STUDENT TEACHING HANDBOOK

For Bachelor’s Degree in Primary Education

“Together we Shape the Future through Excellence
in Teaching, Scholarship, and Leadership”

College of Education
Qatar University

Fall 2015



Table of Contents

COUISE IMALIIX 1.ttt ettt sttt see et et seeenee e Error! Bookmark not defined.
Introduction and Student TeAChING OVEIVIEW ..........ccuiiiiiiiiiiiie e 4
Student TeaChiNg tIMEIINE ......c.v it be e be e et e taeeesbeeraesrenre s 5
ASSIGNMENT TIMEIINE ...t b e et e et e e ae e st e s teebesbeese e besreeseesteeneenreares 9
@00 TN St (= To U T =] 01T ] USSP 10
@0 TN ST L= od 1A o] S S 11
AsSIgNMENt Values and Gratde SYSEM ........ocuiiiciiiiiie ettt be st besteeseestesreenresre e 12
POIICIES ANA PIOCEAUIES ......viviieieeeeie ettt bbbt b bbbttt n e bbbt et 13
Re-assignment or termination of Student TeaChiNgG.........ccccveviiiiii i 14
Responsibilities — STUABNT TEACKET ........ocieie et sreera e besre s 15
ResponSibilities -= MENTOr TEACNE .........ccvciiiicece e e e be s e sreste e b e sreeneenresre s 17
APPENDICES ... .ottt ettt ettt e bt e s e s e e R e R e e R et et et e Rt R e Re R e tenr et rerenen 20
IS0 I o = Vi N ] 1 ST 21
Weekly Teaching SCREAUIE...........cviiiiii s 22
Candidate Observation Guidelines ANd FOIMS .........ccccoiiiiiiieiiee e 23
Clinical Experience Evaluation SUIVEY ...........ccccovriiiieneieiceninine Error! Bookmark not defined.
Parent Contact REPOIT FOIM ........oiviiieiiee e e 39
PArent CONMLACT L0 «...veveieeieiieee ettt et n bt e nenr e nreenes 40
WeeKly JOUrNal GUIARIINES .........cviiiiiiie et 41
Mid-point and FiNal EVAIUATIONS ...........oiiiiiiiiieicit e 42
LICT gL a o] [oTo | o] g =T Uy T To SRS 43
UNIE PIAN GUIJEIINES .....eveieieeee ettt sttt sbesbe e e 44
ASSESSMENE ANAIYSIS GUIABTINES ......viviciie ettt sbe et be e et e ste e e sreares 45
LeSSON PlaN RUDIIC ...ttt sttt 47
Mid and Final RefleCtions RUDFIC..........oiiiiiiieece e 51
Technology for Learning PrOJECT..........coiiiiie ittt st s baeresbe st e sbesre s 51
UNIEPIAN RUDIIC ..ttt st se e 53
ASSESSMENE ANAIYSIS RUDFIC....c.viiiiiicciece ettt s re et sreees 55
College Supervisor EValuation FOMM........coouiiiiioiiice e 56
Mentor Teacher EValuation FOMM ..........ooiii it 57
R =T T AT 1 o] 1 SRR 58
HandbOoOK ACKNOWIEUGEMENT.........oiiiitiieiieeiteieee ettt 59



COURSE MATRIX

College of Education Unit Learning 22‘;?;;16 din ttems In CEES Sfc}?gsgﬁtr:gln al Assessm_ent
Outcomes CF Standards (Tasks/Artifacts)
Teaching 3 15, 31, 32, Unit Plan
c . : 9 33,51,61, |1 2 4 5| .. -
ontent: Apply the key theories and 91 9.2 6 9 12 Clinical Experience
concepts of the subject matter. St Evaluation Survey
1 1.1,1.2,1.3,
2 14,15, 1.6,
7 2.1,2.2,2.3,
8 24,25, 2.6,
2.7,3.3,34,
4.1,4.2,5.3, 1 2 3 4 Unit Plan
Pedagogy: Plan effective instruction to 4.4,45,4.6, Assessment Project
I ; 5 6 7 8 s .
maximize student learning. 5.1,5.3,54, 9 11 12 Clinical Experience
5.5,6.1,6.2, Evaluation Survey
6.4,6.5,7.1,
7.2,7.3,7.4,
7.5,8.1,8.2,
8.3,8.4,8.5,
9.2,9.3,94
5 2.6,5.3,6.21, Clinical Experience
Technology: Use current and emerging | 6 6.2, 6.3, 6.4, 1 2 3 4 | Evaluation Survey
technologies in instructionally powerful 6.5 5 6 7 8 | Technology for
ways. 9 12 Teaching and
Learning
Diversity: Foster successful learning 4 ég 25, 44, é 62 ? g Unit Plan
experiences for all students by ' 9 10 11 Clinical Experience
addressing individual differences. 12 Evaluation Survey
Sch0|arsh|p 12 43,5.1,5.2,
Problem Solving: Arrive at data- gi 55,65, 5 6 9 UnitPlan
informed decisions by systematically ' 12 Clinical Experience
examining a variety of factors and Evaluation Survey
resources.
12 5.1,5.2,5.3, Unit Plan
. . 5.4,6.3,8.1, Clinical Experience
Sch_olarly Inqwry Problem_SoIvmg: 8.3,9.3,9.4 5 3 5 6 | Evaluation gurvey
Actively engage in scholarship by 7 9 11 Reflective Journal
learning from and contributing to the 12 Parent Contact
knowledge base in education.
Report
E-folio
12 4.2,45,4.6, 1 2 3 4 Clinical Experience
Leadership 8.2,8.3 5 6 7 8 Evaluation Survey
Ethical Values: Apply professional 9 10 11 Parent Contact
ethics in all educational contexts. 12 Report
Reflective Journal
10 4.1,42,45, 1 3 5 6 Parent Contact
Initiative: Lead positive change in 11 4.6,5.1,5.2, 9 10 11 Report
education. 5.4,55,85 12 Clinical Experience

Evaluation Survey




Qatar National Professional Standards

Structure innovative and flexible learning experiences for individuals and groups of students.
Use teaching strategies and resources to engage students in effective learning.

Foster language literacy and numeracy development.

Create safe, supportive, and challenging learning environments.

Construct learning experiences that connect with the world beyond school.

Apply information and communication technology in managing student learning.

Assess and report on student learning.

Apply knowledge of students and how they learn to support student learning and development.
Apply teaching/subject area knowledge to support student learning.

10. Work as a member of professional teams.

11. Build partnerships with families and the community.

12. Reflect on, evaluate, and improve professional practice.

© XN kLR

INTRODUCTION AND STUDENT TEACHING OVERVIEW

. This handbook gives an overview of the clinical experience for the Bachelor of Education Degree in
Primary Education. As teacher education candidates progress through their programs, an increasing
importance is placed on field-based learning experiences. Student teaching provides opportunities to apply
and reflect on acquired knowledge in the classroom and to develop and refine skills in a classroom setting.

In each of the College of Education’s student teaching experiences, candidates are placed with local
schools, other educational institutions, or related agencies, under the direct supervision of a mentor
teacher at the location. The student teacher must also complete various activities throughout the
experiences that require the application of, and reflection on, learned skill sets. The College of Education
and the candidate determine selection and placement collaboratively, with a focus on the student teacher’s
specific career goals. Approval from the hosting school is required before the placement is final.

This packet of materials contains essential information and guidelines to the prospective student
teacher in planning and completing the student teaching experience successfully. It is important that these
materials be reviewed both at the beginning and throughout the student teaching experience. It is both the
goal and the expectation of the College of Education that all candidates become reflective professional

educators whose students will be successful learners.



STUDENT TEACHING TIMELINE

Overview: The following sections describe a framework for your progress during student teaching. The
design is intended to focus on skills learned during the academic phase of the program and to integrate the
knowledge and skills into classroom practices.

Each of the weeks, and its characteristics, is described in detail in the following sections.
Total Length of Student Teaching

Student teaching for all B.ED. programs is a full academic semester, and includes a mandatory
Orientation Seminar (2 hours), in which all mentor teachers and college supervisors are expected to
participate. Student teachers must also attend 18 hours of Seminar at the beginning of the semester before
the classroom experience. These 18 hours prepare you for your classroom experience and provide you
with forms and information necessary for the student teaching. The classroom experience is determined to
be 300 hours, most likely completed over 10 weeks. If it is determined that you will benefit from more
time in the classroom, the time will be extended.

The timelines in each section describe your activities in more detail. During the 10 weeks with your
mentor teacher, you will also meet once each week for 2 hours (20 hours) in seminar. The final session of
the seminar will address the completion of the student teaching, including your electronic portfolio, and
turning in all required assignments and forms, as well as mentor and supervisor evaluations. The total
number of hours for student teaching is the following: 2-hour Orientation, 18 hours of seminar before
supervision begins, 300 hours of student teaching, and 20 hours of seminar during supervision for a total
of 340 contact hours.
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Overview: The following subsections describe the activities that are part of your student teaching. The
responsibilities progress from supportive activities in the classroom toward full responsibility for all
teaching, and then scaling back your involvement with the class until the mentor teacher is again the main
instructor.

Week 1: Observe, assist, co-plan and co-teach

Observations during the first week of student teaching will be spent on the classroom environment
and management techniques. The first weeks of student teaching are to be spent in observing the
classroom environment through the perspective of classroom management, instructional strategies, and
assessment practices. You should arrange to observe other teachers in the building as well as your mentor
teacher. Observation guides are in the Appendix.

When you are assisting, co-planning, and co-teaching, remember that in your academic studies,
practices were discussed as an ideal way of doing things; encounters during student teaching are often
variations of the ideal way that take classroom realities into consideration.

Keep a set of reflective notes for the purpose of asking questions of your mentor teacher regarding
your observations and inferences. With the ultimate goal of improving student understanding, the written
reflections and discussions with your supervisor and mentor should focus on how to use the management
and instructional strategies and assessment practices to improve the quality of students’ learning.

a. Assist: These tasks support the mentor teacher’s role in monitoring student progress and enable
you to become acquainted with the students.

e Check attendance.

e Distribute papers or materials.

e Help in grading papers.

e Monitor students’ work at their desks and give one-to-one assistance.
e Assist students with make-up work/tutorials.

b. Co-plan: Learn how planning is done in your school. While requirements and standards are used
in all independent schools, each school has slightly different policies and practices. Help your
mentor teacher and her colleagues plan for the lessons.

c. Co-teach: During the first week, independent teaching of a full class lesson is not encouraged:;
however, starters, closers, or a short activity within the lesson are good ways to begin getting to
know the students and to use your knowledge and skills. Co-teaching allows you to gain some
experience in front of the class with support from the mentor teacher. It also allows the students to
observe the cooperative relationship between you, as the student teacher, and the mentor teacher.

Week 2: Observe, assist, co-plan and co-teach

Week 2 expectations involve continued observations — this week’s observations are on assessment
practices, both formative and summative; and observing both classroom management and instructional
strategies in the same lesson.

a. Observe: The main focus of observations in the second week is on classroom management and
instructional strategies in the same lesson. Guides and forms are included in the Appendix.

b. Assist: Continue the tasks from the first week and add more interactions with individual students
as well as group work.

c. Co-plan: Continue co-planning, but add a component of independent planning for a starter,
closer, or short activity. Discuss it with your mentor, then teach it.

d. Co-teach: Continue co-teaching but take on a larger role with a single group of students, add an
additional section by repeating the same activity, or teach the activity at a different grade level if
you have the opportunity.

Let your mentor teacher know when you are ready to become more involved. She/he may hesitate to
challenge you, so demonstrate enthusiasm and initiative. At the same time, be sensitive to your mentor
teacher and do not attempt to take over the class too quickly.



Weeks 3 & 4: Observe, assist, co-plan, independently plan, co-teach, and independently teach

Activities during Weeks 3 and 4 move you toward more independence with the students, but still
under the close supervision of your mentor. In Week 4, you will take on more responsibility as you
prepare to become the main instructor during Week 5.

a. Observe: The observations in the third week are to combine classroom management strategies,
instructional strategies, and assessment practices in the same lesson. Guides and forms are
included in the Appendix.

b. Assist: In Week 3, continue the tasks from the first and second week and add more interactions
with individual students as well as group work. By the end of Week 4, you should be teaching
fulltime — whole lessons, multiple classes, and/or multiple topics, depending on your student
teaching placement.

c. Co-plan and independently plan: Continue co-planning and independent planning for the main
activity for multiple sections of the same class, different grade levels, etc., depending on your
student teaching placement and your mentor teacher’s teaching load. Always discuss your ideas
with your mentor teacher and supervisor. Week 5 should see you prepared to do a full teaching
load.

d. Co-teach and independently teach: Continue co-teaching and increase your independent
teaching experiences in the class in any number of ways, such as

o Divide the class into two groups with each of you taking a group for instruction.

¢ Divide the instructional time—one person does the introduction and presentation of skills,
while the other person carries out the independent practice and evaluation segments of the
lesson.

e One person may present the lesson content while the other one supervises the cooperative
group work.

When you are teaching independently, your mentor teacher should be in the room with you, but as an
observer, not a co-teacher.

Weeks 5-9: Full Responsibility for Teaching

The period of full responsibility for teaching begins in week 5 and continues through Week 9. A
gradual increase in teaching activities has led to this time of full responsibility for at lease 12 hours of
classes during the school week. For at least 25 consecutive days during which school is in session, it is
your responsibility to plan and teach as the regular classroom teacher. Remember, too, that you will also
perform all other duties related to teaching. Your mentor teacher is still involved with checking your
plans, observing your teaching, and providing helpful feedback for improvement.

Week 10-Final Week: Scaling Back Responsibilities

During the final week, the process is reversed from the first weeks of student teaching. Your
mentor teacher resumes her/his teaching responsibility throughout the week until she/he is again the main
instructor. You should continue to assist and observe until the end of the week.

Note: The following table is a list of your assignments during the semester. Guidelines and/or forms
related to each one are located in the Appendix. Any modifications are a decision to be made between
you, your mentor, and your college supervisor.



ASSIGNMENTS

Throughout your student teaching, keep a well-organized ring-notebook of printed notices, information,
and materials collected during your work. It should be up-to-date and available for and member of the

student teaching staff to examine on any visit to your school. Details of its contents are listed in the

Appendix.

Classroom responsibility

The sections above provide details about the observations and level of teaching
for each week of your student teaching.

Lesson Plans

Lesson plans must be written for every lesson — partial or whole — in which you
are involved in teaching.

Weekly Journal

Create a journal entry for each week of student teaching. See guidelines in the
Appendix.

Observations

Follow the guidelines for focused and general classroom observations of other
teachers. See guidelines and forms in the Appendix.

Parent Contact Report

Arrange to meet with the parents of one of your students and complete the form
found in the Appendix. The report is due before Week 6.

Assessment Analysis &
Conclusions

Complete the Assessment Analysis assignment as described in the Appendix.

Technology Inclusion
Lesson

Create and teach a single lesson in which student use of technology is an essential
component. (Students must need the technology to learn the concept and/or skill
and to complete the lesson.)

Unit Plan

Create a unit plan for one of the topics in your curriculum. See guidelines in the
Appendix. The unit is due at the end of student teaching.

Mid-point and Final
Reflections

Two reflections related to your progress are due — one for the Mid-point
Evaluation (Week 5), and one for the Final Evaluation (Week 10). The reflections
are due the week before each three-way conference, See guidelines in the
Appendix.

Mid-point and Final

At the midpoint and end of the student teaching, evaluations are completed using
the CEES (Final Evaluation only). You (the student teacher), your mentor, and

Evaluations your college supervisor will discuss your progress and performance together each
time. See guidelines and forms in the Appendix.
E-Folio Using the online student portfolio site, complete all required uploads and

submissions, including the E-Folio Reflections.

Supervisor and Mentor
Teacher Evaluations

Complete the provided evaluations of your Mentor Teacher and College
Supervisor. See forms in the Appendix. These are completed at the end of the
semester and are anonymous and confidential.




ASSIGNMENT TIMELINE

Week Assignment Due

Pre-placement 1 Attend Seminar

Pre-placement 2 Visit your placement school to meet your mentor teacher and the school’s

Pre-placement 3 principal.

Journal
Observations: Classroom Management (3); Instructional Strategies (3)

Journal
2 Observations: Assessment Practices (3); CM + IS (3)
Lesson Plans: Starters/Closers (3)

Journal
3 Observations: IS + AP (3); CM + IS + AP (3)
Lesson Plans: Main Activity (3)

Journal
Lesson Plans: Full Lesson (3)

Journal

Lesson Plans: Full Responsibility

5: Mid-point Mid-point reflection

Mid-point Conference

Clinical Experience Evaluation Survey

Journal

Lesson Plans: Full Responsibility
Assessment Analysis
Technology Infusion Lesson
Unit Plan

Parent Contact Report

6,7,8,and 9

Journal

Lesson Plans: Partial Responsibility
_ Final Reflection

10: Final Final Conference

Clinical Experience Evaluation Survey (CEES)

E-Folio (Assignment uploads and Overall Reflection)

11: Post Complete all assignments and evaluations
supervision Complete uploads to E-Folio




COURSE REQUIREMENTS

Remember that student teaching is a university course required to complete your chosen program. As
such, there are assignments that must be completed. The following descriptions will help you fulfill the
requirements for your student teaching and also produce artifacts that might be included in your E-Folio.

A. E-Folio: Creating and maintaining an E-Folio on TaskStream (www.taskstream.com) is a
required component of all B.ED. programs in the College of Education. It will document your
professional experiences across all methods courses and field experiences, and show your
competence in your chosen profession. The E-Folio will be evaluated within your program, and
details will be provided in the Student Teaching Seminar.

B. Notebook: Organize a student teaching notebook. Keep this notebook on your desk so that when
your supervisor comes to observe, she/he will be able to locate it easily. You will need a ring file
with six section dividers labeled as follows:

1.

General Information—Include items such as blank forms, school and office memos,
calendars, and university information.

Observations—Collect copies of the assigned observation forms for the first three weeks of
student teaching. Guidelines and forms are available in the Appendix.

Lesson Plans—Use the lesson plan form provided in the Handbook Appendix for every
lesson you teach and for the lessons that are part of your Unit Plan. Be sure to have your
mentor teacher initial any lesson plans you keep in your notebook. Keep the most recent
lesson plans at the front of this section. Reflections should be included for every lesson
you teach. You may write your reflections on the back of the lesson plan form or on a
separate sheet of paper after teaching a lesson. Put the lesson plan—and the reflection—in
your notebook after teaching the lesson.

Mentor Teacher/Supervisor Evaluations and Feedback—Encourage your mentor teacher to
evaluate you and give written feedback as often as possible (at least once each week). She/he
may use the evaluation forms found in the Handbook Appendix. Keep a copy of the
evaluation in your notebook. Also, every time your college supervisor visits, an evaluation
will be completed on your performance. Keep copies of all your evaluations in this section of
your notebook; originals will be kept by your mentor teacher and college supervisor.
Evaluations that are more formal—using the Clinical Experience Evaluation Survey (CEES)
will also be conducted at the mid- and final points of your student teaching.

Journal - Make reflective entries in your journal each week. It is a place for observations,
reflections, and questions. The journal should be accessible to your college supervisor to
comment on your observations and to answer your questions.

Course Assignments - Include documentation, with all forms filled in, for all required student
teaching assignments, as listed in the paragraphs below. These must be accurately completed
and approved by your college supervisor. Make sure your college supervisor initials each
document. A chart with the assignment timeline is included in the Appendix.

C. Reflections (What and When):

1.

After teaching the lesson, reflect on these questions:

a. What went well in the lesson, and why do you think it went well?
b. What can you do to improve the lesson for next time?

c. How did you evaluate student learning?

Reflective Journal—record perspectives and interpretations on events of your Student
Teaching. See the rubric in the Appendix.

Before mid-point and final evaluations—assess your overall teaching capabilities and
performance. Compete these the week before the mid-point and final three-way conferences.
Guiding questions and the rubric are included in the Appendix.

D. Parent Contact Report and Log: In consultation with your mentor teacher, schedule and
conduct at least one parent conference. Document this conference on the Parent Conference

10



Report Form included in the Handbook Appendix. Keep a log of all parent contacts; this includes
telephone calls (even attempted calls), informal chats in the hall, conferences, home visits, and
notes. A log template is included in the Handbook Appendix.

E. UnitPlan

1. Purpose: You will develop a Unit Plan, made up of all lesson plans and supporting materials,
targeting a concept in the curriculum. The goal of the unit is to develop rich, rigorous,
engaging learning situations for students based on a targeted concept. It should include
extensive use of technology for learning, multiple opportunities for active engagement by
students, and carefully differentiated instruction and assessment to enable diverse learners to
succeed.

2. Specifics:

e The unit should be a set of sequenced lessons all related to different topics within the
concept. The sequence should be logical and appropriate to the concept.

e The unit should take four (4) to six (6) blocks of class time to complete.
e The unit should align with the prescribed curriculum of the school and subject area.

F. Student Teaching Seminar: See details in the Course Expectations section below.

COURSE EXPECTATIONS

School Schedule
During this ten-week period, your student teaching begins at the time teachers are required to arrive at

your school until the time teachers are released at the end of the day—Sunday through Thursday.
Student Teaching Seminar

A weekly seminar is scheduled for student teachers to meet as a group. The topics for the seminar
include accessing resources to deal with unexpected situations that arise during the student teaching,
continued professional development, and Qatar University procedures required as part of each BED
program, including the E-Folio.
Seminar Attendance

The College of Education views seminar attendance as the responsibility of individual students, and
you are expected to attend the weekly seminars, to be on time, and to complete all assignments as they are
done in class. A minimum of 2-3 seminar sessions will be held after the close of the school placement but
before the end of the semester to complete online requirements and to finalize paperwork and forms.
University rules regarding absences will be followed. If an absence from Seminar is necessary, you should
communicate with the seminar instructor(s) regarding the situation. Failure to do so may result in a

conference and/or termination of your student teaching.

11



ASSIGNMENT VALUES AND GRADE SYSTEM

Each assignment during your Student Teaching has a value in your overall grade, and the final grade
is calculated and posted by your college supervisor.

Assignment Maximum Score Grade Value
Parent Conference Report 5 5%
Notebook and Weekly Journal 10 5%
Mid and Final Journal Report 20 10%
*Unit Plan 20 20%
*CEES (Final Only) 4.00 Average 25%
Technology Lesson 20 10%
Seminar

*Assessment Analysis 20 10%

*E-Folio 60 10%

Other Seminar Assignments 20 5

*Note: These assignments must be complete at the satisfactory level or above to achieve a passing grade
in student teaching.

QU Grading System

A = 100-90

B+ = 89.99-85
B = 84.99-80
C+ = 79.99-75
C = 7499-70
D+ = 69.99 - 65
D = 64.99-60
F = 59.99-0

12



STUDENT TEACHING POLICIES AND PROCEDURES

School Attendance
Since the student teaching is a university course and is a required part of the BED programs, the

attendance policy—including the Seminar—is in accordance with Qatar University’s attendance policy,
which is fully described in the QU Student Handbook. Some modifications to the University policy are in
place. Three days’ absence for illness or other urgent circumstances are permitted; however, if you miss
more than three days, you must make up the time. If a serious condition requires that you miss an
extended number of days, be sure to discuss it with your college supervisor before your absence, if at all
possible. Arrangements can be made for you to complete your student teaching based on your specific
situation.

As a student teacher, you are expected to be in attendance at your placement school according to the
calendar for that specific school. Leaving the school campus during the school day is not permitted
without prior approval from your college supervisor. It is your responsibility to inform the mentor
teacher, college supervisor, and the school office as early as possible in case of an illness or other forced
absence. Be sure to arrange communication details with both your mentor teacher and college supervisor,
e.g., e-mail, phone, or SMS, at the beginning of your student teaching in case something arises that will
interfere with the normal schedule.

Holidays and Staff Development Days

During the student teaching period, you will observe the holidays scheduled by the school to which
you are assigned, regardless of the holidays observed by Qatar University. You are expected to be at
school on staff development days and to participate in professional development programs when
appropriate.

Evaluations

Written documentation of your performance is vital and should be specific, systematic, and include
suggestions for improvement. College supervisors and mentor teachers use the evaluation forms, found in
the Appendix, for regular written evaluations. Making multiple copies of the completed evaluation forms
allow them to be shared with you by both the college supervisor and the mentor teacher.

The supervisor and mentor teacher will each complete several evaluation forms regarding your
progress. The Mid-point Evaluation is held during the fifth week on your progress to date. If you have not
made sufficient progress, a plan must be developed with collaboration among the mentor, the supervisor,
and you (the candidate), and the plan must be signed by all members. This will be the guide for your
continued progress during the second half of student teaching. The Final Evaluation (during the 10" week)
is your summary evaluation and will be the focus of the Final Conference.

You should review both evaluations. Sign and date them and make sure the evaluators also sign. You
and the evaluators each receive a copy of every completed form. These forms are added to your academic
file when they are sent to the program office after all signatures are added.

It is also requested that student teachers, supervisors, mentor teachers, and other school personnel

involved with student teaching assignments complete a program evaluation form in order to provide

13



information about the strengths and weaknesses in the teacher preparation program. These program

evaluation forms will be available in a Seminar session near the end of the semester.

RE-ASSIGNMENT OR TERMINATION OF STUDENT TEACHING

If a candidate is experiencing significant difficulty during the semester, there are procedures and
practices that provide options. If either you or your college supervisor has serious concerns about your
placement, the situation must be documented before any action can be taken. If the problems cannot be
resolved with your mentor and school, and depending on your specific situation, the following alternatives
are possible:

a. You might be re-assigned to another classroom for the remainder of the semester—possibly in

another school.
b. You might withdraw with the option of repeating the student teaching the following semester.

c. You might stop the student teaching with a grade of “Incomplete.” If and when you complete the
requirements for the student teaching, the “Incomplete” can be changed to a full grade.

Sometimes a student teacher is unable to finish his/her student teaching for a variety of reasons. On
rare occasions, a student teacher must be asked to leave the program completely. The following are the
basis for such an action:

a. If there is mutual consent and agreement by the student teacher, cooperating school, and college

supervisor for reasons of illness, injury, or other unforeseen problem.

b. If the student teacher cannot establish and maintain a satisfactory performance level in classroom
instruction and management, and this continues after repeated conferences and support from the
mentor teacher and college supervisor.

c. If the student teacher does not to abide by the policies of the cooperating school.

d. If the student teacher demonstrates unprofessional conduct towards supervisors, school personnel,
or students.

If it becomes necessary to terminate a student teacher’s placement, specific policies and procedures

are in place to finalize the process. Details of the process are outlined in the QU Student Handbook.

14



RESPONSIBILITIES - STUDENT TEACHER

Dedication

+ Make student teaching a top priority for the semester.
* Report to school on time, and remain until the designated end of the school day.

Organization
 Turn in a weekly teaching schedule to your college supervisor. Notify him/her if changes occur in this
schedule.

+ Notify the school, the mentor teacher, and the college supervisor as soon as possible if absence due to
illness is necessary.

Preparation
« Provide the mentor teacher with copies of your written lesson plans in advance of your planned time to
teach the lesson(s).

* Prepare all teaching materials/technology in advance to alleviate misuse of time and misbehavior of
students.

 Read a variety of resource materials beyond the text materials in order to add enrichment to the lesson.
« Plan for the most efficient methods for carrying out classroom procedures and lesson transitions.
« Allow for flexibility in teaching by planning for interruptions or time constraints.

Teaching

» Know and understand the major principles and concepts of the material to ensure high levels of teaching
competence.

« Sequence instructional events to enhance student understanding.

+ Observe the behavior and learning styles of students from diverse cultures in order to create a classroom
atmosphere that enhances multicultural understanding.

« Incorporate a variety of teaching strategies to provide for individual learning styles and to better
develop inquiry and problem-solving skills.

« Become competent in creating and using instructional materials and techniques that are consistent with
the developmental level of the students.

« Present directions in a clear, sequential manner.

« Develop critical thinking by using higher-level questions.

» Choose a variety of assessment tools and teach students to use self-evaluation.

* Provide lesson activities that require cooperation and teamwork.

 Encourage creativity by accepting students’ ideas to enrich class experiences.

Student Relations

+ Create and maintain a positive learning environment by demonstrating respect for each and every
student.

» With the mentor teacher, develop a specific classroom management plan that complements both the
existing plan and your strengths as a new teacher.

 Maintain a firm, but friendly relationship with each student.
* Be aware of the students’ social and emotional needs.
* Be arespectful listener.

Scholarship

 Be aware of opportunities to participate in discussions with other teachers about the profession of
teaching.

» Be aware of current research in a field of education that interests you.
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 Be aware of opportunities to extend student learning beyond the classroom and into the community.
+ Continuously try to add new research-based strategies to your collection.

+ Be aware of advances in formative and summative assessments and their effective application in the
classroom.

» Be aware of and use resources and resource people already available at your placement school, e.g., IT
specialist, librarian, school nurse or doctor, art and music teachers, etc.

Leadership

» Wear appropriate professional attire.
» Welcome constructive suggestions and incorporate them in subsequent planning and teaching.
* Be discreet with any confidential information.

» Become familiar with Qatari school organizations and programs by attending school and/or parent
meetings when appropriate.

« Attend all student teaching seminars.

+ Collaborate with other faculty members or student teachers within your building in sharing instructional
ideas, materials, and technology.

« Establish professional relationships by interacting with school personnel (administrators, faculty, and
support staff), students, and parents.

« Be familiar with school policies and procedures.

» Be immersed in teaching experiences that allow for a smooth transition from the role of being the
student to the role of being the classroom teacher.
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RESPONSIBILITIES -- MENTOR TEACHER

Dedication

+ Be friendly but professional with your student teacher.
» Complete your evaluations and other paperwork in a timely fashion.

Orientation

+ Attend the QU Orientation with your student teacher.
* Orient the student teacher to:

— The students

— The school calendar and daily schedule

— The building facilities and resources

— The personnel — administrators, faculty, and staff

— School policies and procedures

— The nature of the community

— Professional opportunities

Preparation

* Prepare the classroom students to receive the student teacher as a professional co-worker.

« Prepare a workspace for the student teacher with a desk, chair, shelves, curriculum guides, and teaching
materials.

+ Discuss the new student teacher’s placement with the college supervisor, and be sure to bring up any
concerns.

Teaching

* Provide a gradual induction to the teaching process by modeling appropriate planning and teaching, as
well as explaining the purpose of various strategies.

» Demonstrate methods and resources for creating daily lesson plans that are sequential and integrated.

» Demonstrate the use of curriculum guides, teachers’ manuals, and other resources for your grade/subject
level.

« Explain the philosophy of classroom management, the specific techniques that you use, and how
management is to occur when you and the student teacher are both in the classroom.

 Choose a specific time for planning together on a daily/weekly basis.

« Explain the methods of keeping records for attendance, tardiness, grades, conduct, and any others
required by the school.

« Discuss emergency and health procedures, such as fire drills, sudden illness, and fighting.

 Guide the student teacher toward greater effectiveness by:
— Monitoring effective use of time
— Requiring written lesson plans in advance of teaching
— Creating a climate that encourages questioning and self-reflection
— Praising and encouraging
— Keeping interactive lines of communication open
— Discussing problems frankly, one at a time
— Sharing professional experiences and materials
— Capitalizing on the special interests, talents, and abilities of an student teacher in order to enrich the

curriculum

— Encouraging the use of alternative instructional and management techniques
— Guiding the acceptance of varied school duties and tasks which represent a teacher’s workload

+ Allow the student teacher to assume full responsibility of the classroom instruction and management for
at least five weeks during the semester.

» At some point during the student teacher’s time with you, provide some specific guidelines on how to
set up a classroom for the beginning of the year.
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Scholarship

» Promote daily interactive discussions with your student teacher; encourage reflective thinking about the
strengths and weaknesses of his/her effectiveness in the planning and teaching process.

« Assist the student teacher in implementing recommendations received during the daily evaluation
sessions.

« Confer with the college supervisor on a continuing basis. Performance problems should be identified
and discussed as early as possible.

+ Allow the student teacher to have time to confer with the college supervisor following an observation.

» Write evaluations of the student teacher’s progress and discuss them with him/her using the Lesson
Observation Form found in the Appendix.

+ Discuss your observations with the student teacher and suggest changes he/she might make to be more
effective.

« Participate in a three-way evaluation conference with the student teacher and supervisor at the mid-point
and final evaluations and conferences.

Use the weekly observation forms to support your evaluations using the Clinical Experience Evaluation
Survey (CEES)

» at the mid-point and final three-way conferences.

Leadership

» Accept each student teacher as an individual and refrain from comparing her/him with previous student
teachers.

* Free the student teacher to attend all required College of Education Seminars, which are part of her/his
clinical experience.

» Leave the student teacher alone in the classroom, so that she/he can feel independent and have the
opportunity to learn from her/his mistakes. Be sure this occurs gradually, and indicate where you may
be located in case of emergency.

« Introduce the student teacher to professional journals, resources, and organizations.

« Involve the student teacher in faculty and curriculum meetings, parent meetings, and parent/teacher
conferences when appropriate.
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Responsibilities -- College Supervisor

Dedication

« Allow sufficient time for both observations and feedback conferences.
* Provide useful, encouraging feedback to the student teacher.

Orientation and Organization

« Orient your student teacher to your preferred method of contact.

« Visit the school to meet the mentor teacher and administrators.

« Contact the student teacher if you are unable to keep an appointment.

+ Organize a collection of all the student teacher’s work, including the CEES.

« At the end of the student teaching semester, turn in all documentation and forms to the Coordinator of
the BED Programs.

Preparation

» Meet the mentor teacher before the student teaching begins.

« Prepare a file of all forms and requirements the student teacher will need during the semester.
 Be aware of timelines regarding university forms that are due, as well as due dates of assignments.
» Become familiar with the BED Student Teaching Handbook.

Teaching

« Participate in the student teacher orientation at the beginning of the semester, which emphasizes
responsibilities (academic, moral, ethical, legal) and provides the information needed to make a smooth
transition from being a university student to being a successful teacher.

« Participate in an orientation for mentor teachers to provide information concerning the program,
required responsibilities, and effective communication with the student teacher, and college supervisor.

« Share information with student teachers about professional development opportunities in the
community.

Scholarship

 Observe, assess, and evaluate student teachers at least five (5) times during the student teaching
placement regarding teaching, planning, management, and professionalism.

« Guide the student teacher’s growth in reflective thinking and self-evaluation.

« Evaluate the student teacher’s lesson plans and provide written feedback.

» Document thoroughly any infractions of school policy or professionalism, as well as unsatisfactory
progress in classroom instruction and management.

« Plan an intervention if there are problematic areas that need special attention. A copy of any plans
resulting from the intervention shall be submitted to the Coordinator of BED Programs as soon as all
parties have signed the plan.

« Participate in a three-way evaluation conference (at least 20 minutes) with the student teacher and
mentor teacher at the mid-point and end of the semester.

» Complete mid-point and final evaluations with the mentor teacher of each student teacher and write
recommendations and/or summaries.

» Evaluate completed assignments and score all online submissions.

Leadership

+ Continue professional development by reading professional journals and attending conferences.

* Serve as a mentor to a new student teaching supervisor, if requested.

» Communicate regularly with the Program Director about areas of concern or make suggestions for
programmatic changes.

+ Act as a liaison between the student teacher and the Qatar University College of Education (this
includes communication with principals, mentor teachers, student teachers, the director of student
teaching, and the program coordinator).

+ Assist in the placement of student teachers for the upcoming semester by offering suggestions and/or
recommendations.

» Complete recommendation letters for student teachers who are applying for initial teaching jobs.
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APPENDICES

Lesson Plan FOrm and GUIAEIINES..........coiiiiiie sttt bbbt 22
All your lesson plans should use this format for all lessons. Keep all lesson plans (and their reflections) in
your notebook. There is space at the end of the form for your reflections about the lesson after it is taught.
The guidelines remind you of what should be included in each sections of the lesson plan.

WEEKIY SChEAUIE FOIM ... ettt s b et e s teetaereene e eenbestesresreenaeneeneens 23
Fill this out with your mentor teacher or to record your daily teaching schedule, and give it to your college
supervisor, so she/he can arrange visits.

Candidate Observation Guidelines and Forms

ClaSSIOOM IMANAGEIMIENT .......cuiieiiitiieiiete ettt ettt et b bt eb s bbbt nb e e b e s bbb ekt s b e e et e abe e ebeabe e ene e 24
INSEFUCTIONAT STFAEGIES ...ttt bbbt b et b bt b e 25
AASSESSITIENT PTACTICES ....vevieveeteie ettt sttt s b et st b s e et e sb e besbeeb e e st eneeseesbesbesaesbeaneeneennens 26
LeSSON ODSEIVATION FOIM ......oiiiiiiiieiciiete ettt 27

This observation tool is for your mentor teacher when she/he observes your teaching day-to-day. It is used
to support rating decisions on the CPA, PPI, and PDI at mid-point and end evaluations.

Clinical Experience Evaluation SUrVeY (CEES)..........ccouiiiniiiiieiiieie e 29

The CEES is to be completed by the student teacher, mentor teacher, and college supervisor for both the
mid-point and final evaluations.

Parent ContaCt REPOIT FOIM .. ..ottt e s b e e s s b e e sabe e s beesnbe e s rbeesnbeeanes 39
The Parent Conference Report is due to your college supervisor before the 5™ week of student teaching.
(e T 0 A O] | =T A oo R O SOV RSP P OTRTOPPPTRIN 40

Use the Parent Contact Log to keep a record of parents you talk to or meet, and the purpose of the meeting.
Reflection Guidelines for WEeeKIlY JOUINAL..........ccoouiiiiiir it 41
Mid-Point and Final EVAIULIONS ..........ccccviiiiiieieiese et sttt b stesresteene e 42

At both mid-point and the end evaluations, these questions will help guide your thinking about your
progress to that point.

Assignment Guidelines

Technology for Learning GUIAEIINES .........ccveiiiiiiie it este ettt te e st sae e te e e sneessaesreenreas 43
UNIE PLAN GUIABTINES ...ttt bbbttt b e bbbt bttt et sb e b b e ebe e e nnas 44
ASSESSIMENT ANGIYSIS ...vviitiiiti ettt et e e et e e e s s e s te e s beesteesseanseeabeaseesteesteeteeseeaneenneennes 45
Rubrics
LLESSON PLAN..... bbbt b bbbt h e bR h Rt h e bttt en bbbt b e 47
Mid and FINAT JOUINAL ... bbbt bttt b bbb be s e e 51
QLI a0 (0T 0 |V =Yoo RSOSSN 52
UNE PLAN e bbbt a e bbbt b e b e R e h e e b e b ekt e b e eb e Rt e b e e e e b et sbenbenbeeneas 53
ASSESSIMENT ANGIYSIS ....vviiveiiti ettt ettt e b e e e s s e e s e e s beesbeebeenbeenbeasbesteesteeteeseeanaesneennes 55
College SUpervisor EVAIUALION FOIM .........ooiiiiiiisee bbb se s 56

You will complete this form at the final seminar.

Mentor Teacher EVAUALION FOIMN .........ciiiiiiiiiei ettt sttt sn e neas 57
You will complete this form at the final seminar.

Remediation INtervention FOIM .. i i ieieiiiiiiiiiiiiiiiiieiitiiiiiitetesettetetasrasatacesetsasasasasesesnne 58
This form is to be used only if the candidate is not showing satisfactory knowledge, skills, or dispositions
for teaching

Handbook ACKNOWIEBAGEIMENT........c..i ettt sa bbbt et e st sb e bbb eene e 59
You will complete this form at the first seminar.
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Lesson Plan Form

Name Date:

Mentor Teacher: # of Students:
Grade Level: Subject: Time Frame:
Qatar Standards Objective(s)

Write out the Qatar Standard and provide number

and letter where appropriate.

State what you expect students to know and be
able to do after completing the lesson.

Resources (Used in planning)

Include book title(s), text, website, or other source
information used to help put together the learning

plan.

Materials (Used in teaching & learning)
Identify the quantity of various materials needed
for the activity. Do not forget multimedia
equipment when needed.

Activating Prior Knowledge/Focus/Motivation

Include something to activate students’ prior knowledge and capture students’ interest and motivate
them for learning. This may be in the form of a question or a demonstration. Be creative, but make sure
it connects to the overall lesson objective. Suggestion: After the focus activity, state the lesson’s

objective to students.

Teacher Strategies

Describe instructional strategies to be used.
Indicate how the activity should be done. Keep
in mind to use cooperative learning, methods of
inquiry, or investigation when possible and to
integrate content areas and technology in
instruction as much as possible in activities.

Student Activities

In direct instruction situations, students may be
guided through models or examples, then provided
independent practice. If students are exploring and
investigating an activity first, you may allow students
to explain results, follow with questions, and then
make points necessary relating to particular content
information or expected solutions based on student
experiences and questions.

Differentiation/Modifications

Suggest what you will do to differentiate or
modify the lesson for students with diverse
needs. What will you do for students who are
having difficulty understanding concepts or
skills taught in the lesson or need additional
support?

Lesson Extension

Suggest ways to extend the activity for students.
Indicate what students could do to apply the concepts
and process skills learned to new situations. This can
be used as extended activities for students who
complete work and are ready to move on. No new
information is taught here—students are applying
what they have learned in the lesson to a new context.

Closure

Bring the lesson to a close. Restate the instructional objective. You may want to summarize activities or
ask students to respond to questions to check for student understanding of the basic concepts addressed

by the activity.

Assessment

Explain how you plan to assess students, and include any materials that are needed. Include the scoring
rubric you would use for evaluation purposes or observational checklists when appropriate. (Be sure to

match objectives to assessments.)

Reflective Evaluation of Lesson: Reflection is done after teaching the lesson:
Reflect on your own teaching. You may consider addressing the following questions:
a. What went well in the lesson, and why do you think it went well?
b. What can you do to improve the lesson for next time?

c. How did you evaluate student learning?
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QATAR UNIVERS

WEEKLY TEACHING SCHEDULE

Note: Fill in this form and give it to your college supervisor, as soon as you know your schedule, so that
he/she can schedule observations and visits. Provide an updated schedule every week. (Highlighted
spaces do not need to be completed every week.)

Student Teacher’s Name

Mentor Teacher

School Name

Principal’s Name

Grade Assigned Subject

Telephone: Home School

E-mail address

Avrrival time at school Departure time

Block #/Time Sunday Monday Tuesday Wednesday Thursday

1.
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Candidate Observation Guidelines And Forms
(Used When Observing Other Classrooms)

Task 1: Observing Classroom Management

Several factors should be noted during these observations: What is the general atmosphere of the
classroom itself? What kind and how many interpersonal actions take place?

a. General classroom environment
e How does the classroom feel — inviting or unfriendly?
e How are samples of student work displayed throughout the classroom?
o How are artifacts of the subject area displayed? (e.g., Does it look as if Arabic is taught and
learned in the classroom?)
b. What kind and how many interactions occur in the classroom? How can interactions be more
effective in supporting student learning and understanding?
e Teacher-to-student: How much talking is done by only the teacher during the lesson? Is the
talking filled with questions or factual information?
e Student-to-teacher: How much of an opportunity do the students have to ask questions of the
teacher, or are the students merely providing simple answers to closed-ended questions?
e Student-to-student: How much and what kinds of opportunities do students have to work
collaboratively or to talk to each other about the topic?
c. Application: Select at least one management technique that you will implement and report on
your progress during Seminar.
Time Management Technique or Comment
Skill

Environment

General impression of the
classroom

Display of students’ work

Interactions

Teacher-to-student

Student-to-teacher

Student-to-student
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Task 2: Observing Instructional Strategies

During the observations of instructional strategies, the focus should be on the lesson structure and how
deeply students are engaged in the lesson.

a. Lesson structure
e Does the lesson plan include a variety of ways to involve students in active learning?
e Is teacher following the lesson plan?
e Does the lesson include specific strategies for student’s diverse needs (rather than just “fast,
average, and slower” learners)?

b. Student engagement
o How are students actively participating in the lesson?
e How are students working together?
o How frequently does the teacher ask open-ended questions?

c. Application: Select at least one instructional strategy that you will implement and report on your
progress during Seminar.

Time Instructional Strategies Comment

Lesson structure

Active learning

Alignment to lesson plan

Differentiation

Student engagement

Student participation

Student collaboration

Open-ended questioning
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Task 3: Observing Assessment Practices

Both formative and summative assessments should be observed and applied for the third task.
a. Examples of uses for formative assessments

e To determine the level of a student’s understanding, and then adjust the instruction to meet
the student’s needs.

e For the teacher’s self-assessment in presenting the lesson — Am | presenting the information
in a way that students are following?

b. Examples of types of formative assessments

Open-ended questions

Graphic organizers

Activity or lab worksheets

Exit cards

c. Examples of uses of summative assessments

e Students’ grades
e Student motivation
e School reports

Time Assessment Practices Comment

Formative assessment

For student understanding

For teacher self-assessment

Identify types
Yes/No Yes/No Yes/No
Open-ended questions Graphic organizers Worksheets
Closed-ended Quiz Exit cards
guestions

Summative assessment
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To Be Completed Online
Clinical Experience Evaluation Survey
Bachelor and Diploma in Primary Education
College of Education, Qatar University
i Al ey il 2
To be used by the College Supervisor, Mentor Teacher, and Intern at Mid-point and End Evaluations
el 5 Aall andill b Copuiall ) 5 ¢ sbeall aleall 5 40K Ca pie U8 (g Anladinl o

Intern’s Name (cudiall caltal) auil): Evaluator aéall: (circle one)

Self (413 ax&%)  Mentor Teacher (gl al2all)  College
Supervisor (4lsll Ci pia)

Mentor Teacher (Gskeall (glaall alzall): College Supervisor (4l i yia):

Subject (3atall): Grade (<all): | Date (fl): Total score (&gl 4a all):

Important: Please note that successful completion of the clinical experience requires that a candidate score
at satisfactory level ((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is
not at this level, a remediation plan must be filed.

8 e Y e 7 8 (Ul 3.0 ) Ao A i) ) Giag of qallay #lady el caoall e elgBY) G Aaadle a s tas ol
138 e (38535 (Ll g Lgitla 3 38 4padle ddad @llia (558 o) i ¢ hiaill ap@ill & SlD e BT (5 siise alldall (58a 13)5 A0S alad Cils il

Instructions: Please mark the number that matches your observation for that item. Add the points together for

a total score. A conversion tool is available to calculate percentages from the raw

_:ﬂ:ﬂﬂ\g\;Jﬂ\‘;c d}dweﬁﬁﬂ\km@;\eﬂca)&&um&hh@%éﬂ\yﬁj\&:uk 2y > s Cilaalail)
Ao sie A (M alal) da jall Jy il 45y Hla S g0

Rating scale: 4= target 2=needs improvement
3= satisfactory 1=unsatisfactory
¢ oniE) (ulBe Laddiis 01N (pa B le 08 Guen cliiadla glay L;M\ ?EJ'“ DA ela )l cilagdedl)
Jota & =1 Ol pliag =2 Jsia=3 s =4
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Part I: Classroom Performance (iall s1aY1)

Nationalﬁ Professional Standards: 1-9
9-1 (o Auigall jlaal)

LESSON PLANNING AND MATERIALS Lasdail) 31 gall g G all Jadadtl

1. Innovative and flexible learning experiences are structured for individuals and group of
students. (Evaluate on written lesson plan.)

(L}M\wjﬂ\:\.k;észuﬁ)’&) uM\uA:\LMJJ\)ﬂMMJAJB)&AMu\PMI

Evidence J4

1.1 Identifies learning goals in Curriculum
Standards and school-based curricula or IEP.

gaglal) il jiall 5 rlgiall yulaal dpagledl) Calaa Yl 2aay
(Al adail) el ol A yaally Adass jal)

1.2 Designs learning experiences suitable to
students’ developmental level.

(5 sl dnilia daalal Ol Hd aaiay
A ks

1.3 Plans and incorporates accommodations and
modifications for special needs students.
Aaalall clalia¥) (553 (e Ul 2330

Designs learning and teaching strategies that 1.4
are innovative and flexible. 1121314

033 Sizn il Al 3k ppansly 5

1.5 Integrates teaching materials and resources in
lesson development.
b dbadll 5 il @ sl ey
ool sk dglee

1.6 Designs lessons based on previous student
learning by monitoring, assessing, and
students’ feedback. 1121314
Gk oo alldall L Al e 3y L 3 sy

) cpe dmad )l A3l g gl 5 dagliall

Total points for this section (24 possible):
(24) w138 e LI da )l & sana

Average for this section: (Total score divided by 6)
(6 slo o pusia LS i jll) anl) 13 e G jal) Jass
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QATAR UNIVERS

TEACHING AND CLASSROOM MANAGEMENT Juadll B 13} 9 (i)

2. Teaching strategies and resources to engage students in effective learning are used. . a2y
Aladl) aletl) dlee & Ol &) 55y aliadl s Al a1 2

Evidence Jd

2.1 Identifies and states curriculum standard(s) that

relate to the objectives at the beginning of the
lesson. 1123 |4

oo Ay (8 Calaall A jall zleia) alae (e | bne c

2.2 Uses teaching strategies appropriate for
curriculum standards.

sl 8k aading
il e A

2.3 Engages students by using a range of materials
and resources.

Al Ol ‘
‘J.\La.d\} C_l‘jdy\ uA‘\.G}A;.A

2.4 Uses a variety of skills and resources to adapt
lessons.

O Ao gite YIS axdiuy
.u.u_,)ﬂ‘ d:uaﬂ ‘)JLA.AH} AL\\)\.@.A\

2.5 Organizes individual and group learning
strategies during the lesson.

Bl bl (3 5k iy

ool el e laall

2.6 Employs print, multimedia, and electronic
resources during the lesson.

45 S lan s de sidae N e ey ;
u.u)ﬂ\ c\ﬁj) c\_ﬁ‘ Az

2.7. Uses questioning effectively to support student
learning. 1121 3 |4
llall alad acal Jlad JS5 Jglul) 44 jla aadiuy

Total points for this section (28 possible):
(28) peill 138 o KN As )l ¢ panae

Average for this section: (Total score divided by 7)
(7 e o gusia LS A 5ll) anl) 13 e A jal) Jaae

LANGUAGE, LITERACY, AND NUMERACY dlual) clilaally aLAN o 5 a8 g LS g ) jl) 48 a9 Aall)
ALyl

3. Language, literacy, and numeracy development are fostered
b)) Aplaal) lleally ALl e 5 a8l 5 AU g 3l il 48 jaa s dall) ) shaidile 5 3

Evidence Jll
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3.1 Identifies and monitors students’ skill
development regarding

= Glady Lad Adlall G gy hal iy 5 2as,

a. Language and Literacy -

b. Numeracy
L) dplial) cilleally SLal e 5 a8 - o

3.2 Assesses students’ skills regarding:
= Glahy Lagd Aullall ) jlga oy

a. Language and Literacy
A g 5l Al 38 yma g dall) -

b. Numeracy Ml - o
Al dpleal) clleally Sl e

3.3 Applies teaching and learning strategies that
address skills regarding:

o Al ol lgall s dpaad g Aagles Wyl (3uday
a. Language and Literacy
b. Numeracy
Aol Aplual) Glleadly 2Ll e 508 -

3.4 Provides students with closely monitored
feedback and support regarding development in:

Lo aoall 5 daal )l 022800 8 (e agaaliy (pall Ol o
s 3k Gl
a. Language and Literacy
AU 5 5e ) 8l A8 jaa g Al -
b. Numeracy
o) Apleall Glleadly 2Ll e 5 08l -

Total points for this section (32 possible):
(32) pudll 138 o &) da jall & ganae

Average for this section: (Total score divided by 8)
(8 sle dn gt SN dn all) andll 38 e A jall Jana

LEARNING ENVIRONMENT Al Ay

4. A safe, supportive and challenging learning environment is created.

il Al g Aac oy Al alai 45y b 5 4

Evidence &

4.1 Provides an environment that develops
students’ positive attitudes and learning
opportunities.

29




b dooly

T R I, 3k A i
Al i IS g QU Al

4.2 Conducts open, inclusive, equitable, and
ethical interactions and communication with
students. 1121314

@‘)_.AUCJM\ &a‘ﬂ\JukLﬁJ\CAJJEJ‘J}q(.\}%
Ol ae EAY) 5 5 sbusiall

4.3 Selects topics and issues that foster students’
critical thinking skills.

. . 11234
Glolen a8 Ll s e g 9o Jlisg
olall eal a8l <l
4.4 Provides an environment that helps students
to interact and work collaboratively.
A slat A3y ey Jeall
4.5 Provides reinforcement for appropriate
behavior.
T 11234
130 5n5 a2y

U &l gl L

4.6 Provides feedback for inappropriate behavior.
4 andy 11234
U e dglulldeal )

Total points for this section (24 possible):
(24) aid) 138 Ao L As ) & sana

Average for this section: (Total score divided by 6)
(6 sle A gt SN An all) vl 138 e A jall Jans

RELEVANCE AND EXTENSIONS <l juall 8 a gill g dayl il

5. Learning experiences that connect with the world beyond school are constructed.
A paal) 3 gan s alladly a3 Al Aalaill 0l ) oLy -5

Evidence J

5.1 Incorporates students’ interests and prior
knowledge by linking to meaningful examples. 112134

e @l Ay Leday 5o @lly 5 sl agalas s Ol Clalaial ey

5.2 Connects across subject areas on topics,
problems, and issues relevant to local, national,
and global communities. 1121314
Ly Aileial) Llzadll § Sl 5 Cile gum gally ol 2l Y Ly
Agalladl 2l g dladll

5.3 Designs lessons that are technology-rich to take 1121324
students beyond the school environment to
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investigate problems and propose possible
solutions.
L 5an agr sbadiy ol olisil i Tm o 9385 4y 55 L5 50 pancay
ASan Jla ) )5 SIS o] Ayl

5.4 Introduces students to work and leisure
opportunities as appropriate. 112

Ay Lo a4 il lia jd 5 Janll L 8 Ul 06,

5.5 Supports students in taking intellectual risks,
testing ideas, and using initiative.
Oe BELY) 5 JSEY) il s 3 KAl claadll b Ol aey
Al S8 e s Al 5 bl

Total points for this section (20 possible):
(20) aidll 138 Ao &I Ax ) & pana

Average for this section: (Total score divided by 5)
(5 sl o suita LS Dn jall) andll 38 e A ) Jaes

INFORMATION AND COMMUNICATION TECHNOLOGY
LA g il slrall L gl giSs

6. Information and communication technology is applied and integrated in managing student

learning and is integrated into student work.
pelee (8 Lanans CaSUall ol g 55 8 VLaiY) 5 e sheall Lo 515585 a5 (ks .6

Evidence J

6.1 Identifies students’ learning needs in relation to
ICT.

Glaty L Apanbetll COUall Clalgial 20y
YL g Cila sleall L ol 1<

6.2 Selects ICT-based learning strategies and
resources.

EUECE IR WA VNS
VL 5 e slaall U 5l 55 e

6.3 Involves students in using ICT to organize and
search information.

e slrall L o) 555 aladind 3 ol o,
e Sl i) aadasil CYLATY)

6.4 Evaluates ICT-based learning strategies and
resources.

e Aaldl) Apadail) aladll 5 oladll (5 oy
YLt g la glaall Lin gl 355

6.5 Accesses and manages information on student
learning using ICT resources.

3 s Ladtiinue Calldall ol dlee 8 e glaall oy Cala gy
YL 5 cla glaall L gl 63555
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Total points for this section (20 possible):
(20) il 138 e 20 da ol ¢ gana

Average for this section: (Total score divided by 5)
(5 oo o guita LS Dn jall) andlll 138 e A ) Jans

ASSESSMENT  axlll

7. Student learning is assessed and reported
R B gaa A dmim gy llal) Al 0yl 7

Evidence JJll

7.1 Monitors students closely during the lessons.

oo el )y 112 (3|4
.w”ﬂ\;m;\;uﬁ\gj

7.2 Plans valid and reliable assessments, aligned to
objectives, 1121314

alaal) ae oilaiiy Gl Gaally Sliad Cilagi gy

7.3 Assesses and reports students’ learning using
multiple methods of assessment. 1121314

o Cullad sae aladiuly OOl alas e T 58 a3y 236

7.4 Provides clear, accurate, and concise feedback to
students on the outcomes of assessment.

GOl B ja ga g A880 g daial g Raa) ) A30a0 andy
il Bl A J s

7.5 Reviews assessments for continued
appropriateness.

Leandia &y )i

Total points for this section (20 possible):
(20) el 138 e 3080 a3l ¢ sans

Average for this section: (Total score divided by 5)
(5 o G g LIS dn all) andll 38 e A jall Jana

USING PEDAGOGY TO IMPROVE LEARNING RO DRV 9 RRECAN

8. The knowledge of students and how they learn is applied to support student learning and
development.

e s Uy gl 8 B Lonall pgralad A 5 oLl &l jon ke o3 8

Evidence &

8.1 Demonstrates (models) inquiry-based practices
that support student learning. 112 13| 4
slatiu) e saaize Clu jlas yelas
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.QM\VJ:J(LJS'AJH

8.2 Encourages students to interact respectfully with
others including those with diverse backgrounds.
&t L A Y g gl yialy Jelil) e Ul pady
e giidl CEEN Olaal iy

8.3 Develops and implements learning experiences
in which students learn and practice conflict
resolution and negotiation. 11213 4

e 0oty @l alaty A (e A5 Apalal Ol M5 ey

et 3l 8 Gl s Jslall slay)

8.4 Designs and implements learning experiences
that encourage students to develop their own
goals and achieve them. 11213 4

st Ul aadi dpadla’ G i MYy g aanay
Leiias s agdlaal g g

8.5 ldentifies and accesses services within the
community, as appropriate, to support students
with personal and/or academic issues. 11213 4

Bailual ey Laiyl cAomaiaall cileaadl) ) Jeay g 23y
ApadSY) 5 dpadil) ) gal) 8 DUl

Total points for this section (20 possible):

Average for this section: (Total score divided by 5)
(5 oo e suita LS dn jall) andlll 138 e A ) Jaes

SUBJECT AREA KNOWLEDGE Al jall Sabally 48 j2al)

9 Teaching/subject area knowledge is applied to support student learning.
Al alad ac Al g g sally 48 el (Gaukai |9

Evidence J

9.1 Demonstrates knowledge of subject area during
lessons.

BJLASL) z\ﬁJa.A )@.L::\
sl L ALl

9.2 Presents lessons that follow Qatar Curriculum
Standards or the school-developed curriculum.

sl Akl maliall julee aii Gl e s ) aaiy
L Jsanall A y2all alie

9.3 Engages students in applying methods of inquiry.
o O 12 |3|4

9.4 Promotes critical and creative thinking, decision-
making, and problem solving skills.
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e G gy e falils ot il 55y

KAl Ja g )l

Total points for this section (16 possible):

(16) il 134 o LK da jall ¢ gana

Average for this section: (Total score divided by 4)

(4 o ia pusie B0 Gaall) wcl) 138 e dnpall Jans

Total Points
Z\.ASS\ 3@).\3\

Average
Janal)

Lesson Planning and Materials:
<l a1 g (uall Jagdadsty

Teaching and Classroom Management:
ddall 5 a1 g Qi)

Language, Literacy, and Numeracy:
dgluad) cililantl g A,SH g 50 Al g dadl)

Learning Environment:

plal) iy

Relevance and Extensions:
i ) B i gil) g Jaal 1)

Information and Communication

Technology:

JuaiV) g il glrall A5
Assessment:

prAll

Using Pedagogy to Improve Learning:
e.‘a;m L’M u.«i)éﬁ\ euﬁu‘

Subject Area Knowledge:
Ao yal) Balally 43 jzal)

Observer Comments (&adall cililad):

Strengths (558! Llss):

Areas for improvement (sl GYlw):

Summary (=3all):

Part I1: Professional Evaluation (.3 is¥l- el aniill)

National Professional Standards: 10-12

12-10 :4dsih gl digall yilaal)

PROFESSIONAL TEAMS digal) (504
10. Intern works as a member of professional
teams
Aigall

GOl (8 suaxS o piall Jany 10
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Evidence Jall

10.1 Meets personal work-related goals and priorities.
Jaadl Ao yall dpadiill el o V) 5 calaa ¥l sy

10.2 Contributes to professional teams.
Adigall Al (8 aaley

10.3 Works with others to maximize student learning.
As 3 ol ) ALl o5a3 (g s @)l AV g Jang

10.4 Contributes to improving the performance of
professional teams. 11213

Atigal) GOA el (it A aaluy

COMMUNITY INVOLVEMENT daaiaal) 48 jLiall

11. Intern builds partnerships with families and the community
il s ) e 4818 e il Ay 11

Evidence Jill

11.1 Builds relationships with families and the
broader community to enhance student

learning. 11213

FERRE

11.2 Establishes learning environments that
acknowledge students’ families and
communities 1123

lnaing s Al 00 L alad iy o 50

PROFESSIONALISM Ligal)

12. Intern reflects on, evaluates, and improves professional practice.

1 55 5 Leansi  Aigall s laall 3

ol Sy 12

Evidence JJll

12.1 Reflects critically on professional practice.

(238U B ) peay SEN 1123
i) s el

12.2 Engages in personal and professional
development.

s 1123
el skl 8 oL
(il
12.3 Recognizes the role of the SEC policies in
school governance.
Al e Gl 59 Sl e e 1123
Al s )
12.4 Meets ethical, accountability, and professional
requirements.
1123

3..61;“)!\ 3\43 ‘M‘ QL\L\XL.LA i 53;.1 2
Adigall
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Total

points for this section (40 possible):

(40) ol 3 e S a2l sana

Average for this section: (Total score divided by 10)
(10 (o A susia 40 An ) anadl) 138 e 3l Jane

QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM
salaa) Agigal el /g ) A0S cilad g3

PROFESSIONAL BEHAVIORS dgigall clss )
1.0 Attend’ance and Punctuality 1.0
1) gall dBay ) gucanl)
Evidence JJ3)
1.1 Arrives on time.

1.2

Stays until the end of the school day.
o sl e s B0

1.3

Notifies mentor and supervisor if absent.

Claall tie da sall 5 () slaall el @

14

Makes up missed days.
sl Wbl (a3l

2.0 Professionalism

4igall 2.0
2.1 Dresses appropriately.
2.2 Demonstrates preparedness.
2.3 Demonstrates a positive attitude.
Ll S5k s
2.4 Willingly accepts responsibilities.
L s il s sl i
2.5 Completes tasks as instructed.
Sl LY s algall JaSG
2.6  Seeks advice and/or feedback.
Aaal I 433 f/ 5 Aapatl) kg
2.7 Accepts feedback constructively.
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el JEElaadal (g

2.8 Demonstrates respect for mentor, students,
parents, and others

A5 LB 5 Ually ¢ staall el Lal il el

2.9 Assumes responsibility for routine tasks
without being asked repeatedly.

allall 1S5 052 415 5 )l algall Aol 5 5use I 5

2.10 Completes routine paperwork on time.
Lane] ga (B A5 )l B 5Y) (e

Total points for this section (56 possible):
(56) il 138 e I Ax )l & gana

Average for this section: (Total score divided by 14)
(14 e Lo gusia LK An5) il 138 e da 0l Jane

PART IIl. PROFESSIONAL DISPOSITIONS
: 3\:\34.-:3\ cilga gill ¢ Gl ¢ 5ad)

Teaching ¢l

1. Content: Upholds high standards for content
knowledge for all students.

e A (5 sinall A8 pral dadli o julae o Ll 1 (5 sial)
BBAY

2. Pedagogy: Makes decisions consistent with the belief
that all students can learn.

5l gl Jida JS o oo V) e (380 Lay <l )l 58 33y ¢ (il

Al e

3. Diversity: Validates sstudent” unique strengths and
ways of learning. 11| 2 3 4

JlY) sl alail (§ 5k 5 5y 5all 5 i) Jalds (e ST - @ il

4. Technology: Demonstrates willingness to adopt the
most appropriate learning resources, including ICT
resources. 1|2 3 | 4

&8 Ly dpuiall alaill palian alanae 5 B2 5 el a5l S

e glaall L o) 635 jaliaa @ll

Scholarship (alall )

5. Problem Solving: Recognizes the importance of and
uses a systematic approach to problem solving and
decision-making.

IR Jal deading 5 alaiall zgiall 4paal & oy s cDSE Ja
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. Q\J‘)ﬂn hblilsl\nu;'ws =

6. Scholarly Inquiry: Reflects on personal beliefs and
practices about teaching and learning.
Q\.m)u.aggjw 3 "\ﬁ\;ﬁu‘;)ﬁzg; Fn.d'“ Al e laginy)
Al 5 (il

Leadership 3l

7. Ethical Values: Treats all student, parents, and
colleagues with fairness and dignity.

CilailioeDa yg ) sa) c\,)bi} dhL&\ e Jalas :\,ﬁkY\ ﬁﬂ\
4l iy

8. Readily engages with new opportunities and tasks.
513 g G h b e sk o iy

Total points for this section (32 possible):
(32) andll 138 Ao 40 s )l & sana

Average for this section: (Total score divided by 8)
(8 sl Ao suita 4K dn jall) andll 128 e s ) Jans

Comments (<aadka):

Strengths (558!l Llss):

Areas for improvement (sl GYa)):

Summary (=3all)

Intern Signature (_xiel) &8 53):

Observer Signature (&3l &8 5):
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Parent Contact Report Form

Student Teacher’s Name: Date:
Student's Initials (K-12): Gender:
Age: Grade:

Note for Student teachers: Complete this form after your contact with parents.

Topic of Discussion during Conference:

Parent Comments: (What was the parent’s perspective?)

Student Teacher’s Feedback: (What, if anything, did you say to the parent about their child?)

Student Teacher’s Reflections: (What do you think was accomplished — or not — by the meeting?)

Student Teacher’s Mentor
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Parent Contact Log

Date/Time

Parent’s
Name/
Student’s
Name

Type of
Contact /
Details

Notes

Mentor
Teacher’s
Initials

Student Teacher’s Signature
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Weekly Journal Guidelines

The Reflective Journal is a place for observations, reflections, and questions. It should be accessible to your
college supervisor for comments on your observations to answer your questions. Your supervisor can also help
you learn to examine your experiences more deeply, by offering another perspective on certain situations.

While comments about every topic, every week are not necessary, you should be sure to address them consistently
throughout the semester. The weekly journal should include comments about the following:
1. Personal thoughts, feelings, and insights about events and the educational environment
Examples:
a. How did you feel as you begin your student teaching?
b. Are you nervous even though you already have some experience teaching?
c. Were you especially please or disappointed in a particular even that happened this week?
2. A consistent, in-depth view of experiences extending throughout the semester
Examples:
a. What do you see as a target of your plan for improvement?
b. What specific actions do you want to take or have you taken this week?

c. Were there any situations with students that happened unexpectedly? How were you involved? What
do you think about the situation?

3. A range of experiences and perspectives on numerous aspects of teaching and learning
Examples:

a. Isit, or has it been, more difficult than you imagined it would be to change the habits you had before
you started the BED Program?

b. What evidence of professionalism do you see in your own behavior and the behavior of your
colleagues?

4. Numerous examples of confidentiality, ethics, and respect for teaching as a profession, including
why these traits are necessary for a high level of professionalism

Examples:

a. Did a student or colleague tell you something in confidence? How should you deal with that
information?

b. What is an example of your support for teaching as a profession?

5. Recognition and demonstration of the need for personal growth in skill, understanding, and
professionalism.

Examples:
a. Did you participate in any professional development sessions this week? What was it about?
b. Isthere atopic in PD that you would like to learn more about? What is it?
c. Do your needs in PD change as you gain more experience as a teacher? Why do you think so?
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Name:

Mid-point and Final Evaluations
(Final Only -- TaskStream Assignment)

Date:

Reflective Comments. Please use the following questions to guide your reflection:

A. For Mid-point Evaluation:

1.
2.

What has been the biggest challenge you faced during the first half of your student teaching? Explain.

What was a positive event or situation that you did not expect during the first half of your student
teaching? Explain.

What two areas that would you like to focus on for improvement during the second half of your student
teaching?

a. First;
b. Second:

What is one way that you would like your mentor teacher to help you that she/he has not done up to this
time or that you would like her/him to help with more? Explain.

What is one way that you would like your college supervisor to help you that she/he has not done up to
this time or that you would like her/him to help with more? Explain.

B. For Final Evaluation:

1.
2.
3.

What was the greatest challenge you faced during your student teaching? Explain.

What aspect of your student teaching do you think has been the most successful? Explain.

How has participating in student teaching changed your attitudes and skills in the following areas?
a. Supporting learning for all students

b. Teaching

c. Scholarship

d. Leadership
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Technology for Learning
TaskStream Assignment

Overview

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also valuable to
students in the learning process. These two components are assessed during the student teaching semester in an
observed lesson.
To fulfill the three requirements of the standard you must satisfactorily complete the following:

» Demonstrate the appropriate use of technology in teaching.

» Demonstrate that students use appropriate technology for learning.

» Demonstrate an awareness of appropriate technologies to enhance learning by students with

exceptionalities.

Assignment

A. For one of your observed lessons, integrate a technology that is appropriate to the content, and includes
interactivity for the students.
Examples of an appropriate use of interactive technology to enhance teaching:
- Language lesson: Using an interactive whiteboard in an Arabic language or English class, have young
students write the name of the item in each of the displayed pictures.

- Social Studies: Using a printed transparency map of Qatar on an overhead projector, have students
locate Doha and other cities and towns within the borders. Then have students draw the roads between
them on each of their own maps.

- Math: Using calculators and an interactive grid on a whiteboard, calculate which of two shapes needs
a longer fence.

- Physics: Using motion detectors and a graphing program, determine which motions create or replicate
various graphs.

NOTE: A simple slide show during a lecture is not considered adequate for this task.

B. For one of your observed lessons, integrate a technology that enhances student learning and is appropriate
to both the content and the student level.

Examples of an appropriate use of interactive technology to enhance learning:

— Social Studies: Students create a PowerPoint slide show with embedded audio and video to show
architectural differences between old and new Doha and show the cultural influence over history.

— Language: Students create recordings of their pronunciation of various words, phrases, and sounds
and analyze them in order to speak more clearly.

— Chemistry: Students use a modeling program to create virtual molecules and to balance chemical
equations.

NOTE: Teaching students how to create slides does not fulfill the requirements for this task.

C. Inyour lesson plan, describe several (3-5) specific technologies that would enable a student with an
exceptionality to enhance his/her learning.

Examples of appropriate technologies to enhance the learning of a student with exceptionalities:

— Students with vision difficulties use alternative color schemes for viewing large-print text on a
monitor.

— A student with difficulty using a keyboard uses a dictation application to record class notes.
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Unit Plan Guidelines
TaskStream Assignment

Purpose

A Unit Plan, made up of complete lesson plans and supporting materials, should target a concept—not a topic—in
the curriculum. The goal of the unit is to develop rich, rigorous, engaging learning situations for students based on
the targeted concept. It should include extensive use of technology for learning, multiple opportunities for active
engagement by students, and carefully differentiated instruction and assessment to enable diverse learners to
succeed.

Specifics

1.

2.
3.
4

The unit should be a set of sequenced lessons all related to different topics within the concept.
The unit’s objectives should align with the prescribed curriculum of the school and subject area.
The unit should take four (4) to six (6) blocks of class time to teach.

Rubrics for lesson plans and the unit will be used to evaluate your work. Be sure to use them for
additional information about how to complete your unit. The rubrics can be found in the Appendix.
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Assessment Analysis Guidelines
TaskStream Assignment

Overview

One way to measure the impact we have on student learning is with a pre- and post-test comparison. The difference
between the two scores should be the result of our teaching. The information from this assessment analysis is used to
design future lessons and to improve skills in the use of various instructional strategies.

The main intention of this assignment is to collect and use assessment data to modify instruction and improve student
learning. Adaptations may be necessary when applied to specific situations.

Adaptations

This analysis should be adapted for students of different grade levels, for different subjects, and for assessment of
students with various exceptionalities. For example, students in early grades do not have the same capacity for abstract
thinking as secondary students; language subjects use different strategies for teaching and learning than other content
areas such as math; and students who have specialized instruction often are working with the teaching in a small group
or one-to-one.

Description
1. Select a set of 3-5 daily lessons on the same topic or concept.

2. Design a test that reflects what you think students should know, understand, and be able to do at the end of the
set of lessons. It will be easier to analyze if the questions are either right or wrong. Later, you can analyze
items that are worth more than one point.

3. Have your students take the test before you begin teaching and record their marks on a spreadsheet. Use “1”
for an answer is correct, use “0” if the answer is wrong.

4. Record their marks for each item, as well as their total score. When you have completed the lessons, have the
students take the same test, scoring and recording it in the same way as the pre-test.

When you have both sets of scores for each student on each item, the following questions and will be helpful in the
analysis and reflection.

Data collection

1. Calculate the mean, median, and mode for both pre-and post-test.

2. Calculate the total for each of the items of both tests. This tells us which items had the most correct responses.
(Frequency distribution)

3. Calculate the mean for each of the items. (Item analysis)

4. Determine which items addressed individual levels of Bloom’s Taxonomy.

Analysis

1. Mean, median, and mode for both pre-and post-test
a. How do they compare?
b. What does this tell you about the results?
2. Items with the most correct responses or highest points
a. Inthe pre-test, what does this mean?
b. In the post-test what does this mean?
3. The frequency of correct responses to an individual item
a. Did it change or stay the same?
b. Was the change positive or negative?
4. TItems addressing individual levels of Bloom’s Taxonomy
a. What type of question appeared most often?
b. How do these items compare to the frequency distribution you did for #2 in the data collection?

Display the Results
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2. Use the table or figure you created in reflecting on the results.

Implications

1. When comparing the mean, median, and mode of the pre- and post-tests, what might this indicate?
2. Did the group of items with the most correct responses get smaller, stay the same, or get bigger? What does
this indicate?
3. When comparing the items from the pre-test to the same items on the post-test:
a. What does it mean if fewer students answered correctly after the instruction?
b. What does it mean if more students answered correctly after the instruction?
c. If there were items that showed no change in score from pre- to post-test, what might you conclude?
4. What are some implications of the analysis of the test items distributed on Bloom’s taxonomy?
a.  Which level of the taxonomy levels had the most questions?
b. Which level of questions had the most correct responses?

Extended analysis

1. Use the spreadsheet array to do a content analysis.
a. Which items are related to the same content?
b. Which content items were aligned with which level of Bloom’s taxonomy?
c. How many correct responses were associated to each of the items of the same or similar content?

Reflection

1. How helpful was it to display the results in a table, graph, or chart?
2. What did you learn about student learning from doing this activity?
3. How would you use this information in planning future lessons?
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s Lesson Plan Rubric
Criteria Unsatisfactory ez Satisfactory Target
Improvement
Qatar Curriculum Standards QNCP standards  [QNCS standards  ||An appropriate An appropriate
kil maliall julee are identified but  ||are identified but  ||number of QNCS |Inumber of QNCS
are clearly either are standards are standards are

inappropriate in
number, grade
and/or topic.

e e e capaill
3.1)}:35\ GALLJ\ )ﬁ\u
Aanlie ye Ly
22all @ :ﬂ,_\l; 3 ) g
aall po oilas Y g
& s sall 5 gl Hall

inappropriate in
number or do not
match the grade or
topic well.

e e e ca il
ki) zaliall jules
o Aalia e Ll ey
e Y Sl 2aal)

5 el Caall

g saa sall

identified; most
match grade and
topic.

e e o jaill
ilae (e i
54kl zaliall

3 ) g L;.I:l.afﬁ L@_AL’.A
Caall & :\;;'4\_5

identified and
clearly match grade
and topic.

e e s el o3
e e Gl

& 3 Akl maliadl
Aol 55 ) sacy ol
5 el Caall pe

g saa sall

Instructional Objectives
sl Calaal

Objectives are not
aligned with
standards or
assessments AND

Stated objectives
are not aligned to
standards and
assessments OR

Stated objectives
are aligned with
standards and
assessments, but all

Stated objectives
are aligned with
standards and
assessments and

are not are not are not describe

measureable. measureable. measureable. measureable goals.

alaay) by calay) Jalany el il alayl il

S el gedzladll |[5 subaall pedeladll |y suleall gedeladl |5 suled) g d2lad)

CSaY 5 anill Cadlad (oS sl il bl (LY 5 g anil bl [ a5 apill b

Anld gl el (SarY Lagen Ll (S Lalaal
Materials Materials are Materials are Materials are Materials are high
3 sall insufficient in insufficient in adequate in quality ||quality and clearly

number or are not |[lnumber and or and number, enhance the lesson.

be appropriate to  ||contribute only appropriate to They are adequate

students’ level or to|[slightly to the students’ level and |/in humber and

the topic. lesson. to the topic. appropriate to

GBS e dgardadll ol gall |IAAS e apalatll o) sall [ldpaledll o 5all 50a% |Istudents’ level.

BEFIRIPUTEURE | PRSI QUGS G e dnlio gl [[dael o) sall

Ol (g sl Apnlin |\ 4iila s ) gy bl ) |5 sisal dplin 552 5all |lae X 553 sl Alle Leily

g sasall ) o) b g sasall g QU6 ) sy g pall

Aol e A8S gd
awlie 522l Cum

Resources Resource list has  ||Most required All required All required
Sbadll many important resources are resources and some |[resources and

omissions and no  |[named, with only |fadditional additional

supportive minor omissions.  |[resources are supportive

resources. Supportive identified, although ||resources are

Aaildy aa o resources are the list lacks identified; various

58S 2Ll jaliadll lacking variety in type of  |[types of resources

olas an 0¥ 548 shaal| jobiadll alaas dpei» - |[resources are included (print,

dacl 25 5 gac Ay slladll identified. electronic,

sl LY (any 4 slhall jalasll aaea |Iphysical).

M}JL\” 33 9 5, uas.\j
el yalad) 2Lal

Caail 3 Al
OV O pe o e

b & il Lganiiy Lailal)
adl g g

:\.UM\ )JLAA” s
s il 5 Al
&\}3\ pandal 2 g Leale
baall (e s222a

( iy gyl de galae
;LJJLM)

Activating Prior Knowledge/
Focus/ Motivation
A peal) @lal) i\ igedlall 5 30

Prior knowledge is
not activated or
activity is not

Prior knowledge is
somewhat
activated, but the

Prior knowledge is
activated through a
specific technique

Prior knowledge is
activated through a
specific engaging
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anar unversiCriteria

Unsatisfactory

Needs
Improvement

Satisfactory

Target

related to
objectives.

48 jaall Loy o4y ol

Jasi 50¥ dalall ol A8l
Calaayh

relationship to
objectives is weak.
L) 48 jaall Layis o
GilaaYl o sl

related to
objectives.

A8l 48 jaall Japisi 3
daa el pal P& e
YL s e

technique that is
clearly related to
objectives.

ALl 28 jrall Jasdii o3
e Bl Ba e

5 s i o 5 Ul
L.ﬁ\.\AY\ CA :\m'a\j

Technology
L 5} sl

Technology use
distracts from
learning objectives.
& 2 aladin elia
Gula e L ol gisill
a3y 138 5 Ul
Aaal 55 ) ey po

abell Calaal

Use of technology
to support lesson
objectives by the
teacher is limited;
no use of
technology by
students.

EETEN | e\.\i:uﬂ“ A
aila (e b ol gasall
Calaal Ul ) aleal)
aleil)

Appropriate use of
technology by
teacher or students
supports learning
objectives.

acal La o) i3l aladil
ks e ayall Calaal
56 Jgdaa (dul\

oAl e.xil.gy

L 5} sl

Creative use of
technology by
students clearly
supports learning
objectives.

L sl 300 aladiiu

olasl

Teacher Strategies
Ol Cilas) i)

Instructional
strategy is poorly
described and is
not appropriate for

A single
instructional
strategy is
described that is

More than one
learning strategy is
described; the set
of learning

Instructional
strategies are
clearly described,
varied, and clearly

the learning appropriate for strategies is support learning
objectives. learning objectives. ||appropriate for objectives.
Sl i) Cua g ad [l yiu) Cua g o learning objectives. ||<ba yiuY) Coa g o3
A b)) geay Ao 3l A ulia (& 532a) 5 e S Caa g o 5 oz dopasy i)
dilie Col & alaill Cilaay 3¢ Ay 3 Al i) || daaly, 5o siie o
alil) Calaay e gana ol alall Calaa) ae s
:ﬂé.mi)ﬂ\ AL\L\;.\J\)LY\ M\jEJH
el,:d\ alaal c«
Student Activities Student activities ||Student activities ||Student activities ||Student activities
A Dall Aaiay) * Include a single ||* Include a single ||may * Include multiple
mode of interaction|imode of interaction||* Include multiple (|modes of
(E.g., visual, (E.g., visual, modes of interaction (E.g.,
auditory, or auditory, or interaction (E.g., ||visual, auditory, or
kinesthetic), kinesthetic), visual, auditory, or ||kinesthetic),
* Do not encourage ||* Minimally kinesthetic), * Encourage

students to ask
questions, and

* Offer limited
conceptual and
cognitive
development

dadd 3aa) 95 jlgw padiug

- Slo Al iy Y
by,
e e oty

lax 3 gase IS5 anlidll

encourage students
to ask questions of
the teacher but not
other students, and
* Offer limited
conceptual and
cognitive
development

- (e daly g g aadig
8 _lgall( Apmans 5l AS
s ).

- ok e Al andy
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S ST PP
i) ALY # )l

- wl&d\ g,s“‘}” )
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* Encourage
students to ask
questions of the
teacher but not
other students, and
* Enhance
conceptual and
cognitive
development
appropriate to the
subject area.
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students to ask
questions of the
teacher and other
students, and

* Enhance
conceptual and
cognitive
development
appropriate to the
subject area.
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A
A aools B | . .
o buves Criteria Unsatisfactory | NEzek Satisfactory Target
mprovement
Modifications/ Differentiation A strategy to help [|Multiple strategies |[Multiple and Multiple and

Sl 5 g il

students with a
single type of need
is identified, or
strategies identified
are not appropriate.
Aol il paaty o 6y
Alalall e & sl Baal
Aaady a6y ol

Ao silie Chibadi) yiul
PRECRGR VNP

to help students
with a single type
of need are
identified; most are
appropriate

- Sl i) aasiy o 5y
Ol aalail Baaea

(e alsg i Gan
Leadana 3 Cilalyiay)
A,

appropriate
strategies to help
students with
diverse needs are
identified.

- Gibadl i) aas
Ll sac el e sitall
sy aladll

Aalidall agilalaa)

appropriate
strategies to help
students with
diverse needs are
identified and
explained.

RN [ PR
a8l Auilia g e giia
oy Aa glaall
QM\ Q\A\.u;\
FEIEOA|]

Lesson Extension

Extension repeats

Extension includes

Extension includes

Extension includes

oo A sad but does not offer |/limited opportunity for one or more
(ool g sl application in a opportunities for  ||students to apply  ||opportunities for
new context. students to apply  |the information, students to apply
- i sall 3 S5 Al ithe information, concepts, or skills  {{the information,
i il dullall sy Y 5 flconcepts, or skills  ||in a new context.  ||concepts, or skills
s 0 salai Lo (guail in a similar - OUallda i sy (lin new and
dbia cag s, context. (s o salai Lo (Gulall authentic situations
- Bagina lia i ary || 4giline ol se or contexts.
QM\ dalad L dgalaﬂ Baazia La j GL\’_.}
PERNE PR o sala’ Lo Gkl (DL
) ol Aglia (a8 5
Liga Gyl
Closure Closure by teacher ||Closure by teacher [|Closure includes an||Closure includes an
EONENY ends the lesson, but|jsummarizes the opportunity fora ||opportunity for all
does not lesson and clarifies ||limited number of ||students to
summarize or points. students to summarize the
clarify learning. - Sle ddlll aiks (lsummarize the lesson, respond to
Al e Jad Al [|(mdliy aleall L8 lesson, respond to  {|questions, connect
g gl padliVy |l maagis oAl |lquestions, connect ||to previous
s, L), to previous learning, or
learning, or anticipate new
anticipate new learning.
learning. Jda g aalall taas
- i Aaal) el ([oeod Gaalil Cill
L Gandbasane ALY e AlaYI
Lla¥l s puall paalil || el adail) Jay )
palaill Jay 5 ALY e |[andedlly ol 5 saluadls
GadlL i), (shiisal)
Assessments Assessment does  ||Assessment Assessment Assessments
s\ ol not align with provides feedback |[provides feedback ||clearly align with
lesson objectives or||for each student for each student the lesson

does not provide
feedback on each
student. )

e pitil) ol ol 5 Y
48128l 5 Al (s gina
Aral ) 00 (daxi Vg
Qb g

and is aligned with
most of the
lesson’s objectives
in content.

phare ae 581l GG
b\}ﬁ;n} L)-"J-m alaa)
055 Axal il Al

and is aligned with
the lesson
standards and
objectives in
content, and
cognitive level
(Bloom’s
taxonomy).

- LI\:\L:.A & Hﬁﬂ\ és'."\g.
Gsbal 5 ol sina g oyl
OS5 p b a5 Gyl
S0 (555 Ann) )l Al
plrall (g Jad s,

standards and
objectives in
content, mode
(way it was
taught), and
cognitive level
(Bloom’s
taxonomy);
provides focused
feedback for
teacher and every
student.

- @‘eﬁi\n Q\\}A\ é&.\j
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Mid and Final Reflections Rubric
(TaskStream Assignment)

Unsatisfactory
Cilalbiall i gsa &

Needs Improvement
Skgad cullaly

Satisfactory
clad ) (3o

Target
hagl)

Reflectivity Reflections do not Reflections reveal Reflections provide Reflections are deeply
Jalill reveal the thoughts, some (limited) personal experiences, | thoughtful, providing
feelings, or insights personal experiences, noting some personal | personal thoughts,
of the candidate. thoughts, feelings, or thoughts, feelings, or | feelings, and insights.
O\ can Y Je) | insights. insights. g oS8 L)
el (535 5l selia bt an s Jaldl) | cdpads lad ik Jalil) | caadd ISE aai 5 ¢ ans
CBJ}M‘M‘ )\Sﬂ&\uauuw KT DY) s)::u;n}
sl s elaal s ¢l el 5 dpadill
BT
Thoroughness | Very limited number | Set of reflections Set of reflections Set of reflections is
Jsalill of reflections; brief provides some insight | provides an overview | substantive, thorough
and/or incomplete. into experience, but of experience. and provides an in-
il (4e 35350 22¢ | Jacks thoroughness a5 il e e sana | depth view of
e /58 maiia (5S35 | and/or depth. @l yall e dale dadl | experience.
Aleia | Ganaii @O (e de sana il | s el (e de sana
el iy el (any B sea pdli g e guinse
Bl il ol @l pdl) e Adsee
Variety Reflections are A limited number of Several important Narratives on a broad
g sl repetitive and aspects of teaching and | aspects of teaching and range of

portray a very
limited number of

learning are discussed.
Alxill Y¥laa (1 2 9350 22

and learning are
discussed.

experiences provide
in-depth perspectives

aspects of teaching Ledilia oy ailadll on numerous aspects
and learning. & dagall Yl e 222 | Of teaching and
iz 5 Se Ll ok aaladll 5 aledll dlee | learning.
o a3 g1na by Leisdlia O genly s e o )
el 5 aleill L iy )yl 5 el
Js diee i cleas
abaill (e Bae il ga
il
Professionalism | There are serious There are some errors Overall, the The entire set of

gl

errors in
professionalism.
c—un'Ai}“ Uy Slia
Agigall 35 sl

in professionalism in
several of the
reflections; none
serious.

Aigal) eUad¥) (oany Sllia

reflections exhibit
high standards of
confidentiality, ethics,
and respect for
teaching as a

reflections exhibits
high standards of
confidentiality, ethics,
and respect for
teaching as a

LSy il (e (any S8 | profession. profession.
S Sl cUadl o a5 ) lea) | e ulia pais ol U<
g ol e e o (GYAYI sl (30
adeill o) iaY) 5 (3URY) AigaS alaill o) jiaY
Growth No professional There is some Overall, the The set of reflections
skl growth is evidence of candidate | reflections clearly demonstrate
demonstrated. growth in skill, demonstrate candidate | candidate growth in
skl = 5 3a 00 Y | understanding, or growth in skill, skill, understanding,

professionalism;
however, it is not
clearly demonstrated.
sk e A fan aa
Dshais e el Sl jlea
O3 OS5 iige 5l dagd
2l M

understanding, or
professionalism.
5 Ol Ylaa)
el G jlga ) ghas
Aliga s dagd sk

and professionalism.
o5 il (e de sana
Gl g skl 7 a5
dagh sk g g yall
Aligas
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Technology for Learning Project

[

Unsatisfactory

|| Needs Improvement ||

Satisfactory

|

Target

Technology in
teaching

Teacher uses
technology to display
information.

Teacher uses
technology to present
information that is
appropriate for
students. Technology
provides little or no
help in support of the
learning opportunity
for students.

Teacher uses
interactive technology
or technologies to
present lesson that is
appropriate for
students. Technology
supports lesson
objectives.
Technology is helpful
to the learning
opportunity provided
to students.

Teacher creatively
uses diverse
technologies to make
learning more
motivating, authentic,
and effective.
Technology is
interactive, engaging,
and clearly supports
lesson objectives.
Technology is
essential to the
learning opportunity
provided to students.

Technology for
learning

Students use
technology for single-
purpose tasks isolated
from lessons and
objectives.

Students use
technology, but for
routine, low-level
word processing,
presentation, and/or
spreadsheet processes
and functions.

Students use
technology effectively
in a learning
opportunity that
would be difficult or
impossible to do
without technology.

Students engage with
technologies that
enable them to create,
investigate, and/or
analysis information.
The use of technology
empowers students to
be self-directed
learners.

Assistive
technologies

Little to no attention
to the identification
of or use of assistive
technologies.

Identifies assistive
technologies and
identifies students’
needs, but does not
match ATs to specific
needs.

Identifies appropriate

assistive technologies

to enhance learning of
students with specific

exceptionalities.

Identifies creative
uses of readily
available technologies
to enhance the
learning opportunities
of students with
exceptionalities,
correctly matching the
solution to the
learning challenge and
learning objective.

student learning.

student learning; may
identify connections
between technology
and learning.

students learning;
identifies ways in
which technology
affects learning.

Creativity and Technology use Technology use Technology use Technology use
Higher Level does not encourage |lallows for creativity ||allows for creativity |encourages
Thinking or allow for higher- |land higher -level and higher -level creativity and
level thinking or thinking, although |{thinking. higher-level
creativity. in a limited way. thinking.
Reflection Reflection discusses ||Reflection discusses ||Reflection discusses ||Reflection focuses on

student learning;
clearly and
insightfully identifies
the ways in which
technology interacts,
enhances, or restricts
learning.
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QATAR UNIVERSITY

Unit Plan Rubric

Unsatisfactory Nezes Satisfactory Target
Improvement

Obijectives Few objectives are ||[Some objectives are ||Most objectives are  [|All objectives are
aligned aligned with Qatar |jaligned with Qatar aligned with Qatar
with Qatar National ||National Curriculum||National Curriculum (|National Curriculum
Curriculum Standards and Standards and written ||Standards and written
Standards or written ||written clearly in clearly in measurable |iclearly in measurable
clearly in measurable terms, |{terms, and appropriate|fterms, and appropriate
measurable terms, |land appropriate for |[for each lesson and |[for each lesson and for
or few are each lesson and for |[for students. students.
appropriate for students.
each lesson and for
students.

Content Many content errors ||Some content Most content All content knowledge

and shows little
understanding of the
major ideas of the
discipline. All
content represents a
single content area.

knowledge errors;
some understanding
of the major ideas of
the discipline. All
content represents a
single content area.

knowledge is accurate
presented and reflects
the important ideas of
the discipline. Unit
includes content from
several disciplines.

is accurate and clearly
presented; knowledge
reflects the major ideas
of the discipline. Unit
includes content from
each of the disciplines
of language arts
(Arabic or English),
math, science, and
social studies.

Language arts-

Uses concepts from

Uses concepts from

Uses concepts from

Uses concepts from

-Integration  |([reading, language |[reading, language |reading, language and |[reading, language and
and child and child child development, to |ichild development, to
development, to development, to teach reading, teach reading, writing,
teach reading, teach reading, writing, speaking, speaking, viewing,
writing, speaking, |jwriting, speaking, ||viewing, listening, listening, and thinking
viewing, listening, |lviewing, listening, ||and thinking skills skills in several lessons
and thinking skills |jand thinking skills in realistic

Alignment of ||[Few lessons, Some lessons, Most lessons, All lessons, activities,

Instruction and||activities, and activities, and activities, and and

Obijectives assignments are assignments are assignments are assignments are linked
linked to objectives. ||linked to objectives. ||linked to objectives. |to

objectives.
Technology ||Available Available Available technology ||/Available technology

technology is not
used or is used

technology is used
but does little to

is used appropriately,
somewhat supports

is used
appropriately, supports

inappropriately. support the the objectives, and the objectives, and
objectives engages learners. engages learners.
and to engage
learners.
Instructional |[Employs no variety |[Employs little Employs some variety||[Employs a variety of
Strategies and (|of instructional variety of of instructional instructional strategies

Assignments

strategies and
assignments.
Instruction is
teacher-centered;
almost no

opportunity for

instructional
strategies and
assignments. Most
activities are
teacher-centered.

Little opportunity

strategies and
assignments to meet
stated objectives.
Most activities are
student-centered and

active learning and

and assignments to
meet stated objectives.
All learning activities
are student-centered,
and most employ

active learning. Many
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active learning or
creative thought.

for creative thought.

higher-level thinking
are encouraged in
some activities, but
not consistently.

activities require
higher level thinking
skills and provide
opportunities for

creativity.
Differentiation ||Differentiation is Differentiation is Differentiation is used||Differentiation is used
of not used. used across few across some lessons |lacross all
Instruction lessons to meet the |[to meet the needs of ||lessons to meet the
needs of students.  ||students. needs of students.
Assessment  ||Lessons do not Few lessons contain ||Most lessons contain ||All lessons contain at
contain an an assessment that is|jan assessment that is ||least assessments that
assessment, orno  ||aligned with aligned with are aligned with
assessments are objective(s), or objectives. objectives.
aligned with the lessons include an
objectives. assessment that is
not aligned with the
objectives.
Lesson and Lessons are Lessons are Lessons are organized||Lessons are
unit minimally somewhat organized |land move students sequentially organized
coherence organized. Unit does|jand move students |[toward achieving and move students
not reflect somewhat toward |lobjectives. Some toward achieving
knowledge about the|fachieving lessons reflect an objectives. Set of
development, objectives. Limited |lunderstanding of the ||lessons reflects an
learning, and reflection of development, understanding of the
motivation of knowledge about the||{learning, and development, learning,
children. development, motivation of and motivation of
learning, and children, but not children.
motivation of consistently
children. demonstrated.
Spelling, Errors in grammar, ||Errors in grammar, ||Errors in grammar,  ||Unit contains almost
grammar, punctuation, or punctuation, or punctuation, or no errors in grammar,

punctuation

spelling require
major editing and
revising.

spelling require
major editing and
revising.

spelling require minor
editing and revising.

punctuation, or
spelling.
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Assessment Analysis Rubric

| || Unsatisfactory ||Needs Improvement|| Satisfactory || Target
Data collection Data is collected but |[Data represents Data validly and Data validly and
show no clear student performance, ||reliably represents reliably are

representation of
student performance.

but may not be clear.

student performance

extremely helpful,
representing student
performance clearly
and meaningfully.

Data display

Data is recorded and
displayed, but
analysis and
interpretation are
difficult or
impossible.

Data is recorded and
displayed, and
minimally facilitates
analysis or
interpretations.

Data is appropriately
and adequately
recorded and/or
displayed to facilitate
analysis and
interpretation.

Data is recorded and
displayed in such a
way that analysis and
interpretation are
clear, logical, and
obvious.

Data analysis

Minimal processes
are applied to the
data, and analysis is
disconnected from
the actual data
processes.

Processes are applied
to the data, but they
may be inconsistent
and/or inconclusive.

Appropriate and
accurate processes
are applied to the
data.

Data is thoroughly
analyzed using the
most appropriate
means.

Data interpretation

Interpretations and/or
conclusions are
disjointed from the
data.

Processes are applied
to the data, but they
may be inconsistent
and/or inconclusive.
Interpretations and/or
conclusions are
drawn from the data,
but the evidence
supporting them is
not provided.

Interpretations and/or
conclusions are
logical, and are
appropriately
supported by
evidence from the
data analysis.

Interpretations and
conclusions clearly
emerge from the data
analysis and are
presented in a
professional, concise,
and thorough
manner.

Implications for
instruction

Implications are not
supported by the data
and are not
appropriate to the
students, content, or
teaching/learning
situation.

Implications are
somewhat related to
the data, but my not
be clearly supported
by it. Stated
implications may not
be appropriate to
identified students,
content, and
teaching/learning
situation.

Implications are
supported by the data
and are appropriate to
the identified
students, content, and
teaching/learning
situation.

Multiple implications
are clearly supported
by the data, and are
appropriate to the
identified students,
content, and
teaching/learning
situation.
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College Supervisor Evaluation Form

Student Teacher’s Program Area Date

College Supervisor’ Name

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory

Visits were timely and helpful.

Observations were objective and fair.

Helpfulness and support were provided consistently.

Conferences were constructive and insightful.

Feedback on my reflections was helpful.

Knowledge of teaching is demonstrated consistently.

Feedback on my lesson plans supported my growth as a professional.
Feedback on my teaching supported my growth as a professional.
Professional behavior was modeled consistently.

Comments

Return to: Dr. Aisha Fakhroo
Coordinator of BED Primary Programs
College of Education
Qatar University
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Mentor Teacher Evaluation Form

Student Teacher’s Program Area Date

Supervising Teacher’s Name

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory

Observations were timely and helpful.

Observations were objective and fair.

Helpfulness and support were provided consistently.

Conferences were constructive and insightful.

Feedback on my reflections was helpful.

Knowledge of teaching is demonstrated consistently.

Feedback on my lesson plans supported my growth as a professional.
Feedback on my teaching supported my growth as a professional.

Professional behavior was modeled consistently.

Would you recommend that additional student teachers be placed with this mentor teacher?

Yes No

Comments

Return to: Dr. Aisha Fakhroo
Coordinator of BED Primary Programs
College of Education
Qatar University
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REMEDIATION INTERVENTION FORM
This form is to be used only if the candidate is not showing satisfactory knowledge, skills and/or
dispositions for teaching.

Candidate Name Date
School Grade level/content

Cooperating Teacher
University Supervisor

The following concern(s) have been discussed explicitly with the candidate, cooperating teacher, or
university supervisor.

Data that support these concerns include:

These specific steps must be taken by the candidate for professional growth (please list actions and dates
for completion).

Date for re-evaluation of concern(s).

I have read and received a copy of this document.

Candidate Signature Date:
Supervisor Signature Date:
Mentor Signature Date:
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Handbook Acknowledgement

My signature below acknowledges that | have read the Student Teacher’s Handbook and agree to
abide by the standards, policies, and procedures defined or referenced in the Handbook. | understand that |
have an obligation to inform my college supervisor of any changes in personal information, such as name,
phone number, or address. | also accept responsibility for contacting my college supervisor or program

advisor if | have any questions or concerns, or if further explanations are needed.

Student Teacher’s Printed Name

Signature Date

Please return this signed form to the Instructor of the Student Teaching Seminar. All signed forms

will reside with:

Return to: Dr. Aisha Fakhroo
Coordinator of BED Primary Programs
College of Education
Qatar University

59



