities:
— Students with vision difficulties use alternative color schemes for viewing large-print text on a
monitor.
— A student with difficulty using a keyboard uses a dictation application to record class notes.

— A young student who has difficulty focusing on his work because of auditory distractions has
noise-canceling headphones that receive the teacher’s instructions through a Bluetooth
microphone-and-receiver set.

NOTE: A student with an exceptionality simply using a computer does not fulfill the requirements for
this task.
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QATAR UNIVERS

Guidelines for the Unit Plan
TaskStream Assignment

Purpose

A Unit Plan, made up of complete lesson plans and supporting materials, should target a concept—not a topic—in
the curriculum. The goal of the unit is to develop rich, rigorous, engaging learning situations for students based on
the targeted concept. It should include extensive use of technology for learning, multiple opportunities for active
engagement by students, and carefully differentiated instruction and assessment to enable diverse learners to
succeed.

Specifics

1.

2.
3.
4

The unit should be a set of sequenced lessons all related to different topics within the concept.
The unit’s objectives should align with the prescribed curriculum of the school and subject area.
The unit should take four (4) to six (6) blocks of class time to teach.

Rubrics for lesson plans and the unit will be used to evaluate your work. Be sure to use them for
additional information about how to complete your unit. The rubrics can be found in the Appendix.
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QATAR UNIVERS

Assessment Analysis
TaskStream Assignment

Overview

One way to measure the impact we have on student learning is with a pre- and post-test comparison. The difference
between the two scores should be the result of our teaching. The information from this assessment analysis is used to
design future lessons and to improve skills in the use of various instructional strategies.

The main intention of this assignment is to collect and use assessment data to modify instruction and improve student
learning. Adaptations may be necessary when applied to specific situations.

Instructions for “Assessment Analysis”

1. Identify a set of learning objectives appropriate for your student(s).

2. Select a set of 3-5 daily lessons on the same topic or concept.

3. Design an assessment that reflects what you think the student(s) should know, understand, and be able to do at
the end of the set of lessons.

4. Administer the assessment before you begin teaching. Record the results by objective (What does the student
or students know about the topic right now?)

5. Teach the set of lessons.

6. Conduct the same or a similar assessment and compare the results by objective. Compare the test
tasks/questions with the objectives, using Bloom’s Taxonomy. Are they similar in cognitive level? Did you
teach and test students at the same level? Is this the level at which you wanted them to understand the
concepts of the lesson?

7. How successful was the teaching in helping the student(s) master the objectives? What was most successful in
the teaching? What was least successful? Reflect on reasons for this success or lack of success.

8. Use a second assessment (for example, if you used a formal assessment for the first evaluation, use an
informal one). Compare the results. Do they align? Give reasons to explain what you observe.

9. Reflect on how you would improve your teaching of this set of lessons, based on what you have learned from
the activity.

10. Present your findings in class. Encourage discussion among your peers to collaboratively review the results.
Explain how you will give feedback to your student(s) that will support ongoing learning.

Reflection

1. What did you learn about student learning from doing this activity?
2. How would you use this information in planning future lessons?
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Lesson Plan Rubric

Unsatisfactory

Needs
Improvement

Satisfactory

Target

Qatar Curriculum Standards
ikl aliall e

QNCEP standards
are identified but
are clearly
inappropriate in
number, grade
and/or topic.

e e e ca il &
i kil zaliall ulee
Aaulie e Ll
Al ‘_g :\ﬁh 5 ) goay
Caall g 2T Y
& smsall 5l

QNCS standards
are identified but
either are
inappropriate in
number or do not
match the grade or
topic well.

e e e capaill o
i kil aliall ulea
o dalia e Ll el
o ALY ) 2aal)

5 el Caal

g saa sall

An appropriate
number of QNCS
standards are
identified; most
match grade and
topic.

e e o jaill 5
e e i
54kl zalial)

5 ) g ‘5...:\..\33 [PUNEON
g seasall 5l

An appropriate
number of QNCS
standards are
identified and clearly
match grade and
topic.

cilie 23 e (6 jaill o3
Aahill zaliad) julae (1o
5y (AALaT (A

sl Al Cauall g Al
g sasall

Instructional Objectives
il Calaal

Objectives are not
aligned with
standards or
assessments AND

Stated objectives
are not aligned to
standards and
assessments OR are

Stated objectives
are aligned with
standards and
assessments, but

Stated objectives are
aligned with
standards and
assessments and

are not not measureable.  ||all are not describe measureable
measureable. el Slaisy measureable. goals.
GlaaYl Y [ uleall gedeliaall [[Calaay) dlas e ladll GlaaY) bl
S el pe At ladl [|oSary sl anill bl {[ 5 ubeall pe At liaal) [lapdill cadls) 5 el as
OSa¥ 5 anill cullal || L@ LS 5 5 antil) ) ] Ll (S Uil ol
48 el (Sl Lagen

Materials Materials are Materials are Materials are Materials are high

3 gall insufficient in insufficient in adequate in quality and clearly
number or are not ||number and or quality and enhance the lesson.
be appropriate to ||contribute only number, They are adequate in
students’ level or ||slightly to the appropriate to number and
to the topic. lesson. students’ level and |[appropriate to
o dgalaill ol gall A e 4padedll ol all |ito the topic. students’ level.
23l Cim e dS |5 228 Cam (e a3 pal) 5as |l Apasdedl sl e
(6 sinnal Bl 2l [\ il 5 5 pemg abliig) [l im0 pulia Ly [l o5 5525 e
& sasall ol SOl || a8 i g3 gl Gl 55 ) gy, RS b

Gl (5 gival alic 5 2aall Cus (e
g sasall 5 Gl (5 il
Resources Resource list has ||Most required All required All required
ladll many important  |[resources are resources and resources and

omissions and no

named, with only

some additional

additional supportive

supportive minor omissions.  |[resources are resources are
resources. Supportive identified, identified; various
il 2 g resources are although the list  ([types of resources are
58S Ll jladl  |llacking lacks variety in included (print,
S EE PLN badll alaas daaui» - [ltype of resources  ||electronic, physical).
dacly jibaa LAz g g aac 4 5lhall||identified. A slhall Haladll e
52sn g0 all LBV [l stlaall aliaall gaes |[ledde ol 5 dALEY)
Ll Al (el [yl i AlaY) 5 [feddwte gl gl (ppenai i e
daclall jaladll O o p b Lede Dadl (o Ae gidae
&}'\ﬂ\ Ladiy 404l Aaalac @})ﬁ\c)
ladl g 5 A
Activating Prior Knowledge/ ||Prior knowledge is||Prior knowledge is ||Prior knowledge is||Prior knowledge is
Focus/ Motivation not activated or  ||somewhat activated through ||activated through a
A jaall Lglal) bapii\dmdlall 3 )8 |lactivity is not activated, but the ||a specific specific engaging

related to
objectives.

relationship to

objectives is weak.
L) 2 jaall Lok
) (S s Leaa

technique related

to objectives.
2Ll 28 jaall Japlisi o3

technique that is
clearly related to
objectives.

O AL 38 jall Lok 3
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Needs

Unsatisfactory Ty e Satisfactory Target
oLl o) dgylod) el G g e s el al BIA e ||y Ul ey bLis JBA
laa Yl dasi 1Y A Bl YL Lagi ) e daunl 55 ) sy asi
alaay)
Technology Technology use  ||{Use of technology ||[Appropriate use of||Creative use of
L ol sl distracts from to support lesson  |[technology by technology by
learning objectives by the  |[teacher or students||students clearly
objectives. teacher is limited; ||supports learning ||supports learning
&2 aladi ellia no use of objectives. objectives.
ils e ba sl ltechnology by (FENPAPE S RSNV R | R NP B S [JPARES
e\dilm}(\ a5 okl f|students. e oAl Calaal er_ﬂ ?L"m alaal & GHILASJ”Y
daial g3y paracy  |[uliadl Aladin) acy || 56 2 s3n0 aleall uils
alal) Calaa) il o Liaslpi€ll DUl ity
Calaa) GOl gl abeall || Lia o) i3
lacl
Teacher Strategies Instructional A single More than one Instructional
Crapl) il il strategy is poorly |/instructional learning strategy ||strategies are clearly

described and is
not appropriate for
the learning
objectives.

il yinY) Ca g
5 sy Apaa )il

Gl (A 5 ddia
bl CalaaY dpulia

strategy is
described that is
appropriate for
learning objectives.
Al iul Cha g o
daulia & gBaaly

olal) CilaY

is described; the
set of learning
strategies is
appropriate for
learning
objectives.

o 8N Ca i

3¢ Ay 55 Al Yl
e gana Cusliii
FR | BER IO A

described, varied, and
clearly support
learning objectives.
Sl LY s o3
a;..'ab 3 ) g MJE‘

5 V:GJS ) a““}":"‘ Lsh 3

5 ) a2 V’l’:‘“ alaal
sl

aleill Calaa) g
Student Activities Student activities ||Student activities ||Student activities (|Student activities
SOl adaiay) ¢ Include a single ||* Include a single |may * Include multiple
mode of mode of interaction ||* Include multiple |[modes of interaction
interaction (E.g., ||(E.g., visual, modes of (E.g., visual,
visual, auditory, or||auditory, or interaction (E.g., |lauditory, or
kinesthetic), kinesthetic), visual, auditory, or||kinesthetic),
* Do not * Minimally kinesthetic), * Encourage students
encourage encourage students ||* Encourage to ask questions of

students to ask
questions, and

to ask questions of
the teacher but not

students to ask
questions of the

the teacher and other
students, and

* Offer limited other students, and |teacher but not * Enhance conceptual
conceptual and * Offer limited other students, and|jand cognitive
cognitive conceptual and * Enhance development
development cognitive conceptual and appropriate to the
5 95 )lge a2 ||development cognitive subject area.
Bivi} - (eaaly g siaadin |ldevelopment e Jadiiy:
- e Al aaiy V|| 3 leall( duran sl 48 a|lappropriate to the |- <l leal) g s3( A
ahay, 4 s ), subject area. [Aaran/AS )
il eady |l e dBligad [l G |- b e Al eady
3s0ne S aaliall (g paall ALY - 5l (s ren sl Ay |[abeal) e ALY
laa el Vs asiaa Sy || 4Sa), Ul s,
il A 5l e - e GOl aadyle - sk e
- paliall e ) il ad (ST abeall ALY {|caliall amliall e )
2 pdaa JSy, Al Gl ¢ saa sal
oo kil ey
ealadl e Sl
& 322 54l aulial
o
Modifications/ Differentiation ||A strategy to help |Multiple strategies |Multiple and Multiple and
Skl s ¢ sl students with a to help students appropriate appropriate strategies

single type of need
is identified, or

with a single type
of need are

strategies to help
students with

to help students with
diverse needs are
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Needs

Unsatisfactory Ty e Satisfactory Target
strategies identified; most are ||diverse needs are |[identified and
identified are not ||appropriate identified. explained.
appropriate. - L a6y - Gl A aaag ||l jiud axdiey
i il 2at a gy |aabe) 8a0ie ila) i [Aalhll e Ll de giiall ||yl duulia s de sia
Glalall e g sil 3aal slfaal 5 & 68 Qe Ol flauay aladll 4 Glaliia) Crusy 44 gladl)
aay oy Lgadina s ilaliia¥) e || ddlidall agilalgal Aalizall Al
A glia Cibadi) yiul Auslia,
paaiud Y Ll

Lesson Extension

Extension repeats

Extension includes

Extension includes

Extension includes

ool 4 sad but does not offer ||limited opportunity for  |lone or more
(ool s sill) application in a opportunities for  (|students to apply ||opportunities for
new context. students to apply  |[the information, ||students to apply the
-l H)SE g the information, concepts, or skills |[information,
by Yyl sl concepts, or skills |[in a new context. |lconcepts, or skills in
Gkt A dll 4bal)  {lin a similar context. ||- <all a3 sy [Inew and authentic
gk Aosalaile |l Bagmnaliad oy || osalxile Gulail  |Isituations or contexts.
gLiia, Ol dalat Lo Gudail || 4galie a8l 4o ol 3aaxia La}gk’u’
dglie cag ol b il a3 o salel Lo (3l
Aia g,k sl Aglie
Closure Closure by teacher ||Closure by teacher |[Closure includes ||Closure includes an
EONENY ends the lesson, summarizes the an opportunity for |opportunity for all
but does not lesson and clarifies ||a limited number |[students to
summarize or points. of students to summarize the
clarify learning. |- e &l paids  ||summarize the lesson, respond to
ool e Jadd AlA)| pand sy alaall oL lesson, respond to ||questions, connect to
ot ol padliVy  ||Gme e gis ouodl  ||questions, connect |[previous learning, or
s, ol to previous anticipate new
learning, or learning.
anticipate new I Aa i Aalall Jaas
learning. cuoll Gandlil il
- A i Al aad (a5 Al e el
bl el sagane |l A el
) pandlil (hinaal) alailly 5wl 5
ALYl e el
bl addaill Jay 5
Ga2du,
Assessments Assessment does ||Assessment Assessment Assessments clearly
s\ 2l not align with provides feedback ||provides feedback ||align with the lesson

lesson objectives
or does not
provide feedback
on each student.
o il ol 3 Y
45\.‘&‘} U“‘)AM 6}3&
axal y Ag2as aas ¥
Qs g1

for each student
and is aligned with
most of the lesson’s
objectives in
content.

plane o 3 5881 G
a\_,SA.A_j U‘“JJ‘ alaal
0555 )l Al

for each student
and is aligned with
the lesson
standards and
objectives in
content, and
cognitive level
(Bloom’s
taxonomy).
- & il G
bl ol sina g
ok a5 Gl
ERIEIENE
hada s S oS5
Al a5,

standards and
objectives in content,
mode (way it was
taught), and cognitive
level (Bloom’s
taxonomy); provides
focused feedback for
teacher and every
student.
- e il Cl g0l (365
@‘M\ S ‘)An Qlﬁja.:_q
pbeill 48 5k 5 o) gina s
23 (5 sl (1)
sl 2l o S5,
Gl U0 abeall dsla
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Mid and Final Reflections Rubric
(Final Only -- TaskStream Assignment)

H Unsatisfactory H Needs Improvement H Satisfactory H Target
Assessment |One or both of the | The assessments are very || The two assessments are || The two assessments clearly
Design assessments are much alike, so that somewhat different and |/differ in format, but assess
poorly designed; not ||comparison is difficult or ||assess the same the same objectives. Both
aligned in cognitive ||lacks meaningfulness. Little||lobjectives. Cognitive assessments are closely
level to the alignment in cognitive level || alignment to the aligned to the objectives in
objectives. One or  ||between the objectives and | objectives is evident, cognitive level.
more of the the questions/tasks on the | with some errors. Questions/tasks are clearly
assessments is not assessments. One or more ||Questions/tasks are structured to require
appropriate to with  ||of the assessments may not |lappropriate for the demonstration of the
the developmental  |be consistent with the developmental level, targeted knowledge and/or
level or abilities of  ||student(s)' developmental ||learning goals, and skills and are appropriate for
the student(s). level or abilities. abilities of the student(s)|{the developmental level,
and relate to the learning goals, and abilities
objectives. of the student(s).
Data Data is collected but ||Data represents student Data validly and reliably||Data validly and reliably are
collection ||show no clear performance, but may not |represents student extremely helpful,
representation of be clear. performance representing student
student performance. performance clearly and
meaningfully.
Data Minimal processes | Processes are applied to the || Appropriate and Data is thoroughly analyzed
analysis are applied to the data, but they may be accurate processes are | |using the most appropriate
data, and analysis is ||inconsistent and/or applied to the data. means. Interpretations and
disconnected from ||inconclusive. Processes are |/ Interpretations and/or  ||conclusions clearly emerge
the actual data applied to the data, but they | conclusions are logical, |[from the data analysis and
processes. may be inconsistent and/or ||land are appropriately are presented in a
Interpretations inconclusive. supported by evidence ||professional, concise, and
and/or conclusions |/Interpretations and/or from the data analysis. |[thorough manner.
are disjointed from ||conclusions are drawn from
the data. the data, but the evidence
supporting them is not
provided.
Implications |[Implications are not ||Implications are somewhat |Implications are Multiple implications are
for supported by the data||related to the data, but my |supported by the data clearly supported by the
instruction ||and are not not be clearly supported by |land are appropriate to  ||data, and are appropriate to
appropriate to the it. Stated implications may ||the identified students, ||the identified students,
students, content, or ||not be appropriate to content, and content, and
teaching/learning identified students, content, |teaching/learning teaching/learning situation.
situation. No student ||and teaching/learning situation. Instructional ||Instructional decisions are
involvement. situation. Connection decisions are linked to ||clearly and accurately linked
between the data and the data, but may lack ||to the data; appropriate and
instructional decisions is clarity; ways of meaningful ways of
weak; students are not involving the students in||involving the students in
involved in the assessment |assessment decisions are||assessment decisions are
process. discussed. discussed.
Presentation ||Data is poorly and/or ||Data is displayed, but may ||Data is displayed in Data is clearly and

inaccurately
displayed.
Presentation does not
facilitate discussion
or collaboration.
Feedback is not
discussed or would
not be helpful to
improved learning.

be confusing or
uninteresting. Discussion is
encouraged, but may not
stay focused on task.
Feedback is designed, but
may not be either explicit or:
helpful.

such a way as to support
discussion among
colleagues. Presentation
is informative. Shared
decision-making related
to the assessment is
encouraged; however,
consensus may not be
achieved. Helpful
feedback is designed for
students.

accurately displayed in such
a way as to elicit engaged
and informed discussion
among colleagues.
Presentation is informative,
interesting, and reflective.
Shared decision-making
related to the assessment
results is clearly achieved
and explicit, helpful
feedback is designed.
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Technology Project Rubric

|| Unsatisfactory || Needs Improvement || Satisfactory || Target
Technology in Teacher uses Teacher uses Teacher uses Teacher creatively
teaching technology to display |[technology to present ||interactive technology |{uses diverse
information. information that is or technologies to technologies to make
appropriate for present lesson that is ||learning more
students. Technology |lappropriate for motivating, authentic,
provides little or no  ||students. Technology |jand effective.
help in support of the |[supports lesson Technology is
learning opportunity ||objectives. interactive, engaging,
for students. Technology is helpful ||and clearly supports
to the learning lesson objectives.
opportunity provided ||Technology is
to students. essential to the
learning opportunity
provided to students.
Technology for Students use Students use Students use Students engage with
learning technology for single- |[technology, but for technology effectively/||technologies that
purpose tasks isolated |[routine, low-level in a learning enable them to create,
from lessons and word processing, opportunity that investigate, and/or
objectives. presentation, and/or  |[would be difficult or ||analysis information.
spreadsheet processes ||[impossible to do The use of technology
and functions. without technology. |lempowers students to
be self-directed
learners.
Assistive Little to no attention||Identifies assistive Identifies appropriate |[Identifies creative
technologies to the identification |[technologies and assistive technologies ||uses of readily
of or use of identifies students’ to enhance learning of||available technologies
assistive needs, but does not  ||students with specific ||to enhance the
. match ATs to specific ||exceptionalities. learning opportunities
technologies. .
needs. of students with
exceptionalities,
correctly matching
the solution to the
learning challenge
and learning
objective.
Creativity and Technology use Technology use Technology use Technology use
Higher Level does not encourage |lallows for creativity ||allows for creativity | encourages
Thinking or allow for higher- ||and higher -level and higher -level creativity and
level thinking or thinking, although ||thinking. higher-level
creativity. in a limited way. thinking.
Reflection Reflection discusses ||Reflection discusses |[Reflection discusses |[Reflection focuses on

student learning.

student learning; may
identify connections
between technology
and learning.

students learning;
identifies ways in
which technology
affects learning.

student learning;
clearly and
insightfully identifies
the ways in which
technology interacts,
enhances, or restricts
learning.
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UNIT PLAN RUBRIC

Unsatisfactory

Needs
Improvement

Satisfactory

Target

Alignment with Qatar National
Curriculum Standards as appropriate
for students with exceptionalities

Few objectives
are aligned with
Qatar National
Curriculum
Standards; little
evidence of the
use of general or
specialized
content
knowledge for
teaching across
curricular content

Some objectives
are aligned with
Qatar National
Curriculum
Standards and
demonstrate the
use general and/or
specialized
content
knowledge for
teaching across
curricular content

Most objectives
are aligned with
Qatar National
Curriculum
Standards and
demonstrate the
use general and/or
specialized
content
knowledge for
teaching across
curricular content

All objectives are
aligned with
Qatar National
Curriculum
Standards and
demonstrate the
use general and
specialized
content
knowledge for
teaching across
curricular content

areas to areas to areas to areas to
individualize individualize individualize individualize
learning for learning for learning for learning for
individual(s) with [|individual(s)s individual(s) with (/individual(s) with
exceptionalities  |[with exceptionalities  ||exceptionalities
exceptionalities
Objectives Few are listed or |[Most are written [|Most are listed, All are listed,

written clearly in
measurable terms,
or they are not
appropriate for the
development and
individual
differences of
individuals with
exceptionalities.

in measurable
terms; however,
they may not be
appropriate for the
development and
individual
differences of
individuals with
exceptionalities.

written clearly in
measurable terms,
and appropriate
for the
development and
individual
differences of
individuals with
exceptionalities.

written clearly in
measurable terms,
and appropriate
for the
development and
individual
differences of
individuals with
exceptionalities.

Subject integration

Content may be
accurate and
clearly presented,
is not integrated,
lessons focus is
on a single subject
area, or is not
appropriate for
individual(s) with
exceptionalities.

Content may be
accurate and
clearly presented;
may not be
integrated
appropriate for the
individual(s) with
exceptionalities
(too simple or too
complex). Content
is dominated by a
single subject.

Content is
accurate and
clearly presented,
but may not be
integrated
appropriately for
the students for
individual(s) with
exceptionalities.
Unit includes
content from
several of the
disciplines of
language arts
(Arabic or
English), math,
science, art,
health, social
studies, and P.E.

Content is
accurate and
clearly presented;
is integrated
appropriately for
the developmental
level of the
students. Unit
includes content
from each of the
disciplines of the
disciplines of
language arts
(Arabic or
English), math,
science, art,
health, social
studies, and P.E.,
appropriately
integrated for
individual(s) with
exceptionalities.

Content

Central concepts,
structures of the
discipline, or tools
of inquiry of the
content areas as
appropriate for

Central concepts,
structures of the
discipline, or tools
of inquiry of the
content areas as
appropriate for

Demonstrates
understanding of
the central
concepts,
structures of the
discipline, and

Demonstrates a
thorough
understanding of
the central
concepts,
structures of the
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Needs

Unsatisfactory Satisfactory Target
Improvement
individual(s) with |[individual(s)s tools of inquiry of ||discipline, and
exceptionalities  |[with the content areas |[tools of inquiry of
are not exceptionalities is ||as appropriate for ||the content areas
demonstrated. demonstrated to a ||{individual(s) with ||as appropriate for

limited extent.

exceptionalities.

individual(s) with
exceptionalities.

Alignment of
Instruction and
Objectives

Few lessons,
activities, and
assignments are
linked to
objectives or are
not modified to
make them
accessible to
individual(s) with
exceptionalities.

Some lessons,
activities, and
assignments are
linked to
objectives and
modified to make
them accessible to
individual(s) with
exceptionalities.

Most lessons,
activities, and
assignments are
linked to
objectives and
modified to make
them accessible to
individual(s) with
exceptionalities.

All lessons,
activities, and
assignments are
linked to
objective and
modified to make
them accessible to
individual(s) with
exceptionalities.

Materials and

Uses almost no

Uses little variety

Uses a variety of

Uses a variety of

Resources variety of of materials and ||materials and materials and
materials and resources, or the |[resources, the resources, all of
resources, or majority of which ||majority of which ||which are
materials and are either not are appropriate appropriate AND
resources are appropriate or not ||AND helpful for |(helpful for
inappropriate for ||fhelpful for individual(s)with ||individual(s) with
individual(s) with ||individual(s) with ||exceptionalities. |[|exceptionalities.
exceptionalities. ||lexceptionalities.

Technology Technology is not |[Some (limited) Integrates Integrates
used or is used integration of technology technology
inappropriately or |technology in throughout the throughout the
ineffectively.. planning and unit as appropriate|[unit as

delivery of in planning and  ||appropriate in
instruction delivery of planning and
effectively to instruction delivery of
individual(s) with |leffectively to instruction
exceptionalities ||individual(s) with |leffectively to
OR assistive exceptionalities |[individual(s) with
technologies as  [|OR assistive exceptionalities
appropriate. technologies as  ||AND assistive
appropriate. technologies as
appropriate.

Cross-disciplinary activities and Employs no Employs little Employs some Employs a variety

Assignments variety in variety of cross- ||variety of cross- ||of cross-
activities or disciplinary disciplinary disciplinary
assignments. activities or activities designed |activities

Instruction is
teacher-centered;
almost no
opportunity for
active learning or
creative thought.

activities do not
relate closely to
objectives. Most
activities are
teacher-centered.
Little opportunity
for creative
thought.

to meet stated
objectives. Most
activities are
student-centered
and active
learning and
higher level
thinking are
encouraged in
some activities,
but not
consistently.

designed to meet
stated objectives.
All learning
activities are
student-centered,
and most employ
active learning.
Many activities
require higher
level thinking
skills and provide
opportunities for
critical thinking
and problem
solving.
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Needs

Unsatisfactory Ty e Satisfactory Target
Differentiation of Little to no Some (limited) Knowledge about |[Knowledge about
Instruction evidence of knowledge about |fhow how
knowledge about |lhow exceptionalities  ||exceptionalities
how exceptionalities ||may interact with ||may interact with
exceptionalities  ||may interact with |[learning is evident||learning is used
may interact with |[learning is in some lessons to ||extensively to
learning. evident. provide provide
meaningful and |jmeaningful and
challenging challenging
learning learning
experiences. experiences
throughout the
unit.
Assessment Lessons do not Few lessons Most lessons All lessons

contain an
assessment, or no
assessments are
aligned with the
objectives.

contain an
assessment that is
aligned with
objective(s), or
lessons include an
assessment that is
not aligned with
the objectives.

contain an
assessment that is
aligned with
objectives.

contain at least
assessments that
are aligned with
objectives.

Lesson and unit
coherence

Lessons are
minimally
organized. Unit
does not reflect
knowledge about

Lessons are
somewhat
organized and
move students
somewhat toward

Lessons are
organized and
move students
toward achieving
objectives. Some

Lessons are
sequentially
organized and
move students
toward

the development, |jachieving lessons reflect an |jachieving
learning, and objectives. understanding of ||objectives. Set of
motivation of Limited reflection |the development, ||lessons reflects an
students. of knowledge learning, and understanding of
about the motivation of the development,
development, students, but not ||learning, and
learning, and consistently motivation of
motivation of demonstrated. students.
students.
Overall Purpose of the Unit Purpose of the Purpose of the Purpose of the Purpose of the
unit not stated. unit poorly stated. ||[Unit weakly Unit clearly
stated. stated.
Spelling, grammar, Errors in Errors in Errors in Unit contains
punctuation grammar, grammar, grammar, almost no errors

punctuation, or
spelling require
major editing and
revising.

punctuation, or
spelling require
major editing and
revising.

punctuation, or
spelling require
minor editing and
revising.

in grammar,
punctuation, or
spelling.
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Assessment Analysis Rubric

Unsatisfactory

HNeeds ImprovementH

Satisfactory

Target

Assessment Design

One or both of the
assessments are
poorly designed; not
aligned in cognitive
level to the
objectives. One or
more of the
assessments is not
appropriate to with
the developmental
level or abilities of
the student(s).

The assessments are
very much alike, so
that comparison is
difficult or lacks
meaningfulness.
Little alignment in
cognitive level
between the
objectives and the
questions/tasks on the
assessments. One or
more of the
assessments may not
be consistent with the
student(s)'
developmental level
or abilities.

The two assessments
are somewhat
different and assess
the same objectives.
Cognitive alignment
to the objectives is
evident, with some
errors.
Questions/tasks are
appropriate for the
developmental level,
learning goals, and
abilities of the
student(s) and relate
to the objectives.

The two assessments
clearly differ in
format, but assess the
same objectives. Both
assessments are
closely aligned to the
objectives in
cognitive level.
Questions/tasks are
clearly structured to
require demonstration
of the targeted
knowledge and/or
skills and are
appropriate for the
developmental level,
learning goals, and
abilities of the

representation of
student performance.

but may not be clear.

student performance

student(s).
Data collection Data is collected but |Data represents Data validly and Data validly and
show no clear student performance, |reliably represents reliably are extremely

helpful, representing
student performance
clearly and
meaningfully.

Data analysis

Minimal processes
are applied to the
data, and analysis is
disconnected from
the actual data
processes.
Interpretations and/or
conclusions are
disjointed from the
data.

Processes are applied
to the data, but they
may be inconsistent
and/or inconclusive.
Processes are applied
to the data, but they
may be inconsistent
and/or inconclusive.
Interpretations and/or
conclusions are
drawn from the data,
but the evidence
supporting them is
not provided.

Appropriate and
accurate processes
are applied to the
data. Interpretations
and/or conclusions
are logical, and are
appropriately
supported by
evidence from the
data analysis.

Data is thoroughly
analyzed using the
most appropriate
means.
Interpretations and
conclusions clearly
emerge from the data
analysis and are
presented in a
professional, concise,
and thorough manner.

Implications for
instruction

Implications are not
supported by the data
and are not
appropriate to the
students, content, or
teaching/learning
situation. No student
involvement.

Implications are
somewhat related to
the data, but my not
be clearly supported
by it. Stated
implications may not
be appropriate to
identified students,
content, and
teaching/learning
situation. Connection
between the data and
instructional
decisions is weak;
students are not
involved in the
assessment process.

Implications are
supported by the data
and are appropriate to
the identified
students, content, and
teaching/learning
situation.
Instructional
decisions are linked
to the data, but may
lack clarity; ways of
involving the students
in assessment
decisions are
discussed.

Multiple implications
are clearly supported
by the data, and are
appropriate to the
identified students,
content, and
teaching/learning
situation.
Instructional
decisions are clearly
and accurately linked
to the data;
appropriate and
meaningful ways of
involving the
students in
assessment decisions
are discussed.
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Unsatisfactory

HNeeds ImprovementH

Satisfactory

Target

Presentation

Data is poorly and/or
inaccurately
displayed.
Presentation does not
facilitate discussion
or collaboration.
Feedback is not
discussed or would
not be helpful to
improved learning.

Data is displayed, but
may be confusing or
uninteresting.
Discussion is
encouraged, but may
not stay focused on
task. Feedback is
designed, but may not
be either explicit or
helpful.

Data is displayed in
such a way as to
support discussion
among colleagues.
Presentation is
informative. Shared
decision-making
related to the
assessment is
encouraged; however,
consensus may not be
achieved. Helpful
feedback is designed
for students.

Data is clearly and
accurately displayed
in such a way as to
elicit engaged and
informed discussion
among colleagues.
Presentation is
informative,
interesting, and
reflective. Shared
decision-making
related to the
assessment results is
clearly achieved and
explicit, helpful
feedback is designed.
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COLLEGE SUPERVISOR EVALUATION FORM

Intern’s Program Area Date

College Supervisor’ Name

Comments

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory

Visits were timely and helpful.

Observations were objective and fair.

Helpfulness and support were provided consistently.

Conferences were constructive and insightful.

Feedback on my reflections was helpful.

Knowledge of teaching is demonstrated consistently.

Feedback on my lesson plans supported my growth as a professional.
Feedback on my teaching supported my growth as a professional.

Professional behavior was modeled consistently.

Return to:

Ms. Intisar Ali

Internship Unit Coordinator
College of Education

Qatar University
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MENTOR TEACHER EVALUATION FORM

Intern’s Program Area Date

Supervising Teacher’s Name

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory

Observations were timely and helpful.

Observations were objective and fair.

Helpfulness and support were provided consistently.

Conferences were constructive and insightful.

Feedback on my reflections was helpful.

Knowledge of teaching is demonstrated consistently.

Feedback on my lesson plans supported my growth as a professional.
Feedback on my teaching supported my growth as a professional.

Professional behavior was modeled consistently.

Would you recommend that additional interns be placed with this mentor teacher?

Yes No

Comments

Return to: Ms. Intisar Ali
Internship Unit Coordinator
College of Education
Qatar University
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REMEDIATION INTERVENTION FORM

This form will only be used if the candidate is not showing satisfactory knowledge, skills, or
dispositions for teaching.

Candidate Name Date
School Grade level/content

Cooperating Teacher
University Supervisor

The following concern(s) have been discussed explicitly with the candidate, cooperating teacher, or
university supervisor.

Data that support these concerns include:

These specific steps must be taken by the candidate for professional growth (please list actions and dates
for completion).

Date for re-evaluation of concern(s).

I have read and received a copy of this document.

Candidate Signature Date:
Supervisor Signature Date:
Mentor Signature Date:
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HANDBOOK ACKNOWLEDGMENT

My signature below acknowledges that I have read the Internship Handbook and agree to abide by the
standards, policies, and procedures defined or referenced in the Handbook. I understand that I have an
obligation to inform my college supervisor of any changes in personal information, such as name, phone
number, or address. I also accept responsibility for contacting my college supervisor or program advisor if

I have any questions or concerns, or if further explanations are needed.

Intern’s Printed Name

Signature Date

Please return this signed form to the Instructor of the Internship Seminar. All signed forms will

reside with:

Return to: Dr. Elsayed Elshabrawi Ahmed Hassanein
Coordinator of the Diploma Programs
College of Education
Qatar University
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